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Abstract:

The present study explores the correlation between the special educator’s emotional
literacy/ emotional intelligence and their self-efficacy regarding the empowerment and
social inclusion of students with disability. The study examines a main sample of 114
special educators working in the Greek education system. The main research hypothesis
is centered around the interrelationship between the two key notions while incorporating
copious variables such as age, gender, education and teaching experience to thoroughly
examine all aspects. The academic tools utilized within this research include the Schutte
(1999) Self-Report Emotional Intelligence Test and the Teaching Students with
Disabilities Efficacy Scale-TSDES (Dawson and Scott, 2013). The SPSS statistical package
has been used to process the data regarding the descriptive and inductive statistical
procedures that have been applied. In the end, it appears that emotional intelligence and
the sense of self-efficacy of the special education teachers are inextricably linked as the
increase in Emotional Intelligence also implies an increase in Self-Efficacy. In addition,
with regard to the relations among the variables, it is noted that education is directly
related to the level of Emotional Intelligence as PhD holders performed higher than
holders of a Master's or Bachelor’s degree. With regard to the participants” years of
Experience, participants with 6-10 years of service had statistically significant superiority
over other groups in terms of Emotional Intelligence. Overall, no statistically significant
differences between the genders were found with the exception of the Professionalism
and Instruction indicators in Self-Efficacy.
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1. Introduction

In modern education systems, which are called to respond to the growth rates of societies,
the school as an institution assumes the complex role of providing education beyond a
rigid technocratic and strictly academic education. Thus, the teacher as the driving force
of the institution serves as a facilitator of the unobstructed and beneficial coexistence of
all members of the educational process by cultivating conditions of mutual respect and
at the same time pursuing academic and other goals for all students. This complex role
of the teacher requires a particular set of skills and competences. The sense of self-efficacy
of the teacher becomes a key pillar of his or her project without being a self-evident or a
direct result of solely, his/her/their academic studies but also sourced and inextricably
linked to their emotional intelligence and education. (Brackett, Rivers, Shiffman Lerner,
Salovey, 2006; Di Fabio & Palazzeschi, 2008; Poulou, 2017; Sabina Valente, Veiga-Branco,
Rebelo, Lourenco, Cristovao, 2020). Emotional intelligence is a paramount skill for the
successful fulfilment of the latter tasks by transforming schools into unique ecosystems
that combine the learning experience with socialization and coexistence, where all
participants are affected by the interactions and relationships that are developed (Roffey,
2008). This view is supported by other researchers (Groundwater-Smith, 2005; De Jong,
2005) who linked school structures to "living organisms" where factors such as emotional
intelligence and the quality of interpersonal relationships are vital to their survival.

The importance of developing the emotional intelligence of all members of a
school group is not limited strictly to student preparation and harmonious coexistence
but also to the school's ability to provide an equal, safe and friendly learning environment
for all participants. Moreover, the development of students' emotional education and
skills is not only essential for their future success and well-being, but also for the school's
ability to provide a safe equal and friendly space to learn and coexist (Gunter Caldarella,
Korth, Young, 2012; Berkman, Glass, Brissette, Seeman, 2000). In addition, Mathews et al,
(2006) show that in order for the school to provide an environment of "equality and social
justice" development of students and teachers” emotional literacy is an essential element,
since it will lay a solid foundation for constructive and genuine dialogue.

In this way, Mathews' understanding of emotional intelligence and education
should become a high priority for education systems in conjunction with Raffey’s
Ecosystem Theoretical Analysis (2008), which emphasizes on dynamic symbioses and
interactions between people within the school environment and the institution (school),
rather than being competitive, composing a larger picture that emphasizes on the need
for understanding, compassion and persuasion of equal and harmonious coexistence
both in the school ecosystem and in a macro-level reflection, society.

The study regarding the correlation between the degree of development of
emotional literacy and intelligence and self-efficacy is a topic of concern in modern
literature. The additional parameter of the application of the above to educators working
with students with disabilities is of increased interest as it will go hand in hand with the
concepts of empowerment and social inclusion. It is, therefore, necessary to study in-
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depth at both theoretical/bibliographical and practical level in an attempt to create a solid
academic reference base that will help modernize the school through the gradual removal
from the view of emotional intelligence as secondary - in relation to academic
qualifications - competence and its development to equal. The study, overall, tries to
demonstrate the value of emotional intelligence and literacy as an essential capacity for
well-being.

