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Abstract: 

This study examines Russian Language Textbooks (RLT) published in China since 1949 

to uncover the changes that have happened to the Status of Russian Language 

Education in China in various historical periods since 1949.The study explores the 

major differences throughout these historical periods regarding Russian Language 

Education in Chinese Normal Universities and the factors have contributed to these 

changes. The study has examined the changes of Russian language textbooks in 

different Chinese political, economic, social and cultural contexts and found a tendency 

of the textbooks to move from collectivist ideologies, serving mainly the interests of the 

country in the 1950s to individualist ideologies that concern the interests of the learners 

in the 2000s. In addition, the learners for whom the textbooks were designed were being 

socialized into the identity of Chinese citizens (socialist patriots) in the 1950s but global 

citizens in the 2000s. The functions of Russian language in China, in turn, shifted during 

this time from facilitating communication for scientific, business and travelling 

purposes, to enhancing cross-cultural understanding in the 21st century. The study was 

concluded with a discussion of the implications of the research on textbooks for Russian 

language education. 
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1. Introduction 
 

The China-Russia Brotherhood, which lasted from 1921 to 1959, was followed by a 

period of hostility, between 1960 to 1988, which was then moderated into the present 

day relationship. The relationship between the two countries had actually been between 

the Soviet Communist Party (CCCP) and the Chinese Communist Party (CPC). It dates 

back to 1921 when CPC was founded. After World War II, the whole world was divided 

into two groups: that of the Capitalist Group and the Socialist Group. After the 
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founding of the People’s Republic of China, CPC decided China should be a socialist 

country. CPC wanted to emulate the USSR example. Therefore, had to rely on USSR for 

support and guidance. China’s policy-making was greatly influenced by USSR. The 

CPC and government sent many leaders and intellectuals to USSR to learn from their 

counterparts in Russia. In order to learn from the USSR, people needed to master the 

Russian language. The only way to achieve this was teach Russian in schools. Russian 

became the most widely taught foreign language in schools. Russian was promoted at 

the expense of English because of China’s political alliance and economic construction 

 

1.1 Statement of the problem 

In recent years, China has included Russian as a foreign language in national 

curriculum. Russian is taught in colleges and universities as well as in some high 

schools. Chinese culture is or will be enriched again with the re-introduction of Russian 

language and her culture. Therefore, it seems necessary to understand reasons for re-

introducing Russian from historical, political, economic and pedagogical perspectives. 

The learning of Russian is a crucial aspect of China's opening up to the world and its 

increasing prominent global role. The contention of this study is that there has been a 

gap in the current Russian language textbooks. Textbooks are a primary tool for the 

socialization of students into particular identities, stances, communities, and language 

practices worldwide. Therefore, it is essential that these materials be examined closely 

for their underlying messages.  

 

1.2 Research objectives 

Based on the purpose above, the study was guided by the following objectives; 

1. To examine the changes of Russian language textbooks in Chinese normal 

universities since 1949 

2. To investigate how the Russian language textbooks in Chinese education have 

been used. 

3. To find out the factors for the changes in Russian language textbooks in China. 

 

1.3 Research Questions 

The study was guided by the following research questions: 

1. What changes have happened to the Russian Language Textbooks in China since 

1949?  

2. How to understand these changes from the teachers` perspective? 

3. What factors contributed to these changes? 

 

2. Significance of the study 

 

The findings will contribute to the applied linguistics regarding the changes of a foreign 

language textbook throughout social, political and economic contexts.  

 The knowledge generated from this study is expected to; 
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1. Create awareness to the government and teacher educators on the importance of 

Russian language education. 

2. Provide knowledge on how to establish effective Russian language textbooks to 

teacher educators.  

3. Provide guidelines on teaching of Russian language education in Chinese 

Universities on the practicability of the Russian textbooks.  

 

3. Analytical framework 

 

The study is going to examine changes in Russian Language Textbooks use in the 

Chinese Education System from three aspects namely Publisher of Textbook, Prime 

Concentration and Ideologies and Methodologies in the four periods ranging from 

Before the Cultural Revolution (1950 to 1964), During the Cultural Revolution (1966 to 

1978), After the Cultural Revolution (1980 to 1989) and from 1990 to the present through 

documentary analysis technique as shown in Figure 1. 

