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Abstract: 

In this study, the predictive effect of school burnout in secondary education students on 

the attitude towards the Turkish language and literature lesson was investigated. School 

burnout is considered as one of the important problems that are thought to negatively 

affect student life in recent years. The study group of the research consists of 530 students 

studying in secondary education in a city center. The study group was determined by the 

appropriate sampling method with reference to the 99% confidence interval. In the 

research, the school burnout scale and attitude scale towards the Turkish language and 

literature lesson were used to collect data. Correlation analysis and structural equation 

modeling techniques were used for data analysis. Findings obtained from the study 

revealed that there was a negative and significant relationship between school burnout 

and attitude towards Turkish language and literature lesson, and school burnout directly 

predicted the attitude towards Turkish language and literature lesson. It was concluded 

from the findings obtained that school burnout is an important risk source in terms of 

attitude towards Turkish language and literature lesson among secondary education 

students. 
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1. Introduction 

 

The secondary education period covers a number of processes that affect students in 

many ways as both the adolescence period is intensely experienced and the processes of 

preparing for life, adulthood and profession should be successfully fulfilled. In this 

process, students display behaviors that can sometimes be described as unsuccessful in 
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the face of the roles and responsibilities they must fulfill, and these behaviors can reveal 

undesirable results that may cause students to be affected psychologically, socially and 

physically. The state of the individual's full health is defined by the World Health 

Organization (1998) as a state of full well-being in physical, social and spiritual terms. As 

can be understood from this definition, health is not only seen as a state of physical well-

being but is evaluated as a whole with its social and psychological dimensions. Secondary 

education students are likely to face situations that may cause them to be negatively 

affected and experience some adjustment problems, given the responsibilities they have 

to fulfill and the difficulties they have to overcome for four years. 

 Secondary education students may experience school burnout, a problem that has 

been addressed as a common problem in recent years among the possible negativities 

experienced by personal and social processes in addition to these academic processes. 

Although burnout is predominantly a concept considered for professional life, views 

such as constantly giving students excessive duties and responsibilities in educational 

activities, excessive expectation on students to fulfill these duties and responsibilities and 

considering studentship as a business in recent years have gained importance, and 

burnout started to be examined in terms of educational activities (Schaufeli et al. 2002; 

Salmela-Aro, Kiuru, Leskinen and Nurmi, 2009; Salmelo-Aro, Savolainen & Holopainen, 

2008; Seçer et al., 2013; Seçer & Gençdoğan, 2012). Moving from the idea that students' 

success and attitudes towards the Turkish language and literature lesson may also be 

affected by different psychological variables, and burnout can predict attitudes towards 

the lesson, the idea of to what level burnout, which has been seen as an important risk in 

recent years, predicts Turkish language and literature lesson is the starting point of this 

research. 

 School burnout can be defined as the situation where students feel inadequate 

against the demands of the school, thereby decreasing their attachment by developing a 

negative attitude towards the school (Salmela-Aro et al., 2009; Fredricks, Blumenfeld and 

Paris, 2004; Schaufeli, Salanova, Gonzales-Roma and Bakker, 2002).  

 The concept of school burnout is defined by symptoms and outcomes such as 

students' negative attitude towards lessons and school as a result of academic stress 

caused by high success expectations, decreased academic motivation and negative self-

perception (Salmela-Aro, Kiuru, Leskinen and Nurmi, 2009). The high expectation of the 

family and social environment, which can be considered as external factors that cause 

school burnout, causes the student to experience more academic stress and feel 

inadequate when he/she cannot perform the expected performance. As a result, the belief 

of the student who feels inadequate is broken and gives up studying (Aypay and 

Eryilmaz, 2011). 

