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Abstract:

Inclusive education is a contemporary educational philosophy that emphasizes the active
participation of all students in the classroom. This paper explores the theoretical
foundations and critical factors for implementing inclusion effectively. It contributes to
both semantic understanding and practical ways for promoting educational inclusion
and removing barriers within pedagogical contexts. This study aims to highlight the
importance of the work in inclusive teaching of teachers for the inclusion of students with
disabilities and special educational needs. The article can inform professional
development efforts to improve teachers” inclusive practices.
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Highlights
e It underscores the role of learning environment and the benefits for learning of all
students.

e It emphasizes the necessity of awareness of limitations and potential obstacles to
achieve truly inclusive schools.

e It highlights the importance of teacher competencies and the removal of barriers
such as labeling.
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1. Introduction

Inclusive education is vital to achieving quality education and effective teaching for all.
It is a fact that contemporary rhetoric on disability and the inclusion of all children
includes theoretical and practical issues and seeks to understand knowledge and apply
skills regarding: Familiarity with fundamental principles and challenges of inclusive
education, Implementation of educational adaptations through the removal of barriers,
Reflection on perceptions that influence educational reality, Design of modern
pedagogical methodologies, strategies and practices with the support of technology and
the development of creativity, Examination of conceptual frameworks and analysis of
applied tools suitable for building inclusion in all educational contexts, Development of
engaging learning experiences and the cultivation of a lifelong inclusive culture towards
all stakeholders of an educational community (Mitschell & Sutherland, 2022; Graham,
2020; UNESCO, 2020; Black-Hawkins, 2014; Booth & Ainscow, 2011).

Basically, this framework for educational inclusion has three main parts:
Participation and access, Participation and collaboration, Participation and diversity (European
Agency for Special Needs and Inclusive Education, 2025; https://www.cast.org/). So, the
modern teacher needs knowledge and skills to strengthen their inclusive role and
enhance their personal theory on issues of school inclusion and social justice in all

contexts of formal, non-formal and informal education (Amzat et al., 2017). Here, Florian
(2008) suggests that it is through an examination of “the things that teachers can do” that
we will begin to bring meaning to the concept of inclusion. Further to thus, public
discourse on issues of inclusion and co-teaching practices—as means of promoting equity
and effectively addressing the needs of vulnerable social groups and individuals with
disabilities—has significantly expanded in contemporary literature (Slee, 2014).

In particular, inclusion is recognized as a fundamental prerequisite for quality
education, while teachers” co-teaching practices are considered crucial for the academic
success of vulnerable groups of students within mainstream classrooms (Cruz et al,,
2023). In this context and as defined by contemporary literature (Figueiredo, 2025), this
study attempts to also advance with a suggestion of parameters for the establishment of
educational inclusion, which could be used at different times and contexts. Through our
work, we seek to contribute to teacher education, and we aim to contribute to the training
of teachers and their awareness of the acceptance of diversity.

2. Aim and significance

This paper is based on bibliographic research on inclusive education. It is a Mini-Review
Article. We attempt to examine educational inclusion as an everyday pedagogical
philosophy and practice. The article is a short critical approach outlining basic factors for
the implementation of inclusive education. It contributes to both theoretical
understanding and practical ways for promoting educational inclusion and removing
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barriers within pedagogical contexts. Overall, the aim of this study is to explore the core
of inclusive teaching practice as a part of the special and inclusive teacher education.

Here, it should be noted that the purpose of the paper is not to provide an
exhaustive presentation of all theoretical frameworks on the topic of educational
inclusion, but to critically discuss those theoretical and applied frameworks that
contribute most to inclusive practice and the removal of barriers to educational inclusion.
This study aims to highlight the importance of the work in inclusive teaching of teachers
for the inclusion of students with disabilities and special educational needs.
Consequently, it can inform professional development efforts to improve teachers’
inclusive practices.

3. Beyond special needs — the challenge of educational inclusion

In contemporary educational discourse, attention is directed toward the inalienable right
of every child to receive quality education within their local community, as enshrined in
national and international legislation (CSIE). Stubbs (2008) argues that the notion of
“special needs” remains vague and ultimately unhelpful, as it does not effectively
contribute to understanding or addressing educational differences. Instead, emphasis on
concepts such as responsiveness to diverse learning needs and styles, the provision of
adequate resources, accessibility and the assurance of quality, inclusive education for all
constitutes a set of critical parameters for overcoming barriers to learning for everyone.