 

Figure 1: Analytical framework 

 

3.1 Research Methodology 

 

The study employed a Qualitative Research Design. The qualitative research design is 

adopted in order to gain a deep and comprehensive understanding of the personal 

experiences of Russian Language Teachers. This approach is considered appropriate for 

the study because the study is not concerned with measurement but with exploring 

teachers’ personal experiences and their views about the Russian Language Textbooks 

in relation to the changes which had taken place. It will involve a comparative analysis 

of Textbooks in various periods of time, from 1950s. 

Period Publisher of  

textbook 

Prime concentration 

& ideologies 

Methodologies 

Before cultural 

revolution 

(1950-1964) 

Mostly produced in 

Russia & People`s 

Education Press (PEP) 

 

Stress on USSR`S 

Kairov`s pedagogy on 

audiolingualism 

Teacher-centered,  

focus on accuracy and  

written language memorization 

During cultural 

revolution  

(1966-1978) 

 

Ministry of Education of 

PRC produced &  

PEP 

Stagnation,  

political  

propaganda 

Teacher centered, focus  

on accuracy and  

written language 

After cultural 

revolution  

(1980-1989) 

Jointly published by 

Western publishers, 

MOE & PEP 

Focus on functional / 

national approach 

Oral Practice in contextualized 

situations, memorization, 

student independent learning, 

accuracy in written language 

 

1990 –  

present days 

Produced by Ministry 

of Education & PEP 

Task Based learning Oral and written practice in 

contextualized situations 
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 In this research, interviews were used to gather information from different 

libraries such as Northeast Normal University (NENU), Heilongjiang University and 

Harbin Normal University in order to show comparatively a documentary analysis of 

Russian language textbooks and teacher educators’ views on the use of Russian 

Language Textbooks.  

 

3.2 Study Area 

The study was conducted in the department of Russian language within the three 

Normal Universities: Northeast Normal University, Heilongjiang University and 

Harbin Normal University, all in the Northeast of China. The researcher conducted the 

study only with five teachers; among them, four were Chinese and one Russian. Of the 

four Chinese teachers, three teachers were from NENU while the other one was from 

Heilongjiang University located in Harbin. The Russian teacher was teaching at NENU. 

The reason for their selection was based on the accessibility of data at NENU. 

 

3.3 Sampling  

This study employed a non-probability sampling technique to draw its sample. 

Specifically, a total population purposive sampling technique was used. Since the study 

had only two areas for collecting data and respondents who shared similar 

characteristics were few, the use of purposive sampling was convenient. All Russian 

language teachers were identified in all the Departments of Russian Language within 

the three Normal Universities (NENU, Heilongjiang and Harbin).Therefore, the total 

sample size selected was five teachers. A population of 40 textbooks on Russian 

language teaching was identified. The books originated from 1950 to the present. The 

period of study was broken into four sections –before Cultural Revolution, During the 

Cultural Revolution, After the Cultural Revolution and from the 1990s to the Present 

(2014). Purposively, two books from each of the four periods were purposively 

sampled. According to Patlot (1990), as cited in Israel (2012), a total population is a type 

of purposive sampling technique where the researcher chooses to examine the entire 

population having similar characteristics in such a way that if a small population will 

be excluded in the study a significant piece of information will be missing. Based on 

this fact, the researcher collected data from all teachers who had work experience of 10-

15 years and above. The choice was based on the fact that one year experience is enough 

for a teacher to learn and understand using Russian Language textbooks. Interviews 

were held with the five teachers.  

 

3.4 Instruments of data collection 

Based on the fact that the study employed a qualitative research design, documentary 

analysis technique and interview guides were the main instruments for data collection. 

Semi-structured interviews were conducted with the teachers of Russian language. The 

use of variety of methods for data collection enabled the researcher to collect reliable 

data.  
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3.5 Interviews 

An interview can simply be defined as a conversation with a purpose of gathering 

information (Berg, 2001). In order to find the perspective of teachers and extract the 

knowledge from them, semi-structured interviews were conducted. The interviewees 

were five teachers. The interview questions focused on the developmental changes that 

have been being occurring in the designing and content of Russian language textbooks 

and the factors behind the changes in them on the given span of time. The principals 

were also asked to share their views on the latest trends and the methodologies they 

have been adopting according to their own experiences. The interviews were recorded 

along with important points being noted and sent through mail for analysis. Further to 

that, the recorded interviews were also sent to the respective teachers for further 

confirmation in case they wanted to add or skip something.  

