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Abstract:

This study examines productive language skills in relation to the Common European
Framework of Reference for Languages (CEFR), the action-oriented approach, and
performance-based assessment. By synthesizing the literature on language skills and
rubric-based assessment, the study addresses how productive skills can be
comprehensively assessed. The literature shows that productive skills cannot be assessed
solely through grammatical accuracy or vocabulary ability. Speaking and writing skills
require students to construct meaningful structures, communicate effectively, and
demonstrate observable performance in specific contexts. The CEFR's action-oriented
perspective emphasizes students as social actors and requires them to complete
meaningful tasks through language. Accordingly, the assessment of productive skills
should encompass not only linguistic accuracy but also many dimensions appropriate to
the skill being assessed, such as content, coherence, fluency, vocabulary, pronunciation,
interaction, task success, spelling, and organization. Therefore, performance assessment
tools, particularly analytical rubrics, are useful because they clearly reveal and allow for
the scoring of multiple dimensions of performance. The article also provides examples of
these performance assessment rubrics. In conclusion, this literature review offers
implications for language teachers, curriculum development specialists, and researchers
interested in teaching and assessing productive language skills.
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Ozet:

Bu calisma, Avrupa Ortak Dil Referans Cercevesi (CEFR), eylem odakli yaklasim ve
performansa dayali degerlendirme baglaminda tiretici dil becerilerini incelemektedir. Dil
becerileri ve rubrik tabanli degerlendirme iizerine literatiirii sentezleyerek, calisma
iiretken becerilerin nasil kapsamli bir sekilde degerlendirilebilecegini ele almaktadir.
Literattir, tiretici becerilerin yalmzca dilbilgisel dogruluk veya kelime bilgisi yetenegiyle
degerlendirilemeyecegini gostermektedir. Konusma ve yazma becerileri, 6grencilerin
anlaml yapilar olusturmasini, etkili bir sekilde iletisim kurmasini ve belirli baglamlarda
gozlemlenebilir performans sergilemesini gerektirir. CEFR'nin eylem odakli bakis agisi,
ogrencileri sosyal aktorler olarak vurgular ve onlardan dil yoluyla anlamli gorevleri
tamamlamalarini ister. Buna gore, iiretici becerilerin degerlendirilmesi yalnizca dilsel
dogrulugu degil, ayn1 zamanda degerlendirilen beceriye uygun bir¢cok boyutu da
kapsamalidir; bunlar arasinda igerik, tutarlilik, akicilik, kelime bilgisi, telatfuz, etkilesim,
gorev basarisi, yazim ve organizasyon yer almaktadir. Bu nedenle, performans
degerlendirme araglari, 6zellikle analitik rubrikler, performansin birden fazla boyutunu
acgikca ortaya koyduklar:1 ve puanlamaya olanak sagladiklar: icin faydalidir. Makale
ayrica bu performans degerlendirme rubriklerine 6rnekler de sunmaktadir. Sonug
olarak, bu literatiir taramasi, tiretici dil becerilerinin 6gretimi ve degerlendirilmesiyle
ilgilenen dil Ogretmenleri, miifredat gelistirme uzmanlar1 ve arastirmacilar igin
¢ikarimlar sunmaktadir.

Anahtar kelimeler: tiretici dil becerileri; konusma; yazma; dil degerlendirmesi; analitik
rubrikler

1. Introduction

People convey their emotions, thoughts, and knowledge to others in various ways; this
transmission and the process of interpreting it are called communication. A person's
relationship with other people, nature, and the universe makes life meaningful. A
person's sense of existence in the world is possible only through meaningful relationships
with their inner and outer worlds. Communication is one of the most important
prerequisites for people to live together (Ozkan, 2015). Human beings' effort to
communicate with the person they address begins from the very first moment of birth.
This communication, which first manifests itself in the form of crying, later develops as
cooing, babbling, and syllabification. Subsequently, the desire to communicate becomes
more systematic and takes the form of speech. This systematic structure that enables
people to communicate with one another is called language.

