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Abstract: 

Physical education in early childhood education extends beyond the development of 

motor skills, serving as a key vehicle for promoting inclusion and social integration. 

Through its experiential, open, and multisensory nature, it provides children with 

opportunities for expression, interaction, and learning that transcend traditional 

instructional approaches (Goodwin & Watkinson, 2000; Florian & Black-Hawkins, 2011). 

Inclusion, as defined in international frameworks (UNESCO, 1994; Booth & Ainscow, 

2011), is not limited to mere adaptations of the educational system but entails profound 

pedagogical and value-based shifts that recognize diversity as a source of enrichment. 

Within this context, physical education acts as a bridge between children with diverse 

abilities, experiences, and cultural backgrounds, fostering social cohesion, empathy, and 

mutual understanding (Block & Obrusnikova, 2007). The integration of multicultural 

elements—such as traditional dances and games—further supports intercultural 

education and challenges stereotypes (Florian, 2008). Effective implementation of 

inclusive practices requires institutional support, adequate resources, and ongoing 

professional development for early childhood educators (Black-Hawkins, Florian & 

Rouse, 2007). Teachers are called upon to design flexible and differentiated activities 

(Lieberman & Houston-Wilson, 2009), to promote values of cooperation and respect, and 

to act as agents of cultural change (Avramidis & Norwich, 2002). In conclusion, physical 

education in preschool settings can act as a catalyst for educational and social 

transformation, laying the groundwork for equality, acceptance, and coexistence. 

Through this approach, schools can fulfil the mission of providing holistic, equitable, and 

inclusive education, empowering children to become active, democratic citizens of the 

future. 
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1. Introduction 

 

Physical Education (PE) in early childhood education constitutes a vital pillar of holistic 

development, as it enhances children’s physical, cognitive, emotional, and social growth 

(Kapsaski, 2000). Particularly in kindergarten, where learning is intertwined with play 

and movement, PE serves as a natural arena for expression and collaboration. 

 The concept of inclusion has become a core principle of contemporary education, 

moving beyond the narrow notion of mere coexistence in the classroom to focus on 

ensuring the active participation of all children, regardless of origin, religion, or socio-

economic background (Booth & Ainscow, 2011). In early childhood, the foundation for 

positive attitudes toward diversity is established (Florian, 2008). 

 The need to explore PE as a tool for fostering inclusive education in kindergarten 

is therefore critical. This article seeks to analyze the theoretical framework linking PE to 

inclusion, highlight its benefits and practical challenges, examine international and Greek 

research and practices, and propose directions for creating an open and inclusive school 

environment. PE in kindergarten is not merely a subject; it is a means of empowerment 

and a vehicle for cultivating an inclusive climate. 

 The initial engagement with motor skills—such as balance, coordination, jumping, 

and running—is embedded in the national preschool curriculum (DEPPS & APS for 

Kindergarten, 2003; Mavrogiogos, 2005). Through movement, children develop not only 

physical abilities but also key skills for cognitive and social participation. The framework 

of physical literacy, a holistic concept that combines skills, confidence, and motivation for 

movement, emerges as a crucial foundation for lifelong engagement in physical activities 

and positive attitudes toward health. When nurtured from an early age, it is associated 

with higher levels of physical activity and social well-being (Weir et al., 2024). 

 Moreover, systematic evaluative studies in preschool care settings show that PE-

based interventions increase children’s overall physical activity levels (Lum et al., 2022). 

Such interventions include teacher training, the creation of supportive environments, and 

the design of opportunities for motor expression. 

 

2. Inclusion and Preschool Physical Education in Greece 

 

Historically, Physical Education (PE) has been integrated into the Greek curricula, both 

in the early programs (1896, 1962, 1980) and in more recent ones (1989, 2003), which are 

grounded in developmental and psychological principles (Konstantinou et al., 2007). 

However, the actual implementation of inclusion presents challenges, often due to 

insufficient teacher training, entrenched stereotypes, or limited resources. Studies on the 

Greek context highlight that kindergarten teachers often hold conflicting or restrictive 

views regarding inclusion and the participation of children with Special Educational 

Needs (SEN) in activities (Fyssa, Vlachou & Avramidis, 2014). 

