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Abstract: 

The changing role of English as an International Language (EIL) has prompted a 

fundamental shift in the goals of English Language Teaching (ELT), from emphasizing 

native-speaker norms to developing learners' intercultural communicative competence. 

Within this perspective, learners are expected not only to communicate effectively in 

English but also to express their own cultural knowledge and identities in intercultural 

contexts. This paper synthesizes theoretical and empirical literature to examine the 

rationale for integrating local culture into ELT and to explore pedagogical approaches 

that support culturally responsive language education. Drawing on key concepts from 

English as an International Language, Global Englishes, translanguaging, Culturally and 

Linguistically Responsive Pedagogy (CLRP), and Place-Based Education (PBE), the paper 

argues that local culture should be regarded as a valuable cognitive, linguistic, and 

pedagogical resource rather than a supplementary component of language instruction. It 

further discusses practical strategies for curriculum adaptation, classroom practices, and 

teacher development that facilitate meaningful integration of local cultural knowledge 

across English courses. Based on this synthesis, the paper proposes a balanced 

pedagogical model that integrates language development with local cultural knowledge 

to enhance learner engagement, intercultural communicative competence, and cultural 

identity. The paper concludes by highlighting implications for curriculum design, teacher 

education, and future research on culturally grounded approaches to English language 

teaching. 
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1. Introduction 

 

1.1 Redefining English as an International Language 

Over the past few decades, English Language Teaching (ELT) has undergone a significant 

paradigm shift. Traditionally, ELT was largely shaped by teaching methodologies 

developed in Britain, North America, and Australasia—the so-called "BANA" 

countries—which were widely adopted in state education systems around the world, 

particularly in tertiary, secondary, and primary education (Holliday, 1994). These 

approaches were closely associated with the concept of native-speakerism, which viewed 

native speakers and their cultural norms as the primary models for language learning 

and teaching (Phillipson, 1992). As a result, English learning was often framed as a 

process of approximating native-speaker linguistic competence and cultural practices. 

 The rapid global spread of English, however, has fundamentally changed this 

perspective. English is now used predominantly as a means of communication among 

speakers from diverse linguistic and cultural backgrounds, rather than exclusively with 

native speakers (McKay, 2002). Consequently, English is increasingly understood as an 

international language—a shared resource that serves both global communication and 

local needs, rather than belonging to any single nation or culture (McKay, 2002). 

 This changing linguistic reality has prompted a rethinking of the goals of ELT. 

Rather than promoting a single cultural model, contemporary scholars advocate a more 

context-sensitive approach that recognizes learners' own languages, cultures, and 

identities as valuable resources. Canagarajah's (2005) concept of "globalization from 

below" highlights the importance of enabling learners to use English to express their local 

experiences and negotiate their identities in intercultural communication, instead of 

simply reproducing dominant linguistic and cultural norms. Within this perspective, the 

primary goal of ELT is no longer to emulate native speakers but to develop intercultural 

communicative competence (ICC). This involves equipping learners with the knowledge, 

skills, and attitudes needed to communicate effectively across cultures while confidently 

representing their own cultural identities in an increasingly interconnected world 

(Byram, 1997; Sercu, 2006). 

 

1.2 The Importance of Integrating Local Cultures 

Integrating local culture into English Language Teaching (ELT) is increasingly 

recognized as a pedagogical necessity rather than a supplementary classroom activity 

(Wutun et al., 2018). Since language and culture are inseparable, language learning cannot 

be fully understood or effectively taught in isolation from the beliefs, values, and lived 

experiences that shape communication (Kramsch, 1993). Consequently, English 

instruction that relies exclusively on Western cultural content or presents language as 

culturally neutral may create a disconnect between classroom learning and students' 

sociocultural realities, limiting both engagement and meaningful communication (Smith, 

2025; Wutun et al., 2018). 
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 From a cognitive perspective, learners draw on existing knowledge and 

experiences to construct new understanding. Familiar cultural contexts therefore provide 

meaningful reference points that facilitate language learning by connecting new 

linguistic input with learners' prior knowledge (Wutun et al., 2018). Such culturally 

relevant learning environments also help lower learners' affective filter by reducing 

anxiety, increasing confidence, and creating a greater sense of belonging in the classroom 

(Krashen, 1987). Rather than positioning students as passive recipients of foreign cultural 

knowledge, integrating local culture encourages them to become active participants who 

use English to communicate their own experiences, communities, and cultural identities. 