Human language is indisputably our most remarkable characteristic, the feature
that distinguishes our species from others more than anything else. Our linguistic ability,
which we generally take for granted, displays a remarkable, even astonishing, range of
properties. Without language, it would be almost impossible for us to create the human
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world as we know it. The development of everything from music to war could never have
taken place in the absence of language. Thus, more than any other characteristic,
language is what makes us human. And human language is unique (Trask, 2003). In other
words, it can be stated that humanity has reached its present point largely thanks to
language.

Every language perceives and interprets the universe in its own distinctive way.
Every language follows a different path in understanding and describing the world. A
child opens their eyes to a language that surrounds them. This is their mother tongue.
They acquire the sound system of that language, and their consciousness awakens
through the language's way of understanding and describing (Adali, 1983). The mother
tongue is defined as the language an individual acquires from birth through interaction
with family and the immediate environment and uses for communication throughout
life. In addition, the mother tongue is regarded as one of the fundamental elements that
contributes to establishing a common bond among individuals living in the same society
and supports social integration (Caglar, 2026). A person opens their eyes to the world
through their mother tongue, and life gains meaning in the light of this first language
they acquire. However, for many different reasons, people also begin to learn languages
other than their mother tongue. Languages learned after the mother tongue are generally
referred to as foreign languages.

A foreign language is a language unknown to a child or individual. As the name
suggests, it is a language that has remained foreign, the language of a foreign nation. It
should be particularly emphasized that for a language to be regarded as a foreign
language, it must have remained foreign, been perceived as foreign, and remained an
unknown language for a certain period of time. We can define a foreign language as the
second language decided upon after the process of mother-tongue acquisition has been
completed (Kiizeci, 2015). Today, a second language/foreign language has gained great
importance. Regardless of the sector in which they work, people feel the need to learn a
foreign language, or even a second foreign language. In today's world, where knowing a
foreign language is no longer a privilege but a necessary skill for everyone, the
importance of foreign-language education has also increased (Goger, 2009).

The main purpose of learning a foreign language is for the individual to use that
language effectively. For this reason, foreign-language teaching is not merely the
teaching of grammar rules. It also aims to functionally develop the language skills that
will enable the individual to use the language as a means of communication whenever
needed. For all these reasons, reading, writing, listening, and speaking skills are
fundamental components of the educational process in foreign-language teaching.
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2. Conceptual Framework of Language Skills

2.1. Language As a Skill

Language is essentially a skill. It is not a content-oriented subject such as Science, Social
Studies, Commerce, Mathematics, etc., whose purpose is to transmit information and fill
the human mind with knowledge. Since language is a skill, it naturally falls within the
psychomotor domain. A skill may be defined as the ability to do something well.
Swimming, playing games, etc. are skills that people perform after acquiring them.
Knowing these things is an intellectual exercise (cognition), whereas using or doing them
is a skill (action). Language is a complex skill that includes four subskills, as shown in
Figure 1 (Husain, 2015):

LISTENING

2\

WRITING LANGUAGE SKILLS SPEAKING

N

READING

Figure 1: The four basic language skills (Husain, 2015)

As seen in Figure 1, language consists of four basic skills. These are listening,
speaking, reading, and writing. Although these skills are categorized in many ways, the
most common classification is productive skills and receptive skills.

Speaking and writing are called productive skills because, while using these skills,
the learner/user is not only active but also produces sounds when speaking and symbols
(letters, etc.) when writing. On the other hand, listening and reading are regarded as
receptive skills because the learner is generally passive and receives information either
by listening or by reading. Figure 2 provides a better idea about these skills (Husain,
2016):
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LANGUAGE SKILLS

l
l l

Productive Skills Receptive Skills
(Active Skills) (Passive Skills)
Speaking ~ Writing Listening Reading

Figure 2: Classification of Language Skills (Husain, 2016)

2.2. Productive Language Skills

Based on the Common European Framework of Reference for Languages (CEFR),
productive activities and the strategies directed toward these activities, which are
evaluated within the scope of productive language skills, include speaking and writing
skills.

