European Journal of Education Studies

ISSN: 2501 - 1111
ISSN-L: 2501 - 1111
Available on-line at: www.oapub.org/edu

DOI: 10.46827/ejes.v8i5.3718 Volume 8 | Issue 5 | 2021

STRATEGIES FOR MENTORING NEW SECONDARY
SCHOOL TEACHERS FOR GREATER PERFORMANCE
IN ANAMBRA STATE, NIGERIA

Odimmega, Chinyere Genevive!,
Udemba, Nonyelum Felicia?,
Obiekwe, Kingsley K.

Holy Rosary Girls” College Nsugbe,
Anambra State,

Nigeria

2Community High School Umunze,
Anambra State,

Nigeria

3Department of Educational Management and Policy,
Faculty of Education,

Nnamdi Azikiwe University,

Awka, Anambra State,

Nigeria

Abstract:

This study determined the strategies for mentoring secondary school new teachers for
greater performance in Anambra State. Two research questions guided the study. Two
null hypotheses were tested at .05 level of significance. Descriptive survey research
design was adopted for the study. The population consists of 257 principals of public
secondary schools and 166 principals of private secondary schools in the State. The
stratified random sampling technique was used to select the sample size of 126 Principals
(77 principals of public secondary schools and 49 principals of private secondary
schools). A structured questionnaire was used for data collection. The questionnaire was
validated by two experts in education. To ascertain the internal consistency of the
instrument, test re-test reliability was utilized. The tests were analyzed using Pearson
product moment correlation to determine the degree of reliability. Reliability index
obtained was 0.81. Data were analyzed using mean, standard deviation and t-test. The
results showed that the principals rated collaborative curriculum alignment and
classroom observation to a high extent in enhancing performance of new business
teachers in secondary schools in Anambra State. The study further revealed no significant
difference in the mean ratings of principals of public and private secondary schools on
the extent collaborative curriculum alignment and classroom observation mentoring
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strategies enhances new business teachers for greater performance. Based on the
findings, it was recommended among others that the state government and educational
authorities in the state should always provide high quality professional development
programmes for new business teachers in secondary schools in the state. This will enable
them acquire competencies and skills necessary for improved performance.

Keywords: mentoring, mentoring strategies, teachers” performance
1. Introduction

Education lies at the heart of every society. It is a key and a vital element in the broad
development of the nation’s youth’s capacity to address and solve difficulties. Education
forms the basis for the proactive and positive economic, social and political changes in
the society. Education remains the key to empowerment of the people and the nations as
a whole (Olawolu & Kaegon, 2012). Teacher education which relates to the production of
teachers at all levels has been recognized as a major concern for the nation since no school
whatever level, can be run without the teacher. Business teacher education is not left out
in the task of producing potential teachers who would take up the challenges. Business
teachers play prominent roles in preparing students to become responsible citizens,
capable of making astute economic decisions that would benefit their personal and
professional lives. Changes have been witnessed continuously due to technological
advancement globally and as such, business education programme becomes increasingly
important for preparing learners to imbibe these changes. The role of business studies
teachers as a handy tool in the realization of self-reliance in a country cannot be over-
emphasized. Noting this important role, Chukwurah (2011) stressed that business teacher
education curriculum should be developed in response to the national demand for
education reform. The Federal Government of Nigeria (2014) has it that teacher education
will continue to be given a major emphasis in all educational planning because no
education can rise above the quality of its teachers. It becomes obvious that the wheel of
education carried out by the teachers, norms, values, laws, artifacts and other societal
upheld tenets can be passed on from one generation to another.

The quality of teaching is the key factor in improving learner achievement in any
academic set up. Dorgu (2015) stated that the aim of teaching is to effect changes in
learners” which can only come as a result of effective teaching and learning through the
adoption of suitable teaching strategies. Ajoma (2009) supported this by stating that for
teaching and learning to be effective, relevant strategies must be adopted by the teacher,
who is the distributor of knowledge, in order to capture and sustain learners’” interest in
the course being taught and learnt. These strategies are the tools of effective practice and
teachers should plan for whole class, small groups and independent work. Within these
contexts, effective teachers will provide a varying degree of support that reflects the
needs of the students and the challenges in learning. It can also be maintained that
discovering the best strategy for teaching will enhance students’ learning process
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through active participation in the classroom. The quality of teachers that work in a
specific educational system help in the attainment of positive learning outcomes in
schools