Beyond its cognitive and affective benefits, integrating local culture also contributes to 

learners' identity development and intercultural competence. An exclusive emphasis on 

imported cultural models may unintentionally marginalize local knowledge and 

reinforce perceptions of cultural inferiority (Canagarajah, 2005). In contrast, 

acknowledging learners' linguistic and cultural resources affirms the value of their 

heritage while preparing them to engage confidently in intercultural communication. By 

drawing on students' lived experiences, local traditions, and community knowledge, ELT 

can foster more authentic, meaningful, and reciprocal intercultural dialogue (Ratri et al., 

2024). 

 

2. The Intersecting Roles of English and Local Cultures 

 

2.1 The Evolving Role of English 

English has become the world's primary lingua franca, facilitating communication across 

education, business, science, diplomacy, media, and digital technologies (Smith, 2025). 

Its global status has also led to the widespread use of standardized proficiency tests such 

as IELTS, TOEFL, and CEFR-based assessments, which often serve as gateways to higher 

education, employment, and international mobility (Smith, 2025). These developments 

have reinforced the importance of English as a global means of communication while 

simultaneously reshaping expectations of English language education. 

 Historically, however, English Language Teaching (ELT) was grounded in 

Western pedagogical traditions that regarded native-speaker language use and culture 

as the primary models for learning (Holliday, 1994; Phillipson, 1992). Such an orientation 

often overlooked the diverse sociocultural contexts in which English is learned and used, 

and in some cases contributed to concerns about linguistic and cultural dominance 

(Canagarajah, 1999; Phillipson, 1992). As English has become increasingly globalized, this 

perspective has gradually given way to the concept of English as an International 

Language (EIL), which recognizes English as a shared means of communication that is 

no longer owned by any single nation or cultural group (McKay, 2002). From this 

perspective, successful English users are not expected to imitate native speakers but to 

communicate effectively while expressing their own cultural perspectives and identities 

in international settings. 
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2.2 The Role of Local Cultures 

The changing role of English has also transformed the place of local culture in language 

education. Rather than being viewed as peripheral or secondary to English learning, local 

culture is increasingly recognized as a valuable linguistic, cognitive, and pedagogical 

resource. Since language and culture are inseparable, meaningful language learning 

requires engagement with the beliefs, values, and lived experiences that shape 

communication (Kramsch, 1993; Sun, 2013). When instruction relies exclusively on 

unfamiliar cultural content, learners may experience cognitive dissonance, reduced 

engagement, and difficulty connecting classroom learning with their everyday lives. 

 In contrast, culturally familiar contexts provide meaningful foundations for 

language learning. Drawing on learners' own cultural experiences makes linguistic input 

more comprehensible, lowers anxiety, and increases learners' confidence to participate in 

classroom interaction (Krashen, 1985; Du, 2009; Wutun et al., 2018). Familiar cultural 

content also encourages learners to relate new knowledge to their existing experiences, 

resulting in deeper understanding and more authentic language use (Pishghadam et al., 

2016; Reyes & Vega, 2023). Rather than functioning as passive consumers of foreign 

cultural knowledge, learners become active users of English who communicate their own 

communities, traditions, and lived experiences. 

 More importantly, integrating local culture supports the development of 

intercultural communicative competence while strengthening learners' cultural identity. 

Instead of viewing English as a vehicle for cultural assimilation, contemporary ELT 

recognizes it as a tool through which learners can maintain pride in their own heritage 

while engaging confidently with people from different linguistic and cultural 

backgrounds (Canagarajah, 2005; Kanoksilapatham, 2016; McKay, 2002). In this sense, 

English and local cultures are not competing forces but complementary resources that 

enable learners to participate effectively in global communication without losing their 

cultural roots. 

 

3. Rationale and Methods for Integrating Local Culture into ELT 

 

3.1 Why Integrate Local Culture 

The integration of local culture into English Language Teaching (ELT) is supported by 

complementary cognitive, affective, and sociocultural perspectives on language learning. 