 There are also practical applications of inclusive teaching styles, such as those 

described by Chatzipanteli, Konstantinidou, and Fotiadis (2022), where in Greece a 
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modified Inclusion Teaching Style is used to fully integrate individuals with dyslexia into 

PE. 

 The UNESCO Charter for Physical Education, Physical Activity, and Sport 

recognizes the right to PE as fundamental and emphasizes inclusion, equality, and the 

elimination of discrimination through physical activity (UNESCO, 2015). Similarly, 

systematic reviews indicate that the participation of children with limitations in adapted 

PE improves physical health, psychosocial development, and autonomy (Wikipedia: 

Adapted Physical Education). Such interventions directly contribute to fostering a sense 

of belonging and social interaction. 

 Inclusion constitutes one of the core pillars of modern educational policy, 

promoting the equitable participation of all children in the educational process. In 

contrast to integration, which focuses on simply placing the “different” student into an 

existing system, inclusion aims to reshape the school environment so that it responds to 

all learners’ differences and needs. 

 One of the most significant milestones in the field of inclusive education is the 

Salamanca Statement, adopted in June 1994. The Statement emphasizes that “every child 

has a fundamental right to education” and that educational systems should be designed not 

for homogenization, but for the acceptance of diversity. Regular schools with an inclusive 

philosophy are recognized as the most appropriate setting to combat discrimination and 

promote a society that embraces diversity. 

 In preschool education, early childhood carries particular weight in shaping 

attitudes, values, and behaviors toward diversity. The quality and nature of initial 

learning experiences either foster acceptance of diversity or undermine it. This aligns 

with research in early childhood pedagogy, which stresses the need for reflective, flexible 

teaching practices that support differentiated learning. 

 To create an inclusive kindergarten, the following are required: adoption of 

flexible and differentiated pedagogical practices; continuous reflection by educators on 

stereotypes and expectations; institutional support to strengthen sensitivity to diversity; 

and the application of differentiated instruction. 

 Physical Education (PE), by its very nature, offers a dynamic, multisensory, and 

experiential learning environment. Unlike other cognitive domains that primarily favor 

verbal or written expression, PE allows for the participation of all, as it is movement-

based. Through bodily expression, children are freed from restrictions and share common 

experiences regardless of their cognitive, linguistic, or physical differences. The literature 

highlights that PE—especially Adapted Physical Education—promotes social acceptance, 

reduces stereotypes, and fosters empathy among children. Such interventions enhance 

self-image, reduce anxiety, and strengthen relationships through experiences of 

cooperation and success. Assessment in inclusive PE does not focus on the “correct 

execution” of a movement but on individual progress, effort, and collaboration, 

reinforcing each child’s sense of belonging and dismantling competitive models and 

exclusion. 
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 The educator must possess sensitivity and competence in applying practices that 

encourage participation by all, as well as a reflective stance toward stereotypes and 

limiting expectations, thus helping cultivate values such as respect, solidarity, and 

acceptance of diversity. 

 PE in kindergarten offers an early opportunity to integrate inclusion at a practical, 

experiential level, contributing to the development of a school culture that not only 

accepts diversity but recognizes it as a valuable contribution to the educational 

community ([UNESCO, 1994]; Booth & Ainscow, 2011). An interesting dimension of PE 

is its role as a bridge between children with different experiences, abilities, and cultural 

backgrounds. Through cooperative activities, social bonds are strengthened, social skills 

are developed, and mutual understanding is fostered—especially for children facing 

motor, language, or emotional challenges. In this context, bodily expression becomes a 

valuable form of communication beyond words (Block & Obrusnikova, 2007). Moreover, 

specially designed PE programs, such as the European ESPEC curriculum, have shown 

improvements in preschoolers’ social skills in Greece, Cyprus, and Italy. When applied 

with an inclusive approach, PE promotes empathy, mutual help, and acceptance; 

children learn through participation—not only theoretically—the value of cooperation 

and supporting “the other,” thus reinforcing the culture of the school community. Such 

experiences provide an important framework for nurturing socially aware and 

democratic citizens ([UNESCO, 1994]; Booth & Ainscow, 2011). Children who experience 

success and acceptance through PE enhance their self-esteem and psychosocial 

resilience—critical skills for future school and social integration (Goodwin & Watkinson, 

2000). 