There are two types of language skills for any language: receptive language skills
and productive language skills. While receptive language skills include reading and
listening, productive language skills include writing and speaking (Golkova &
Hubackova, 2014). An individual's ability to communicate effectively and actively in any
foreign language by speaking and writing is referred to as productive skills (Davies, 1976:
441). It is important to recognize that receptive language skills require students only to
understand what they read or hear, not to produce something. This is the exact opposite
of productive language skills; productive language skills require students both to
understand a situation and to produce something appropriate to that situation (Golkova
& Hubackova, 2014). When all these definitions are considered, it is seen that productive
language skills do not consist solely of grammar in the target language; they also include
meaning-making, communication, and written or oral production related to the subject.
In this context, it can be stated that the most important observable indicators in a foreign
language are found in productive language skills.

Students with effective productive skills can produce things. These are also known
as active skills. Students need to produce language in order to communicate their ideas
orally or in writing (Sreena & Ilankumaran, 2018). In other words, in receptive language
skills, learners receive language passively and may later attempt to produce spoken
language in dialogues; the same procedure may be applied to productive language skills,
also called active language skills, but in this case learners are expected to expend more
energy while producing something orally or in writing. Nevertheless, both categories of
language skills are indispensable parts of teaching and learning processes (Golkova &
Hubackova, 2014). All these skills are like parts of a system. Regardless of which part is
missing, the healthy functioning of the language system cannot be conceived. From this
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perspective, it is important to develop all four skills together, whether in mother-tongue
acquisition or in the process of foreign-language learning.

When one begins learning a foreign language, one is inevitably and
subconsciously exposed to both categories of language skills. As stated earlier,
productive skills—also called active skills—refer to the transmission of information
produced by a language user in oral or written form. Productive skills cannot exist
without the support of receptive skills. Passive knowledge—such as listening and
reading —serves as a springboard for the active application of the grammatical structures
of a foreign language, passive vocabulary lists, and sounds that are heard and repeated.
This theoretical background applies to any language being studied. It should also
demonstrate that the two types of skills are inseparable and that one cannot exist without
the other. When learning a foreign language, receptive skills generally come first and
should then be followed by the practical application of productive skills. If one of these
is missing from a learning process, the final outcome will not be complete (Golkova &
Hubackova, 2014). Therefore, since these skills are not independent of one another, they
should be addressed in an integrated manner in foreign-language education. This is
because these skills do not have a linear relationship. On the contrary, they have a spiral
relationship in which they nourish one another.

Because of the classifications, these skills may be assumed to be separate; however,
they need to be addressed holistically. They support one another and should be treated
reciprocally in the teaching process (Birsh & Carreker, 2018; Burns & Siegel, 2018). None
of these skills is superior to another, and language learners' proficiency levels may vary
depending on the skill; speaking skills may not always be a problem as expected.
Therefore, a balance should be established in the teaching of language skills according to
students' needs (Birsh & Carreker, 2018; Harmer, 2001; Watkins, 2017). Nevertheless,
speaking and writing are two skills in which a more visible performance can be displayed
(Burns & Siegel, 2018). For this reason, teachers need to be active in the classroom and
observe students. Of course, language skills are too complex to be addressed from only
one perspective; therefore, they should be planned and taught in ways that support one
another (Birsh & Carreker, 2018; Patel & Jain, 2008).

However, today productive language skills are not viewed merely as a
complement to receptive language skills; with CEFR (2020), they are reconsidered within
the scope of the action-oriented approach. In CEFR (2020), the approach recommended
for use in foreign-language teaching is the Action-Oriented Approach. This approach
aims at language teaching in which the learner is more active and assumes various roles
as a social agent. Students are expected to complete assigned tasks through interaction.
Many countries in Europe have adopted this approach and shaped their foreign-
language teaching plans according to its basic characteristics. The main purpose of this
approach is to make collective/collaborative action possible in the target language. The
approach demonstrates a transition and orientation from 'interpersonal action' to ‘joint
action' through the target language. Joint action, in turn, involves carrying out various
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activities and tasks collaboratively rather than merely interacting in the target language
(Glinday & Atmaca, 2017).