2. Literature Review

2.1 The Concept of Emotional Intelligence

According to Mayer and Salovey (1997) "emotional intelligence is the ability to perceive,
evaluate and express emotions, the ability to approach and produce emotions that facilitate
thought, the ability to understand and regulate emotions to promote emotional and cognitive
growth." The researchers support the cognitive mental basis of emotional intelligence
which concerns the cognitive processing of emotional information (Mayer, Carouso &
Salovey (1999; Mayer, Salovey & Caruso, 2008). Essentially, they approach the concept as
a set of abilities by emphasizing the interaction of cognitive and emotional abilities and
specifically on the perception, understanding, organization and facilitation of emotions,
highlighting how emotions help one's judgment. Essentially, they divide this in; (a)
ability to perceive emotion, (b) ability to use emotion to facilitate thought, (c) ability to
understand emotion, (d) ability to manage emotion.

In contrast, Bar-On (1997; 2000; 2006) and Bar-On, Maree & Elias (2007) argues that
emotional intelligence is a series of non-cognitive abilities and focuses on the combination
of personality traits, behavioral predispositions and abilities to adapt to the requirements
of our environments. According to Bar-On (2000), a series of intrapersonal and
interpersonal abilities of the individual's personality can facilitate for the management of
the daily demands and difficulties of the environment, but also the changes that occur on
a personal and social level. In this context, four categories of abilities are distinguished;
(a) intrapersonal abilities which refer to self-management, emotional self-awareness,
positive assertion, self-respect, self-realization, (b) interpersonal abilities, which include
the management of our relationships with other people, social responsibility and
empathy, (c) adaptability, which concerns the ability to adapt to changes, problem-
solving skills, reality control and flexibility, (d) stress management that refers to stress
tolerance and the control over the emotional pressure and the impulses/urges (Bar-On,
2000).

Goleman (1995; 1998; 2012) defines emotional intelligence as the ability of
individuals to recognize their feelings (self-awareness), to regulate their emotions (self-
regulation), to create self-motivation, to recognize the feelings of others (understanding
others/ social awareness) which includes empathy and the management of the feelings of
others (relationship management) and the ability to resolve conflicts (conflict resolution).
Thus, Goleman refers to the interpretation of effectiveness based on the emotional,
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personal and social characteristics of the personality, giving personal and interpersonal
skills of the individual paramount importance.

2.2 The Concept of Self-Efficacy

Bandura (1977) defined self-efficacy as the belief in the abilities of the individual
themselves to organize and execute a course of actions procedures required to produce
achievements. Therefore, self-efficacy refers to the beliefs that the individual has as to
whether he will be able to cope with the demands of a particular role or to what extent
he will successfully carry out a particular activity.

In the field of education, the information collected by individuals for the
assessment of their abilities and, by extension, for the formation of their expectations of
self-efficiency comes from (a) the teaching experience of the educators themselves and
the achievements of their teaching career, (b) the teaching experience of their colleagues,
where through the observation of the successes of their colleagues they strengthen their
own confidence for what they can achieve themselves, (c) social and verbal means, when
they receive positive feedback on their work, effectively positively affecting their attitude
towards the completion of the goals they set and (d) psychological and emotional
experiences when interpreting and evaluating their previous experiences, in a positive
way, experience feelings of euphoric success and confidence in themselves and as a
result, their perception of self-efficiency is strengthened (Bandura, 1997; Tcchannem-
Moren et al, 2001).

According to Bandura (1997) individuals with low self-efficacy choose activities
that perpetuate this negative state and, in a sense, obstruct their progress. On the opposite
end, individuals with higher self-efficacy are more likely to partake in activities that will
have a positive, constructive effect on their evolution. It also made clear that different
experiences can also be formative of an individual’s perception of efficacy and it is not an
inherent personality trait rather that an acquired one formed through our experiences
and with the potential to be altered. Interestingly, self-efficacy is also inextricably linked
to the amount of effort that is to be put on the pursuit of a goal. Consequently, people
who demonstrate higher self-efficacy are more possible to demonstrate higher
persistence in their efforts and hence higher achievements as competency acquisition
often requires stable effort and dedication. The sense of self-efficacy of educators is a topic
echoed in a lot of research.

