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Abstract:

This study focuses on exploring fourth grade (9-year-old) primary students’ (N=11)
reflections on the opportunities they were given to externalise their emotions and
thoughts induced by music by participating in music listening activities, in a general
primary classroom context. The students worked in pairs; they first listened to four short
musical excerpts, and they were then invited to represent them verbally, through writing,
and visually, through painting. The participants recorded their ideas on worksheets. Data
were collected over a 6-week period through participant observation/observational notes,
a questionnaire with closed-ended questions, semi-structured interviews as well as on
the basis of the students” produced work. Overall, the primary students were positive
towards the activities expressed regarding the activities, as they had the opportunity to
express themselves, to escape from the routine of everyday school life and the stress of
classes, to enhance their imagination and creativity, to interact with their peers and to
participate in something that they enjoyed and wished to be repeated in the future.

Keywords: music listening in primary classroom, language, visual arts, emotions,
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1. Introduction

Music listening that takes place in educational contexts differs from music listening in
students” everyday lives and, especially at home (Woody, 2004). In the latter cases, they
can choose the type of music they want to listen to and if they want to listen to music on
their own or with others. On the other hand, the type of music to be played at school is
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most often chosen by the teacher (Kerchner, 2014a), and the students listen to music with
their classmates whom they have not chosen themselves (Boal-Palheiros & Hargreaves,
2001).

In the context of music education, music listening is present in all musical
activities, such as in “composing, improvising, singing, playing an instrument, moving,
participating as an audience member, critiquing, and reading some form of notation” (Kerchner,
2009, p.183). Additionally, music listening in educational contexts aims at “the facilitation
and elaboration of students’ perceptual acuity, musical concept formation, and affective response”
(Kerchner, 2014a, p. 47), among other things.

During music listening in the classroom, teachers may encounter some difficulties
which are related to the different ways students “perceive, process, and respond to music”
(Kerchner, 2000, p. 32). Teachers may understand the way in which their students
interpret the music they hear by asking them to represent it through language (Sims,
2005), movement and visual arts (Kratus, 2017) or to render the musical parameters
through graphic notations (Verschaffel et al., 2010) or listening maps (Blair, 2006; Gromko
& Russell, 2002). In this way, music listening in the classroom can become multisensory
and creative (Kerchner, 2014a, p. 51), thus giving “new meanings that move a person beyond
their currently held mental models and brain mappings” (Kerchner, 2021, p. 110).

However, we should not forget that teachers only interpret students’ responses,
which they choose to externalise and share in the classroom (Kerchner, 2014a).
Additionally, in their verbal performance/description of music, students sometimes use
their own vocabulary, which may not be what teachers expect based on their musical
experiences (Kerchner, 2014b).

Music can induce specific emotions in the listeners (Juslin, 2016) and create mental
images (Kratus, 2017). As far as music and the induction of emotions are concerned, it
should be noted that “the precision and relative universality with which music can transmit
emotional meanings remains a rather unexplored issue” (Proverbio & Russo, 2022, p. 55; cf,
Juslin, 2019, for the arousal of musical emotions). However, we could argue that the
characteristics of music and those of its listeners play a role in the arousal of musical
emotions and that these two factors interact with each other (Kreutz et al., 2008; cf., Juslin
& Vastfjall, 2008, for the mechanisms through which music listening may induce
emotions).

Taking into consideration the power of music to evoke emotions and images in its
listeners as well as the possibility to represent music in different ways, in the present
study, we designed and implemented music listening activities in a primary general
classroom context. The students worked in pairs; they first listened to four short musical
excerpts, and they were then invited to represent them verbally, through writing, and
visually, through painting.
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2. Research purpose and questions

The study focuses on exploring fourth grade (9-year-old) primary students” (N=11)
reflections on the opportunities they were given to externalise their emotions and
thoughts —induced by music— by participating in music listening activities, in a general
primary classroom context. The following research questions were addressed:

RQ1: Was the students' cooperation enhanced during the activities?

RQ2: How did the students experience the activities related to the representation
of music through language?

RQ3: How did the students experience the activities related to the representation
of music through painting?

RQ4: Were the students interested in the active listening activities and how did
they express their interest?

3. Material and Methods

3.1 Participants

Eleven (11) grade four students five (5) boys and six (6) girls) participated in the survey,
which was conducted in a primary school in Greece and lasted six (6) weeks. The
activities were implemented during the Greek language lessons, and the whole class
participated. Eight hours per week are allocated for Greek. The class spent 3 hours over
the 6-week period for the completion of the project. The participating students, who were
taught for the second consecutive year by the same teacher, were familiar with activities
in which the arts were integrated into the teaching (i.e., music listening activities,
development of written and oral language through singing as well as creative writing
based on musical and literary stimuli). None of the students played a musical instrument
or had received any other musical training at a conservatory. Consequently, their musical
knowledge came from the music lessons at school.

3.2 Project design
The research team was comprised of two researchers-staff members who teach in a
Department of Primary Education at a Greek University and specialise in Music
Education and Greek as a foreign language, respectively, as well as a primary school
teacher who holds a postgraduate degree in Arts in Education and has also studied piano
and singing. Prior to the design of the activities by the first two researchers, the student’s
cognitive level and their previous experiences in similar activities were discussed by the
team members. Music listening in the context of the class was directed, as the students
were asked to produce specific activities while listening to the music excerpts. This did
not limit their freedom; instead, it provided the framework to work (Sims, 2005).

We first asked students to verbally represent the emotions and images induced by
four different musical excerpts they listened to. Once they recorded their views on
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individual worksheets, they worked in pairsi and each pair wrote four short stories, one
for each musical excerpt. They also provided a title for each story. Additionally, they had
to use one of the musical excerpts as background music for their stories. Moreover, the
students represented the music and the stories they invented visually, through painting;
first they worked on their own and then in pairs. They were asked to work in pairs, as
the aim was to promote “co-operative learning” which “produces social and cognitive gains”
(Storch, 2001, p. 29). There were four (4) pairs of students and one (1) group with three
(3) members in which a student who is diagnosed with Asperger’s Syndrome
participated —it was considered necessary to support him towards the activities’
implementation.