 Similar to the model established by Maslach and Jackson (1981) on burnout, Parker 

and Salmela-Aro (2011) tried to explain school burnout with a 3-dimensional model, 

which was neglecting, emotional exhaustion and inadequacy that negatively affect 

educational activities. Parker and Salmela-Aro (2011) concluded that emotional 

exhaustion is the first component of school burnout and that the person becomes 
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insensitive as a result of emotional exhaustion. As a result of the desensitization that 

occurs in the person, the individual develops dysfunctional coping strategies and thus, 

the person develops the feeling that he is not competent.  

 When the research conducted in recent years are examined, it is concluded that 

school burnout is associated with many psychosocial variables. Academic success 

(McCarthy, Pretty and Catano, 1990; Balkıs, Duru, Invention and Duru, 2011), academic 

motivation (Meier & Schmeck, 1985; Ramist, 1981), academic stress (Salmela-Aro, Parker, 

2011; Guthrie et al., 1998; Dahlin, Joneborg and Runeson 2007; Humphris et al., 2002), 

self-esteem, depressive symptom, general stress state (Salmela-Aro, Parker, 2011), 

anxiety (Slivar 2001; Salmela-Aro, Parker 2011), tendency to perfectionism (Gotwals, 

2011; Shu-Shen, 2012), inability to empathize (Mazurkiewicz, Korenstein & Fallar, 2012; 

Dyrbye, Eacker, Anne, Harper, William, 2012), absenteeism and school dropout (Meier & 

Schmeck, 1985 Variables such as Ramist, 1981) were found to be important predictors of 

school burnout. 

 Among the concepts that have a close relationship with school burnout and have 

an impact on it, attitudes towards the lesson can also be shown. Attitude is defined as 

“the path taken, manner” (TDK, 2011: 2393). The concept of attitude generally refers to the 

reaction tendency related to any phenomenon or object around the individual (İnceoğlu, 

2010). Attitude can be defined as the value that people place on objects or thoughts (Çelik, 

2015: 276). In educational researches, it is revealed that the attitudes of the individuals 

towards the material to be learned, the teacher and the subject area he/she studies affect 

their school success (Ağgön & Yazıcı, 2010). Since education is an important tool in 

changing attitudes, the fact that teachers know what student attitudes are towards their 

own lessons and other social life situations and how to measure them can be an important 

factor in increasing the quality of education (Inan, 2014: 383). Students have many roles 

and responsibilities that they must fulfill academically starting from primary school 

years. Among these, responsibilities such as success in centralized exams, preparation for 

the profession and higher education institutions, and meeting the expectations of the 

family are expected. There are research results showing that it is inevitable for students 

to experience depression in case they fail to meet these roles and responsibilities they 

must fulfill (Harrington & Clark, 1998; Ryff & Singer, 2008). Considering the negativities 

and insignificance and failure feelings occur as a result of emotional burnout and 

depersonalization of school burnout the students will experience in this process, it is 

evaluated that there is a close relationship between the attitude towards the Turkish 

language and literature lesson and school burnout. In other words, in terms of school 

burnout results, it can be considered as an important risk source that may affect students' 

attitudes towards the Turkish language and literature lesson. Therefore, in this research 

process, the relationship between burnout and attitude towards the Turkish language 

and literature lesson was aimed to be addressed and answers to the two questions given 

below were sought. 
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 Research question 1: Is there a significant relationship between secondary 

education the limitations in the research process students' burnout and their attitudes 

towards the Turkish language and literature lesson? 

 Research question 2: Does school burnout in secondary education students 

significantly predict the attitude towards Turkish language and literature lesson? 