 

3.6 Validity and reliability of Instrument of Data Collection 

Validity intends to look at whether the research measures what is intended to be 

measured. This means, the extent to which results can be interpreted accurately and can 

be generalized to the population, situations and conditions (Wiersma & Jurs 2004). To 

ensure validity, the interviews used featured enough points of discussion focusing on 

the objectives of the study. Since validity ensures that data collected through the 

interview can yield the same results, the points and comments shared during 

interviews, the recorded interviews and outlines were sent back to the teachers for 

validation. According to Basit (2010), reliability intends to know the repeatability of 

results to similar study conducted by using the same participants and context. For this 

purpose, the Research Supervisor was constantly involved fully during the Interview 

construction process in order to ensure accurate, reliable and valid data were collected.  

 

4. Findings and Discussions 

 

The researcher managed to find and analyze the 40 textbooks and manuals on the 

Russian language, created and published at different times in China. The number of 

analyzed textbooks publication year is distributed as follows: 10 textbooks (1950 to 

1964); 2 textbooks (1966 to 1978); 12 textbooks (1980 to 1989); 16 textbooks from 1990 to 

the present day. In addition, the researcher seek to uncover the main changes of 

Russian textbooks and the major differences throughout these historical periods of the 

textbooks, seemingly intended by the textbook writers for teachers to use and explore 

their connections with the context in which they were produced. Furthermore, the 

researcher briefly discuss the interrelationship of the various agencies involved in the 

production of textbooks in China and how it has changed over the past decades and 

which factors contributed to these changes.  

 As shown in Table 1: Description of Russian Language Textbooks, Russian 

Language Textbooks in China have passed from a those promoting socialist and 
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communist ideologies to those promoting friendliness, communication and 

international business among the two countries.  

 
Table 1: Description of Russian Language Textbooks 

Time Title Level Publisher Important Facts 

Before 

Cultural 

revolution 

(1950-1964) 

Russian Language 

or Grammar of 

Russian Language 

Institutions of 

Russian 

language and 

Faculty of 

Russian 

language 

 

PEP and 

Russian 

publishers 

1. This series was the most 

widely used Russian textbook 

series in the history of Russian 

language education in China. 

During 

Cultural 

revolution  

(1966- 1978) 

Elementary course 

of Russian 

Language 

Institutions of 

Russian 

language (1st 

grade) 

PEP 1. This series served as the 

cornerstone of late-20th century 

Russian education in China as it 

was published right after the 

announcement of China's Open 

Door Policy in 1978. 

2. This series was also the only 

Russian language 

Textbook series used in China 

at that time. 

 

After 

Cultural 

revolution 

(1980- 1989) 

Basic Russian 

language course 

for students 

Institutions of 

Russian 

language and 

Faculty of 

Russian 

language 

PEP and 

jointly 

produced by 

Western 

publishers 

2. This series covers over 80% of 

the areas in China (Adamson, 

1997). It is also the first set of 

textbooks after the 

implementation of ‚One 

Curriculum, Multiple 

Textbooks‛ policy. 

 

1990 - 

present day 

Russian language 

textbook for 

Chinese students 

philologists 

majoring in 

Russian language 

Chinese Normal 

Universities 

PEP and 

Russian 

publishers 

This series is the latest Russian 

language textbook series for 

Normal Universities students 

published by PEP. 

 

While Russians are losing interest in their culture of speech, the Russian language has 

been gaining popularity in China, no matter how strange it may sound. The knowledge 

of the English language is considered very prestigious in Russia. If a Russian is fluent in 

English, he or she may consider themselves professionally successful. In China, 

students rush for special courses to study Russian. The interest in the Russian language 

has been growing steadily in China recently. It is incredibly hard for a Chinese national 

to learn how to speak Russian. It is just as hard, as it is for a Russian to learn how to 

speak Chinese. However, Russian is becoming more and more important in China 
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because the nation's political and economic cooperation with Russia continues to 

expand every year.  