From this approach, the main purpose of language learning is to enable learners
to express themselves effectively and to perform tasks of different kinds in real life.
Therefore, in assessing proficiency in the target language, not only criteria related to
linguistic knowledge but also the learner's level of ability to carry out assigned real-life
tasks and communicate are important (CEFR, 2020). The basic characteristics of the
action-oriented approach regarding the learner, language use, task, and assessment can
be summarized in Figure 3 as follows:

> The learner is a social actor.

> Language is a tool for communication, not an end in itself.

> Tasks related to real life are central.

> Assessment is based on tasks and performance.

> Collaborative and joint action is emphasized.

Figure 3: General Characteristics of the Action-Oriented Approach
(created by the researcher based on CEFR (2020)

The action-oriented approach also has reflections on the teaching and assessment
processes of productive language skills. Speaking and writing skills cannot be limited to
activities that measure only the correct use of the structures of the target language,
because these skills require the individual to construct meaning through language,
express themselves, and achieve a specific communicative goal. Instead, it is important
for the student to use the language through real or realistic communicative tasks and for
performance to be assessed within the context of these tasks.

Because productive skills require the individual to use the target language
actively, they emerge as the most visible aspect of language proficiency. These skills are
addressed in two parts, speaking and writing, and each has characteristics different from
the other. Therefore, these skills need to be examined separately in terms of their own
distinctive structures and functioning.

2.2.1. Speaking Skill

Speaking, one of the dimensions of productive language skills, enables a person to
express emotions and thoughts by using the target language orally. Speaking skill, which
stands out because it is observable when language proficiency is concerned, requires the
learner to construct meaning in the language they wish to learn and to convey that
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constructed meaning orally to another person. From this perspective, speaking has a
highly complex structure involving not only grammatical structures but also
communicative, interactional, and semantic dimensions.

In order to learn a language and gain proficiency, receptive skills —listening and
reading—and productive skills—speaking and writing—must be used fluently and
accurately. One of the greatest indicators of knowing a language is speaking and writing
in that language. One of the most difficult aspects of foreign-language teaching is putting
what has been learned into practice. However, this is not always easy for language
learners. Indeed, the immediate nature of speaking, particularly its interactive aspect,
makes this situation even more complex (Yorganci, 2021).

In foreign-language teaching, speaking skill, one of the productive language
activities, refers to an individual's ability to express emotions and thoughts orally in the
target language. Speaking is the second skill that should be developed after listening in
the mother-tongue acquisition process. However, it is regarded as a more difficult area
to develop in the foreign-language learning process. For a language user to demonstrate
speaking skills even at the most basic level, they need to know the phonetic and
pronunciation features of the target language and possess at least a limited vocabulary
and knowledge of language structures (Tanrikulu & Cift¢i, 2019). However, speaking
skill cannot be assessed solely through these elements. Since speaking performances also
have a communicative purpose, meaning-making, conveying meaning, and engaging in
interaction must also be assessed.

Speaking is a type of productive language skill and an indispensable part of
language because it enables people to communicate orally. In language education, this
skill is one of the important skills that must be taught and learned. However, some
problems concerning reliability may arise when speaking is assessed. Students' speaking
skills are generally assessed in face-to-face interactions between an assessor and a
speaker; moreover, assessment may simultaneously depend on speaking characteristics
such as fluency and accuracy, the student's gender, and the assessor's language level and
characteristics. In addition, specific tasks and questions posed to students during these
interactions may also affect their performance (Ahmed & Alamin, 2014). Therefore, in the
teaching and assessment of speaking skills, it is also important to create activities and
tasks through which learners can improve themselves in a communicative context.