On the other hand, approaching a student’s educational needs through a negative,
interactional lens in relation to the learning environment may lead to processes of
labeling and exclusion. Conversely, a psychodynamic understanding of educational
needs—considered within the sociocultural context of the child and their family —shifts
the focus toward strengthening the student’s psychosocial skills. Moreover,
interdisciplinary collaboration between teachers and specialists characterizes the most
advanced educational systems, representing a central concern of contemporary
psychopedagogical approaches to inclusion and contributing to substantial
transformations in school structures (Kourkoutas, 2008).

From this perspective, students’ learning ability and performance can be either
enhanced or undermined, depending on whether the categorization of educational needs
is utilized constructively or results in stigmatization. The learning environment itself may
thus act as either a facilitator or a barrier to learning. Consequently, the analysis of the
interaction between student and environment must encompass all dimensions of the
educational system (Reid, 2019, pp. 43-44).

Labeling is associated with the early stages of an individual’s socialization through
the dual processes of inclusion and exclusion and the ensuing construction of social
identity both within and beyond the school context (Waterhouse, 2004). It is therefore
essential to highlight the negative consequences of potential stigmatization (labeling) in
education (Ioannidi, 2001; Ioannidi & Malafantis, 2022), particularly in cases where
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educational needs may be linked to behavioral disorders or possible involvement with
social control mechanisms.

This is important because it challenges the notion that mainstream classroom
teachers do not recognise or know how to implement effective teaching practices for
pupils with special needs (Florian, 2008). As Florian states: “A central challenge for teachers
who wish to develop inclusive practice is to consider the way they think about the problem of
inclusion. The challenge is not to defend the need to accommodate learner differences, as has been
the case so far, but to challenge our collective complacency about what is not ‘otherwise available’.
Individual teachers may not be able to change the organisational structure of schooling, but their
work can be informed by the knowledge that it is possible to support the learning of all students”.

4. About inclusion and inclusive education - Removing barriers

The literature provides substantial evidence on effective ways to promote inclusion
(Reid, 2019), emphasizing cooperative learning and inclusive teaching practices in
combination with teachers’ professional competencies and skills (Ioannidi, 2023). The
integration of these elements can generate multiple synergies for the benefit of students,
offering teachers professional opportunities for collaboration and collective problem-
solving to address various learning barriers within their classrooms (Mitchell &
Sutherland, 2022).

According to Aggelidis and Mavroeidis (2010), the definition of inclusion is
associated with any form of marginalization that may be experienced at school by any
child, regardless of whether or not the child is identified as having special educational
needs. The same authors further argue that genuine inclusive education should begin at
an early stage, target all levels of the educational system, and take into account the
opinions and interests of all children in developing an individualized educational
program.

In this formulation, inclusive education is grounded in the right of every
individual to education, ensuring the presence, participation, and progress of all
students, and above all, the principle of equal opportunities (Medina-Garcia et al., 2020).
Inclusion is a dynamic process. Its core principles include respect for diversity,
recognition of rights, responsiveness to individual needs, effective pedagogical and
psycho-educational planning, collective responsibility, personal and professional
development. What does this mean in practice? It means (Mullin et al., 2021):

e Inclusion - Creating environments in which any individual or group can be and
teel welcomed, respected, represented, supported, and valued to fully participate.

e Diversity - Examining the makeup of an institution to ensure that people from
different backgrounds and with multiple perspectives are represented.

e Equity - The fair and just treatment of all members of a community.

e Accessibility - The commitment for everyone along the continuum of human
ability and experience to be included in all programs and activities.
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This philosophy finds its practical expression in the concept of the School for All,
where diversity becomes a source of learning and continuous improvement for the school
community. Within this framework, traditional categorization practices are abolished,
and educational approaches that sustain dependency relationships between vulnerable
groups and socially dominant ones are dismantled (Soulis, n.d.).