Klassen and Chiu (2010) explore how the notion of self-efficacy interacts and how
it is affected by the educator’s characteristics (gender, level of education and years of
teaching experience). Their study measures self-efficacy regarding “instructional
strategies, classroom management, and student engagement” their relation to stress/ feelings
of anxiety that is caused by or heavily relevant to the job and the degree of satisfaction
they demonstrate about their position. By looking at the result of their exploration we see
that there is an absence of a linear connection between the domain of self-efficacy
mentioned above and the educators’ experience. On the contrary, numbers seemed to be
fluctuating, with the mentioned factors demonstrating an upward tendency from the
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beginning to the middle of the career of the subjects and then decreasing. Gender was a
factor of significant differentiation in the subject of stress. Male teachers scored lower on
workload stress as well as in stress related to students’ behavior in the classroom. While
female teachers reported having more stress, they scored higher on self-efficacy
regarding classroom management. Regarding the level of education, they were teaching
in, teachers of elementary schools reported higher self-efficacy regarding classroom
management and student engagement. Overall, educators that demonstrated higher
levels of self-efficacy also had a more satisfactory working experience.

2.3 Emotional Intelligence/Literacy and Teachers’ Self-Efficacy

Teachers' daily interactions with students, other teachers, administrators, parents, and
the educational process itself creates high emotional demands (Brotheridge & Grandey,
2002).

Research by Diamantopoulou, Gouridou & Platsidou (2015) regarding the
important emotional and social skills of teachers, as assessed by teachers, parents and
students, include communication skills, self-control, empathy, conflict management
skills, adaptability and cooperative disposition.

Platsidou and Mastrodimou (2009) argue that characteristics of effective teachers
are adaptability, high impulse control, empathy and positive interpersonal relationships
which are dimensions included in the concept of emotional intelligence.

The high positive correlation between emotional intelligence and teachers' self-
efficacy is concluded in numerous studies (Ghanizadeh & Moafian, 2010; Giirol, Ozercan
and Yalcin, 2010; Perry & Ball, 2008; Rastegar & Memarpour, 2009; Yin, Lee, Jin & Zhang,
2013), which support the necessity of programs to improve teachers' emotional
intelligence. In addition, researches (Corcoran & Tormey, 2013; Penrose, Perry & Bell,
2007) suggests that emotional intelligence is a predictor of teacher self-efficacy.

Chan (2004) studying the relationship between emotional intelligence and self-
efficacy in secondary school teachers in Hong Kong found that teachers with high
emotional intelligence report high self-efficacy, in contrast to teachers characterized by
low emotional intelligence.

Similarly, Nikoopour, Farsani, Tajbakhsh and Kiyaie (2012), in a sample of 336
teachers, observed a significant positive correlation between emotional intelligence and
self-efficacy. Furthermore, in terms of, demographic characteristics they found that
educational experience has an effect on emotional intelligence and self-efficacy since
teachers with more educational experience scored higher on both emotional intelligence
and self-efficacy.

Poulou (2017) in her study attempts to affirm the connection between teachers’
Emotional Intelligence and their ability to put to implementation Social and Emotional
Learning in order to create and maintain quality relationships with their students and
especially with students facing behavioral difficulties. In particular, she explores the
relationship among perceived efficacy, emotional intelligence and the construction of
relationships with their students. She found that teachers reporting higher on emotional
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intelligence would also build better interpersonal connections with their students and the
building of relationships with students facing difficulties such as hyperactivity.

Similarly, Valente, Veiga-Branco, Rebelo, Lourenco and Cristovao (2020) discuss
the relationship between teachers” Emotional Intelligence Ability (EIA) and teachers’
efficacy recognising teaching as heavy emotional labour that requires a variety of
emotional regulation skills and abilities. Their study focuses on the way and degree EIA
or, as described, in the quote “the ability to perceive, understand, express, classify, manage and
regulate emotions”, affects Teaching Efficacy. Their hypotheses are tested on a sample of
634 Portuguese teachers and their findings show a positive correlation between their
EIAs and efficacy. Moreover, their study indicates that furthered teacher education was
positively associated with higher EIAs. Contrastingly, in their findings, teachers with
greater experience (in terms of length of serving) scored lower in EIAs could be explained
an indication of burnout.