 A multicultural approach to PE, through dances, games, rhythms, and movement 

patterns drawn from diverse cultural traditions, can be creatively integrated into the 

curriculum, strengthening intercultural education. This encounter through movement 

fosters fruitful dialogue, cultural exchange, and the dismantling of prejudices. Educators 

who embrace this approach do not simply respond to diversity—they transform it into a 

creative source of educational and social enrichment (Florian, 2008). 

 Promoting inclusion through PE in kindergarten is neither an automatic nor 

fragmented process—it requires coordinated and multi-level planning that integrates 

institutional, pedagogical, and material-resource dimensions. Institutional support 

includes clear guidelines, appropriate curricula, and the provision of sufficient resources, 

ensuring that educators have access to suitable materials and equipment adapted to all 

children’s needs (Black-Hawkins, Florian, & Rouse, 2007; UNESCO, 2015). In parallel, 

continuous professional development is essential for building knowledge, skills, and 

attitudes that facilitate differentiated and flexible PE activities. Specific teaching 

strategies—such as using modified games, varying the pace and intensity of activity, and 

employing visual and kinesthetic cues—can boost participation for all children 

(Lieberman, 2017). 

 Interdisciplinary collaboration with special educators, speech therapists, 

occupational therapists, and psychologists contributes to designing interventions that 
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holistically address children’s needs, while also fostering dialogue and the exchange of 

good practices among professionals (Friend & Cook, 2016). 

 Of particular importance is evaluating inclusive practices not only in terms of 

pedagogical effectiveness but also from the children’s own experience. Gathering data 

from direct observation, children’s narratives, and analysis of their participation provides 

valuable material for reflection and improving design. This approach aligns with the 

pedagogy of the reflective educator, who continuously adapts their practices based on 

the needs and dynamics of each class (Nutbrown & Clough, 2006). 

 

3. The Role of the Preschool Teacher 

 

The role of the preschool teacher is crucial for the success of inclusive physical education. 

The educator is called upon to create an environment that actively supports diversity, 

encourages the participation of all children, and presents individual differences as a 

natural and positive element of the learning community (Florian & Rouse, 2009). The 

teacher’s attitudes and beliefs regarding diversity directly influence outcomes: if 

differences are perceived as obstacles, the participation of certain children may be 

limited; conversely, a stance of positive acceptance and adaptability fosters conditions of 

mutual respect and empowerment (Avramidis & Norwich, 2002; Sharma, Forlin, & 

Loreman, 2008). 

 Within the context of preschool physical education, the teacher is expected to 

design flexible, differentiated, and multi-level activities that allow each child to 

participate according to their abilities and experience success through personal progress 

(Lieberman & Houston-Wilson, 2009). The emphasis shifts from mere “goal 

achievement” to recognizing effort, improvement, and individual learning paths, 

aligning with the principles of inclusive education. 

 Moreover, the preschool teacher acts as a model of an inclusive attitude, 

promoting values such as respect for diversity, cooperation, and solidarity through their 

own behavior (UNESCO, 1994). Through appropriate interventions and the development 

of supportive relationships within the classroom, the teacher encourages interaction 

among children, highlights the abilities of all, and fosters a climate of empathy and 

mutual support. Continuous professional development in differentiation and inclusive 

teaching is a key prerequisite for the success of these practices (Black-Hawkins, Florian, 

& Rouse, 2007). Enhancing knowledge and skills not only improves the quality of 

instruction but also increases teacher confidence, empowering them to undertake 

creative initiatives. 

 Ultimately, the preschool teacher plays a dual role: on one hand, they organize 

and coordinate the learning environment, ensuring that participation is both possible and 

meaningful for all; on the other hand, they act as an agent of cultural change, 

strengthening the perception that the school belongs to everyone and that every child has 

the right to participate equally in the joy of learning. 
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4. Conclusions 

 

Physical education in early childhood education is not merely a space for developing 

motor skills; it can serve as a fundamental vehicle for promoting inclusion, social 

integration, and intercultural understanding. As highlighted through the theoretical 

approach, the nature of physical education provides an open, experiential, and 

multisensory framework that allows children to express themselves, interact, and learn 

in ways that transcend traditional forms of teaching (Goodwin & Watkinson, 2000; 

Florian & Black-Hawkins, 2011). Within this context, bodily movement becomes a 

language of communication and social connection, enhancing active participation even 

for children who struggle with verbal or academic forms of communication. 