In this direction, both school and social inclusion—and particularly inclusive
education—constitute a sustainable developmental strategy for individuals, social
groups and communities. It is an education of non-exclusion, one that embraces diversity
and acknowledges the unique needs of every learner. Especially noteworthy is the
community dimension of inclusive education, which emerges from its organizational
perspective and evolves into what is now known as education without exclusion. This
approach embodies the ethics of inclusion, the voices of all stakeholders and the central
role of the community in articulating inclusive cultures, policies and practices (Garcia-
Garcia & Cotrina-Garcia, 2023).

Sattorova (2023) notes that inclusive education represents a new humanistic
practice that manifests today as a systemic educational innovation. It requires profound
changes in how teaching is organized, how the learning environment is designed and
resourced, and how all participants in the educational process—children, teachers,
psychologists, speech therapists, social educators, and parents—engage in the shared
responsibility of education.

Finally, it should be noted that a deep understanding of inclusive practices within
the educational process, combined with teachers’ positive attitudes, constitutes a critical
factor for the effective implementation of inclusion (Krischler et al.,, 2019). Equally
important is the awareness of the limitations and barriers that prevent schools from
operating as fully inclusive institutions (Evans & Lunt, 2002; Hedegaard Hansen, 2012).
Thus, understanding the importance of learning styles should be an integral part of a
school’s daily practice, policy, and philosophy. Therefore, classrooms need to be
designed with consideration for the diverse ways in which students learn. For example,
it may be necessary to rearrange the layout of desks or to provide students with the
opportunity to choose the design or style of desks they prefer. At the same time, it is
essential to take into account other factors related to the classroom environment, such as
furniture, spatial design, lighting, sound, colour, space and the overall classroom
atmosphere (Reid, 2019). Also, the positive communication practices, clear task roles and
responsibilities and positive interpersonal relationships promote cooperation (Ufermann
et al., 2024).

In this way, it becomes clear that the quality of teaching and learning processes in
co-teaching and inclusive education is of paramount importance, as the development of
school capacities and the reduction of school failure are key factors for the success of
inclusive education systems (European Agency for Special Needs and Inclusive
Education, 2020). Here, it is no coincidence that the way in which disability is understood
is important because the language people use to describe individuals with disabilities
influences their expectations and interactions with them, e.g. for physical education
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teachers, philosophical orientation in regard to disability discourse can influence how
they treat and interact with students with disabilities in their classes (Haegele & Hodge,
2016).

In total, inclusive education ultimately represents a new philosophy of learning
and active participation for all students within the classroom. It emphasizes, among other
aspects, diverse learning approaches and the minimization of barriers (Booth & Ainscow,
2002).

5. About inclusive teachers — the example of Greece and Cyprus

The literature focuses on a major challenge facing education systems around the world,
that of finding ways of including all children in schools (Ainscow, 2020). It is noteworthy
that empirical findings suggest that teachers ought to be given the opportunity to increase
their competency in what should be an ongoing process of listening to and acting upon
student voices in inclusive education, potentially going so far as to become agents for
change in the school system (Uthus & Aas, 2024). Other empirical findings highlight the
importance of fostering a supportive inclusive education climate, enhancing teachers’
efficacy and positive attitudes, and providing necessary resources to facilitate the
implementation of inclusive instruction (Fu et al., 2025).

Specifically, according to research findings in Cyprus and Greece (Ioannidi, 2024),
the teacher must have skills as cooperation, contact, flexibility, sociability, realization,
understanding, ingenuity, creation, innovation, imagination, respect for diversity,
patience, support, high expectations for all children, social justice, lifelong learning on
inclusion. Furthermore, lifelong learning and professional development are fundamental
for teachers, as inclusion requires constant renewal of pedagogical strategies and up-to-
date knowledge. Respect for diversity, social justice and empathy should be the guiding
principles of inclusive education, ensuring equity and equal learning opportunities for
everyone. As mentioned, understanding, patience and emotional support contribute
significantly to students’ participation and academic as well as social progress. The use
of technology and digital tools was also mentioned as a means to remove barriers and
enhance accessibility for students with diverse educational needs. Inclusive teachers
must foster cooperation and mutual respect among students, creating a classroom climate
that values every individual. High expectations for all students, combined with
differentiated teaching methods, can lead to meaningful and effective inclusion.
Ultimately, inclusion is achieved through continuous reflection, collaboration and the
teacher’s personal commitment to social justice and equity in education.