In the activities which were implemented in class, a) “to re-present means presenting
music which already exists and adds dimensions or details which creates meaning to those
involved” (Eidsaa, 2021, p. 119), b) music representations through language and painting
were “indicative of students’ focus of attention and other mental processes employed during the
music listening experience” (Kerchner, 2014a, p. 48), c) we did not aim at the learning of the
musical parameters (such as, for example, tempo, pitch, dynamics, rhythm, musical
forms, etc.) but at the externalisation of the students’ thoughts and emotions as well as at
the activation of their imagination and creativity, d) music was also used as a stimulus
for the production of written language through the creation of short stories (cf., Nikolaou
& Galani, 2024, for a similar activity) and e) the goal was also to strengthen the students’
attentive listening skills which are useful not only in their everyday communication
(Kerchner, 2013) but also “in general social interactions in the classroom and beyond”
(Smiraglia et al., 2018, p. 2).

3.3 Detailed presentation of the activities
Music listening activities based on four musical excerpts were carried out in class for the
purposes of our study. The students were invited to represent the excerpts in two ways:
1) Verbally:
a) each student wrote the emotions and the mental images induced by each
musical excerpt (Activity A) and
b) each pair wrote a story, one for each musical excerpt (Activity B).
2) Visually:
c) each student represented the music and the story which was created by their
group through individual paintings (Activity C) and
d) each pair represented the music and the story through group paintings
(Activity D).
We would like to point out that the students were first invited to complete a
preliminary activity which aimed to activate their listening attention and to prepare them
for the main activities. For this task, the teacher asked each student to record any sounds

i We will refer to the pairs and the group of students as “pairs” and to the worksheets/the paintings each
pair/the group completed/created as “group worksheets/paintings” in the discussion that follows.

European Journal of Education Studies - Volume 11 | Issue 11 | 2024 140


about:blank
about:blank
about:blank
about:blank
about:blank

Eirini Nikolaou, Dimitris Theodorakopoulos, Alexandra Galani
MUSIC LISTENING IN EDUCATIONAL CONTEXTS: REPRESENTATION OF MUSIC
THROUGH LANGUAGE AND VISUAL ARTS BY FOURTH GRADE PRIMARY STUDENTS

they heard in class and to read out what they had written. This was followed by a class
discussion.

The four musical excerpts, the total duration of which was 2.33 minutes, were
played in class in the following order (one straight after the other):

a) 27 seconds of hip-hop music,

b) 24 seconds of space sounds,

c) 99 seconds of “Lion” from “The Carnival of the Animals” by Camille Saint-Saéns,
d) 83 seconds of “The Blue Danube” by Johann Strauss.

It should be noted that the teacher did not give any information about the music
genres, the composers or the titles of the excerpts to the students.

The excerpts were short, each one’s character was different, and they were also
played as a continuous mix —one straight after the other with no pauses in between- so
that the students” attention and alertness were retained. Additionally, we believed that
the different characters of the excerpts would aid the students to record the emotions and
images that music evoked in them.

In Activity A, the teacher gave the students individual worksheets to record their
answers and informed them that they would listen to four different musical excerpts
twice. They could, therefore, complete or modify their answers the second time the
musical excerpts were played. He also made it clear that there were no right or wrong
answers. We did not want the students to limit themselves to what they thought it was
probably acceptable to the majority of the class; they rather had to let their imagination
run free. In this activity, they had to listen to the music carefully in order to understand
the character and the style of each musical excerpt. They also had to record the emotions
and images the music evoked in them, according to the way each one of them perceived
it. When the activity was completed, the students read out their responses to the class
and a discussion followed. The teacher processed the students’ completed worksheets
and recorded their answers —any identical ones were taken as one token— and, based on
their frequency (see Table 1 for the teacher’s summary sheet, which summarises the
students’” responses about musical excerpt 1), he presented them to the class (on the
interactive whiteboard) in a forthcoming lesson. The students referred to the reasons for
which, according to their opinion, the music evokes the same or different emotions and
images. They also discovered what their classmates heard and felt. In this way, they
enhanced “their own understanding of the music” (Kratus, 2017, p. 48) and realised that there
“can be more than one answer to a question and more than one solution to a problem” (Eisner,
2002, p. 196).

For Activity B, the individual worksheets completed in Activity A were handed
back to each student to remind them of what they had written, while all the students’
responses for each musical excerpt (the teacher’s summary sheet) were also shown on the
interactive whiteboard. The students listened to the musical excepts once more. This time,
they were asked to work in pairs and create four short stories, one for each musical
excerpt. Their stories, for which they provided a title, were recorded on group
worksheets. The teacher encouraged the students to imagine that they had to make a
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short film and that each excerpt could serve as the film’s background music. Once all the
stories were written, they were narrated by each pair in class. Their fellow students
commented on the titles and the content of each story, whether there were any common
elements between the stories, what they liked and what they did not, etc. In Table 2, the
work produced by pair A —on the basis of musical excerpt 1-is presented as an indicative
example.

In Activity C and Activity D, the students had to represent the musical excerpts
and the stories visually, through paintings; each student first worked on their own and
then in pairs. In both activities, the students were given worksheets (blank papers) to
record their individual and group paintings, which were then presented to and discussed
with their classmates (see Table 2 for a representative example).

4. Data collection and analysis

The study’s qualitative data were collected through:
a) participant observations, as the teacher also had the role of the researcher (Zieman,

2012),

b) the teacher’s observational notes about the implemented activities,
c) one questionnaire with closed-ended questions (Table 3),

d) semi-structured interviews conducted by the teacher-researcher,
e) the students’” produced work (Tables 1 and 2).

Furthermore, interviews were a suitable tool for data collection, as they allow us
tounderstand “the lived experience of other people and the meaning they make of that experience”
(Seidman, 2006, p. 9). The interviews were semi-structured for two reasons: a) the
interviewer has greater freedom “in focusing the conversation on issues that he or she deems
important in relation to the research project” and b) the interviewees “can make better use of
the knowledge-producing potentials of dialogues by allowing much more leeway for following up
on whatever angles are deemed important” (Brinkmann, 2014, p. 437).