 

2. Method 

 

2.1 Research Model  

This research aims to examine the predictive relationships between school burnout and 

attitude towards the Turkish language and literature lesson in accordance with the 

correlational survey model. The correlational survey model is defined as the research 

method that allows in-depth analysis in determining the relationships between variables 

(Karakaya, 2011). The correlational survey process consists of defining the problem 

status, determining the research design and sampling processes, collecting and analyzing 

the data and discussing the results obtained. In this context, in the first stage, the relevant 

literature has been reviewed in relation to the research process, and the problem status 

has been addressed. In the second stage, a sample which can represent the research 

population was formed in order to achieve the specified goal. For this purpose, the 

convenience sampling method was used to determine the sample units. In the third stage, 

the validity and reliability levels of the scales were reviewed, and data were collected to 

ensure that data collection tools provide validity and reliability. At the last stage, 

Correlation Analysis and Implicit Variables and Structural Equation Model were used to 

find answers to the questions sought in the research process. Findings from these 

analyses in the last stage have been interpreted and discussed in the context of the 

relevant literature. 

 

2.2 Study Group 

The study group of the research consists of 530 students studying at secondary education 

institutions in a city center. When calculating the sample size of the research, 99% 

confidence interval was taken as reference. The sampling selection method of the research 

is the convenience sampling method. Appropriate sampling is a sampling type that is 

used in situations that make it impossible to reach all of the population, and the 

researcher can easily access the sampling elements (Bayram, 2009). Although it is seen as 

a disadvantage in the research process since the use of convenience sampling method as 

a sampling method in the research process is not a probabilistic method, all school types 

in the population were tried to be reached and samples were taken from all of them in 

order to eliminate this disadvantage. In this context, sampling units were tried to be taken 

to represent all of the secondary education institutions such as the Anatolian high 

schools, Science-Social Sciences high schools, Vocational and Technical High Schools etc. 

that are included in the research population. The age average of the participants in the 

study group is 17.35 and 273 of the participants are male and 257 are female.  
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2.3 Data Collection Tools 

Two different measurement tools and a personal information protocol were used in the 

data collection process. 

A. The School Burnout Inventory was developed by Salmela-Aro et al (2009) to 

determine the levels of students' burnout and is a self-reporting scale in Likert type, 

whose psychometric properties were adapted to Turkish culture by Seçer et al. (2013). 

The scale consists of three sub-dimensions as indifference, emotional burnout and a low 

sense of personal success and ten items in total. Expert opinion was consulted to ensure 

language validity to the adaptation process of the scale.Confirmatory factor analysis was 

done in order to determine the construct validity of the scale, and it was determined that 

the three-factor structure of the scale fit well in Turkish culture (RMSEA = .042, RMR = 

.013, GFI = .92, AGFI = .90, CFI = .96, NFI = .90,, RFI = .92, IFI = .97). The internal consistency 

coefficient of the scale was found to be .75 and two half reliability was .72.  

 In this research process, CFA analysis was done to determine the reliability and 

validity values of the scale, and it was found as RMSEA = .061, CFI = .97, SRMR: .58, GFI 

= .92. The reliability value of the scale was found as .78. These findings obtained during 

the research were evaluated as the scale is a valid and reliable measurement tool. 

B. Attitude Scale towards Turkish Language and Literature Lesson; is a Likert-type 

measurement tool developed by Veyis (2015) and consisting of 27 items and four sub-

dimensions. The sub-dimensions of the scale are the interest in the Turkish literature 

lesson, considering the Turkish literature lesson as important, avoiding the Turkish 

literature lesson and knowledge dimensions, respectively. As a result of the EFA in the 

development process of the scale, it was concluded that it explained 58.39% of the total 

variance. The internal consistency coefficient of the scale was .95 and the split-half 

reliability coefficient was .79. In this research process, the validity and reliability values 

of the scale were re-examined and found as RMSEA = .078, CFI = .97, SRMR: .075, GFI = 

.97. The reliability coefficient of the scale was found to be .95. As a result, these findings 

were evaluated as the scale is a valid and reliable measurement tool. 