In additional, inclusive pedagogies and innovative pedagogical practices are of
interest for the pedagogical and inclusive basis of the modern school of the 21st century
(Ioannidi, 2025). At this point, it is not a coincidence that experiential opportunities for
inclusion within the educational context shape and enrich students” inner worlds, linking
learning to life while recognizing diversity and its inherent value in society. Above all,
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the principles of inclusive education are reinforced, reflecting the fundamental notion
that “no one should be marginalized” (UNESCO, 2017; Beckett & Callus, 2023).

6. Conclusion

Summarizing, it has been decades since inclusive education was introduced as the most
favourable approach to educating students with special educational needs and
disabilities. Still, according to research and practice, teachers’ attitudes are seen as the
most timeless and important key factor for its successful implementation (Lindner et al.,
2023). Therefore, inclusive education relies on institutional support as well as teachers’
attitudinal readiness, since they are central to fostering equitable environments for
students with SEND (Demirdis & Ciftgi, 2025).

In reality, faced with these challenges, there is evidence of an increased interest in
the idea of making education more inclusive and equitable. However, the field remains
confused as to the actions needed in order to move policy and practice forward (Ainscow,
2020). For this reason, explore below some central actions and teaching options for the
educational inclusion and equal access to learning of all children with and without
disabilities:

6.1 Implications of the work for inclusive teaching
Supporting and teaching in action: how to use the work in your inclusive teaching (see:
Kirschner & Hendrick, 2020):
e Encourage students to think about the inclusion in practice. how are these
concepts, principles, and strategies?
e Relate the new information about inclusion to pre-existing knowledge and
experiences.
e Include inclusive activities that focus on application.
e Use examples to explain inclusive concepts and practices.
e Offer images, animations and texts about inclusion.
e Emphasize inclusive progress and focus on “learning” instead of “knowing”.
e Formulate key points for inclusive communication and participatory action
through multiple modes, visual, auditory, artistic, kinesthetic, etc.
e Create appropriate adaptations and modifications to your learning conditions and
teaching.
e Consider everyone's voices and ensure equal learning opportunities with
innovative pedagogical methodologies, e.g. differentiation, assistive technology,
UDL, etc.
o Utilize digital tools and create works with inclusive meanings with critical
reflection and creativity, e.g. shapes, drawings, paintings, written texts, artistic
events, etc.

European Journal of Social Sciences Studies - Volume 11 | Issue 5 | 2025 123


http://oapub.org/soc/index.php/EJSSS/index

Vasiliki Ioannidi
SPECIAL AND INCLUSIVE TEACHER EDUCATION.
THE CHALLENGE OF EDUCATIONAL INCLUSION - REMOVING BARRIERS

Creative Commons License Statement

This research work is licensed under a Creative Commons Attribution-NonCommercial-
NoDerivatives 4.0 International License. To view a copy of this license, visit
https://creativecommons.org/licenses/by-nc-nd/4.0. To view the complete legal code, visit
https://creativecommons.org/licenses/by-nc-nd/4.0/legalcode.en. Under the terms of this
license, members of the community may copy, distribute, and transmit the article,
provided that proper, prominent, and unambiguous attribution is given to the authors,
and the material is not used for commercial purposes or modified in any way. Reuse is
only allowed under the terms of the Creative Commons Attribution-NonCommercial-
NoDerivatives 4.0 International License.

Declaration of Conflicting Interests
The author declared no conflicts of interest.

About the Author

Dr. Vasiliki Ioannidi (Ph.D./Dr.phil.), PhD in Pedagogy, specialization: “Special
Education”/ State Scholarships Foundation, School of Philosophy, National and
kapodistrian University of Athens; Post Doc in Inclusive Education, School of Education,
Department of Pedagogy and Primary Education, National and Kapodistrian University
of Athens; CDP in Educational Sciences and Digital Education; Member of Deutsche
Heilpadagogische Gesellschaft (DHG) and Member of Deutsche Gesellschaft fuer
systemische Paedagogic e.V. (DGsP), Germany. Member of Heilpadagogische
Gesellschaft Salzburg (HGS) and Member of the OGKJP-Sektion Klinische Padagogik,
Austria; Author in Inclusive Pedagogies at Frankfurter Literaturverlag (Frankfurt A.M.-
London, New York); Member of Think Tank “Intelligent Deep Analysis”, E-Learning
National and kapodistrian University of Athens; Adjunct Faculty Member, Hellenic
Open University [Inter-Institutional Master’s Program “Educational Sciences: Special
Education and Training for People with Oral and Written Language Difficulties”, Joint
Inter-University Postgraduate Studies Programme between the Hellenic Open University
and the University of Thessaly]; Adjunct Faculty Member, Coordinator Module “Special
and Inclusive education”, Master’s Degree “Educational Sciences”, Faculty of Economics
and Management, Open University of Cyprus].