Additionally, in a sample of Italian teachers, Di Fabio and Palazzeschi (2008)
explore EI with regard to self-efficacy. The main notions explored are interpersonal and
intrapersonal skills and EI with male-identifying participants scoring higher in
intrapersonal skills and female-identifying participants in interpersonal. Although they
correlate perceived self-efficacy to intrapersonal skills, they underline the need for
further research.

Chan (2008) in a sample of teachers based in Hong Kong also examines the
influence of emotional intelligence in their perceived efficacy, placing however a higher
focus on emotional regulation. On positive use and emotional assessment, teachers
ranked particularly high, followed by empathic sensitivity and positive regulation.
Positive regulation emerged as the positive determinant in predicting general self-
efficacy using the four elements of perceived emotional intelligence as indicators of self-
efficacy perceptions, while empathic sensitivity arose as the positive determinant in
estimating self-efficacy to benefit others. Chan (2008) had also associated the teachers’
emotional intelligence with their efficacy towards stress coping. Chan observed that
intrapersonal and interpersonal emotional intelligence reflect highly successful stress
coping mechanisms.

Emotional literacy in teaching is deemed as indispensable by Eminoglu-
Kigiiktepe, Akbag and Eminoglu-Ozmercan (2017) that have also a published study on
the correlation between the levels of Emotional Literacy (EL) and the teachers’ self-
efficacy. They examined a sample of 318 people (pre-service teachers). An interesting
result in their study was that of gender result differentiation, where female-identifying
participants demonstrated significantly higher scores in both social competence and
emotional literacy subscales.
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3. Material and Methods

3.1 Sample

This survey involved special education teachers (N=114) including women (n=88) and
men (n=26) Regarding the level of education of the participants, 38 people (33.3%) have
obtained a Bachelor’s degree, while 69 people (60.5%) had a master's degree. Finally, 7
teachers (6.1%) had a PhD. Regarding the experience of the participants in the special
education, 60 teachers had up to 5 years of experience (N=60) making 52.6% hence
becoming the vast majority, 15 (N=15) teachers had the experience of 6 to 10 years making
13.2%, while 24 (N=24) people had experience ranging from 11 to 20 years. Moreover, 15
participants (N=15) or 13.2% had experience in special education over 21 years.
Regarding the age of the participants of the research out of the total of the sample
(N=114), there is a division into four main categories; 22-30 with forty participants (N=40)
making the 35.1%, while being the most populous category, 31-40 with twenty-two
participants (N=22) and 19.3%, 41-50 with 21 participants (N=21) making 18.4% and 51+
with thirty-one participants (N=31) and 27.2%.

3.2 Research Tools

For the purposes of the research, teachers were given two questionnaires: (a) the Schutte
Self-Report Emotional Intelligence Test — SSEIT, (b) the Teaching Students with
Disabilities Efficacy Scale — TSDES of Dawson and Scott (2013). The SSEIT questionnaire
was used to measure the emotional intelligence of special education teachers and
includes 33 questions structured into four (4) subscale-factors: (a) Emotion Perception,
which assesses a person's ability to perceive emotions, (b) Utilizing Emotion, which
assesses the ability to exploit emotions, (c) Managing Self Related Emotion which assesses
the ability to manage personal emotions and (d) Managing Other's Emotion that assesses
the ability to manage emotions of other people. The TSDES questionnaire was used to
measure the self-efficacy of special education teachers. The questionnaire incorporates
five (5) subcategories — factors: (a) Instruction, (b) Professionalism, (c) Teacher Support,
(d) Classroom Management and (e) Related Duties.

3.3 Data Collection

Data was collected exclusively in an electronic form by utilizing Google Forms, an
electronic software that can ensure the preservation of the users” anonymity by restricting
access to anything other than the predetermined information and at the same time is
relatively easy to use and friendly to the average user. The electronic questionnaire was
distributed via social media on pages regarding special education as well as an e-mail
distribution to many special schools.