Once the activities were completed, the research team examined the teacher’s
observational notes, the students” responses to the questionnaires and the work they
produced. For the interpretation of the interviews, data content analysis was adopted.
Initially for the “determination of the analytical categories” an “intensive and repeated reading
of the material” (Schmidt, 2004, p. 254) was carried out by each one of the three researchers
who noted down the themes that emerged and answered the research questions. The aim
was to find both the common and the different points raised in the interviews and “what
new topics, which were not foreseen in the guide, actually turn up in the collected data” (Schmidt,
2004, p. 254). The next step included an “assembly of the analytical categories into a guide for
coding” (Schmidt, 2004, p. 255), where the eleven (11) interviews were “assessed and
classified, by means of classifying the material according to the analytics categories” (Schmidt,
2004, p. 256) during the coding phase. Finally, the interviews produced qualitative data,
which is discussed in the “Findings” section.
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5. Findings

Several findings that were relevant to the purpose and the research questions of this
study emerged after the analysis and interpretation of the data sources and are presented
in the following themes:

1) Students’ reflections towards team collaboration (working in pairs),

2) Students’ reflections on the representation of music through language,

3) Students’ reflections on the representation of music through painting,

4) Students’ opinions on the reasons for which they were interested in the activities.

5.1 Students’ reflections towards team collaboration (working in pairs)

According to the teacher’s observational notes, the students collaborated well in all pair
activities. In a few cases only some sort of dissatisfaction was expressed, which was soon
resolved. This attitude is confirmed by the students’ responses to the questionnaires as
well as during the interviews. According to the students’ answers in question 1 of the
questionnaire (“How would you describe your collaboration with your team?”), it seems
that almost all of them (90%) had either an “Exceptional (20%)” or a “Very good (70%)”
collaboration with their classmate when they were writing the short story, whereas only
10% described it as “Moderate”. The collaboration between the members of the pairs was
equally good in Activity D; all the students (100%) had an “Exceptional” (60%) and a
“Very good” (40%) collaboration with their partner.

This view is further supported by their responses to question 2 of the
questionnaire, which was related to their contribution in the pair activities; 80% of the
students stated that their personal involvement in the writing of the story was significant
(60% “A great deal”, 20% “A lot”), while only 20% considered it insufficient (10% “A
moderate amount”, 10% “A little”). All the students (100%) stated that their personal
contribution to the painting activity was equally important (40% “A great deal”, 60% “A
lot”).

The good collaboration between the students in the pair activities is also
highlighted in their personal interviews, when they were asked to describe their
cooperation with their partner. For Activity B, their good collaboration was due to several
reasons. One of them was related to the fact that they felt equal with their partner in their
collaboration, and each member put forward their ideas, which were first discussed and
then combined. The following comments are indicative:

“I felt equal with my partner in the collaboration, that is, one of us was writing it down,
and then, if we didn’t like it, we would erase it and rewrite it.” (Participant 1).

“We both had ideas, and so we put them together, and I believe we did a good job.”
(Participant 2).

“When one of us wanted to talk, she would say so.” (Participant 11).
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This kind of collaboration also helped them to avoid any tensions and, even if these
existed, the partners were in a position to resolve them since they shared roles and had
the opportunity to collaborate with good friends.

“We had some disagreements, we came up with good stories, I think, you’ll also be the
judge of that. Well, let’s say maybe sometimes we argued because we disagreed and said,

“no, I believe this one fits”, “no, the other one fits” but we got along in the end, and it
turned out to be a good job.” (Participant 4).

“We generally didn’t have any fights. We divided the roles, one will do this, the other will
do that. So, we didn’t have any disagreements. I mean, we might have had some
disagreements, but then we combined them (= things), and the piece we had to write would
come out.” (Participant 1).

“Iand V. participated to the same extent and I feel happy. He is a good friend, and he knows
it.” (Participant 9).

Similarly, the students felt that Activity D in itself promoted good collaboration,
as they assigned roles, they discussed any ideas they had, each student mentioned their
own ideas, and then they would decide which ones to choose, they accepted each other’s
ideas when someone else’s was better than their own and they participated equally in the
process. Indicatively, we quote:

“We got along well, during the creation of the group painting we were saying: I'll do this,
what do you want to do? There were no issues at all.” (Participant 10).

“I participated in the group painting, I mean, D. was telling me “Do you want to do this?”
and I was saying “Do you want us to do that?”. Sometimes we were even comparing our
ideas, and one of us might have had a better one. This was not something negative for me.”
(Participant 9).

However, there were also some negative comments about the pairs” collaboration
in the activities. Two of the participants commented on their collaboration in Activity B,
as follows:

“It was a bit difficult because V. wanted to do everything quickly, and I didn’t want to. I
felt that she didn’t listen to my ideas.” (Participant 8).

“In the creation of some of the stories, I felt like I wanted to do things that I couldn’t do.”
(Participant 3).
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Moreover, it should be noted that the quality of the collaboration also influenced
the way in which the students characterised —as easy or difficult- the activities carried
out. Indicatively, we quote:

“The participation in the creation of the paintings seemed easier to me because we
collaborated better.” (Participant 4).

“I found the group story harder. As I also told you before, M. and 1 didn’t agree on
everything, and he wanted to write his own (things).” (Participant 2).

At this point, it is worth referring to the collaboration of Participant 5 ~-who was
diagnosed with Asperger’s Syndrome— with his team members. Participant 6 mentioned
that, despite the fact that she identified some problems in relation to the implementation
of Activity B, they eventually found a formula for their collaboration.

“I worked better with A. (Participant 7) than with M. (Participant 5) because sometimes
M. did his own things and we couldn’t work together... M. didn’t write much because he
makes a lot of spelling (mistakes) and we didn’t want to keep erasing them all the time, so
he only gave ideas.”

However, there were no problems in the collaboration with Participant 5 during
the implementation of Activity D. That was also due to the nature of the activity.
Participants 6 and 7 mentioned in their interviews:

“I think we all participated in the group painting, so I didn’t have a problem. It was such
a beautiful process.” (Participant 6)

“I participated, I was coming up with ideas and based on what each one of us had painted,
we were then combining them. With my group, I collaborated with both (members) the
same, a little more with I. (Participant 6) because M. (Participant 5) was talking to V.
about some games they were playing.” (Participant 7).