Teacher quality is a key determinant of student learning outcomes, and teachers
will play a key role in closing the gap between poor and good quality education, by
maximizing the benefits of learning in every classroom for every child (UNESCO, 2014;
Bold et al., 2017). Therefore, to achieve quality education, more efforts should
increasingly focus on teacher quality, as many teachers are unqualified or underprepared
to meet the educational demands of the 21st Century (UNESCO, 2014). Teacher retention
is a growing problem in the 21st century. New teachers entering the profession are
leaving within their first 3 years, with half leaving the profession in the first 5 years which
results in widespread shortages of qualified teachers. One common reason new teachers’
report for leaving the profession is lack of support (Carver-Thomas & Darling-
Hammond, 2017). Quality teachers are instrumental to the success of our public
education; therefore, induction and mentoring programs that meet the needs of new
teachers are essential components for schools to improve teacher retention and
effectiveness. In the field of education, mentoring is one way new teachers may receive
the necessary support they require as they develop within their first years.

Mentoring is a frequently used model in providing personal and professional
development. Mentoring as a learning partnership, is one of the most effective ways to
transfer skills and offer people the opportunity to learn needed skills that allow them to
function at a more senior level. It provides workplace learning in a less stressful
environment. Mentoring can also be seen as the personal guidance provided, usually by
seasoned veterans, to beginning teachers in schools which is an ongoing relationship that
extends throughout the first year of a new teacher’s professional practice. Teacher
mentoring fosters a relationship of ongoing support, collaboration, and the development
of knowledge and skills that translate into improved teaching strategies (Cook, 2012). The
relationship is a supportive one, with the mentor acting as a role model, facilitator, coach
and advisor, and sharing experiences and knowledge with the new teacher (Lipton &
Wellman in Nash & Hwang, 2012). In recent decades, teacher mentoring programs have
become a dominant form of teacher induction (Strong, 2009; Hobson Ashby, Malderez, &
Tomlinson, 2009).

Beginning teachers serve as a powerful workforce to support future development
of a school. As they are new to the teaching profession and the school, mentoring and
professional development are effective ways to integrate the beginning teachers to the
learning community and its culture. Providing an accommodating environment to
beginning teachers will help retain the best teachers in school. Principals assume a
significant role in working with beginning teachers to facilitate their entry to the teaching
profession. Mentoring programs provide beginning teachers with support during the
transition into the classroom. These programs recognize the support needed by
beginning teachers. Although many states require some form of induction program,
many such programs fall short of empowering new teachers in the classroom. While
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providing new teachers with a mentor is a step in the right direction, it is essential for
schools to provide these teachers with an induction program that encompasses all aspects
of the beginning years in the classroom. The National Commission on Teaching and
America’s Future identified mentoring as merely a component of a successful induction
program (Bird & Hudson, 2015).

Today, organizations are embracing the concept of mentoring as a professional
development tool through which improvements in efficiency, productivity and the
passing of corporate knowledge and leadership skills can occur. The success or failure of
any nation depends largely on the quality of its educational system. This in turn depends
on the quality of her teachers (Asiyai, 2013). An effective mentoring programme has a
positive effect on the quality of teaching, student achievement, retention of trained
teachers and the teaching profession as a whole. The importance of mentoring beginning
teachers cannot be overstated. Recently, there has been a shift in thinking on the most
effective way to mentor beginning teachers. An important element of successful
mentoring is the development of a positive relationship between mentor and mentee.
Rusell and Rusell (2011) identified four strategies which are building relationships, extra
motivation, firmer limits, and having a mentor to hold them accountable. Additional
factors contributing to successful mentoring initiatives include active participation and
recognition of success. Problems must be identified and resolved early on, requiring
assurance of feedback and support between mentor and student (Gagliardi, Webster,
Perrier, Bell & Straus, 2014). The focus of this is on two very important mentoring
strategies which are: collaborative curriculum alignment and classroom observation.

The increasing diversity in classrooms requires a curriculum design mentoring
strategies framework that allows mentors to work collaboratively with the new teachers
on curriculum alignment for all learners to effectively support their progress in an
inclusive context (Rose & Gravel, 2010). Curriculum embraces rich learning goals and
achievement standards supported by a range of strategies, technologies, resources,
activities, and assessments to meet the needs of diverse learners. Therefore, it takes the
joint expertise and insight of all professionals to make sure that the diverse needs and
strengths of students are understood and considered in the curriculum and instruction
process. Developing curriculum is a comprehensive and multidimensional process, in
which curriculum is planned, designed and then implemented in the classrooms (Oliva,
2009; Ornstein & Hunkins, 2009). There are a number of curriculum development models
attributing teachers to an essential role as a curriculum designer. One of them is
curriculum mapping. It is a new and innovative approach to curriculum development
process in which curriculum planning, teacher-teacher collaboration, reflective inquiry,
technology integration, and academic standards are included as important components
(Jacobs & Johnson, 2009).