Rather than functioning as an additional classroom component, local culture provides a 

meaningful foundation that enables learners to engage with English more confidently 

and authentically. 

 

3.2 Lowering the Affective Filter 

One important rationale for integrating local culture is its ability to reduce learners' 

foreign language anxiety. According to Krashen's (1985) Affective Filter Hypothesis, 

learners acquire language more successfully when they feel confident, motivated, and 

emotionally secure. In many traditional ELT classrooms, students are expected to discuss 
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unfamiliar cultural topics, which may increase anxiety and discourage participation 

(Wutun et al., 2018). In contrast, learning activities based on familiar people, places, 

traditions, and community experiences create psychologically safe learning 

environments where students are more willing to communicate. Because learners possess 

both linguistic and experiential knowledge of these topics, they participate with greater 

confidence, resulting in improved motivation, interaction, and oral fluency (Alakrash et 

al., 2021; Pérez et al., 2018; Reyes & Vega, 2023). 

 

3.3 Activating Prior Knowledge 

Integrating local culture also supports language learning by connecting new knowledge 

with learners' existing cognitive structures. Schema Theory suggests that comprehension 

becomes more meaningful when new information can be linked to prior experiences, 

while Vygotsky's sociocultural perspective emphasizes that learning develops through 

socially and culturally situated interaction (Fu, 2018; Vygotsky, 1987). Familiar cultural 

contexts—such as local traditions, historical sites, festivals, or daily community 

practices—provide meaningful reference points for learning new vocabulary, grammar, 

and communicative functions. By building on what learners already know, culturally 

relevant instruction reduces cognitive load, enhances comprehension, and promotes 

deeper, more durable learning (Ratminingsih et al., 2020; Wutun et al., 2018). 

 

3.4 Fostering Cultural Identity and Agency 

Beyond its cognitive and affective benefits, integrating local culture enables learners to 

develop a stronger sense of identity while using English for intercultural communication. 

Rather than viewing students' linguistic and cultural backgrounds as obstacles, 

contemporary ELT recognizes them as valuable communicative resources (Canagarajah, 

2005; Moll et al., 1992). Through discussions of their own communities, traditions, and 

lived experiences, learners become active users of English who are able to represent their 

cultural identities in global contexts. Such an approach challenges deficit perspectives 

and promotes a more equitable vision of language education in which learning English 

complements, rather than replaces, learners' cultural heritage (Canagarajah, 1999; 

Phillipson, 1992; Reyes & Vega, 2023). 

 

3.5 How Can Local Culture Be Integrated into ELT? 

While the importance of integrating local culture is increasingly recognized, its successful 

implementation depends on appropriate pedagogical approaches. Among the most 

influential frameworks are translanguaging, Culturally and Linguistically Responsive 

Pedagogy (CLRP), and Place-Based Education (PBE), each offering complementary 

strategies for connecting English learning with learners' linguistic, cultural, and 

community resources. 
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3.6 Translanguaging 

Translanguaging encourages learners to draw flexibly on their entire linguistic repertoire, 

including their first language, local dialects, and English to construct meaning and 

facilitate learning (Cenoz & Gorter, 2020; Wei & García, 2022). Rather than enforcing rigid 

English-only policies, this approach recognizes multilingualism as a cognitive and 

communicative resource. Learners may use their home language to brainstorm ideas, 

discuss complex concepts, compare cultural meanings, or collaboratively solve problems 

before expressing them in English. Research suggests that translanguaging promotes 

inclusion, strengthens comprehension, and helps learners bridge their local cultural 

knowledge with the target language, particularly in multilingual classrooms (Emilia & 

Hamied, 2022; Retnowaty, 2025; Tai, 2021). 

 

3.7 Culturally and Linguistically Responsive Pedagogy (CLRP) 

CLRP extends this perspective by placing learners' cultural knowledge and lived 

experiences at the center of instructional design (Gay, 2000; Lucas & Villegas, 2011). 