 The concept of inclusion, far from being a simple “adaptation” of the educational 

system, entails deeper pedagogical and value-based shifts. It requires schools that 

embrace diversity as a source of enrichment rather than as an obstacle (Booth & Ainscow, 

2011), promoting collective responsibility for the progress of all children. Early education 

represents a critical stage for cultivating such attitudes, as early experiences of social 

learning can shape long-term perceptions of equality and collaboration. 

 The preschool teacher, as a central agent of this culture, is called upon to assume 

an expanded role: combining pedagogical sensitivity, creativity, and scientific evidence 

to design educational environments where all children feel safe, capable, and accepted 

(Avramidis & Norwich, 2002; Vickerman & Coates, 2009). This requires not only technical 

skills for adapting activities but also a deep professional commitment to the principles of 

social justice and democratic education. The integration of inclusive practices in physical 

education is not merely a matter of technical training; it is primarily a matter of attitudes 

and values (UNESCO, 1994). Through flexible activities, positive reinforcement, and 

systematic reflective practice, the preschool teacher can ensure that every child has 

meaningful access to learning and development opportunities. 

 From this perspective, physical education in preschool can serve as a catalyst for 

educational and social change, laying the foundations for equality, respect, and 

coexistence. These foundations extend beyond school life, shaping children’s future 

social interactions as active, responsible, and solidaristic citizens. 

 

Conflict of Interest Statement 

The author declares no conflicts of interest. 

 

About the Author 

I am a M.Ed. kindergarten teacher in 10th kindergarten school of Kalamata, Greece. I am 

a theatre educator and my research interests are inclusion in education.  

 

 

 

 

about:blank


Elli Barla  

FROM MOVEMENT TO INCLUSION: THE ROLE OF  

PHYSICAL EDUCATION IN EARLY CHILDHOOD EDUCATION 

 

European Journal of Physical Education and Sport Science - Volume 12 │ Issue 9│ 2025                                                       15 

References 

 

DEPPPS (2003). Diathematiko Eniaio Plaisio Programmaton Spoudon kai Analytika Pro-

grammata Spoudon gia to Nipiagogeio. YPEPTH – Paidagogiko Instito. 

Kapsaski, A. (2000). Kinhtiki agogi stin proscholiki ilikia. Ellinika Grammata. 

Koutselini, M. (2014). Symperilipsi kai diaforopoiisi tis didaskalias. Gutenberg. 

Mavrogiwrgos, G. (2005). Koinwnologia tis ekpaidefsis: I kritiki prosengisi. Metaixmio. 

Bikos, K. (2015). I fysiki agogi sto nipiagogeio. Afoi Kyriakidi. 

Brouzos, A. (2016). Proseggiseis symperilipsis sto nipiagogeio. Pedio. 

Stasinos, D. (2009). I ekpaidefsi ton paidion me eidikes anagkes: Apo ton apokleismo sti 

symperilipsi. Typotheto. 

Avramidis, E., & Norwich, B. (2002). Teachers’ attitudes towards integration/inclusion: A 

review of the literature. European Journal of Special Needs Education, 17(2), 129–

147. https://doi.org/10.1080/08856250210129056  

Block, M. E., & Obrusnikova, I. (2007). Inclusion in physical education: A review of the 

literature from 1995–2005. Adapted Physical Activity Quarterly, 24(2), 103–124. 

https://doi.org/10.1123/apaq.24.2.103  

Black-Hawkins, K., Florian, L., & Rouse, M. (2007). Achievement and inclusion in schools. 