 

2.4 Data Analysis 

For the data collected in the research process, first of all, lost data analysis was made and 

it was decided to remove the scales containing the missing data above 2% from the data 

set. After the extracted data, the study was carried out with 530 people. Normality and 

homogeneity analyses were carried out to determine whether the data collected in the 

research process met the parametric conditions. To determine extreme values before 

normality tests, kurtosis and skewness values and extreme values were determined by 

doing the Mahalanobis test. In this context, it was decided to extract from the data set 

since 23 of the scales had serious gaps and the data belonging to 17 people contained 

extreme values that would disturb normality. In this sense, the Levene homogeneity test, 

histogram and Kolmogorov-Smirnov test were performed. After determining that the 

data set provides parametric conditions, Correlation Analysis and Implicit Variables and 

Structural Equation Model were used. REMSEA, RMR, SRMR, AGFI, GFI, RFI, IFI, NFI 
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and CFI, which are referenced in the structural equation model, were used (Marcoulides 

and Schumacher, 2001). SPSS 22.00 software and LISREL 9.2 software were used for data 

analysis.  

 

3. Findings 

 

In this section, the findings obtained in the research process are explained below in 

relation to the questions that are answered within the scope of the research.  

 

3.1 Examining the Relationship Between School Burnout and Turkish Language and 

Literature Lesson 

Pearson Product-Moment Correlation analysis was used to determine the relationship 

between school burnout scores and attitude scores towards the Turkish language and 

literature lesson of secondary education students, and the data obtained are given in 

Table 1.  

 
Table 1: The Relationship Between School Burnout and Attitude  

towards Turkish Language and Literature Lesson 

  T.L.L.A 

  Interest Importance Avoidance Information 

S
.B

. 

Emotional Burnout -.271** -.334** .182** -.201** 

Indifference -.208** -.277** .091* -.199** 

Feeling of Low Success -.305** -.345** .176** -.259** 

 * p <.05, ** p <.01 - S.B. = School Burnout, T.L.L.A.= Turkish Literature Lesson Attitude 

 

When Table 1 is analyzed, it is seen that there is a negative and significant relationship 

between emotional burnout, indifference, and feeling of low individual success sub-

dimensions of school burnout and interest, importance and knowledge subdimensions 

of the attitude towards TLLA, but positive and significant relationships with avoidance 

sub-dimension. As a result of these findings, it can be said that the increase in school 

burnout has a negative effect on students' attitudes towards the Turkish language and 

literature lesson.  

 After determining the significant relationship between school burnout and TLLA, 

latent variables and structural equation model were used to determine the predictive 

effect of school burnout on TLLA. For this purpose, the confirmatory measurement 

model was first tested to determine the model fit between school burnout and TLLA, and 

the fit index values obtained are presented in Table 2. 

 
Table 2: Fit Indices of Confirmatory Measurement Model 

X2 sd X2/Sd NFI CFI IFI RFI GFI SRM RMR RMSEA 

25.59 11 2.32 .99 .99 .99 .97 .99 .030 .29 .050 
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When the model fit indices (Table 2) of the confirmatory measurement model are 

examined, it is seen that the confirmatory measurement model established between 

TLLA and school burnout fits well and the model fit indexes are at a good level.  

 In addition, there was a negative and significant relationship between TLLA and 

school burnout ( r (530) = -. 47). After the established measurement model and model fit 

indices fit well, the latent variable was determined for school burnout and TLLA, and the 

analysis was continued with these implicit variables. In this context, the latent variables 

were used for the school burnout variable (BURN) and attitude towards the Turkish 

language and literature lesson (TLLA). The BURN latent variable was measured by 

indifference, emotional burnout, and feeling of low individual success. The TLLA 

variable was measured by the variables of interest, knowledge, importance and 

avoidance. Results related to the structural equation model established after the 

measurement model are given in Figure 1. In addition, multiple model fit indexes related 

to the structural equation model are given in Table 3. 
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Figure 1: Structural Equation Model Between School Burnout and TLLA 
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Table 3: Model goodness of fit indexes related to the structural equation model 
χ2 sd χ 2 / Sd AGFI RFI CFI IFI GFI NFI NNFI RMR REMSEA 

28.82 13 2.21 .96 .97 .99 .99 .99 .98 .98 .030 .051 

 

When the standardized values of the structural equation model given in Figure 1 and the 

fit index values given in Table 3 are examined, it can be said that the model established 

between school burnout and TLLA is verified (Marcoulides & Schumacher, 2001; Hu & 

Bentler, 1999). 