Curriculum mapping is particularly effective for collaborative curriculum
planning and standards alignment. Shilling (2013) recognized that teachers think
positively and specified numerous benefits of curriculum mapping. In secondary school
context, Dogan (2012) demonstrated that teachers having five or more years of teaching
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experiences and taking one or more professional development trainings (teacher
mentoring program) have positive views of curriculum mapping and they consider
curriculum mapping as having positive effects on collaboration and standards alignment.
Thus, it is important to reveal what teachers think about this process. If a newly employed
business teacher wants to map curriculum, the best way will be to work with experienced
teachers (mentors). Mentors may have the responsibilities to keep curriculum alive by
providing continuous curricular feedback for beginning teachers, small in service
trainings and instructional leadership. It is important to note that using curriculum
mapping ensures coherency in both daily and yearly planning. The very advantage of
this dual planning is that teachers have a structure for planning curriculum according to
academic standards. It takes some time for beginning teachers to adapt to changes in their
daily routines, which in turn, have positive effects on their professional development,
instructional choices and dialogue with other teachers.

Classroom observation mentoring strategies enables a mentor to collaborate with
the beginning teacher to conduct classroom observations and gather general data on
practices and have a brief reflective conversation with the beginning teacher regarding
knowledge gained from the data. Observation is a powerful strategy in supporting the
professional learning of teachers. The professional conversations that we undertake as
part of the mentoring relationship are an opportunity to carefully look at students as they
go about their learning and to observe what teachers actually do as part of their classroom
practice. Visiting the classrooms is an opportunity to learn and share teaching and
learning, collaborate, reflect, share best practices, and support each other to live the
shared commitments (Hillsdale High School, 2012). It is not evaluative but rather an
indispensable component of productive collaboration. Newly employed business studies
teacher does not only have an opportunity to get concrete feedback, but also naturally
reflects on his or her own practices and gets ideas from the observed teacher. Providing
feedback to teachers about the results of their observations and helping them reflect on
this feedback in productive ways provides the bridge between knowledge about what
matters for students and changes in teachers’ actual practice. Both the content and style
with which feedback is communicated are important areas to consider.

Feedback is most effective when it is focused on increasing teachers” observation,
promoting reflection and self- evaluation skills, promoting intentionality around
behaviors and patterns of interaction with students, helping teachers see the impact of
their behaviors more clearly, and assisting teachers in improving their implementation
of lessons and activities (Ingersoll and Strong, 2011). Doing this means providing
feedback that is very specific and behavioral in nature and balances attention to
positives/strengths with providing constructive challenges. Use of video cameras and
video taping can be an extremely effective tool in providing specific, constructive
feedback to teachers about their behaviors with students (Danielson, 2010). When video
footage is available, it allows consultants to not only tell teachers what they saw, but to
watch the interactions alongside the teachers in a highly objective way. Teachers are
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better able to share their perspectives when they are able to watch interactions on video
after the fact.

Considering the above views, it seems that professional development is most
effective when it is constructed around helping teachers make improvements in areas of
their job that really matter for students, when those areas targeted for observation and
improvement are clearly defined, and when all participants agree that the targets of the
observation are valid goals to work towards. To support new teachers, mentoring seems
to be a common solution and one of several strategies that may be deployed in order to
support beginning teachers. Employed business teachers in government owned and
private secondary schools need to be provided with continuous professional
development and support in order to bring them to acceptable standard. To improve
teaching and learning, both beginning teachers’ emotional and professional needs as well
as their students” needs should be addressed (Timperley, 2010), which is the overall aim
of mentoring. However, in a changing society, there is a need for continuous professional
development since all teachers have to adapt to changes. Therefore the focus of this study
is to determine the strategies for mentoring new secondary school business teachers for
greater performance in Anambra State.