Nevertheless, Participant 5 (who was diagnosed with Asperger’s Syndrome) was
happy with his participation in both group activities, as also confirmed by the teacher’s
reflections; he described the student’s participation as touching and highlighted the joy
the student showed in all activities. Participant 5 stated that he was satisfied with his
collaboration with his team’s members, because he worked well with his group and felt
that he was a protagonist as he was the main character in both the story and the paintings.
Participant 5 responded:

“I would describe the collaboration with my team nice and fun, because we had a good time
and we learned a lot of things... The whole story was written about me, because 1 was the main
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character... In my collaboration with the other two girls, I felt equal... My participation in the
group painting was important... I was the main character in the painting as well and I gave
some ideas to the girls.”

5.2 Students’ reflections on the representation of music through language

According to the teacher’s observational notes from the very first instance that the teacher
described to the students what had to be done in the first and the second activities as far
as the representation of music through language is concerned, the students showed
special interest in and paid attention not only to their participation in the activity but also
in the way they responded to his instructions. It appeared that they had generally no
difficulty in thinking and recording their ideas and the fact that there was no right or
wrong answer was particularly helpful. As Participant 8 stated: “I like this exercise, as I can
write down my ideas without having to worry about finding the right answer.” In addition, the
cooperation of the students when they were writing the group activity was also very good
to a great extend; there were no significant complaints about the behaviour of the team
members.

The good atmosphere during the representation of music through language is
further confirmed by the students” responses. In question 3 of the questionnaire (Table
3), the majority of the students (70% “A little”, 30% “Not at all”) stated that they had no
difficulty in finding and recording —on individual worksheets— the appropriate words
that conveyed the emotions and images the musical excerpts induced in them. This is also
reflected in the students’” produced work as recorded on the worksheets. In a few cases
only, it was observed that the students wrote words that did not correspond to emotions.
For example, for excerpt 2, they wrote “mystery” and “adventure”, for excerpt 3
“wedding ceremony” and “sense of luxury”, while for excerpt 4 “fun”, “freedom”,
“drama”. Moreover, it should be noted that, upon examination of the summary sheet
which was created by the teacher and contained the answers of all the students (Table 1),
we may find several similarities; for excerpt 1, seven students said that it caused them
excitement and joy, while two students mentioned that it caused them tension, energy
and heroic feelings. For the same excerpt but in terms of the images it evoked, two
students answered a holiday, two a movie and three a superhero.

Moreover, similarities are observed in the titles the students gave to their group
stories; for instance, for excerpt 2, groups 1 and 4 gave the title “The Haunted House”,
while group 3 “The Scary House”. This can be explained by the fact that the musical
excerpts created similar images and emotions for the students in many cases, in addition
to the fact that the students used both their own individual worksheets and the teacher’s
summary sheet (Table 1) during the writing up of the stories. The students” and the
teacher’s worksheets served as a springboard for the students to get ideas or as a
framework for the organisation of their imagination and creativity. The following
comments based on the students’ interviews are indicative of the way they organised
their ideas in the writing of the stories.

European Journal of Education Studies - Volume 11 | Issue 11 | 2024 146


about:blank
about:blank
about:blank
about:blank
about:blank

Eirini Nikolaou, Dimitris Theodorakopoulos, Alexandra Galani
MUSIC LISTENING IN EDUCATIONAL CONTEXTS: REPRESENTATION OF MUSIC
THROUGH LANGUAGE AND VISUAL ARTS BY FOURTH GRADE PRIMARY STUDENTS

“We looked at both of them, both at the individual worksheets and the summary sheet. That
is, first, we looked at what we had both written on our individual worksheets, and then we
looked at those of the other children, and we were combining them.” (Participant 3).

“First, we got images and emotions from the individual worksheets, we came up with some
ideas and we started writing. One was writing one story, the other was writing the other
one but we were also saying ideas together.” (Participant 8).

Finally, in terms of the process followed by the students in the writing of the
stories, it seemed that they sometimes exchanged their ideas verbally, whereas other
times, they wrote them down and then transferred them to the worksheets they were
given.

“We were saying them orally. We took turns writing them. Someone wrote two stories,
someone wrote one.” (Participant 2).

“Sometimes we were keeping notes, sometimes we were writing them down right away.”
(Participant 4).

5.3 Students’ reflections on the representation of music through painting

The students seemed to enjoy activities C and D, in which painting was also included
even more. As the goal was to represent both the stories they had written and the music
that accompanied them through individual and group drawings, the students started
working on these with exceptional enthusiasm. On the basis of the work they produced,
it appeared that they managed to combine their individual ideas in their group paintings.
These activities were implemented in a happy and creative atmosphere, and there were
no complaints at all.

The students’ positive attitude towards the activities in which music was
represented through painting is also confirmed by their responses to the questionnaires.
In question 4 (“In the activity in which the music was represented through paintings,
which activity did you find the most difficult?”) of the questionnaire (See Appendix,
Table 3), the quantitative data results indicated that the students considered the
representation of music through the group paintings (70%) more difficult than through
the individual ones (30%). On the other hand, their responses to question 5 (“In the
activity in which the music was represented through paintings, which activity did you
find the most interesting?”) revealed that they liked both activities equally well (50%
liked the group painting activity and 50% the individual painting activity). Overall, the
students considered both painting activities an enjoyable process because they felt they
were creating and exchanging views in a good collaborative atmosphere, as shown in the
following interview extracts:
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“I didn’t think that the group painting was a difficult process because we usually have a
very good collaboration with D.” (Participant 1).

“I had good participation in the painting. Together with Chr. we had ideas, and one was
drawing, and then the other was painting it.” (Participant 9).

5.4 Students’ opinions on the reasons for which they were interested in the activities
In the interviews, the majority of the students stated that they would definitely like to do
this kind of activities again, as they found them interesting for various reasons:

a)

They had the opportunity to escape from the daily stress of the other lessons;

“All these were very creative. I liked them all very much, and I can say that they made me
escape a bit from the stress of the lesson. I mean, I was saying that 1 will do something
pleasant, 1 will go to school and listen to music, I will paint. And I liked it a lot.”
(Participant 11).

The activities were something they had never done before, and they stimulated
their imagination and creativity.