 

4.1 Changes in the Russian Language Textbooks in China Since 1949 

Russian language is the state language of the Russian Federation, as well as one of the 

official languages of the United Nations, China officially recognized Russian as one of 

the languages of China's ethnic minorities. Teaching Russian in China first began in the 

1708’s roughly 150 years earlier than learning of other European languages. Since then 

it has been over 300 years (Fu Ke, 1986) 

  Russian language serves as a means of international communication in politics, 

economy, culture, diplomacy, etc. Russian language has played an important role in the 

history of the development of relations between China and Russia. In the last decade in 

many provinces, cities, and especially in the city of Heihe with its unique geographical 

position came to the fore teaching Russian as a foreign language. (Gu JiaQi, 2011). 

 According to the words of Sun Chao, the teacher at the Heilongjiang University: 

 

 ‛Not by chance in China “great and mighty” began to study at the state level in Harbin - 

 Chinese city with a tragic Slavic fate. It was founded in 1898 by Russians who came to 

 build the CER. During the heyday of Harbin lived more than two hundred thousand 

 Russian citizens. The mass exodus of our people began after transfer under Chinese 

 jurisdiction CER in the late 30 years of last century. Rusists of Harbin admit that the 

 hardest thing they had, not counting the cultural- revolutionary years in the mid-90s . 

 Russia did not like itself, all its Soviet past with dumped ship today. Under the rubble of 

 empire around the world have been and the Department of Slavic Studies. Previously, 

 from 1950 to 1970 interest in the Russian language was, but not to such a great extent as 

 now. I think that the interest in Russian language increases especially in the north of 

 China. What is the reason given the increasing interest in the Russian language, the fact 

 that Russia and China since ancient times are neighboring countries and the connection 

 between us, not only in politics but also in economy, trade, education and culture”. 

 

 Olga, the Professor of the Russian language from Northeast Normal University 

shared her own opinion about the status of the Russian Language education in China 

thus:  

 

 “In China, the interest in the Russian language is becoming popular, and the English 

 language is reduced. This year, Ministry of education in Beijing decided to reduce the 

 number of points for admission to universities. Previously, for admission to the specialty 

 «English language " needed to score 150 points, but by 2016, went lower to 100 points. 

 As the students devote much time to the study of English at admission, it is reflected on 

 the study of the native language. For example, in southern China won`t impose an 

 English exam‛. 
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 ”I can also add that earlier when we talked about the teaching of the Russian language in 

 our university, few people knew that it taught here. Now, many people know that the 

 Russian language is taught and popularized not only in our university, but in others too. 

 There are many diverse cultural and social events holding and indicating the relevance of 

 studying Russian language in China”. 

 

 The respondents’ views just underscore the fact that the increasing interest in the 

Russian language emanates from the historic and neighbourly links between Russia and 

China since ancient times as well as the connection between them, not only in politics 

but also in economy, trade, education and culture. 

 

4.2 Understanding the Changes in Russian Language Textbooks use from the 

teachers Perspective 

Over the past 50 years in China published 7 training programs in Russian language for 

secondary schools and universities. In the preceding period on teaching Russian 

language influenced the techniques used technique Soviet Russian as a foreign 

language (RCTs) dominated the study of grammar, translation and more. These 

methodological procedures laid a solid foundation of knowledge of students, but often 

converted language not into a living language as a means of communication, but 

converted only into in a dry scheme. Particular attention was paid to grammar, but 

remained aloof live speech, as a result of Chinese students remembered well the 

individual words, know the rules of grammar but could not communicate freely with 

Russian in different communicative situations. (Lu Yunhun, 2009) 

 Also according to the words of Sun Chao, the teacher at the Heilongjiang 

University:  

 

 ‚As for textbooks, there are five university publishing Russian textbooks. They are 

 Beijing, Shanghai, Harbin, Heilongjiang and Luoyang universities. The Last one it is 

 Military School on preparation of experts of foreign languages. Every five or six years 

 publishers produced new textbooks as a textbook materials do not go over time. Content 

 of textbooks is old and therefore they should be changed. For example, in Heilongjiang 

 University we are using new textbooks studying pedagogy of teaching foreign languages, 

 publishing in Beijing. Old and new textbooks have advantages and disadvantages. For 

 example, students who attend four years from textbooks are not so fluent in Russian, 

 since it is impossible to include all common words. We can say that in these textbooks 

 used “pure literary language”, but you use more simple words routine life‛.  