2. Statement of the Problem

In the education sector, guiding younger teachers toward skills has become more
important than ever before. Employed teachers in public and private secondary schools
need to be provided with continuous professional development and support in order to
bring them to acceptable standard. According to Ingersoll (2012), approximately 40 to 50
percent of new teachers leave within the first five years of entry into teaching profession.
There are many reasons, ranging from high stress levels, heavy workload, or poor
working conditions. Many teachers experience physical, mental and emotional
exhaustion especially those who are working in low performing schools. Major problems
for beginning teachers including classroom discipline, student motivation, student
assessment, dealing with individual differences, and insufficient planning time, have
been well documented in educational literature. Beginning teachers who are unable to
meet these challenges experience a feeling of inadequacy often resulting in high levels of
attrition. New teachers often find themselves isolated, they are often assigned students
with the most difficult challenges, with no mentor, and without professional learning to
further develop the skills they began to acquire as student teachers. It is important to
disrupt the institutionalized isolation of the new teacher. When new teachers engage in
professional development and mentoring that promotes collective participation, focuses
on content and encourages coherence to and alignment with standards and assessments,
they are more likely to develop and practice a classroom pedagogy that emancipates their
students and themselves new teachers can feel less pressure from legislative mandates,
reinforce student-centered methodologies and master practices learned as pre-service
teachers when supported in their new profession. The problems and issues faced by
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many new teachers during their first year of teaching in secondary schools prompted this
research study. The researchers are therefore poised to investigate the strategies for
mentoring new secondary school business teachers for greater performance in Anambra
State particularly on their knowledge of subject matter and reflective ability.

2.1 Purpose of the Study
The main purpose of this study is to determine the strategies for mentoring new
secondary school business teachers for greater performance in Anambra State.
Specifically, the study determined the extent to which:
1) Collaborative curriculum alignment mentoring strategies enhances new business
teachers” performance in secondary schools in Anambra State.
2) Classroom observation mentoring strategies enhances new business teachers’
performance in secondary schools in Anambra State.

2.2 Research Question
The following research questions guided the study:
1) To what extent do collaborative curriculum alignment mentoring strategies
enhance new business teachers’ performance in secondary schools in Anambra
State?
2) To what extent do classroom observation mentoring strategies enhance new
business teachers” performance in secondary schools in Anambra State?

2.3 Hypotheses
The following null hypotheses were tested at 0.05 level of significance:

1) There is no significant difference in the mean ratings of principals of public and
private secondary schools on the extent collaborative curriculum alignment
mentoring strategies enhances new business teachers for greater performance in
Anambra State.

2) There is no significant difference in the mean ratings of principals of public and
private secondary schools on the extent classroom observation mentoring
strategies enhances new business teachers for greater performance in Anambra
State.

3. Method

The design adopted in this study was the descriptive survey. The area of the study was
Anambra State. The population of the study was 422 consisting 256 principals of public
secondary schools and 166 principals of private secondary schools in the State. The
stratified random sampling technique was used to select the sample size of 126 Principals
(77 principals of public secondary schools and 49 principals of private secondary
schools). A structured questionnaire was used for data collection. The questionnaire was
validated by two experts in business education. To ascertain the internal consistency of
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the instrument, test re-test reliability was utilized. The instrument was administered on
10 principals of public and private secondary schools in Asaba, Delta State who are not
included in the population of the study. After a time frame of two weeks, a second test
was administered and collected by the researcher. The two tests were analyzed using
Pearson product moment correlation to determine the degree of reliability. Reliability
index obtained was 0.81.

The data collected in relation to the research questions were analyzed using
descriptive statistics of mean and standard deviation. Decision on the questionnaire items
was based on the real limits of numbers. Any mentoring strategy with mean rating
between 4.50-5.00, enhanced new business teachers to a very high extent, an item with
mean rating of 3.50-4.49 enhanced new business teachers at a high extent and an item
with 2.50-3.49 enhanced new business teachers at a moderate extent. Furthermore, an
item with mean ratings of 1.50-2.49 and 0.50-1.49 enhanced new business teachers to a
low and very low extent respectively. T-test was employed to test the null hypothesis at
0.05 level of significance. Where the calculated p-value is less than the stipulated level of
significance (0.05), it meant that there was significant difference, and the hypothesis was
rejected. On the other hand, where the calculated p-value is equal to or greater than the
stipulated level of significance (0.05), it meant that there was no significant difference,
and the hypothesis was not rejected.

4. Results

Research Question 1: To what extent do collaborative curriculum alignment mentoring
strategies enhance new business teachers” performance in secondary schools in Anambra
State?