“With these activities, we developed our imagination. Anyway, this is what we do every
day with you.” (Participant 9).

They were painting and listening to music at the same time, which was something
they liked, but they could not explain exactly why.

“I really liked that we were listening to different types of music and then we were drawing.
I don’t know, but I really liked it.” (Participant 3).

They had the opportunity to paint more than they usually do in the school context.
“Iwould like to do something like that again with painting and the way we combined them,
because we don’t spend as much time on painting as we do on the other subjects.”

(Participant 7).

It is worth mentioning that Participant 5, the student with Asperger's Syndrome,

stated that his attentive listening was strengthened.

“For me, it was a fun and nice activity and it was also like a kind of practice to learn to
listen more carefully. It helped me to listen to the different things we do in class more
attentively.”
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6. Limitations

The main limitation of the study is related to the small number of its participants. It could
be suggested, nonetheless, that the common characteristics of the students —i.e., their age
and cognitive level-highlight significant traits upon which more generalised conclusions
could be drawn. The fact that the students were all in the same class —taught by the same
teacher— may also be considered a limitation which restricts generalisations.

7. Discussion-Conclusions

This study focuses on exploring fourth grade primary students’ (9-year-old students)
(N=11) reflections regarding the implementation of four music listening activities in a
primary general classroom context during which the students represented music verbally
and visually. The students participated in an effective/positive way in the music listening
process. Moreover, they collaborated in a constructive way, as they exchanged ideas
—~which were discussed prior to their implementation— and they shared roles. The
activities were carried out in a pleasant atmosphere where the team spirit prevailed, any
tensions were avoided, and, as a result, their collaboration created good feelings, with a
few exceptions only.

Regarding the representation of music through language, the students mentioned
that they had no difficulty in finding the appropriate words to describe the emotions and
images that music induced in them. However, in some cases, it was observed that the
words they used did not really correspond to emotions but rather to moods, situations or
images. Furthermore, in terms of the process that the students followed in the writing of
the stories, it appeared that the majority of them used both their personal ideas and the
ideas of the whole class —as recorded in the teacher’s summary sheet and displayed on
the interactive whiteboard. These worksheets acted as a guide, which helped the students
organise their ideas, and not as a constraint on them.

Additionally, the students found the representation of music through painting
(both on an individual and a group level) particularly enjoyable; they felt creative and
participated in a process that was extremely pleasant for them. In general, the students
said that they had the opportunity to escape from the routine of everyday life and the
stress of classes, to interact with their peers and to participate in something they would
definitely want to be repeated in the future. At the same time, they expressed their
gratitude to their teacher for giving them the opportunity to get involved in activities
which enhanced their imagination and creativity.

The opinion of the student diagnosed with Asperger’s Syndrome was of particular
interest, as he stated that he was completely satisfied with his participation in the
activities and felt that his ability to listen attentively was enhanced. This was also
confirmed by the teacher's reflections; a significant increase was noticed in the student’s
participation and attention —when compared to those in other activities in class—
something that enhanced the student’s self-image and confidence.
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Through music listening activities, teachers —among other things— can bring
students in contact with new musical genres (i.e., music from non-western cultures or
other genres, etc.) with which they are unacquainted (Fung & Gromko, 2001) and which
they would not have the opportunity to listen to in their family or the wider environment.
However, this sets some requirements on the teachers’ side: a) their respective knowledge
of the music genres that they wish to introduce and of the appropriate activities with
which they will link them in class and b) the way by which they will organise music
listening activities in class; as far as this point is concerned, how students listen to music
in out-of-school settings also needs to be taken into account (Woody, 2004).

Moreover, general primary teachers have the opportunity to teach other subjects
(for instance, the development of language skills (Nikolaou et al., 2024) in an
interdisciplinary context (Baker, 2013; Eisner, 1999) and in a more enjoyable way, through
activities in which music or the arts in general are integrated.i In such cases, they can
further strengthen students’ imagination and creativity, as “art education offers alternative
and more creative didactic approaches, which are more child-centered, as well as didactic strategies,
which do not only include assignments and tests that are graded” (Nikolaou, 2023a, p. 399).
Therefore, in this context, the relations between students and teachers, as well as the ways
in which students perceive the school in general, are strengthened.

Through music listening activities in which students express themselves by
creating and producing group work, they can strengthen their social-emotional skills; i.e.,
the satisfaction of personal expression, the ability to listen to the opinion of others during
the completion of tasks that are carried out, the development of bonds through
collaboration with their peers, gaining trust, the cultivation of empathy and critical
thinking as well the development of the ability to manage conflicts (Jacobi, 2012).

Additionally, music listening activities in which students are asked to express the
emotions that music induces in them can help them express and externalise their feelings
and inner thoughts. Within this context “music could be used to achieve the aims of emotional
education within the framework of music education” (Raptis, 2023, p. 310). However, an
important parameter for students to express themselves freely is the creation of an
appropriate classroom atmosphere “where the teacher acts as a facilitator and animator”
(Nikolaou 2023b, p. 476).

Overall, the present survey may serve as a pilot study which could be further
extended and developed; indicatively, additional data (i.e, different
classrooms/teachers) could be collected to verify the results or an analysis of the students’
visual representations by image experts could provide useful insights for the value or the
quality of the project.
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i See i.e., Fleming et al. (2015) for topics related to the arts in education and Soulis et al. (2023) for a general
discussion of several educational issues from a contemporary perspective.

European Journal of Education Studies - Volume 11 | Issue 11 | 2024 150


about:blank
about:blank
about:blank
about:blank
about:blank

Eirini Nikolaou, Dimitris Theodorakopoulos, Alexandra Galani
MUSIC LISTENING IN EDUCATIONAL CONTEXTS: REPRESENTATION OF MUSIC
THROUGH LANGUAGE AND VISUAL ARTS BY FOURTH GRADE PRIMARY STUDENTS

About the Authors

Dr. Eirini Nikolaou is a Senior Teaching Fellow in music education in the Department of
Primary Education at the University of loannina (Greece). Her main research interests are
in music education (early childhood and primary education), philosophy of music
education, music in ancient Greece, Arts in Education, ICT in music learning and song
composition.