Routledge. http://dx.doi.org/10.4324/9780203945223 

Booth, T., & Ainscow, M. (2011). The index for inclusion: Developing learning and par-

ticipation in schools. CSIE. Retrieved from https://www.eenet.org.uk/re-

sources/docs/Index%20English.pdf 

Block, M. E. (2007). A teacher’s guide to including students with disabilities in general 

physical education (2nd ed.). Paul H. Brookes Publishing. Retrieved from 

https://eric.ed.gov/?id=ED497276 

Chatzipanteli, A., Konstantinidou, E., & Fotiadis, A. (2022). Inclusion teaching style and 

modifications in physical education. Journal of Physical Education, Recreation & 

Dance, 93(7), 52–53. https://doi.org/10.1080/07303084.2022.2102366  

Florian, L. (2008). Inclusion: Special or inclusive education: Future trends. British Journal 

of Special Education, 35(4), 202–208. https://doi.org/10.1111/j.1467-

8578.2008.00402.x  

Florian, L., & Black-Hawkins, K. (2011). Exploring inclusive pedagogy. British Educa-

tional Research Journal, 37(5), 813–828. 

https://doi.org/10.1080/01411926.2010.501096 

Florian, L., & Rouse, M. (2009). The inclusive practice project in Scotland: Teacher educa-

tion for inclusive education. Teaching and Teacher Education, 25(4), 594–601. 

https://doi.org/10.1016/j.tate.2009.02.003  

Fyssa, A., Vlachou, A., & Avramidis, E. (2014). Early childhood teachers’ understanding 

of inclusive education and associated practices: Reflections from Greece. European 

Journal of Special Needs Education. https://doi.org/10.1080/09669760.2014.909309  

Gallahue, D. L., & Ozmun, J. C. (2006). Understanding motor development: Infants, chil-

dren, adolescents, adults (6th ed.). McGraw-Hill. Retrieved from 

about:blank
https://doi.org/10.1080/08856250210129056
https://doi.org/10.1123/apaq.24.2.103
http://dx.doi.org/10.4324/9780203945223
https://www.eenet.org.uk/resources/docs/Index%20English.pdf
https://www.eenet.org.uk/resources/docs/Index%20English.pdf
https://eric.ed.gov/?id=ED497276
https://doi.org/10.1080/07303084.2022.2102366
https://doi.org/10.1111/j.1467-8578.2008.00402.x
https://doi.org/10.1111/j.1467-8578.2008.00402.x
https://doi.org/10.1080/01411926.2010.501096
https://doi.org/10.1016/j.tate.2009.02.003
https://doi.org/10.1080/09669760.2014.909309


Elli Barla  

FROM MOVEMENT TO INCLUSION: THE ROLE OF  

PHYSICAL EDUCATION IN EARLY CHILDHOOD EDUCATION 

 

European Journal of Physical Education and Sport Science - Volume 12 │ Issue 9│ 2025                                                       16 

https://books.google.ro/books/about/Understanding_Motor_Development_In-

fants.html?id=h5KwDwAAQBAJ&redir_esc=y 

Goodwin, D. L., & Watkinson, E. J. (2000). Inclusive physical education from the perspec-

tive of students with physical disabilities. Adapted Physical Activity Quarterly, 

17(2), 144–160. https://doi.org/10.1123/apaq.17.2.144  

Goodwin, D. L. (2003). Inclusion and physical education: A review of literature. Adapted 

Physical Activity Quarterly, 20(1), 20–39. https://doi.org/10.1123/apaq.20.1.20  

Konstantinou, P., Zachopoulou, E., & Kioumourtzoglou, E. (2007). Physical Education in 

the Preschool Education Curriculum in Greece: A Historical Review. Inquiries in 

Physical Education and Sport, 5(2), 226–239. 

https://doi.org/10.26253/heal.uth.ojs.ispe.2007.1199  

Lieberman, L. J., & Houston-Wilson, C. (2009). Strategies for inclusion: A handbook for 

physical educators (2nd ed.). Human Kinetics. Retrieved from 

https://books.google.ro/books?id=0_MZRgERy2YC&printsec=frontcover&re-

dir_esc=y#v=onepage&q&f=false  

Lieberman, L. J. (2017). Adapted physical education and sport (6th ed.). Human Kinetics. 

Lum, M., Wolfenden, L., Jones, J., Grady, A., Christian, H., Reilly, K., & Yoong, S. L. 