 

 As for changes in Russian textbooks, teacher Sun Chao said these changes can be 

presented by advantages between old and new manuals:  

  

 “Advantages of the new textbooks that they are new materials. For example, there are 

 materials directly from the internet. I believe that the old textbooks better, as there are 
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 classic works of famous writers, but now they cannot find in textbooks or find, but they 

 are few. Previously drawn attention to the theory of the Russian language, such as 

 grammar, and now pays more attention to speaking. I started to teach in 1996 and I can 

 say that from my point of view, students do not try so hard as before. Since this time is 

 the century of advanced media tools such as the Internet, electronic dictionaries, ТВ, all 

 these facilitate learning and students are not forced to work in full force if to compare 

 with previous years, for example, when we were studying in the 60s, 70s . Another 

 important factor is that now we have university teachers who are native Russian 

 speakers, but before we didn`t have. Of course it is good and therefore it is necessary to 

 increase the number of teachers, native speakers.” 

 

 Irina, Deputy Dean at the Faculty of Russian language and Russian language 

teacher shared her opinion about understanding of changes to Russian Language 

textbooks in Chinese Normal Universities from teacher`s prospective: 

 

 “In the past years, the content of textbooks was influence by pressing policy namely the 

 ideology of communism and socialism. And now of course we have more freedom. It all 

 depends on the demands of the people. We produced textbooks for students so that they 

 can quickly master in the Russian language and we pay attention to the materials that 

 are needed in the first place. For example, common words, rather than political terms. 

 When I was a student, we had in textbooks such political terms as ”the proletariat” and 

 there were so many, and now no longer exists. In modern textbooks of Russian language 

 used more modern lexicology as we go with the times, and of course content, methods and 

 structure of the textbooks are changing”. 

 

 The interviewees affirm the fact that the methodology and content had changed 

since 1949 to the present time. In the beginning, it was full of political terms and 

propaganda, ideologies of communism and socialism but now ideologies of new 

textbooks are about travelling, diplomacy, learning culture while the concentration is 

on speaking not grammar as before. That is why students have communicative 

problems due to lack of grammar in their foundations. 

 In recent years, there has been the number of students who want to learn Russian 

as a foreign language in favor of English. Among the main reasons, the following may 

be mentioned: firstly, the extension function of English language in the world due to 

globalization; Secondly, fast obsolescence and failure to update the content and 

methodological support, accompanying learning Russian, current phenomenon that can 

be seen as a problem from many aspects, considering the factors that led to the status of 

Russian language in the border China. 

 

4.3 Cross Border Relations 

In recent years, trade relations with Russia have been on decline in Heihe, despite the 

advantage of geographical location and rich natural the possibility of cross-border 
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region. Trade with other countries began to supplant trade with Russia with the 

prospect of external trade and the province of Heihe Heilongjiang with other countries. 

Naturally began to decrease the need for people who are able to conduct 

communication in Russian. People studying Russian language do not feel the prospects 

of its development in this direction, and the desire to learn Russian language begins to 

plummet. (Gu JiaQi, 2011). 

 

4.4 The era of computerization 

The development of emergency information received and computer technology, they 

become generally available. This process also contributed to the decline in the prestige 

of the Russian language in China, particularly in the border, as the area of the Russian 

language in the global information space is quite narrow. It turns out that in the years of 

rapid and dramatic growth of information, years of development and implementation 

of computer information technology to study Russian language becomes unprofitable. 

In addition, Chinese students studying Russian language note the difficulties of 

perception in Russian Internet communications. Students, who are taught Russian 

language, complain that during use computer technology in the classroom, they have 

difficulty: un separated look screen, but do not understand. Thus, the lack of demand 

for Russian language in the era of general information and computerization also leads 

to a drop in the number of Russian learners. 