Dimitris Theodorakopoulos graduated from the Department of Primary Education at
the University of Ioannina (Greece). He received his MSc from the Department of Early
Childhood Education at the University of loannina and specialises in “Arts in
Education”. He works as a primary school teacher, and he has served as a Primary School
Principal and member of the pedagogical team of the Center for Environmental
Education. His main research interests are in music education, creative writing, arts
integration and literature.

Dr. Alexandra Galani is a Senior Teaching Fellow in Greek as a foreign language in the
Department of Primary Education at the University of Ioannina (Greece). Her main
research interests are in morphology and its interfaces, as well as in foreign language
teaching and learning.

References

Baker, D. (2013). Art Integration and Cognitive Development. Journal for Learning through
the Arts, 9(1), 1-16. http://escholarship.org/uc/item/9wv1m987

Blair, D.V. (2006). Student-created Musical Maps: Meaningful Expressions of Creative
Listening. In M. Moore & B. W. Leung (Eds.), School Music and Teacher Education:
A Global Perspective in the New Century (pp. 31-40). Department of CAPE, Hong-
Kong: The Hong Kong Institute of Education & International Society for Music
Education (ISME). Retrieved from
https://repository.eduhk.hk/en/publications/school-music-and-teacher-
education-a-global-perspective-in-the-ne-3

Boal-Palheiros, G. M., & Hargreaves, D. J. (2001). Listening to music at home and at
school. British Journal of Music Education, 18(2), 103-118.
https://doi.org/10.1017/50265051701000213

Brinkmann, S. (2014). Unstructured and semi-structured interviewing. In P. Leavy
(Ed.), The Oxford handbook of qualitative research (pp. 277-299). Oxford University
Press. Retrieved from https://academic.oup.com/edited-volume/38166

Gromko, J. E.,, & Russell, C. (2002). Relationships among young children’s aural

perception, listening condition, and accurate reading of graphic listening maps.
Journal of Research in Music Education, 50(4), 333-
342. https://doi.org/10.2307/3345359

Eidsaa, R. M. (2021). The Craft of (Re-)Presenting Musical Works. In K. Holdhus, R.
Murphy & M. 1. Espeland (Eds.), Music Education as Craft, Landscapes: the Arts,

European Journal of Education Studies - Volume 11 | Issue 11 | 2024 151


about:blank
about:blank
about:blank
about:blank
about:blank
http://escholarship.org/uc/item/9wv1m987
https://repository.eduhk.hk/en/publications/school-music-and-teacher-education-a-global-perspective-in-the-ne-3
https://repository.eduhk.hk/en/publications/school-music-and-teacher-education-a-global-perspective-in-the-ne-3
https://doi.org/10.1017/S0265051701000213
https://academic.oup.com/edited-volume/38166
https://doi.org/10.2307/3345359

Eirini Nikolaou, Dimitris Theodorakopoulos, Alexandra Galani
MUSIC LISTENING IN EDUCATIONAL CONTEXTS: REPRESENTATION OF MUSIC
THROUGH LANGUAGE AND VISUAL ARTS BY FOURTH GRADE PRIMARY STUDENTS

Aesthetics,  and  Education 30  (pp.  117-131).  Cham:  Springer.
https://doi.org/10.1007/978-3-030-67704-6 10

Eisner, E. W. (1999). Does Experience in the Arts Boost Academic Achievement? Clearing
House, 72(3), 143-149. https://doi.org/10.1080/00098659909599615.

Eisner, E. W. (2002). The Arts and the Creation of Mind. New Haven and London: Yale
University Press. Retrieved from https://www.jstor.org/stable/j.cttlnp7vz

Fleming, M., Bresler, L., & O'Toole, J. (Eds.). (2015). The Routledge International Handbook
of the Arts and Education. London: Routledge. Retrieved from
https://www.routledge.com/The-Routledge-International-Handbook-of-the-Arts-
and-Education/Fleming-Bresler-OToole/p/book/9781138577275

Fung, C. V., & Gromko, J. E. (2001). Effects of active versus passive listening on the
quality of children’s invented notations and preferences for two pieces from an
unfamiliar culture. Psychology of Music, 29(2), 128-
138. https://doi.org/10.1177/0305735601292003

Jacobi, B. S. (2012). Opportunities for Socioemotional Learning in Music Classrooms. Music
Educators Journal, 99(2), 68-74. https://doi.org/10.1177/0027432112459082

Juslin, P. N., & Vastfjall, D. (2008). Emotional responses to music: The need to consider
underlying  mechanisms. Behavioral —and  Brain  Sciences, 31(5), = 559-75.
https://doi.org/10.1017/s0140525x08005293

Juslin, P. N. (2016). Emotional reactions to music. In S. Halrlam, I. Cross & M. Thaut
(Eds.), The Oxford handbook of music psychology (2nd ed., pp. 197-213). Oxford:
Oxford University Press. Retrieved from https://psycnet.apa.org/record/2016-

08556-013
Juslin, P. N. (2019). Musical Emotions Explained. Unlocking the secrets of musical affect.
Oxford: Oxford University Press. Retrieved from

https://academic.oup.com/book/34989

Kerchner, J. L. (2000). Children’s Verbal, Visual, and Kinesthetic Responses: Insight into
Their Music Listening Experience. Bulletin of the Council for Research in Music
Education, 146, 31-50. http://www.jstor.org/stable/40319032

Kerchner, J. L. (2009). Painting middle-schoolers’ attention to music. In J. Kerchner, &
C. Abril (Eds.), Musical experience in our lives: Things we learn and meanings we make
(pp- 183-198). Lanham, MD: Rowman & Littlefeld. Retrieved from
https://rowman.com/ISBN/9781578869459/Musical-Experience-in-Our-Lives-
Things-We-Learn-and-Meanings-We-Make

Kerchner, J. L. (2013). Music across the senses: Listening, learning, and making meaning.
New York, NY: Oxford University Press. Retrieved from
https://books.google.ro/books/about/Music Across the Senses.html?id=0YReAQ
AAQBAJ&redir esc=y

Kerchner, J. L. (2014a). Music listening: Vistas, visions, and vim. In J. Barrett & P. Webster
(Eds.), The musical experience: Rethinking music teaching and learning (pp. 45-62).
New York: Oxford University Press. Retrieved from