Table 1: Mean responses of principals on collaborative curriculum alignment mentoring
strategies for enhancing new business teachers’ performance in secondary schools (N = 114)

S/No Collaborative curriculum alignment Mean | SD Decision

1. Assists in planning and organizing instruction 3.58 49 High Extent

2. Assists in aligning curricula to standards and assessments 3.59 49 High Extent

3. Assists in interpreting the provisions of the curriculum 4.40 51 High Extent

4. Assists in discussed problem solving in teaching and learning 4.06 .58 High Extent

5. Assists in classroom management 4.50 .55 | Very High Extent
6. Assists in providing for the diverse needs of the students 4.48 .50 High Extent

7. Assists in recommending suitable textbooks on the subject 4.60 | .56 | Very High Extent
8. Assists in obtaining and using resources effectively 4.40 .52 High Extent

9. Assists in building staff capacity 4.36 51 High Extent
10. Assists in developing relationship and communicating with 375 50 High Extent

stakeholders
Cluster Mean 417 | .52 High Extent

Data in Table 1 show a cluster mean of 4.17 which reveals that the principals rated
collaborative curriculum alignment mentoring strategies to a high extent in enhancing
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new business teachers’ performance in secondary schools in Anambra State. Item by item
analysis shows that in item 5 and 7 principals rated collaborative curriculum alignment
mentoring strategies to a very high extent in enhancing new business teachers’
performance with mean ratings of 4.50 and 4.60. Items 1, 2, 3, 4, 6, 8, 9 and 10 with the
mean ratings ranging from 3.58 to 4.48 rated collaborative curriculum alignment
mentoring strategies to a high extent. The standard deviation scores of 0.49 to 0.58 shows
homogeneity in the responses of the respondents.

Research Question 2: To what extent do classroom observation mentoring strategies
enhance new business teachers’ performance in secondary schools in Anambra State?

Table 2: Mean responses of principals on classroom observation mentoring strategies
for enhancing new business teachers performance in secondary schools (N = 114)
S/No Classroom observation mentoring strategies Mean | SD | Decision

11 Assists in building the skills and capacity of beginning

3.48 49 | Moderate Extent
teachers

12 Assists i idi tunity f teachers to indul
: ssists in pro.v1 ing opportunity for new teachers to indulge 345 48 | Moderate Extent
in self-reflection

13 Assists in widening new teachers’ professional competence 4.43 .53 High Extent

14 Help stimulate and develop new practice 4.18 .58 High Extent

15 Assists in identifying ideas and strategies for effective teaching

. 4.65 .60 | Very High Extent
practice

16 Provides professional support during the transition from

. 4.48 .58 High Extent
theory to practical

17 Helps teachers see the impact of their behaviours more clearly 430 | .56 High Extent

18 Assisting teachers in improving their implementation of

lessons and activities 470 | .65 | Very High Extent

19 Use of videotaping allows discussions to home in on specific

. 3.36 46 | Moderate Extent
behavioural sequences

20 Helps identify personal learning needs 3.75 .50 High Extent
Cluster Mean 4.08 .54 High Extent

Data in Table 2 show the cluster mean of 4.08 which indicates that the principals rated
classroom observation mentoring strategies to a high extent in enhancing new business
teachers’ performance in secondary schools in Anambra State. Item by item analysis in
shows that in 15 and 18 principals rated classroom observation mentoring strategies very
high extent in enhancing new business teachers” performance with mean ratings of 4.50
to 4.60. Items 13, 14, 16, 17 and 20 with the mean ratings ranging from 3.75 to 4.48
indicates that the respondents rated classroom observation mentoring strategies to a high
extent, while in items 11, 12 and 19 with mean ratings ranging from 3.36 to 3.48 indicates
that respondents rated classroom observation mentoring strategies to a moderate extent.
The standard deviation scores which ranged from 0.46 to 0.65 shows that there is
homogeneity in the mean ratings of the respondents.
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Hypothesis 1: There is no significant difference in the mean ratings of principals of public
and private secondary schools on the extent collaborative curriculum alignment
mentoring strategies enhances new business teachers for greater performance in
Anambra State.

Table 3: t-test comparison of the mean ratings of Principals on the extent collaborative
curriculum alignment mentoring strategies enhances new business teachers” performance

Source of Variation N X | SD | df | P-value Decision
Principals in public schools 71 417 | 1.07 o

112 292 Not S f t
Principals in private schools 43 4.15| 1.01 ot wlghtiican

The analysis in Table 3 shows the p-value of .292 which is greater than the significant
level of 0.05. This is an indication that there is no significant difference in the mean ratings
of principals of public and private secondary schools on the extent to which collaborative
curriculum alignment mentoring strategies enhances new business teachers for greater
performance in Anambra State. The null hypothesis was therefore not rejected.