 

4.5 Russian language in Chinese universities 

During enrollment at some universities, there are restrictions on exam in a foreign 

language, and it is observed even when recruiting graduate: some universities do not 

accept examinees on Russian as a foreign language. In April 2001, the Ministry of 

Education of China indicated that while university admissions should not be restricted 

set, requiring entering the exam results at any particular foreign language. But in the 

same 2001 in a number of universities in China were restrictions have passed state 

exams in a foreign language, in particular Russian language. This reduced activity of 

Russian language teachers and students, Russian learners. To go to a good university, 

strong in the Russian language students have to learn another foreign language. This 

not only resulted in that students have spent time researching the subject is not suitable 

for go to college, but many talented students were thrown halfway in the study their 

chosen foreign language - Russian. This also leads to the fact that studying Russian 

language becomes less and less. (He Hongmei, 2004). 

 

4.6 The content of new Russian textbooks 

The necessary negative factor called that training manuals of Russian as a foreign 

language are currently in use in China, are essentially obsolete. The contents will not 

correspond to the present state of affairs in Russian society. Now the lessons of Russian 

language in high and middle schools using textbooks that were issued Higher 

Education Publishing House in 2000. In universities often use manual "Basic Russian 
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language course in universities, "which Publishing House of Higher Education released 

in 1998 (only 4 parts) [3]. Many texts these benefits are in isolation from the modern 

environment. Their content is general, non-specific, as suggested by most of the 

exercises are designed on rote memorization. The manual does not satisfy the needs of 

students in acquisition of speech and communication skills relevant to the modern areas 

life, while the proposed content in textbooks is divorced from reality and most of the 

information presented there, used in the practice of communication is very rare, and the 

result of this in the end is that can be defined the phrase "dumb Russian language." In 

this sense, teaching Russian as a foreign language in China is far from new 

communicative concept of foreign language teaching in general and those innovative 

ideas in the teaching of foreign languages, which are actively promoted in China now. 

(Tong Tsang, 2000). 

 

4.7 The status of Russian language 

Many schools do not pay due attention to training Russian language: not all schools 

have teachers of the Russian language, neither do they have language laboratories for 

teaching Russian language nor multimedia classrooms. They also lack teaching 

materials and reference books in sufficient quantity for student – self work etc. It gives 

students, who are studying Russian language, a feeling of rejection and certainly 

dampens activity in the study of the Russian language as in both instructors and 

students. Is difficult in such conditions to lead effective training, students are passive 

pursuits. Due to insufficient active forms a situation passive learning, the learning 

resulting in a decrease interest, curiosity. Furthermore, possible limitations in 

perspective enroll in college; it is associated with the examination in Russian as a 

foreign language also lead to a decrease of students (He Hongmei, p.136 -137, 2004). 

 However, in recent years the Russian language teaching in Normal Universities 

had some problems, among which are the following. 

1. Problem of the enrollment 

There is tendency in some secondary schools to stop teaching Russian as a 

foreign language, for example, in the city of Heihe (He Hongmei,2004 ). So 

number of students of Russian language each year will decline. Furthermore, the 

quality teaching is also getting worse, probably due to inconsistencies objective 

modern requirements for foreign language teaching. This state of affairs certainly 

will effect on the development of Russian language study in high school. As soon 

as the scope of English becoming wider and wider, the number of those who 

study Russian language in order to enter into school and then go abroad, etc., 

and gradually decreases move from the interior to the border area of the city to 

the village. Due to the fact that it was not possible to study Russian in school, 

most Russian students in the faculties of language begin to learn the Russian 

language from scratch. It significantly affects the quality of teaching gifted 

students who studied Russian language to university. Learn Russian language in 

high school in the state in which it now is of concern to parents and the public. 
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2. Lack of teachers 

Number of young teachers and middle-aged predominates, but despite the fact 

that they have a higher degree, they are found as inferior teachers on their 

knowledge, skills and experience. In addition, few teachers internships abroad. 