 

3.2 Coefficients of Determination for the Structural Equation Model 

The coefficient of determination is used in the structural equation model to show how 

much the predictor variable explains the variance on the predicted variable. The 

coefficient of determination among variables is between 0 and 1. The findings regarding 

the coefficients of explaining the variance of school burnout on TLLA are given in Table 

4. 

 
Table 4: Coefficients of Determination for the Structural Equation Model 

Fit parameter Coefficient value 

X1: Emotional Burnout .74 

X2: Indifference .78 

X3: Feeling Of Low Success .74 

Y1: Interest .67 

Y2: Importance .78 

Y3: Avoidance .50 

Y4: Knowledge .53 

ξ1:η1 -.23 

 

When Table 4 is examined, it is seen that school burnout explains 23% of the variance in 

TLLA. In addition, when the measurement models are considered, school burnout 

explains 74% of the variance in emotional burnout, 78% of the variance in the indifference 

variable and 74% of the variance in feeling of low individual success, the indicator 

variables of the latent variable. The TLLA latent variable explains 67% of the variance in 

the interest dimension, 78% of the variance in the importance dimension, 50% of the 

variance in the avoidance dimension and 53% of the variance in the knowledge 

dimension, which are the indicator variables. Based on the findings obtained, it was 

determined that the latent variables explained sufficient variance in the indicator 

variables defining them, and school burnout negatively and significantly predicted 

TLLA.  

 

3.3 Findings Regarding Total and Indirect Effects in the Structural Equation Model 

The total and indirect effects of school burnout on attitude towards the Turkish language 

and literature lesson are given in Table 5. 
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Table 5: Direct and indirect effects on SEM 

 Total effect   Indirect effect 

 School Burnout TLLA School Burnout 

Emotional burnout .69   

Indifference .75   

Feeling of low individual success .64   

Interest .24 .80 .24 

Importance .23 .71 .23 

Avoidance .15 .64 .15 

Information .15 .72 .15 

 

When Table 5 is examined, it can be said that the latent variables created to symbolize 

school burnout and TLLA directly affect the indicator variables that constitute them, 

whereas both latent variables indirectly affect the indicator variable of the other latent 

variable. In other words, while the latent variable of school burnout directly predicts the 

implicit variable of TLLA, it indirectly affects and predicts the sub-dimensions of this 

implicit variable, which are indicator variables. 

 

4. Discussion and Conclusion 

 

In this research process, the predictive effect of school burnout levels of secondary 

education students on attitude scores towards the Turkish language and literature course 

was examined. In this context, answers to two questions were sought in the research. 

These are “Is there a significant relationship between school burnout and attitude 

towards Turkish language and literature lesson, and does school burnout predict 

secondary education students' attitudes towards Turkish language and literature?  

 The fit indices of the established structural equation model showed a perfect fit 

(Hu and Bentler, 1999). In line with the results obtained from the research, it was 

concluded that school burnout predicted the attitude towards Turkish language and 

literature lesson in the dimensions of interest, importance, and knowledge negatively, 

and in the avoidance dimension positively. When the fit indexes of the model were 

examined, it was seen that the model had perfect fit values. In the structural equation 

model, it was concluded that it can perfectly explain the relationships between latent 

variables (Hu and Bentler, 1999; Marcoulides and Schumacher, 2001).  

 As a result, it can be said that school burnout is an important risk source for the 

attitude scores of the students of secondary education level towards the Turkish language 

and literature lesson. In line with the findings obtained from the research, it can be said 

that the increase in school burnout in adolescents will have a significant negative effect 

on attitude towards the Turkish language and literature lesson. 