European Journal of Education Studies - Volume 11 | Issue 11 | 2024 152


about:blank
about:blank
about:blank
about:blank
about:blank
https://doi.org/10.1007/978-3-030-67704-6_10
https://doi.org/10.1080/00098659909599615
https://www.jstor.org/stable/j.ctt1np7vz
https://www.routledge.com/The-Routledge-International-Handbook-of-the-Arts-and-Education/Fleming-Bresler-OToole/p/book/9781138577275
https://www.routledge.com/The-Routledge-International-Handbook-of-the-Arts-and-Education/Fleming-Bresler-OToole/p/book/9781138577275
https://doi.org/10.1177/0305735601292003
https://doi.org/10.1177/0027432112459082
https://doi.org/10.1017/s0140525x08005293
https://psycnet.apa.org/record/2016-08556-013
https://psycnet.apa.org/record/2016-08556-013
https://academic.oup.com/book/34989
http://www.jstor.org/stable/40319032
https://rowman.com/ISBN/9781578869459/Musical-Experience-in-Our-Lives-Things-We-Learn-and-Meanings-We-Make
https://rowman.com/ISBN/9781578869459/Musical-Experience-in-Our-Lives-Things-We-Learn-and-Meanings-We-Make
https://books.google.ro/books/about/Music_Across_the_Senses.html?id=0YReAQAAQBAJ&redir_esc=y
https://books.google.ro/books/about/Music_Across_the_Senses.html?id=0YReAQAAQBAJ&redir_esc=y

Eirini Nikolaou, Dimitris Theodorakopoulos, Alexandra Galani
MUSIC LISTENING IN EDUCATIONAL CONTEXTS: REPRESENTATION OF MUSIC
THROUGH LANGUAGE AND VISUAL ARTS BY FOURTH GRADE PRIMARY STUDENTS

https://books.google.ro/books/about/The Musical Experience.html?id=hF3CAw
AAQBAJ&redir esc=y

Kerchner, J. L. (2014b). Music across the senses: Listening, learning, making meaning. Oxford,
UK: Oxford University Press. Retrieved from
https://books.google.ro/books/about/Music_Across the Senses.html?id=0YReAQ
AAQBAJ&redir esc=y

Kerchner, J. L. (2021). Music Listening: An Evolution of Craft. In K. Holdhus, R. Murphy
& M. L. Espeland (Eds.), Music Education as Craft: Reframing Theories and
Practices (pp. 105-116). Cham: Springer International Publishing. Retrieved from
https://link.springer.com/book/10.1007/978-3-030-67704-6

Kratus, J. (2017). Music Listening Is Creative. Music Educators Journal, 103(3), 46-51.
https://doi.org/10.1177/0027432116686843

Kreutz, G., Ott, U., Teichmann, D., Osawa, P., & Vaitl, D. (2008). Using music to induce
emotions: Influences of musical preference and absorption. Psychology of Music,
36(1), 101-126. https://doi.org/10.1177/0305735607082623

Nikolaou, E. (2023a). Issues concerning the integration of arts in education. In S. G. Soulis,
M. Liakopoulou, & A. Galani (Eds.), Challenges and Concerns in 21st Century
Education (pp. 398-407). Newcastle: Cambridge Scholars Publishing. Retrieved
from https://www.cambridgescholars.com/product/978-1-5275-1984-8

Nikolaou, E. (2023b). Encouraging creativity through music improvisation activities: Pre-
service primary general teacher-students’ reflections and beliefs. International
Journal of Music Education, 42(3), 461-
479. https://doi.org/10.1177/02557614231178925

Nikolaou, E. & Galani, A. (2024). Pre-service Primary General Teacher-Students’
Attitudes Towards Written Language Activities Based on Musical Stimuli. Theory
and Practice in Language Studies, 14(7), 1947-1959.
https://doi.org/10.17507/tpls.1407.01

Nikolaou, E., Galani, A., & Theodorakopoulos, D. (2024). The poetic form of haiku as a
guide to poetry and music composition: Primary school students’” views and
attitudes. International Journal of Education and Research, 12(2), 49-66.
https://www.ijern.com/journal/2024/February-2024/04.pdf

Ostergaard, E. (2019). Music and sustainability education—a contradiction? Acta Didactica
Norge, 13(2), 2-20. https://doi.org/10.5617/adno.6452

Proverbio, A. M., & Russo, F. (2022). Multimodal recognition of emotions in music and
language. Psychology of Music, 50(1), 54-68.
https://doi.org/10.1177/0305735620978697

Raptis, T. (2023). The study of past emotions as a basis for emotional education in music
education  today.  European  Journal —of  Education  Studies,  10(10).
http://dx.doi.org/10.46827/ejes.v10i10.5029

Schmidt, C. (2004). The Analysis of Semi-Structured Interviews. In U. Flick, E. von
Kardoff & I. Steinke (Eds.), A Companion to Qualitative Research (pp. 253-259).
Reinbek bei Hamburg: Rowohlt Taschenbuch Verlag GmbH. Retrieved from

European Journal of Education Studies - Volume 11 | Issue 11 | 2024 153


about:blank
about:blank
about:blank
about:blank
about:blank
https://books.google.ro/books/about/The_Musical_Experience.html?id=hF3CAwAAQBAJ&redir_esc=y
https://books.google.ro/books/about/The_Musical_Experience.html?id=hF3CAwAAQBAJ&redir_esc=y
https://books.google.ro/books/about/Music_Across_the_Senses.html?id=0YReAQAAQBAJ&redir_esc=y
https://books.google.ro/books/about/Music_Across_the_Senses.html?id=0YReAQAAQBAJ&redir_esc=y
https://link.springer.com/book/10.1007/978-3-030-67704-6
https://doi.org/10.1177/0027432116686843
https://doi.org/10.1177/0305735607082623
https://www.cambridgescholars.com/product/978-1-5275-1984-8
https://doi.org/10.1177/02557614231178925
https://doi.org/10.17507/tpls.1407.01
https://www.ijern.com/journal/2024/February-2024/04.pdf
https://doi.org/10.5617/adno.6452
https://doi.org/10.1177/0305735620978697
http://dx.doi.org/10.46827/ejes.v10i10.5029