3.4 Statistical Analysis
The SPSS statistical package was used to process the data. Descriptive and inductive
statistical procedures have been applied. For the analysis of categorical variables, the
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absolute and relative frequency distribution of responses has been calculated, while for
quantitative variables there has been a calculation of the means and standard deviation.
For the main hypothesis of the research, concerning the correlation of the Emotional
Intelligence of special education teachers and their Self-Efficacy, towards the inclusion
and social integration of students with disabilities, a Pearson correlation check has been
conducted. To confirm the correlation in the Regression Analysis a Spearman’s rho
analysis was utilised as well. T-test and ANOVA variance analyses were carried out to
check the remaining statistical cases. In the case of a significant deviation in the f factor,
in the ANOVA analyses, there have been post hoc analyses conducted utilising Tukey’s
Test aiming to determine the subgroup(s) that create the statistically important deviation.
The significance level is set to p<.05 and at p<.01 in the Regression Analysis.

Simple descriptive analysis techniques (Means, Standard Deviation, Frequency,
etc.) were used to analyze the data and extract the results. In addition, in the Emotional
Intelligence and Self-Efficiency questionnaires were applied [1] the t-test analysis for
independent groups and [2] the Analysis of Variation (ANOVA) to check the significance
of the difference in the averages of the groups. Also, Levene's test for Equality of
Variation was used to identify the groups causing the most significant differences. The
significance level is set to p<.05. In the correlation of EI and SE a Regression Analysis (a
Spearman’s rho) was conducted.

4. Results

a. Emotional Intelligence and Years of Experience

One of the factors that affected the EI of the participants was the years of experience in
the field of education. A one-way between subjects ANOVA was conducted to compare
the effect of the Experience of the candidates (0-5, 6-10, 11-20, 21+) and their degree of
Emotional Intelligence. There was a significant effect of the group the candidates belong
to at the p<.05 scale at the conditions (F=3,110= 2,703) (Table 1).

Table 1: Emotional Intelligence X Experience

Sum of df Mean F Sig.
Squares Square
Between Groups 991,591 3 330,530
Emotional Intelli 2,703 | ,049
motiona’ Intefligence Within Groups 13451,400 | 110 | 122,285
x Experience
Total 14442,991 113

Post Hoc comparisons using the Tukey HSD test indicated that comparing educators that
had 0-5 years of experience in comparison to 6-10 years of experience had a statistically
significant difference on the p<.05 scale (p=.035) with the latter category scoring
significantly higher (Table 2).
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Table 2: Tukey HSD X Experience

Multiple Comparisons
Dependent Variable: Emotional Intelligence
Tukey HSD
M ) .Mean Std. . 95% Confidence Interval
Experience_New | Experience_New Difference Error Sig. Lower Upper
- - I-p Bound Bound
0-5 11-20 -.233 2.671 1.000 -7.20 6.73
21+ -2.833 3.192 811 -11.16 5.49
6-10 -8.767 3.192 .035 -17.09 -44
11-20 0-5 233 2.671 | 1.000 -6.73 7.20
21+ -2.600 3.640 891 -12.10 6.90
6-10 -8.533 3.640 094 -18.03 .96
21+ 0-5 2.833 3.192 811 -5.49 11.16
11-20 2.600 3.640 891 -6.90 12.10
6-10 -5.933 4.038 459 -16.47 4.60
6-10 0-5 8.767 3.192 .035 44 17.09
11-20 8.533 3.640 094 -.96 18.03
21+ 5.933 4.038 459 -4.60 16.47
*. The mean difference is significant at the 0.05 level.

To complement the foresaid results a Bayesian ANOVA was conducted. On the table, we
can observe that indeed educators that 6-10 years of experience demonstrate a higher
Mean (M=139.867) while educators that fall under the rest of the categories demonstrate
similar Means on an estimation of 132.000. (M=131.100, M=131.333, M=133.933) (Table 3).

Table 3: Bayesian ANOVA. Estimates of Coefficients Experience X Emotional Intelligence (EI)
Bayesian Estimates of Coefficients<

Posterior 95% Credible Interval
Parameter .
Mode Mean Variance Lower Bound Upper Bound
Experience_ = 0-5 131.100 131.100 2.076 128.271 133.929
Experience_ = 6-10 139.867 139.867 8.303 134.208 145.525
Experience_ = 11-20 131.333 131.333 5.190 126.860 135.807
Experience_ =21+ 133.933 133.933 8.303 128.275 139.592

a. Dependent Variable: Emotional Intelligence

b. Model: Experience_New

c. Assume standard reference priors.