2.2.2. Writing Skills

Writing is another productive language skill. Students are expected to convey their
messages or what they know about a subject in written form. Writing has gained
popularity worldwide as a means of communication and is one of the most important
components of a language because it makes communication possible even when oral
communication is not possible. Therefore, teaching and learning this productive
language skill is vital because it helps both students and teachers communicate
worldwide (Arslan, 2022). Writing, one of the most effective methods for individuals to
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convey their emotions and thoughts, is also one of the broadest forms of communication.
Writing can be defined as the exchange of ideas through symbols. It is frequently used
both in daily life and in educational settings. While many social media platforms (Twitter,
Facebook, WordPress, e-mail) rely on written communication, writing is also used to
record information in classroom settings or during distance education (Yorganci, 2021).

The process of learning a foreign language begins alongside or after learning one's
mother tongue. Individuals may be good writers in their own language, but writing in a
foreign language is a different process. The basic, secondary, figurative, and metaphorical
meanings and linguistic features of the language to which the individual has been
exposed from birth naturally support writing skills in the mother tongue. The mental
vocabulary acquired and learned in the mother tongue and the mental vocabulary of the
foreign language learned as a second language create limitations, particularly in writing
skills (Yorganci, 2021). Writing is a way of adding variety to classroom processes. It
provides the student with physical evidence of achievement, and progress can be noticed
easily. It helps the learner grasp vocabulary and structure and complements other
language skills. In the act of writing, the effort to express ideas and the continuous use of
the eyes, hands, and brain involve a unique way of supporting learning and discovering
new ways to express ideas. Every act of writing is regarded as an act of reading, and
reading is also a kind of writing (Sreena & Ilankumaran, 2018).

Raimes (1987: 36), in her explanation of the question 'Why do language teachers
ask their students to write?', divides the purposes of writing instruction into six
categories: reinforcement, training, imitation, communication, fluency, and writing for
learning. In writing for reinforcement, students are asked to demonstrate their accuracy
in using English sentences. Because it emphasizes accuracy more than fluency, this type
of writing is criticized on the grounds that it inhibits idea generation. In writing for
training, students are given sample texts longer than sentences and are asked to write
according to the rhetorical patterns of the texts. Thus, similar to writing for reinforcement,
which emphasizes the accuracy of grammatical structures, this type of writing also
operates at the discourse level. In writing for imitation, students are asked to write
according to linear and various text types produced by native speakers of English.
Through this type of writing, students become familiar with typical English writing
forms that may differ from those in their mother tongue.

In writing for communication, students are made aware of the purpose of writing
and the audience they address. Therefore, in this type of writing, students write with the
reader in mind and may also receive feedback from their teachers as readers of their
written texts. In writing for fluency, writing is regarded as a tool for generating and
exploring ideas. Students are given the freedom to develop their ideas and continue
writing; because they are given time to revise their drafts, attention is not paid to
grammatical accuracy. The final type, writing for learning, aims to encompass the other
five purposes of writing instruction presented separately. Thus, through writing for
learning, which supersedes the principles of the other five purposes, students may be
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given various writing tasks consisting of any one of the five types or combinations of
some of them (Widiati & Cahyono, 2006).

In summary, writing skill enables a person to express emotions, thoughts, and
experiences by transforming them into a written product. This productive skill has
linguistic, cognitive, and communicative dimensions. In foreign-language writing skills,
what is expected of the individual is to use the target language well and transform this
use into a written product for communication. Therefore, in developing writing skills, it
will be beneficial to focus both on using the language functionally and on producing
written products through the correct use of grammar.

When all dimensions of speaking and writing skills are considered together, it
becomes clear that the assessment of productive language skills cannot be limited to
grammar alone. Since these skills require both the display of a performance in their own
right and the creation of a meaningful product by using the target language for a specific
purpose, assessment processes must also be carried out by considering many dimensions.