Google Scholar: https://scholar.google.gr/citations?user=grll x-gAAA AJ&hl=el

Research Gate: https://www.researchgate.net/profile/Vasiliki-loannidi-2

ORCID: https://orcid.org/0000-0003-1792-5918

References

Aggelidis A, & Mavroeidis M, (eds). 2010. Educational innovations for the school of the
future. Athens: Typothito.-G.Dardanos

European Journal of Social Sciences Studies - Volume 11 | Issue 5 | 2025 124


http://oapub.org/soc/index.php/EJSSS/index
https://creativecommons.org/licenses/by-nc-nd/4.0/
https://creativecommons.org/licenses/by-nc-nd/4.0/legalcode.en
https://scholar.google.gr/citations?user=grILx-gAAAAJ&hl=el
https://www.researchgate.net/profile/Vasiliki-Ioannidi-2
https://orcid.org/0000-0003-1792-5918

Vasiliki Ioannidi
SPECIAL AND INCLUSIVE TEACHER EDUCATION.
THE CHALLENGE OF EDUCATIONAL INCLUSION - REMOVING BARRIERS

Ainscow M, 2020. Promoting inclusion and equity in education: lessons from
international experiences. Nordic Journal of Studies in Educational Policy, 6(1), 7—-
16. https://doi.org/10.1080/20020317.2020.1729587

Amzat I H, & Padilla-Valdez N, (Eds). 2017. Teacher Professional Knowledge and
Development for Reflective and Inclusive Practices. Routeldge. Retrieved from

https://www.routledge.com/Teacher-Professional-Knowledge-and-
Development-for-Reflective-and-Inclusive-Practices/Amzat-Padilla-
Valdez/p/book/9780367141806

Beckett A E, & Callus A-M, (eds). 2023. The Routledge International Handbook of
Children's  Rights and  Disability. = Routeldge.  Retrieved  from
https://www.routledge.com/The-Routledge-International-Handbook-of-
Childrens-Rights-and-Disability/Beckett-Callus/p/book/9780367521554

Black-Hawkins K, 2014. Supporting the Participation of All Learners. Teacher Practices
for Educating All Students. ESRC Seminar Series. Faculty of Education. University
of Cambridge.
https://www.ed.ac.uk/sites/default/files/imports/fileManager/Krtistine%20Black
%20Hawkins%20Presentation %20-
%20Supporting%20the%20Participation%200f%20A11%20Learners.pdf

Booth T, & Ainscow M, 2002. Index for Inclusion: Developing Learning and Participation
in Schools. Centre for Studies on Inclusive Education. Retrieved from
https://www.eenet.org.uk/resources/docs/Index%20English.pdf

Booth T, & Ainscow M, 2011. Index for Inclusion: Developing learning and participation
in schools. Centre for Studies on Inclusive Education
(CSIE). www.csie.org.uk

Cast.org. Retrieved from https://www.cast.org/

Cruz J, Azevedo H, Carvalh M, & Fonseca H, 2023. From Policies to Practices: Factors
Related to the Use of Inclusive Practices in Portugal. European Journal of
Investigation in Health, Psychology and Education, 13(10), 2238-2250.
https://doi.org/10.3390/ejihpe13100158

Demirdis B, & Ciftci A, 2025. Self-efficacy and attitudes towards inclusive education: the
moderating role of family and friendship experiences with special educational
needs and disabilities. European Journal of Special Needs Education, 1-19.
https://doi.org/10.1080/08856257.2025.2581139