 One of the most important indicators of the students' affective characteristics 

related to the lesson is their attitudes (Gardner & Lambert, 1972; Stern, 1983; Brown, 2001; 

Karasakal & Saracaloğlu, 2009; Kaya et al., 2009). While positive attitudes make students 

more successful, negative attitudes can cause failure. Therefore, it is of high importance 

to know the circumstances affecting the attitude and taking remedial steps in this 
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direction. In this context, it can be said that school burnout, which has a negative effect 

on the attitude towards Turkish language and literature lesson in adolescents, may 

trigger some other negative situations through indirect processes by creating a negative 

effect on self-perception and self-evaluation of the individual.  

 When the research on attitude is examined, it is seen that many studies are carried 

out to determine the attitudes of the students towards the lesson, and various variables 

that can be effective on attitude are obtained. Accordingly, variables such as gender, class 

level, school type, teacher's approach to the course and the student, the time spent on the 

social media, the frequency of reading the book, the educational status of the parents, the 

socio-economic level of the family, the student's interest in the lesson, etc. can be effective 

on students’ developing positive or negative attitudes towards the lesson. According to 

the research in the literature, it has been observed that female students have a more 

positive attitude towards Turkish language and literature lesson compared to male 

students. The positive attitude of the teacher towards the lesson and the student and the 

positive feelings of the student towards the teacher are effective in the development of 

the student's positive attitude towards the Turkish language and literature lesson. It has 

been determined that students who have improved in the frequency of reading and 

sparing the time to read books develop a more positive attitude towards Turkish 

language and literature lesson than students who read less and devote less time to 

reading. In addition, it is observed that the children with parents with high education 

level and in a good socio-economical position generally have a positive attitude towards 

the lessons (Selçuk, 1997; Erdem, 2013; Kılıç, 2018; Ateş, 2008; Bölükbaş, 2010; Karadağ, 

2012; Karakuş Aktan, 2013).  

 It was concluded in the majority of the studies examining the relationship between 

academic success and attitude towards the lesson that success and attitude have a 

significant relationship. Selçuk (1997) determined in their research on the freshman that 

there is a significant and positive relationship between students' attitudes towards 

English language lesson and their academic achievements in this lesson. Anbarlı and 

Kırgız (2010), on the other hand, concluded in their research on 8th and 11th-grade 

students for English language lessons that students with high academic achievement also 

had high attitude points towards the lesson in their study. Yücel and Koç (2011) found a 

positive and significant relationship between students' mathematics attitude and their 

mathematics achievement. When the research on Turkish language and Turkish 

language and literature lessons are analyzed, it is seen that they have similar results with 

other researches. Ateş (2008) determined that there is a positive relationship between 

attitude towards Turkish language lesson and reading comprehension, Turkish language 

academic achievement and general academic achievement. Özdemir (2008) concluded 

that there is a relationship between 9th grade students' attitudes towards Turkish 

literature lesson and their academic achievement, and students whose attitudes towards 

Turkish literature are positive have higher academic success rates. Karakuş Aktan (2013) 

states that students who develop a positive attitude towards language and expression 

lesson have higher academic success.  
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 Contrary to the studies indicating that there is a positive and significant 

relationship between attitude and academic achievement, there are also studies 

indicating that there is no relationship or negative relationship between these two 

variables. Kazazoğlu (2013) states in his study that there is a significant relationship 

between the attitude towards Turkish language lesson and the Turkish language final 

grade among the sub-dimensions of the attitude, but no relationship can be found on the 

total scores. Peker and Mirasyedioğlu (2003), on the other hand, state that although 

students generally develop positive attitudes towards mathematics, the success rate is 

low. Kılıç (2018) found that there is no significant relationship between students' general 

academic achievement scores and attitudes regarding the Turkish language and 

literature lesson. When the relevant literature related to attitude is analyzed and 

considering that the number of studies reaching the conclusion that the attitude has a 

positive effect on academic achievement is higher, it can be argued that the studies that 

reach different results differ due to sample, relevant lesson and environmental factors.  