Instead of treating culture as supplementary content, teachers adapt learning activities, 

instructional materials, and classroom interaction to reflect students' communities and 

identities. Imported textbook topics can be redesigned to incorporate local social issues, 

traditions, or community experiences, making classroom learning more meaningful and 

personally relevant. Studies have shown that culturally responsive instruction enhances 

learner engagement, motivation, confidence, and participation, particularly in speaking 

and collaborative learning activities (Herdi et al., 2023; Jalil, 2023). 

 

3.8 Place-Based Education (PBE) 

Place-Based Education further strengthens the connection between English learning and 

learners' immediate environment by using local communities as the primary context for 

instruction (Ambrosino & Rivera, 2022; Cao & Lu, 2023). Learning activities are built 

around local geography, cultural heritage, environmental issues, or community 

development, enabling students to apply English in authentic contexts while deepening 

their understanding of their own surroundings. Recent studies have proposed a "Dual-

Core" model in which linguistic competence develops alongside knowledge of local 

culture and community life (Shi & Ma, 2025). This approach demonstrates that English 

learning can simultaneously support global communication and strengthen learners' 

connections with their local communities, making language education both 

internationally relevant and locally meaningful. 

 

4. Practical Suggestions for Integrating Local Culture into English Courses Adapting 

Cultural Integration Across Course Types 

 

Integrating local culture into English language teaching should be tailored to the learning 

objectives of different language courses. Rather than treating culture as an additional 
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topic, it should serve as meaningful content through which students develop language 

knowledge, communicative competence, and intercultural awareness. 

 

4.1 Speaking Courses 

Speaking courses provide ideal opportunities for students to use English to communicate 

their own cultural experiences. Teachers can design presentation topics, discussions, role 

plays, and debates around familiar themes such as local festivals, traditional cuisine, 

historical landmarks, local customs, environmental issues, or community life. Because 

students already possess substantial background knowledge of these topics, they are 

more likely to participate actively, speak with greater confidence, and focus on 

expressing ideas rather than struggling to understand unfamiliar cultural content (Albán 

& Cobo, 2016; Alakrash et al., 2021; Reyes & Vega, 2023). Such activities also prepare 

learners to introduce local culture to international audiences in authentic communicative 

situations. 

 

4.2 Reading Courses 

Reading instruction can incorporate authentic texts that reflect local history, culture, 

geography, literature, and contemporary social issues. Reading materials related to 

learners' own communities activate prior knowledge, making unfamiliar vocabulary and 

language structures easier to understand while encouraging deeper comprehension and 

critical thinking (Haryanti et al., 2021; Ratminingsih et al., 2020). Teachers may also 

supplement commercial textbooks with locally developed reading passages, newspaper 

articles, tourism materials, or folktales to create a stronger connection between language 

learning and students' lived experiences. 

 

4.3 Writing Courses 

Writing courses can encourage students to explore local culture through a variety of 

academic and creative writing tasks. During the planning stage, translanguaging can be 

used to help learners brainstorm ideas, organize information, and discuss complex 

cultural concepts in local before composing their texts in English (Retnowaty, 2025). 

Writing assignments may include descriptive essays about cultural heritage, opinion 

essays on local social issues, travel blogs promoting regional attractions, or reflective 

journals documenting community experiences. Such tasks not only strengthen students' 

writing proficiency but also enable them to develop the ability to communicate local 

culture effectively to readers from different cultural backgrounds (Cahyono, 2018; Nurlia 

& Arini, 2017). 

 

5. Pedagogical Strategies for Integrating Local Culture into ELT 

 

5.1 Curriculum and Materials Adaptation 

Successful integration of local culture begins with curriculum and materials adaptation. 

Rather than relying exclusively on imported textbooks, teachers should enrich existing 
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materials with culturally relevant content that reflects local society, history, traditions, 

and contemporary life (Smith, 2025; Xiong et al., 2022). This process of glocalization enables 

global language-learning objectives to be achieved through locally meaningful contexts. 

Grammar exercises, vocabulary activities, listening tasks, and classroom discussions can 

all be contextualized using familiar topics such as local festivals, cultural heritage sites, 

environmental issues, or community life (Herdi et al., 2023). A "Dual-Core" approach can 

further strengthen this process by combining language development with the exploration 

of local culture, enabling students to acquire English while using it to interpret, preserve, 

and communicate their own cultural heritage (Shi & Ma, 2025). 