Hypothesis 2: There is no significant difference in the mean ratings of Principals of public
and private secondary schools on the extent classroom observation mentoring strategies
enhances new business teachers for greater performance in Anambra State.

Table 4: t-test comparison of the mean ratings of Principals on the extent classroom
observation mentoring strategies enhances new business teachers’ performance

Source of Variation N X | SD | df | P-value Decision
Principals in public schools 71 4.06 | 1.05 C

112 387 Not ficant
Principals in private schools 43 4.05 | 1.04 ot signitican

The analysis in Table 4 shows that there is no significant difference in the mean ratings
of principals of public and private secondary schools on the extent to which classroom
observation mentoring strategies enhances new business teachers for greater
performance in Anambra State. This is indicated by the p-value of .387 which is greater
than the significant level of 0.05. The null hypothesis was therefore not rejected.

5. Discussion

The findings of the study indicated that mentors assist new business teachers in
classroom management and in recommending suitable textbooks on the subject to a very
high extent. They also assist in interpreting the provisions of the curriculum, discussing
problem solving and in obtaining and using resources effectively to a high extent. This
implies that collaborative curriculum alignment offers an environment in which
beginning teachers in secondary schools develop their curricula by working with their
mentors, they have opportunities to share opinions about curricula on what they plan,
teach and assess. This finding is in consonance with that of Dogan and Altun (2013), who
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stated that the teachers who have more experience, spend more time and prior
knowledge about curriculum mapping consider curriculum as an effective tool for
collaborative curriculum planning and standards alignment. In addition, Dogan (2012)
opined that the best way newly employed teachers map curriculum is to work with
experienced teachers (mentors) who may have the responsibilities to keep curriculum
alive by providing continuous curricula feedback for beginning teachers. This ensures
coherency in both daily and yearly planning. The testing of the first hypothesis revealed
that there was no significant difference in the mean ratings of principals of public and
private secondary schools on the extent collaborative curriculum alignment mentoring
strategies enhances new business teachers for greater performance.

The results of the study revealed that mentors assist the new business teachers in
identifying ideas and strategies for effective teaching practice and implementation of
lessons and activities to a very high extent. They also assist in widening new teachers’
professional competence, help stimulate and develop new practice, help teachers see the
impact of their behaviours more clearly and identify personal learning needs to a high
extent. They equally assist in building the skills and capacity of the beginning teachers,
providing new opportunity to indulge in self-reflection and in the use of videotaping to
a moderate extent. Classroom observation is a powerful strategy in supporting the
professional learning of teachers which provides feedback on the behaviour of the
beginning teachers’ performance in teaching and learning environment. This is
supported by the view of Rizza (2012) that new teachers seem to have specific needs in
terms of professional development in comparison with the more experienced teachers. In
addition, Hudson (2010) stated that professional development is most effective when it
is constructed around helping teachers make improvements in areas of their job that
really matter for students. Providing feedback to teachers about the results of their
observations and helping them reflect on this feedback in productive ways provides the
bridge between knowledge about what matters for students and changes in teachers’
actual practice. Findings from the second hypothesis indicated that there was no
significant difference among the mean ratings of principals of public and private
secondary schools on the extent classroom observation mentoring strategies enhances
new business teachers for greater performance in Anambra State.

6. Conclusion

Based on the findings of the study, it was concluded that collaborative curriculum
alignment and classroom observation mentoring strategies are effective strategies for
supporting new teachers and their instructional practices. Good quality mentoring in
secondary schools makes an important contribution to developing the professional skills
of new teachers and ensuring the best quality learning experiences for students.
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6.1 Recommendations
Based on the findings and conclusion of the study, the following recommendations are
made:

1) The state government and educational authorities in the state should always
provide high quality professional development programmes for new business
teachers in secondary schools in the state. This will enable them acquire
competencies and skills necessary for improved performance.

2) The state government should step up their game in finding better strategies for
mentoring programmes in secondary schools for greater performance of teachers.

3) Ministry of Education should ensure the enforcement and implementation of
teaching guidelines and regulations for teachers through school authorities. This
will help business teachers adopt and practice the real strategies which will
increase their pedagogical competencies.

Conflict of Interest Statement
The authors declare no conflicts of interests.

About the Author

Dr. Chinyere Odimmega, is a teacher at Holy Rosary Girls' College Nsugbe and also a
part time lecturer at Nwafor Orizu College of Education Nsugbe, Anambra State, Nigeria.
She holds PhD in Business Education (Accounting). She has authored many research
papers published both internationally and locally.