European Agency for Special Needs and Inclusive Education. 2025. Learner Participation

in Inclusive Education. Background Paper. https://www.european-
agency.org/sites/default/files/I PIE Background Paper..pdf
Evans ], & Lunt I, 2002. Inclusive education: are there limits? European Journal of Special
Needs Education, 17:1, 1-14. https://doi.org/10.1080/08856250110098980
Figueiredo C, 2025. Conceptualizing ‘quality of education”: An Analysis of European
Political =~ Documents = on  Education. = Front. = Educ. = 10:1463412.
https://doi.org/10.3389/feduc.2025.1463412

European Journal of Social Sciences Studies - Volume 11 | Issue 5 | 2025 125


http://oapub.org/soc/index.php/EJSSS/index
https://doi.org/10.1080/20020317.2020.1729587
https://www.routledge.com/Teacher-Professional-Knowledge-and-Development-for-Reflective-and-Inclusive-Practices/Amzat-Padilla-Valdez/p/book/9780367141806
https://www.routledge.com/Teacher-Professional-Knowledge-and-Development-for-Reflective-and-Inclusive-Practices/Amzat-Padilla-Valdez/p/book/9780367141806
https://www.routledge.com/Teacher-Professional-Knowledge-and-Development-for-Reflective-and-Inclusive-Practices/Amzat-Padilla-Valdez/p/book/9780367141806
https://www.routledge.com/The-Routledge-International-Handbook-of-Childrens-Rights-and-Disability/Beckett-Callus/p/book/9780367521554
https://www.routledge.com/The-Routledge-International-Handbook-of-Childrens-Rights-and-Disability/Beckett-Callus/p/book/9780367521554
https://www.ed.ac.uk/sites/default/files/imports/fileManager/Krtistine%20Black%20Hawkins%20Presentation%20-%20Supporting%20the%20Participation%20of%20All%20Learners.pdf
https://www.ed.ac.uk/sites/default/files/imports/fileManager/Krtistine%20Black%20Hawkins%20Presentation%20-%20Supporting%20the%20Participation%20of%20All%20Learners.pdf
https://www.ed.ac.uk/sites/default/files/imports/fileManager/Krtistine%20Black%20Hawkins%20Presentation%20-%20Supporting%20the%20Participation%20of%20All%20Learners.pdf
https://www.eenet.org.uk/resources/docs/Index%20English.pdf
http://www.csie.org.uk/
https://www.cast.org/
https://doi.org/10.3390/ejihpe13100158
https://doi.org/10.1080/08856257.2025.2581139
https://www.european-agency.org/sites/default/files/LPIE_Background_Paper..pdf
https://www.european-agency.org/sites/default/files/LPIE_Background_Paper..pdf
https://doi.org/10.1080/08856250110098980
https://doi.org/10.3389/feduc.2025.1463412

Vasiliki Ioannidi
SPECIAL AND INCLUSIVE TEACHER EDUCATION.
THE CHALLENGE OF EDUCATIONAL INCLUSION - REMOVING BARRIERS

Florian L, 2008. INCLUSION: Special or Inclusive Education: Future Trends. NASEN.
https://nasenjournals.onlinelibrary.wiley.com/d0i/10.1111/j.1467-
8578.2008.00402.x

Fu W, Tao T, & She L, 2025. The relationship of inclusive education climate and teachers’
differentiated instruction: the mediating role of efficacy for inclusive practices and

attitudes towards inclusive education. International Journal of Inclusive
Education, 1-21. https://doi.org/10.1080/13603116.2025.2584601

Garcia-Garcia M, & Cotrina-Garcia M, 2023. Generations of the Community Perspective
in Today’s Inclusive Education. Education Sciences, 13(10), 1027.
https://doi.org/10.3390/educscil3101027

Graham L J, 2020. Inclusive Education for the 21t Century. Theory, Policy and Practice.
Taylor & Francis. Retrieved from
https://books.google.ro/books/about/Inclusive Education for the 21st Century.
html?id=imbjEAAAQBA]&redir esc=y

Haegele ] A, & Hodge S, 2016. Disability Discourse: Overview and Critiques of the
Medical and Social Models. Quest, 68(2), 193-206.
https://doi.org/10.1080/00336297.2016.1143849

Hedegaard Hansen ], 2012. Limits to inclusion. International Journal of Inclusive
Education, 16:1, 89-98. https://doi.org/10.1080/13603111003671632

Ioannidi V, & Malafantis K D, 2022. Inclusive Education and special topics: reducing

labeling with guides to design and realize inclusive teaching. European Journal of
Alternative Education Studies, 7(2), 13-24.
https://oapub.org/edu/index.php/ejae/issue/view/290

Ioannidi V, 2001. The institution of Treatment Institutions in Greece. Pedagogical
foundation and practice. Athens: Ant. N. Sakkoulas.