Consequently, they are insufficiently aware of the culture and the actual realities 

of modern Russia. In the classroom at such teachers, lack a living relationship to 

the subject of teaching, and the status of these teachers inevitably reduced. In 

some universities, the teaching staff Russian language is not staffed: no 

permanent teachers of the Russian language, for teaching invited professors from 

other universities. Experienced teachers are sorely lacking. 

3. Problem techniques and methodology of teaching Russian as foreign language 

Note the following aspects of this problem. First, teachers of Russian language in 

the universities do not have sufficient knowledge about the laws of functioning 

linguistic system and the Russian language in particular. They are often unaware 

of that features of the language system and changes in grammar and vocabulary 

are largely due to features of contemporary culture and the political situation. 

The basis of language learning should be basic knowledge of the language and 

the laws of the features of its operation. Teacher of the Russian language, as well 

as any other teacher language, you cannot have a simplified representation of the 

language and take it only as means for transmitting external information. In 

order to prepare good speaking language students need to familiarize them with 

the theoretical information about the Russian language, prevailing in Russian 

linguistics. Second, teachers of the Russian language by objective and subjective 

reasons are reduced learning objectives. some teachers believe that the main and 

sometimes the only goal of employment in the Russian language - prepare 

students to read and understand texts in Russian, and the formation abilities to 

listen, speak, write , translate - it does not matter. Teachers, of course, interested 

in the most positive result of their students on the exam, therefore primarily 

organize the work of students on the development of a variety of analog 

examination topics, try to develop the habit of thinking necessary for passing 

examinations. Thirdly, there is a clear mismatch between a small number of 

hours devoted to training on a foreign (Russian) language, and a large amount of 

information provided for the development, which also negative impact on the 

quality of teaching Russian as a foreign language. 

4. Problem of curriculum for students majoring in "Russian language", and the quality of 

their implementation.  

This problem concerns mainly teaching Russian students studying Russian as a 

foreign language, and not receiving specialty related to the Russian language as 

the scope of future professional activity - the so -called ‚not specialized" 

students. In universities, classes in Russian language only held on the first and 

second years, and after exams in Russian language training ends. Thus after 

closure Institute students mastered vocabulary is greatly reduced, and the ability 
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to verbally speech is markedly reduced. In addition, the implementation of the 

curriculum in the specialty "Russian language" use of equipment multimedia 

learning is not developed in sufficiently meets the requirements of modern 

educational process (as for example, when teaching English ), very few sources 

of media learning. Deficiencies in a number of hours on Russian lessons leads to 

that the teacher has time to perform only basic learning objectives , and time is to 

lead a diverse educational activities on the subject, is not enough. Rational 

component dominates the teaching that leads to reduced interest in students in 

language learning and provides the highest possible result of training. The 

situation must, in our view, change .In order to justify the choice for these 

textbooks, we have illustrated in this chapter the unique social, cultural and 

political context in which each of textbooks was produced and how such 

particular context contributed to varying ideologies embedded in the textbooks. 

  In addition, we have discussed how the construction of the textbooks and the 

pedagogical approach adopted by each textbook transitioned over the past decades and 

how it signified an increasingly relaxed and open mentality of the Chinese government 

in the recent years; yet, the transition also revealed the power that the government 

remained to hold as it continued to integrate into the international market. 

 

5. Conclusions 

 

The main focus of the study was the changes of Russian language textbooks in Chinese 

education: Study of Russian Language Major in a Chinese Normal University through 

documentary analysis and interviews which was then broken down to three research 

questions:  

 The study was conducted to answer the following research questions; 

1. What changes have happened to the Russian Language Textbooks in China since 

1949?  

2. How to understand these changes from the teachers` perspective?  

3. What factors contributed to these changes? 

 Using data from the textbooks, study approached the questions primarily by 

investigating the use of Russian language textbooks in China since various historical 

periods since 1949. (1) What changes have happened to the Russian Language textbooks 

in China since 1949; and what and how ideologies were woven into textbooks through 

the above means? Background information regarding text use and classroom interaction 

contributed to a better understanding of the changes of the ideologies reflected in the 

content of the textbooks. It was observed that most textbooks today represent the 

results of the negotiation and interplay amongst the CPC, educational policy, the 

market and the textbook users. Collaboration in the production of Russian language 