Dr. Nonyelum Udemba, holds a PhD in Business Education (Commerce and
cooperative). She is a principal at Community High School, Umunze, Anambra State,
Nigeria. Shes is a notable scholar and has published in many reputable journals.
Obiekwe, Kingsley Kenechukwu is a Doctor of Educational Management and a lecturer
in the Department of Educational Management and Policy, Nnamdi Azikiwe University,
Awka, Anambra State. He is an educational research consultant and a memeber of
Nigerian Association for Educational Administration and Planning (NAEAP). He has
written many scholarly journals and academic papers published within and outside the
country. Areas of interest include: Educational Management, Educational Planning,
Educational Policy and Leadership and Educational Management Information System.

References

Ajoma, U. C. (2009). Analysis of methods and strategies for teaching and learning in
business education. The place of information and communication technology in
Nigeria. Book of Readings of Business Educators of Nigeria, 1(9), 110- 118.

Asiyai, R. I. (2012). Assessing School Facilities in Public Secondary Schools in Delta State,
Nigeria. African Research Review International Multidisciplinary Journal, 6(2), 192-205.

European Journal of Education Studies - Volume 8 | Issue 5 | 2021 120


http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes

Odimmega, Chinyere Genevive; Udemba, Nonyelum Felicia; Obiekwe, Kingsley K.
STRATEGIES FOR MENTORING NEW SECONDARY SCHOOL TEACHERS
FOR GREATER PERFORMANCE IN ANAMBRA STATE, NIGERIA

Asiyai, R. 1. (2013). Challenges of quality in higher education in Nigeria in the 21t century.
International Journal of Educational Planning and Administration, 3(2), 159-172.

Bird, L., & Hudson, P. (2015). Investigating a model of mentoring for effective
teaching. Journal of Teaching Effectiveness and Student Achievement, 2(2), 11-21.

Bold T., Filmer D., Martin G., Molina E., Stacy B., Rockmore C., & Wane, W. (2017).
Enrolment without learning: Teacher effort, knowledge and skill in primary
schools in Africa. Journal of Economics Perspectives 31(4):185-204.

Bvukuvhani, C., Zezekwa, N., & Sanzuma, G. (2011). Primary school pre-service teachers’
perceptions of the effectiveness of mentor supervision. The Dyke, 5(2), 125-143.

Carver-Thomas, D. & Darling-Hammond, L. (2017). Teacher turnover: Why it matters
and what we can do about It. Retrieved from
https://learningpolicyinstitute.org/product/teacher-turnover-report

Chukwurah, C. C. (2011). Strategies for global reforms in business teacher education
towards self-reliance in Nigeria. International Journal of Vocational and Technical
Education, 3(4), 45-48.

Chukwurah, C. C. (2010). Methodology in business and economic education 1st Ed, Calabar:
Mamy-O Koncept Publishers.

Cook, J. (2012). Examining the mentoring experience of teachers. International Journal of
Educational ~ Leadership  Preparation, 7 (1), 1-10. Retrieved from
http://www.leadershipeducators.org/Resources/Documents/jole/2012 Winter/]O

Danielson, C. (2012). Observing classroom practice. Educational Leadership, 70(3), 32-37.

Dorgu. T. E. (2015). Different teaching methods: A panacea for effective curriculum
implementation in the classroom. International  Journal —of  Secondary
Education. Special Issue: Teaching Methods and Learning Styles in Education, 3(6-
1), 77-87. doi: 10.11648/j.ijsedu.s.2015030601.13

Gagliardi, A. R., Webster, F., Perrier, L., Bell, M., & Straus, S. (2014). Exploring
mentorship as a strategy to build capacity for knowledge translation research and
practice: A scoping systematic review. Implementation Science, 13(122), 1-10.

He, Y. (2010). Strength-based mentoring in pre-service teacher education: A literature
review. Mentoring & Tutoring: Partnership in Learning 17(3), 263-275.

Hillsdale High School (2012). Classroom observation. https://www.hilldale.k12.0k.us

Hobson, A.J., Ashby, P., Malderez, A., & Tomlinson, P. D. (2009). Mentoring beginning
teachers: What we know and what we don’t. Teaching and Teacher Education, 25(1),
207-216.

Hudson, P. (2013). How can schools support beginning teachers? A call for timely
induction and mentoring for effective teaching. Australian Journal of Teacher
Education, 37(7), 70-84.

Hudson, P. (2013). Strategies for mentoring pedagogical knowledge. Teachers and
Teaching: Theory and Practice, 19(4), 363-381.