 Among the other variables that attitude is effective, as stated in Fidan and Eren's 

(2017) studies, motivation can also be counted. Accordingly, there is a positive 

relationship between students having a high level of intrinsic motivation and developing 

a positive attitude towards the Turkish language lesson. Karadağ (2012) states that 

students who develop negative attitudes have problems in interest in the lesson and that 

the lesson is ineffective at improving the cognitive development of the students. In the 

study conducted by Sevim and Varışoğlu (2012), it was stated that attitude towards 

teaching profession affects professional success. 

 As can be seen, the student's attitude towards the lesson affects the student's 

academic achievement, intrinsic motivation, and cognitive development and is also 

influenced by many variables. School burnout is one of these variables.  

 School burnout is a risk factor for students in many ways. Koçak (2016) states that 

school burnout constitutes an important risk factor for depression in students. According 

to the study of Akpınar (2016), school burnout plays an intermediary role between 

academic stress and subjective well-being, and the increase in school burnout negatively 

affects subjective well-being in adolescents. Demir (2015) states that students with high 

academic success experience more school burnout, whereas students with high school 

burnout have higher exam anxiety. Seçer (2015) states that school burnout negatively 

affects academic motivation and therefore, school burnout poses a significant risk for 

academic motivation.  

 Özdemir (2015) counts school attachment among the variables that negatively 

affect school burnout but states that increasing the time students spare to do homework 

and low academic motivation increase school burnout. In addition, student-teacher 

relationships, self-regulation, family participation in school and positive increase in peer 

relationships are among the factors that decrease school burnout in high school students 

(Özhan, 2019).  

 Studies that examine the effect of school burnout on students' attitudes towards 

school and the lesson seem to have reached similar results. Kurt (2019) found that there 
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is a negative, strong and significant relationship between high school students' school 

burnout and their attitude towards mathematics lesson. Koç (2019) found that the 

increase in attitude scores towards school in adolescents and values such as 

responsibility, friendship, peacefulness, respect, honesty, and tolerance have an effect on 

reducing school burnout.  

 When the research on school burnout and attitude are analyzed, it is seen that the 

results are similar to the school burnout reached as a result of this research, which 

predicted negatively the attitude towards Turkish language and literature lesson in terms 

of interest, importance, and knowledge, but positively in avoidance.  

 Lastly, the limitations of the research in the interpretation of the findings obtained 

in the research process should also be evaluated. The first limitation of the research is that 

the study group consists of students at the secondary education level. Therefore, since 

the results obtained can only be generalized on this group, it is thought that it would be 

beneficial to carry out similar research at other age and education levels. The second 

limitation can be that the research involves a cross-sectional research process. In order to 

overcome this limitation, it is evaluated that longitudinal studies and planning of 

research patterns by adding new variables will contribute to the scientific accumulation 

and to create awareness in this direction. 

 The recommendations that can be made based on the research findings are as 

follows:  

1) Considering the effect of school burnout on students' attitudes towards Turkish 

language and literature lesson, school burnout should be identified in studies to 

determine and improve students' attitudes towards this lesson, and necessary 

precautions should be taken in this regard.  

2) Considering the negative effects of school burnout on students, the factors that 

cause school burnout in students should be investigated in a comprehensive and 

holistic way.  

3) In addition to school burnout, other variables that may have positive and negative 

effects should be determined on the attitudes of students towards Turkish 

language and literature lesson, and plans and programs should be developed in a 

way to improve students' attitudes towards this lesson.  

4) Teachers and parents should be informed about school burnout, and they should 

work in cooperation with the school guidance service.  
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