b. Emotional Intelligence and Level of Education

A one-way between subjects ANOVA was conducted to compare the effect of the level
of formal Education held by the candidates (Bachelor’s, Master’s, and Doctorate) and
their EI. There was a significant effect of the level of formal Education held on the
Emotional Intelligence of the special educators at the p<.05 of the conditions (F=2, 111=
3,328), p=.039 (Table 4).
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Table 4: ANOVA Emotional Intelligence X Education

ANOVA
Emotional Intelligence x Education

Sum of Squares df Mean Square F Sig.
Be.tw.een Groups 817,160 2 408,580 3,328 1039
Within Groups 13625,831 111 122,755
Total 14442,991 113

Post Hoc comparisons using the Tukey HSD test indicated that comparing educators that
had a Bachelor’s degree to their possession and educators that had obtained a Doctorate
had a statistically significant difference on the p<.05 scale (p=.042) with the latter category
scoring significantly higher. Moreover, comparing special educators that have completed
their doctoral studies to the special educators that have obtained a Master’s degree
suggested a statistically significant difference on the p<.05 scale (p=.034) that the ones
with a doctorate degree scored again higher (Table 5).

Table 5: Tukey HSD Emotional Intelligence X Education

Multiple Comparisons
Dependent Variable: Emotional Intelligence
Tukey HSD
o -
fI) fJ) Dilf\;[eeraer;ce Std. Sig. 9514/0057:: e lIJI;)t;Zal
Education_New | Education_New @) Error Bound Bound
Bachelor's Doctorate -11.169 4.557 042 -21.99 -.34
Master's -.026 2.238 1.000 -5.34 5.29
Doctorate Bachelor's 11.169" 4.557 .042 34 21.99
Master's 11.143" 4.395 034 70 21.58
Master's Bachelor's .026 2.238 1.000 -5.29 5.34
Doctorate -11.143 4.395 034 -21.58 -.70
*. The mean difference is significant at the 0.05 level.

To complement the foresaid results a Bayesian ANOVA was conducted. On the table, we
can observe that indeed educators that have to finish their doctoral studies demonstrate
a higher Mean (M=143.143) while educators that have only completed their Bachelors’
and Masters” demonstrate similar Means on an estimation of 132.000. (M=132.974, M=
132.000) (Table 6).
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Table 6: Bayesian ANOVA Estimates Emotional Intelligence X Education
Bayesian Estimates of Coefficientsab<

Parameter Posterior 95% Credible Interval
Mode Mean Variance Lower Bound Upper Bound
Education = Bachelor's 131.974 | 131.974 3.290 128.412 135.535
Education = Doctorate 143.143 | 143.143 17.858 134.845 151.441
Education = Master's 132.000 | 132.000 1.812 129.357 134.643

a. Dependent Variable: Emotional Intelligence
b. Model: Education
c. Assume standard reference priors.

c. Self-Efficacy

Regarding the statistical results on attitudes on the SE of the educators under the
examined variable of Gender, there has been a t-test analysis for independent groups. It
is noteworthy to mention that SE was calculated separately for each index (Instruction,
Professionalism, Teacher Support, Classroom Management and Related Duties).

The female participants (N=89, M=22.674157, SD=2.043700) compared to the male
participants (N= 26, M=21.4231, SD=2.04370) under the index of Professionalism.
Regarding that significance is set at p< 0.05 and the results demonstrate p=472 and
therefore we can assume that the variances are equal. We also observe that there is a
statistically important difference (p=.007) regarding Professionalism in SE between Male
and Female participants with the latter scoring significantly higher (Table 7).

The female participants (N=89, M=13.8539, SD=1.36140) compared to the male
participants (N= 26, M=13.1923, SD=1.16685) under the index of Teacher Support.
Regarding that significance is set at p< 0.05 and the results demonstrate p=.338 and
therefore we can assume that the variances are equal. We also observe that there is a
statistically important difference (p=.027) regarding Teacher Support in SE between Male
and Female participants with the latter scoring significantly higher (Table 8).

d. Correlating Self-Efficacy and Emotional Intelligence

In order to test the main hypothesis of the article that “There will be statistically
significant variances in the correlation between the Emotional Intelligence of special
education teachers and their self-efficiency in the social inclusion of students with
disability” a Spearman’s rho correlation was conducted and the significant rate was set
at the 0.01 level aiming to maximize accuracy.
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Table 7: T-Test X Professionalism and Self-Efficacy