3. Assessment of Productive Language Skills

Many course objectives concern successfully completing a task. The skills required to
perform a task cannot be measured through tests. Moreover, measuring knowledge
related to performance-oriented learning outcomes in education cannot be accepted as
evidence of how a task will be performed, because there is not a high correlation between
knowing the steps involved in a task and performing the task according to specified
criteria. For example, having knowledge about child development does not guarantee
that you will be a good parent when you have a child. Knowing and saying this is always
easy, but applying it and putting it into practice is difficult. Therefore, when measuring
performance, assessment tools appropriate to performance must be used. With these
tools, the process of carrying out the task is observed, or the qualities of the product
resulting from specific procedures are examined. Consequently, when educational
objectives require the student to follow a particular sequence of procedures or to produce
a product in a particular field by using a specific method or approach, performance
measurement is absolutely necessary (Tekin, 1991). In this context, speaking and writing
skills, defined as productive language skills, emerge as skills that require the
demonstration of performance. Assessing this performance is possible not merely
through outcome-oriented assessments but through detailed assessment tools that
encompass both product and process.

Situations in which a student can demonstrate performance may involve a task
covering many subdimensions. Examples include an oral presentation, composition,
assignment, written report, laboratory work, group work, classroom behavior, and so
forth. Depending on the type of work, different methods will be used to assess student
performance by comparing the expected behaviors with the behaviors displayed at each
stage of the task (Sezer, 2005).
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According to Mertler (2000), the types of scoring tools used in performance
assessments are as shown in Figure 4:

Scoring Instruments for
Performance Assessments

N

Rating Scales

Analytic Rubrics

Figure 4: Scoring Tools Used in Performance Assessments (Mertler, 2000)

As seen in Figure 4, the tools most frequently used in performance assessment are
checklists and rubrics. Checklists are an appropriate technique for determining how
many of the elements that constitute performance related to any subject or skill are
demonstrated by the student (Kan, 2009, 278). What is important in checklists is not to
reveal the level of the performance to be observed, but to obtain information about its
presence and outward manifestation (Tabak & Goger, 2014). In other words, checklists
provide general information about the presence or absence of the subdimensions of the
observed performance. Rubrics, the other measurement tool, are used to determine the
level of the subdimensions of performance.

A rubric (graded scoring key) is defined as a specified scoring design developed
by a teacher or any assessor to analyze students' work or products (Kutlu, Dogan, &
Karakaya, 2008). With the help of rubrics, teachers may feel both more consistent and
more objective in the grades they assign. Although it is known that no tool can ensure
100% objectivity in the assessment of complex tasks such as oral examinations and
projects, it can be stated that using rubrics makes it easier and more practical to ensure
reliability in measurement and to communicate assessment criteria to students (Sezer,
2005). A rubric can be described as a consistent set of criteria for students' work. The main
purpose of rubrics is to assess performance (Brookhart, 2013). Rubrics help students
understand and motivate themselves. Informing students about assessment and grading
criteria makes it easier for them to demonstrate the expected achievements (Sezer, 2005).

A review of the literature shows that there are two types of rubrics: holistic rubrics
and analytic rubrics. A holistic rubric is a rubric that requires the teacher to assess the
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process or product as a whole and assign a score without evaluating its component parts
separately (Nitko, 2001).

Holistic rubrics may be used in the following situations:

e  When teachers prepare a rubric for the performance to be assessed for the first
time,

e When students' work needs to be assessed quickly (for example, daily
assignments),

e When the performance intended to be measured with the rubric has low
importance in the overall assessment (for example, end-of-unit work),

e  When the dimensions of the performance intended to be measured are difficult to
separate,

e When the students are in a young age group (Sezer, 2005).

Analytic rubrics are appropriate when there is a need to assess student work in
detail and provide students with feedback about their performance. Analytic criteria
make it possible to create a 'profile’ of students' specific strengths and weaknesses. Before
designing specific criteria to be used as an instructional aid, the teacher should decide
whether the performance or product should be assessed holistically or analytically
(Turgut & Kayaoglu, 2015). Analytic scoring criteria describe the assessment for each
criterion. In this respect, they are more useful than holistic scoring criteria because they
explain the level of performance at each stage in detail, help students identify their
strengths and weaknesses, and enable them to recognize deficiencies in areas where they
demonstrate weak performance. Thus, the student becomes aware of the intended
learning objectives and assessment criteria and gains information about the performance
expected of them. In this context, analytic scoring assessment lists can also be used as a
self-assessment form (Amanvermez Incirkus & Beyreli, 2019).