(2022). Interventions to improve child physical activity in the early childhood ed-

ucation and care setting: An umbrella review. International Journal of Environ-

mental Research and Public Health, 19(4), Article 1963. 

https://doi.org/10.3390/ijerph19041963  

Nutbrown, C., & Clough, P. (2006). Inclusion in the early years: Critical analyses and en-

abling narratives (2nd ed.). SAGE Publications. Retrieved from Retrieved from 

https://sk.sagepub.com/book/mono/inclusion-in-the-early-years/toc#_=_  

Sharma, U., Forlin, C., & Loreman, T. (2008). Impact of training on pre‐service teachers’ 

attitudes and concerns about inclusive education and sentiments about persons 

with disabilities. Disability & Society, 23(7), 773–785. 

https://doi.org/10.1080/09687590802469271 

Tsangaridou, N., Zachopoulou, E., Liukkonen, J., Gråstén, A., & Kokkonen, M. (2013). 

Developing preschoolers’ social skills through cross-cultural physical education 

intervention. Early Child Development and Care, 184(11), 1550–1565. 

https://doi.org/10.1080/03004430.2013.865616.  

UNESCO. (1994). The Salamanca statement and framework for action on special needs 

education. United Nations Educational, Scientific and Cultural Organization. Re-

trieved from https://unesdoc.unesco.org/ark:/48223/pf0000098427  

UNESCO. (2015, November 18). International Charter of Physical Education, Physical 

Activity and Sport. UNESCO. Retrieved from https://www.unesco.org/en/sport-

and-anti-doping/international-charter-sport 

UNESCO. (2024). Celebrating inclusion in education: 30th Anniversary of Salamanca 

Statement. Retrieved from https://www.unesco.org/en/articles/celebrating-inclu-

sion-education-30th-anniversary-salamanca-statement?utm_source=chatgpt.com 

about:blank
https://books.google.ro/books/about/Understanding_Motor_Development_Infants.html?id=h5KwDwAAQBAJ&redir_esc=y
https://books.google.ro/books/about/Understanding_Motor_Development_Infants.html?id=h5KwDwAAQBAJ&redir_esc=y
https://doi.org/10.1123/apaq.17.2.144
https://doi.org/10.1123/apaq.20.1.20
https://doi.org/10.26253/heal.uth.ojs.ispe.2007.1199
https://books.google.ro/books?id=0_MZRgERy2YC&printsec=frontcover&redir_esc=y#v=onepage&q&f=false
https://books.google.ro/books?id=0_MZRgERy2YC&printsec=frontcover&redir_esc=y#v=onepage&q&f=false
https://doi.org/10.3390/ijerph19041963
https://sk.sagepub.com/book/mono/inclusion-in-the-early-years/toc#_=_
https://doi.org/10.1080/09687590802469271
https://doi.org/10.1080/03004430.2013.865616
https://unesdoc.unesco.org/ark:/48223/pf0000098427
https://www.unesco.org/en/sport-and-anti-doping/international-charter-sport
https://www.unesco.org/en/sport-and-anti-doping/international-charter-sport
https://www.unesco.org/en/articles/celebrating-inclusion-education-30th-anniversary-salamanca-statement?utm_source=chatgpt.com
https://www.unesco.org/en/articles/celebrating-inclusion-education-30th-anniversary-salamanca-statement?utm_source=chatgpt.com


Elli Barla  

FROM MOVEMENT TO INCLUSION: THE ROLE OF  

PHYSICAL EDUCATION IN EARLY CHILDHOOD EDUCATION 

 

European Journal of Physical Education and Sport Science - Volume 12 │ Issue 9│ 2025                                                       17 

Vickerman, P., & Coates, J. K. (2009). Trainee and recently qualified physical education 

teachers' perspectives on including children with special educational needs. Phys-

ical Education and Sport Pedagogy, 14(2), 137–153. 

https://doi.org/10.1080/17408980702877508 

Weir, N., Pringle, A., & Roscoe, C. M. P. (2024). Physical literacy and physical activity in 

early years education: What’s known, what’s done, and what’s needed? Children 

(Basel), 11(11). https://doi.org/10.3390/children11111355 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

 

 
 
 
 

 
 

 
 
 

 

 
 

 
 
Creative Commons licensing terms 

Authors will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms will 
be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community to 

copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that makes 
clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this research 

article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Physical Education and Sport Science 
shall not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflict of interests, copyright violations and 
inappropriate or inaccurate use of any kind content related or integrated on the research work. All the published works are meeting the Open Access 

Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes 
under a Creative Commons attribution 4.0 International License (CC BY 4.0). 

about:blank
https://doi.org/10.1080/17408980702877508
https://doi.org/10.3390/children11111355
about:blank