 

5.2 Multimodal and Project-Based Learning 

Multimodal and project-based learning provide authentic opportunities for students to 

use English while engaging with local culture. Instead of simply learning about cultural 

topics, students become active creators of knowledge through digital storytelling, video 

documentaries, podcasts, virtual exhibitions, or community-based projects (Herdi et al., 

2023; Norton, 2014). For example, students may produce short documentaries 

introducing local tourist attractions, interview community members about traditional 

occupations, document regional festivals, or create digital stories based on local folktales. 

These projects encourage learners to integrate language skills with visual, digital, and 

intercultural communication, while simultaneously strengthening their understanding of 

local culture and preparing them to share it with international audiences (Leckey et al., 

2021; Tai, 2021). 

 

5.3 Translanguaging and Funds of Knowledge 

An inclusive classroom also requires a shift from rigid English-only practices toward 

more flexible multilingual pedagogy. Translanguaging allows learners to draw on their 

entire linguistic repertoire including native language and English to construct meaning, 

solve problems, and express complex ideas (Canagarajah, 2011; Tai, 2021). Teachers can 

encourage students to brainstorm in native language, compare cultural concepts across 

languages, or discuss difficult issues collaboratively before presenting their ideas in 

English (Emilia & Hamied, 2022; Retnowaty, 2025). Such practices acknowledge learners' 

bilingual resources as strengths rather than obstacles. 

 Equally important is the recognition of learners' Funds of Knowledge, namely the 

cultural knowledge, practical experiences, and community resources accumulated 

through family and everyday life (Moll et al., 1992). Guided by the principles of Culturally 

and Linguistically Responsive Pedagogy (CLRP), teachers can design learning activities 

that build on these experiences by inviting students to explore local customs, family 

traditions, community occupations, and regional identities. Incorporating these familiar 

resources into classroom interaction not only enhances learner engagement but also 

strengthens intercultural communicative competence by enabling students to 

communicate their own cultural perspectives confidently in English (Cooper et al., 2011; 

Herdi et al., 2023). 

http://oapub.org/edu/index.php/ejfl


Ngo Tien Nguyen  

INTEGRATING LOCAL CULTURE INTO ENGLISH LANGUAGE TEACHING:  

THEORETICAL FOUNDATIONS, PEDAGOGICAL APPROACHES, AND FUTURE DIRECTIONS 

 

European Journal of Foreign Language Teaching - Volume 10 │ Issue 2 │ 2026                                                                   183 

5.4 Conclusion and Future Directions 

The changing role of English as an international language calls for a corresponding shift 

in English Language Teaching (ELT). Rather than viewing English solely as a means of 

acquiring native-speaker linguistic competence or learning about English-speaking 

cultures, contemporary ELT should enable learners to use English to communicate their 

own cultural knowledge, values, and identities in diverse intercultural contexts. Within 

this perspective, integrating local culture is not an optional addition to language 

instruction but a pedagogical strategy that enhances meaningful learning, learner 

engagement, and intercultural communicative competence. 

 This paper has synthesized theoretical and empirical literature to demonstrate that 

culturally grounded approaches, including translanguaging, Culturally and 

Linguistically Responsive Pedagogy (CLRP), and Place-Based Education (PBE), provide 

complementary pathways for integrating local culture into English language teaching. 

Together, these approaches support a balanced model in which language development 

and cultural understanding reinforce one another, enabling learners to achieve linguistic 

proficiency while maintaining and expressing their own cultural identities. 

 The successful implementation of this model requires coordinated efforts from 

teachers, curriculum developers, and educational policymakers. Teacher education 

should prepare educators to design culturally responsive learning experiences that draw 

upon learners' linguistic and cultural resources, while curriculum and materials 

development should provide greater opportunities for authentic, locally meaningful 

language use. Future research should move beyond conceptual discussions to examine 

the effectiveness of culturally integrated pedagogies across diverse educational contexts 

and learner populations. Such efforts will contribute to a more inclusive, context-

sensitive, and sustainable vision of English language teaching that prepares learners to 

participate confidently in global communication without losing their cultural roots. 
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