textbooks between PEP and Russian publishers such as ‚Vostok‛ and ‚The Pushkin 

State Russian Language Institute‛ was observed. Since 1980 years, foreign agencies 

were involved in the writing of the textbooks but before they were not. Involvement of 
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the Foreign Agencies in the writing of the textbooks showed increased relaxed 

mentality of the Chinese government towards the subject matter of the books. (2) How 

to understand these changes from the teacher`s prospective: China published Seven 

training programs in Russian language for secondary schools and universities in the 

past 50 years. The teaching of Russian language was influenced by the Soviet Russian 

language techniques and pedagogy which dominated the study of grammar, translation 

and more. Methodological procedures laid a solid foundation of knowledge among 

students. Particular attention was paid to grammar and (3) What factors contributed to 

these changes? Traces of a rising China, which stressed the changing face of its economy 

in the global community (Duff et al., 2013), were consistently identified in these 

textbooks.  

 The learners were socialized into an identity that saw themselves as the host of 

the country responsible for welcoming and accommodating foreign visitors and into 

textbooks of helpful and cordial behaviors that would make the stay of the foreigners 

more pleasant, and thus, would further create a foreigner-friendly environment in real 

life. Such a representation of the country underlines the increasingly connected 

relationship between China and the world. The functions of Russian transformed from 

being used to assist scientific exchange to aid overseas travelling and business around 

the world.  

 Generally speaking, the structural elements evolved from being used to 

communicate collectivist (what we need to do as a country) ideologies, state patriotism 

in the 1950s to more individualist ideologies (what you need to do as an individual) in 

the early 2000s.  

 In the following section, the researcher discuss how the readers of the textbooks 

were socialized into a particular perspective of China, the world, the identities of the 

learners and the functions of Russian that help to maintain dominance and social 

reproduction.  

 Before Cultural Revolution (1950- 1964) and during Cultural Revolution (1966- 

1978) recognize an intention of the Chinese government to socialize students into a 

perspective that saw itself as a strong power in the world and a changed state from its 

past. A grave and poignant life before the Communist Party came into power was 

compared with the comfortable and happy life people enjoyed afterward. Apart from 

that, personal recount as another strategy was deployed to paint the picture of the past 

in order to reinforce the idea of transformation of the state (e.g., a senior scientist shared 

his life in the past where he was deprived of education opportunities and had to work 

for the rich at a young age).  

 After Cultural Revolution and from the 1990, the idea of a strong and changed 

China was downplayed as the country proceeded to its 17th year of opening up to the 

world. The socialization of such ideologies became more subtle and implicit. For 

instance, the significance of the Chinese language regarding its number of speakers in 

the world to indirectly point to the idea of China being a powerful country; yet, none 

was discovered to explicitly promote the image of the country. At the same time, the 
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image of a rising and friendly China became more salient. Such a construction can be 

interpreted partially as a reflection of China’s growing economy in the 1990s and its 

softened foreign policies in dealing with international issues (e.g., ‚good-neighbour‛ 

diplomacy). It can also be seen as a strategy to socialize the young generation into a 

certain version of understanding about the country and its place in the world that assist 

the social reproduction of dominance (e.g., the learners would hold a friendly attitude 

to the foreign visitors who often come to travel or to seek investment opportunities in 

China in the 1990s).  

 By 2003, China had furthered its integration into the global community, 

particularly in the economic and cultural realm (e.g., accession into the WTO in 2001; 

Beijing’s successful bid for the 2008 Olympic Games in 2001). Such a relationship was 

reflected in the new textbooks from 1990 till present day, where the country was 

positioned as an integral part of the world; however, not a superior part.  

 Regarding the functions of Russian, the instrumental approach seemed to have 

shifted to a more humanitarian approach in the sense that Russian language was meant 

largely to facilitate cross-cultural communication and to enhance one’s understanding 

about the diverse cultures associated with the Russian language. Furthermore, we also 

see a transition in the emphasis and function of Russian language textbooks from being 

used explicitly as a source for both language teaching and Chinese citizenship 

education in 1950 (e.g., politics and sociology in China) to being used implicitly for 

Chinese citizenship education but more explicitly as a resource for foreign language 

instruction and global citizenship and inter culturalism in 2003. 
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