Independent Samples Test

Levene's Test for .
. . t-test for Equality of Means
Equality of Variances
F Sig. Sig. (2- Mean Std. Error 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
. |Equalvariances |, 472 2.770 007 -1.25108 45169 -2.1459 -35620
Professionalism | assumed
Equal variances 2832 | 42137 007 -1.25108 44176 2.14251 35965
not assumed

Table 8: T-Test X Teacher Support in Self-Efficacy

Independent Samples Test

Levene's Test for
Equality of Variances

t-test for Equality of Means

F Sig. t df Sig. (2- Mean Std. Error 95% Confidence Interval
tailed) Difference Difference of the Difference
Lower Upper
Teacher Equal variances 752 388 | 2247 | 113 027 -.66162 29445 -1.24499 -.07826
Support assumed
Equal vari
qual variances 446 | 46.738 018 -.66162 27054 -1.20596 -11729
not assumed
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In Spearman’s rho correlation coefficient, we can observe a strong positive
correlation (.546) between the educators’ emotional intelligence and self-efficacy. This

correlation is statistically important on the .01 scale since our p value is <.001 (p<0.001)
(Table 9).

Table 9: Spearman's rho Self-Efficacy X Emotional Intelligence (SE X EI)

Correlations
Self- Emotional
Efficacy Intelligence
Spearman's rho | Self-Efficacy Correlation Coefficient 1,000 ,546"
Sig. (2-tailed) . ,000
N 114 114
Emotional Correlation Coefficient ,546™ 1,000
Intelligence Sig. (2-tailed) ,000 .
N 114 114
** Correlation is significant at the 0.01 level (2-tailed).

e. Regression

Results of the multiple linear regression indicated that there is a significant effect between
El and SE and in special educators regarding the empowerment and social inclusion of
students with disability. The correlation between SE and EI is statistically important as
the p value is less than .01. In particular, p<.001 indicates that if the EI value is increased
by 1 unit and the rest of the variables remain unchanged there will be a .338 increase in
SE. at an 99% confidence (Table 10).

Table 10: Multiple Linear Regression Self-Efficacy X Emotional Intelligence (SE X EI)

Coefficients?
Model Unstandardized Standardized t Sig. | 99.0% Confidence
Coefficients Coefficients Interval for B
B Std. Error Beta Lower Upper
Bound Bound
1 | (Constant) 34,063 7,339 4,641 | ,000 14,831 53,295
Emotional 338 055 501 6,128 | ,000 | 193 482
Intelligence
a. Dependent Variable: Self-Efficacy

Overall, after an ANOVA was conducted to examine if the above model is statistically on
the whole significant, it was confirmed as the p value was <.001 (Table 11).

Table 11: ANOVA —Statistical Significance

ANOVA-
Model Sum of Squares df Mean Square F Sig.
1 Regression 1647,812 1 1647,812
Residual 4914,469 112 43,879 37,353 A000°
Total 6562,281 113
a. Dependent Variable: Self Efficacy
b. Predictors: (Constant), Emotional Intelligence
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5. Discussion

The present study explored the correlation between the special educator’s emotional
intelligence and their self-efficacy regarding the empowerment and social inclusion of
students with disability. The study, overall, tries to demonstrate the value of emotional
intelligence and literacy as an essential capacity for well-being.

The main hypothesis of the research has been confirmed with a demonstration of
a strong positive correlation between the Emotional Intelligence and Self-Efficacy of
special educators. Similarly, in a Chan (2008) survey of 273 student teachers and active
teachers. Chan used active and passive coping strategies to look at how effective teachers
seem to feel and how emotional intelligence is a part of their personality. As a result,
teachers' emotional intelligence and effectiveness influence coping strategies, such as
psychological reactions used to control the nature of a stressor or how they think about
it. In the same vein, Rastegar and Memarpour (2009) argue that there is a positive
important connection between emotional intelligence and teacher self-efficacy in a
sample of 72 English language teachers in secondary education, using the Emotional
Intelligence Scale (EIS) and the Teachers' Self-Efficacy Scale (TSES). Kocoglu (2011) used
two self-reporting questionnaires, (a) the emotional intelligence questionnaire developed
by Reuven Bar-On (1997), and (b) the scale of teacher effectiveness (TSES) developed by
Tschannen-Moran and Woolfolk-Hoy, to investigate the possible link between emotional
intelligence and self-efficacy belief of 90 Turkish students of English literature (2001)
There is a strong positive association between emotional intelligence and teacher self-
efficacy, which is highly important in the teaching process. Students with strong self-
efficacy conviction and emotional intelligence skills are more likely to utilize more and
more efficient teaching tactics during the teaching process than students with low self-
efficacy conviction and emotional intelligence skills. For instance, studies demonstrate
that instructors with higher emotional intelligence use more effective teaching tactics
(Olweus, 2001). Giirol, Ozercan, and Yal¢in (2010) conducted a comparable survey on a
sample of 248 students from a University of Turkey pedagogical department, with the
goal of determining if there is a relationship between emotional intelligence and
instructors' perception of efficacy. The findings revealed that emotional intelligence and
self-efficacy had a strong positive association. Emotional intelligence is positively
connected with self-efficacy, according to the researchers, which is advantageous for both
student teachers and teachers since one has the capacity to improve and has a favorable
influence on the other.