Analytic rubrics may be used in the following situations:

¢ When there are many dimensions covering the performance intended to be
measured,

e When it is easy to assign ratings to the dimensions of the performance,

* For performances with observable dimensions and levels,

e When sufficient time is available for assessing the performance (for example,

projects or research studies) (Sezer, 2005).

In conclusion, analytic rubrics are detailed, whereas holistic rubrics are general.
While assessment with analytic rubrics takes considerable time, holistic rubrics save time.
Compared with holistic rubrics, analytic rubrics are more difficult to develop and score.
When the characteristics of analytic rubrics are considered, they are seen to be more
reliable and valid than holistic rubrics (Tabak & Gocer, 2014).

In conclusion, considering the multidimensional structure of productive language
skills, analytic rubrics can be regarded as a functional tool for assessing speaking and
writing skills. This is because many dimensions such as grammar, vocabulary, content,
expression, fluency, pronunciation, and spelling are assessed within the same
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performance in these skills. Therefore, assessing these performances in detail rather than
superficially is important for obtaining accurate results. Analytic rubrics make it possible
to assess all dimensions of productive language skills under separate criteria and at
different performance levels. In this way, the learner's strengths and areas requiring

improvement are revealed in detail. Examples of analytic rubrics are provided below:

Table 1: Analytical Rubric ($Sahin, 2024)

3 2 1 0
The story is
The paper tells an There is a very y
. . . The paper tells a unclear. It may be
interesting story with ) general story but .,
Ideas and story but without .. repetitious or
lots of relevant . the writing strays .
Content . much detail. Stays . ,. | disconnected
details. It stays on . off topic or doesn’t .
. on topic. . .. | thoughts with no
topic. give enough detail. . .
main point.
The story has a
.. y . The story has an .
beginning with an There is no real
. . The story has a attempt at a L
interesting lead, a . . e beginning or
. . beginning, middle | beginning &/or .
Organization | middle, and an , ending. Ideas seem
. .. and end. The order | ending. Some
ending. It is in an . loosely strung
makes sense. ideas seem out of
order that makes together.
order.
sense.
The story could
The writing shows . y . The writing is
. The writer seems have been written
what the writer . bland and sounds
. sincere but not by anyone. It . .
. thinks and feels. It . . like the writer
Voice . enthusiastic. The shows very little o
sounds like the . . doesn'’t like the
] writers voice fades | about what the .
writer cares about ) . topic. No thoughts
. in and out writer thought and .
the topic. or feelings.
felt.
Descriptive words The words are The same words
are used (“comical” mostly ordinary, The words are are used over and
Word Choice | instead of “funny” or | with a few ordinary but over. Some words
“miserable” instead attempts at generally correct. are used
of “sad”). descriptive words. incorrectly.
The sentences are There are many The story is hard to
Sentence complete, clear, and The sentences are incomplete read because of
Fluency begin in different usually correct. sentences and run- | incomplete and
ways. ons. run-on sentences.
Spelling, Spelling,
punctuation, punctuation and There are enough
e L There are so many
capitalization, caps are usually errors to make the
. s errors that the
Convention | grammar and correct. Some writing hard to e
. writing is almost
paragraphs are problems with read and . .
. impossible to read.
correct. Only minor grammar and understand.
edits are needed. paragraphs
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Table 2: Analytical Rubric for Writing Proficiency (Yoriidii, 2021)

Content

4. Meets Expectations: Essay addresses the assigned topic; ideas are concrete and thoroughly
developed with supporting evidence provided; counterargument with a sound refutation; no
extraneous material; essay reflects carefully planned thought

3. Approaches Expectations: Essay addresses the assigned topic but misses some points; ideas could be
more fully developed as some evidence may be lacking; counterargument with an acceptable
refutation; some extraneous material is present

2. Needs Development: Development of ideas not complete or essay is somewhat off the topic; the
main ideas may not be fully supported by the evidence given; counterargument with weak or no
refutation