Hudson, P., & Hudson, S. (2016). Mentoring beginning teachers and goal setting.
Australian Journal of Teacher Education, 41(10), 48-62.

European Journal of Education Studies - Volume 8 | Issue 5 | 2021 121


http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
https://learningpolicyinstitute.org/product/teacher-turnover-report
http://www.leadershipeducators.org/Resources/Documents/jole/2012_Winter/JO
https://www.hilldale.k12.ok.us/

Odimmega, Chinyere Genevive; Udemba, Nonyelum Felicia; Obiekwe, Kingsley K.
STRATEGIES FOR MENTORING NEW SECONDARY SCHOOL TEACHERS
FOR GREATER PERFORMANCE IN ANAMBRA STATE, NIGERIA

Ingersoll, R. M., & Strong, M. (2011). The impact of induction and mentoring programs
for beginning teachers: A critical review of the research. Review of Educational
Research, 81(2), 201-233.

Jones, B. K. (2012). A new teacher’s plea. Educational Leadership, 69 (8), 74-77.

Murray, M. J., Hudson, P., & Hudson, S. (2011). How can professional development serve
experienced and inexperienced mentors of pre-service teachers? Paper presented at
the Australian Association of Research in Education (AARE) conference, Melbourne,
VIC.

Muteri, J., & Marimo, S. T. (2014). Experiences and preparedness of school- based mentors
in supervising student teachers on teaching practice in Zimbabwe. British Journal
of Education, Society & Behavioural Science 4(11): 1476-1488

Nworgu, B. G. (2015). Educational research: Basic issues and methodology. Owerri: Wisdom
publishers.

Olawolu, O. E. & Kaegon, L. E. S. (2012). Entrepreneurship education as tool for youth
empowerment through higher education for global workplace in Rivers. A paper
presented at the Seventh Regional Conference on Higher Education for a Globalized World.
Organized by the Higher Education Research and Policy Network (HERPNET):
holding at the University of Ibadan, Ibadan Nigeria between the 19th to 21st Sept.,
2012.

Oliva, P. F. (2009). Developing the curriculum (7th ed.). Boston, MA: Allyn & Bacon, Inc.

Ornstein, A., & Hunkins, F. (2009). Curriculum: Foundations, principles, and issues. Boston,
MA: Allyn & Bacon.

Rizza, C. (2012). New teachers” working experience: A secondary analysis of TALIS.
Centre for Research on Education and Lifelong Learning Econometrics and Applied
Statistics Unit, Joint Research Centre, European Commission Italy.

Roff, K. A. (2012). The story of mentoring novice teachers in New York. Journal of
Educational Research and Practice, 2 (1), 31-41.

Russell, M. L., & Russell, J. A. (2011). Mentoring relationships: Cooperating teachers’
perspectives on mentoring student interns. The professional Educator, 35(2), 16

Shilling, T. (2013). Opportunities and challenges of curriculum mapping implementation
in one school setting: Considerations for school leaders. Journal of Curriculum and
Instruction, 7(2), 20-37.

Strong, M. (2009). Effective teacher induction and mentoring: Assessing the evidence. New
York, NY: Teachers College Press.

Tankersley, A. (2010). Discovering curriculum concerns of beginning early childhood
teachers. Childhood Education, 86(5), 293-297.

Timperley, H. (2010). The mentor’s voice. In Veiledning av nye leerere. Nasjonale og
internasjonale perspektiver Mentoring novice teachers: national and international
perspectives, K. Smith & M. Ulvik, (eds.), 3948. Oslo: Universitetsforlaget.

Ukeje, J. A. (2007). Educational reforms in Nigeria
http://www.Kantoline.com/publications.

European Journal of Education Studies - Volume 8 | Issue 5 | 2021 122


http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://www.kantoline.com/publications

Odimmega, Chinyere Genevive; Udemba, Nonyelum Felicia; Obiekwe, Kingsley K.
STRATEGIES FOR MENTORING NEW SECONDARY SCHOOL TEACHERS
FOR GREATER PERFORMANCE IN ANAMBRA STATE, NIGERIA

UNESCO (2014). EFA global monitoring report: Teaching and learning, achieving quality
for all. Paris. UNESCO.

Creative Commons licensing terms

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in @ manner that
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall not
be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and inappropriate
or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access Publishing
requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes under a
Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of Education Studies - Volume 8 | Issue 5 | 2021 123


http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
http://oapub.org/edu/index.php/ejes
https://creativecommons.org/licenses/by/4.0/