Regarding the matter of gender, no statistically important differences have been
noted in the participants neither on Emotional Intelligence nor on Self-Efficacy. Likewise,
Chan (2004) has found no significant correlation between the gender of the educators and
their self-efficacy. According to the results of Rastegar and Memarpour's (2009) teacher
gender survey, there is no substantial difference between men and women in terms of
emotional intelligence and self-efficacy. The findings of their study appear to be in line
with previous studies by Chan (2004) and Hopkins and Bilimoria (2008), but they
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contradict the findings of Harrod and Scheer (2005), which found significant differences
between men and women in terms of emotional intelligence, with the data indicating
increased rates of emotional intelligence in women. According to Giirol, Zercan, and
Yalcin (2010), both male and female instructors can indeed feel equally effective in the
classroom because no significant statistical disparities were observed in terms of gender
(Giirol, Zercan, & Yalcin, 2010).

In the present research the variable of Experience moderately affected the
Emotional intelligence of the special educators while at the same time had no effect on
their Self-Efficacy. This can be considered to run on the same wavelength as Chan’s (2004)
tindings, where differences in self-efficacy and emotional intelligence were also
discovered depending on relevant work experience, with active instructors
demonstrating greater levels of emotional intelligence and self-efficacy than student
teachers. However, Chan (2004) examined the differences in Emotional Intelligence and
Self Efficacy between two groups (active teachers and student teachers) while this
research focuses solely on active teachers and divides them in categories depending on
their years of teaching experience. In contrast, Rastegar and Memarpour (2009) found
that experience is irrelevant to both notions examined.

6. Recommendations

Overall, it would definitely be productive to have a larger future research that addressed
a wider sample of participants and could also incorporate factors such as third-party
reports in comparison to self-reports. Another recommendation for further research
would be to incorporate personality traits and/or situations in the participants” social
environment that can potentially affect the turnout of the data.

7. Conclusion

The present article explores the correlation between the special educator’s emotional
literacy/ emotional intelligence and their self-efficacy regarding the empowerment and
social inclusion of students with disability. The main research hypothesis is centered
around the interrelationship between the two key notions while incorporating copious
variables such as age, gender, education and teaching experience to thoroughly examine
all aspects. The study regarding the correlation between the degree of development of
emotional literacy and intelligence and self-efficacy is a topic of concern in modern
literature. The additional parameter of the application of the above to educators working
with students with disabilities is of increased interest as it will go hand in hand with the
concepts of empowerment and social inclusion. The study, overall, tries to demonstrate
the value of emotional intelligence and literacy as an essential capacity for well-being.
The main hypothesis of the research has been confirmed with a demonstration of a strong
positive correlation between the Emotional Intelligence and Self-Efficacy of special
educators. There is a strong positive association between emotional intelligence and
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teacher self-efficacy, which is highly important in the teaching process. Educators with
strong self-efficacy conviction and emotional intelligence skills are more likely to utilize
more and more efficient teaching tactics during the teaching process than educators with
low self-efficacy conviction and emotional intelligence skills. Regarding the matter of
gender, no statistically important differences have been noted in the participants neither
on Emotional Intelligence nor on Self-Efficacy. In the present research, the variable of
Experience moderately affected the Emotional intelligence of the special educators while
at the same time had no effect on their Self-Efficacy.
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