Ioannidi V, 2023. Research on Special and Inclusive Education in the context of Higher
Education - Teachers’ views about labeling. International Journal of Learning and
Development, 13(3), 65-76.
https://www.macrothink.org/journal/index.php/ijld/article/view/21211

Ioannidi V, 2024. Inclusive Education: A qualitative exploration in Greece and Cyprus.
In: Prof. Gustavo Henrique Silva de Souza (ed.), Progress in Language, Literature
and Education Research, vol. 6, 161-174. BP International, chapter 10.
https://doi.org/10.9734/bpi/pller/v6/20048D

Ioannidi V, 2025. Special and Inclusive Education: Surfacing University Students” views

Through Interactive Activities — Focus on Inclusive Pedagogies and Innovative
Practices. European Journal of Education Studies, 12 (11), 1-12.
http://dx.doi.org/10.46827/ejes.v12i11.6250

Kirschner P, & Hendrick C, 2020. How Learning Happens. Seminal Works in Educational
Psychology and What They Mean in Practice. Routledge.

Kourkoutas H, 2008. From “Exclusion in the Psychopedagogy of Inclusion”: Reflections
and perspectives in relation to the inclusion and inclusive education of children

European Journal of Social Sciences Studies - Volume 11 | Issue 5 | 2025 126


http://oapub.org/soc/index.php/EJSSS/index
https://nasenjournals.onlinelibrary.wiley.com/doi/10.1111/j.1467-8578.2008.00402.x
https://nasenjournals.onlinelibrary.wiley.com/doi/10.1111/j.1467-8578.2008.00402.x
https://doi.org/10.1080/13603116.2025.2584601
https://doi.org/10.3390/educsci13101027
https://books.google.ro/books/about/Inclusive_Education_for_the_21st_Century.html?id=imbjEAAAQBAJ&redir_esc=y
https://books.google.ro/books/about/Inclusive_Education_for_the_21st_Century.html?id=imbjEAAAQBAJ&redir_esc=y
https://doi.org/10.1080/00336297.2016.1143849
https://doi.org/10.1080/13603111003671632
https://oapub.org/edu/index.php/ejae/issue/view/290
https://www.macrothink.org/journal/index.php/ijld/article/view/21211
https://doi.org/10.9734/bpi/pller/v6/20048D
http://dx.doi.org/10.46827/ejes.v12i11.6250

Vasiliki Ioannidi
SPECIAL AND INCLUSIVE TEACHER EDUCATION.
THE CHALLENGE OF EDUCATIONAL INCLUSION - REMOVING BARRIERS

with special needs. Contemporary Society, Education and Mental Health, 1. [in
greek]

Krischler M, Powell ] J W, & Pit-Ten Cate I M. 2019. What is meant by inclusion? On the
effects of different definitions on attitudes toward Inclusive Education. European
Journal of Special Needs Education, 34:5, 632-648. DOI:
10.1080/08856257.2019.1580837

Lindner K T, Schwab S, Emara M, & Avramidis E, 2023. Do teachers favor the inclusion
of all students? A systematic review of primary schoolteachers’ attitudes towards
inclusive education. European Journal of Special Needs Education, 38(6), 766-787.
https://doi.org/10.1080/08856257.2023.2172894

Medina-Garcia M, Dona-Toledo L, & Higueras-Rodriguez L, 2020. Equal Opportunities
in an Inclusive and Sustainable Education System: An Explanatory Model.
Sustainability, 12, 4626. Do0i:10.3390/su12114626. https://mdpi-
res.com/d attachment/sustainability/sustainability-12-
04626/article deploy/sustainability-12-04626-v2.pdf?version=1591977697