1. Inadequate: Ideas incomplete due to lack of supporting data; essay does not reflect careful thinking
or was hurriedly written; inadequate effort in area of content

Organization

4. Meets Expectations: An informative title that covers the topic; effective introductory paragraph,
topic is stated in a clear thesis statement, leads to body with three full paragraphs; appropriate
transitional expressions used; conclusion logical & complete

3. Approaches Expectations: Adequate title, introduction & conclusion; body of essay is acceptable
with three paragraphs that may not be fully developed; sequence is logical but few transitional
expressions may be absent, misused, or overused

2. Needs Development: Mediocre or scant introduction, body, or conclusion; paragraphs aren’t
divided exactly right; problems with the order of ideas in body; problems of organization interfere

1. Inadequate: Shaky or minimally recognizable introduction; organization can barely be seen; severe
problems of ordering ideas

Grammar

4. Meets Expectations: Proficient in English grammar with almost no grammar errors; all/majority of
simple, compound, and complex sentences are correct and appropriate; mostly accurate and
appropriate use of prepositions, modals, articles, verb forms, and tense sequencing; no fragments or
run-on sentences

3. Approaches Expectations: Rather proficient in English grammar; few grammar problems which
don’t distort meaning; almost no fragments or run-on sentences

2. Needs Development: Somewhat proficient in English grammar; grammar problems distort
meaning; fragments or run-on sentences present

1. Inadequate: Limited proficiency in English grammar; grammar problems hinder meaning; difficult
to understand sentences

Vocabulary

4. Meets Expectations: All/majority of vocabulary use is appropriate, accurate, and varied

3. Approaches Expectations: Appropriate and accurate use of vocabulary with few errors; attempts
variety

2. Needs Development: Some vocabulary misused; repetitive use of vocabulary with little variety
1. Inadequate: Serious problems of vocabulary; lacks variety

Mechanics

4. Meets Expectations: Correct use of English writing conventions; all needed capitals, paragraphs
indented, almost no punctuation and spelling errors; very neat
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3. Approaches Expectations: Some problems with writing conventions or punctuation; occasional
spelling errors; paper is neat

2. Needs Development: Uses general writing conventions but has errors; spelling problems distract
reader; punctuation errors interfere with ideas

1. Inadequate: Complete disregard of English writing conventions; severe spelling problems; errors in
sentence-final punctuation; obvious capitals missing

4. Discussion and Conclusions

The literature synthesized in this study shows that productive language skills should not
be considered merely as simple grammatical knowledge, but rather as consisting of
complex performances. Speaking and writing, known as productive language skills, are
among the most important skills that students demonstrate themselves. And, as the name
suggests, they require the creation of a product. Therefore, the assessment of these skills
should not be done with superficial tools, but with comprehensive tools that encompass
many dimensions.

The action-oriented perspective within the CEFR also supports this. In this
perspective, students are social actors, and language proficiency is demonstrated through
action. The main question here is not whether a student possesses grammatical
knowledge; it is also whether they use the available resources correctly to complete a
given task, construct meaningful structures, interact with others, or produce
understandable products. Therefore, assessment should be consistent with meaningful
performance tasks and descriptors that represent the structure being assessed.

Analytical rubrics make this multi-dimensional perspective functional. An
analytical rubric prepared for speaking skills can distinguish vocabulary, grammatical
structures, coherence, fluency, pronunciation, and interaction. A rubric designed for
writing skills can also distinguish content structure, organization, lexical and
grammatical expression, and presentation. Such details are valuable from an instructional
perspective because they provide students with feedback on specific strengths and areas
for improvement, rather than just an overall score. However, assessments conducted
with analytical rubrics are not automatically valid or reliable. The quality of the
assessment depends on many factors: whether the defined criteria are appropriate,
whether the descriptors are clear, whether the performance levels are distinguishable,
whether the evaluators share a common interpretation of the scale, and whether the tasks
reveal the intended structure. Therefore, analytical rubrics should be developed
appropriately in relation to student competence, purpose, curriculum outcomes, and
validity and consistency of scoring.
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