Eirini Nikolaou, Dimitris Theodorakopoulos, Alexandra Galani
MUSIC LISTENING IN EDUCATIONAL CONTEXTS: REPRESENTATION OF MUSIC
THROUGH LANGUAGE AND VISUAL ARTS BY FOURTH GRADE PRIMARY STUDENTS

https://books.google.ro/books/about/A Companion to Qualitative Research.ht
ml?id=6lwPkSo2XW8C&redir esc=y

Seidman, I. (2006). Interviewing as qualitative research: A guide for researchers in education and
the social sciences. New York/London: Teachers College Press. Retrieved from
https://books.google.ro/books/about/Interviewing as Qualitative Research.html
2id=pk1Rmg-Y15QC&redir esc=y

Sims, W. L. (2005). Effects of free versus directed listening on duration of individual
music listening by prekindergarten children. Journal of Research in Music Education,
53(1), 78-86. https://doi.org/10.1177/002242940505300107

Smiraglia, C., Asaah, G. D., & Lacerda, H. S. (2018). The Art of Listening: Listening Skill
Development, Classical Music Appreciation, and Personal Response through
Visual Art in a Middle School Program. Research and issues in music education, 14(1),
1-28, 2. https://ir.stthomas.edu/rime/vol14/iss1/2

Soulis, M. Liakopoulou, & A. Galani (Eds.). (2023). Challenges and Concerns in 21st Century
Education. Newcastle: Cambridge Scholars Publishing. Retrieved from
https://www.cambridgescholars.com/product/978-1-5275-1984-8

Storch, N. (2001). How collaborative is pair work? ESL tertiary students composing in
pairs. Language Teaching Research, 5(1), 29-53.
https://doi.org/10.1177/136216880100500103

Verschaffel, L., Reybrouck, M., Janssens, M., & Van Dooren, W. (2010). Using graphical
notations to assess children’s experiencing of simple and complex musical
fragments. Psychology of Music, 38(3), 259-284.
https://doi.org/10.1177/0305735609336054

Woody, R. H. (2004). Reality-based music listening in the classroom: Considering
students' natural responses to music. General Music Today, 17(2), 32-39.
https://doi.org/10.1177/104837130401700201

Zieman, G. A. (2012). Participant observation. In S. R. Klein (Ed). Action research methods:
Plain  and simple (pp. 49-67). New York: Palgrave Macmillan US.
https://doi.org/10.1057/9781137046635 3

European Journal of Education Studies - Volume 11 | Issue 11 | 2024 154


about:blank
about:blank
about:blank
about:blank
about:blank
https://books.google.ro/books/about/A_Companion_to_Qualitative_Research.html?id=6lwPkSo2XW8C&redir_esc=y
https://books.google.ro/books/about/A_Companion_to_Qualitative_Research.html?id=6lwPkSo2XW8C&redir_esc=y
https://books.google.ro/books/about/Interviewing_as_Qualitative_Research.html?id=pk1Rmq-Y15QC&redir_esc=y
https://books.google.ro/books/about/Interviewing_as_Qualitative_Research.html?id=pk1Rmq-Y15QC&redir_esc=y
https://doi.org/10.1177/002242940505300107
https://ir.stthomas.edu/rime/vol14/iss1/2
https://www.cambridgescholars.com/product/978-1-5275-1984-8
https://doi.org/10.1177/136216880100500103
https://doi.org/10.1177/0305735609336054
https://doi.org/10.1177/10483713040170020106
https://doi.org/10.1057/9781137046635_3

Eirini Nikolaou, Dimitris Theodorakopoulos, Alexandra Galani
MUSIC LISTENING IN EDUCATIONAL CONTEXTS: REPRESENTATION OF MUSIC
THROUGH LANGUAGE AND VISUAL ARTS BY FOURTH GRADE PRIMARY STUDENTS

Appendix

Table 1: The teacher’s summary sheet for Activity A (musical excerpt 1)

Emotions Images

suspense, curiosity/my dramatic instinct/excitement, joy | Movie music with guns in the picture/I'm at
(x7)/tension, energy, heroic/emotions a concert, dancing, piano, holidays
(x2)/fun/action/relaxation (x2)/Broken speaker/A superhero

(x3)/Superman/A cool guy/I'm on a secret
mission/Children at a party/A child playing
drums/Summer landscape with lots of
music/Movie (x2)/Breakdance/Subway
Surfers (video game)

Table 2: Pair A worksheet for Activities B, C, D (musical excerpt 1)
Story title: The concert
Today I jumped out of bed because I remembered that I had to go to a concert with my friends. I dressed
up, brushed my teeth, put on my shoes, took a taxi and I left. As soon as I arrived, I found my friends
and we enjoyed the concert in which Beethoven was singing. I can say that I had an amazing time. The

food was also very good.

Visual representation: The concert

Individual painting Individual painting Group painting

by Smokey 007 by Foxy by Group 1

\ v | 5 ¥ J :
MAET OBEN

ke ‘ ay

Table 3: Questionnaire
1. How would you describe your collaboration with your team

s d £

a. as far as writing the story based on the four musical excerpts is concerned?

‘ Exceptional ‘ Very good ‘ Moderate ‘ Slightly good ‘ Not good at all ‘

b. as far as the representation of the music with a painting is concerned?

‘ Exceptional l Very good ‘ Moderate ‘ Slightly good ‘ Not good at all ‘

2. In your opinion, to what extent did you contribute to:
a. the writing of the story that you created with your classmate?

‘ A great deal I A lot ‘ A moderate amount ‘ A little ‘ Not at all ‘
b. the painting that you created with your classmate?
‘ A great deal ‘ A lot ‘ A moderate amount ‘ A little ‘ Not at all ‘

3. In your opinion, to what extent finding and recording (on individual worksheets) the right words to
convey the emotions and images that music induced in you were difficult?
A great deal l A lot A moderate amount ‘ A little Not at all ‘

4. In the activity in which the music was represented through paintings, which activity did you find the
most difficult?
‘ The personal painting ‘ The group painting
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5. In the activity in which the music was represented through paintings, which activity did you find the
most interesting?

The personal painting The group painting |
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