Mitchell D, & Sutherland D, 2022. Using Evidence-Based Teaching Straregies. (A.
Vlachou, ed.). Athens: Pedio. [in greek]

Mullin A E, Coe I R, Gooden E A, Tunde-Byass M, Wiley R E, 2021. Inclusion, diversity,
equity, and accessibility: From organizational responsibility to leadership
competency. Health Manage Forum, 34(6), 311-315.
https://doi.org/10.1177/08404704211038232

Reid G, 2019. Learning styles and inclusion. A handbook for teachers, support
professionals and parents. (D. Stasinos, Ed.). Athens: Parisianou. [in greek]

Sattorova M A, 2023. Inclusive Education as a Socio-Cultural Project and a Systemic
Educational Innovation. Eurasian Journal of Learning and Academic Teaching, 17,
74-77. Retrieved from https://geniusjournals.org/index.php/ejlat/article/view/3409

Slee R, 2014. Discourses of Inclusion and Exclusion: Drawing Wider Margins. Power and
Education, 6(1), 7-17. https://doi.org/10.2304/power.2014.6.1.7

Soulis Sp.-G, n.d. Universal Design and Disability: An Educational Proposal. Hellenic
Review of Special Education, 1, 91-108. Athens: Grigoris. [in greek]

Stubbs S, 2008. Inclusive Education. Where there are few resources. The Atlas Alliance.
Retrieved from
https://www.eenet.org.uk/resources/docs/ie%20few%20resources %202008.pdf

Ufermann L, Domsch H, & Urton K, 2024. Perspectives of learning and support assistants
on cooperation with teachers in inclusive education: a systematic literature review.
European Journal of Special Needs Education, 40(5), 943-959.
https://doi.org/10.1080/08856257.2024.2445407

UNESCO, 2017. A Guide for ensuring inclusion and equity in education.
https://unesdoc.unesco.org/ark:/48223/pf0000248254

UNESCO, 2020. Inclusive Teaching: Preparing all teachers to teach all students. Policy
paper 43. Global Educational Monitoring Report. International Task Force on
Teachers for Education 2030. https://en.unesco.org/gem-report/2020teachers

European Journal of Social Sciences Studies - Volume 11 | Issue 5 | 2025 127


http://oapub.org/soc/index.php/EJSSS/index
https://doi.org/10.1080/08856257.2019.1580837
https://doi.org/10.1080/08856257.2023.2172894
https://mdpi-res.com/d_attachment/sustainability/sustainability-12-04626/article_deploy/sustainability-12-04626-v2.pdf?version=1591977697
https://mdpi-res.com/d_attachment/sustainability/sustainability-12-04626/article_deploy/sustainability-12-04626-v2.pdf?version=1591977697
https://mdpi-res.com/d_attachment/sustainability/sustainability-12-04626/article_deploy/sustainability-12-04626-v2.pdf?version=1591977697
https://doi.org/10.1177/08404704211038232
https://geniusjournals.org/index.php/ejlat/article/view/3409
https://doi.org/10.2304/power.2014.6.1.7
https://www.eenet.org.uk/resources/docs/ie%20few%20resources%202008.pdf
https://doi.org/10.1080/08856257.2024.2445407
https://unesdoc.unesco.org/ark:/48223/pf0000248254
https://en.unesco.org/gem-report/2020teachers

Vasiliki Ioannidi
SPECIAL AND INCLUSIVE TEACHER EDUCATION.
THE CHALLENGE OF EDUCATIONAL INCLUSION - REMOVING BARRIERS

Uthus M, & Aas H K, 2024. Inclusion explored through student voices within the
framework of formal teacher-student conversations. International Journal of
Inclusive Education, 29(13), 2401-2415.
https://doi.org/10.1080/13603116.2024.2349955

Waterhouse S, 2004. Deviant and non-deviant identities in the classroom: patrolling the
boundaries of the normal social world. European Journal of Special Needs

Education, 19(1), 69-84. https://doi.org/10.1080/0885626032000167151

European Journal of Social Sciences Studies - Volume 11 | Issue 5 | 2025 128


http://oapub.org/soc/index.php/EJSSS/index
https://doi.org/10.1080/13603116.2024.2349955
https://doi.org/10.1080/0885626032000167151

