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Abstract:

The purpose of this study is to find out the effects of teaching the unite “Granular
Structure of Substances” using a four-stage life-based teaching model on students’
academic achievement and the retention of learning. The study employed a pretest-
posttest randomized control group design. It surveyed a total of 52 6th-grade students
attending a selected middle school. 24 students were included in the experimental
group and 28 in the control group. The study used an “Achievement Test on the
Granular Structure of Substances” consisting of 31 items as a data collection tool to
measure the achievements of the main acquisitions and concepts covered in the unite
“Granular Structure of Substances”. Independent samples t-test and dependent samples
t-test were used in in the data analysis. The research results indicated that teaching
activities prepared using the four-stage life-based learning model concerning the
determined subject were influential on students’ academic achievement and the
retention of learning. In addition, the four-stage life-based teaching model was found to
be more successful in enhancing academic achievement and the retention of learning
compared to the traditional approach to teaching.
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1. Introduction

There are international assessment programs that survey the educational status of
students around the world, such as Programme for International Student Assessment
(PISA), Trends in International Mathematics and Science Study (TIMSS), and Progress
in International Reading Literacy Study (PIRLS). The results obtained from these
programs reveal that many countries, including Turkey, face some problems in science
teaching. The major problems include students’ having difficulty in using scientific
knowledge and students’ being less interested in science (Yilmaz, 2013). There are
several reasons for the lack of students” interest in science classes including the intensity
of course content, the abstract nature of topics, students’ inability to associate topics
with their own lives, and the lack of interdisciplinary relationships in science classes
(Gilbert, 2006; Yaman, 2009). Additionally, learning cannot be achieved unless
information is structured in students” mind and students’ active participation in classes
is ensured. Although textbooks are designed based on the constructivist approach,
there are teachers who continue to use traditional teaching methods (Celikkaya & Kus,
2009; Ciftci, Stinbiil & Koksal, 2013; Demir, 2009).

In recent curriculum changes, constructivist learning has been brought to the
forefront and added to curricula. As it has been indicated in a significant volume of
research, through the use of constructivist teaching methods and techniques that
facilitate students’ active engagement by allowing them to filter and interpret all
information to make sense in their own world, students develop such characteristics
(Brooks & Brooks, 1993; Celik, 2006; Giirol, 2002; Korsacilar & Caliskan, 2015; Saban,
2004; Yurdakul et al., 2008). Giirol (2002) listed the basic features of the constructivist
approach as learning-orientedness, content- and field-dependent information, the
establishment of connections to real life (contexts), the implementation of collaborative
activities, each student discovering their own truth, and the increased importance of
process evaluation. In the constructivist learning approach, contexts are of great
importance in making connections to reality and life. Contexts are constructed by
students using examples in daily life; these contexts enable learning to take place and
help students to make sense of scientific concepts (De Jong, 2008; [lhan, Dogan & Cigek,
2015). Through contexts, students can go beyond purely abstract descriptions of
concepts and build relationships between concepts and everyday life (ilhan, Yilmaz,
Kutu, Sozbilir & Yildirim, 2015). Research on constructivist learning also noted that it
should not be away from the context, that is, the life (Jonassen, 1991 as cited in Parlak-
Yilmaz 2003). Similarly, the main theme of life-based teaching approach is to present
concepts in relation to everyday life and to ensure that students need information and
knowledge (Ilhan, 2011). Many countries including Turkey today use a life-based
teaching approach in curriculum development activities (Bennett & Lubben, 2006).
Following the success of such curricula developed and implemented in different
countries, the life-based teaching approach has become more and more accepted. ilhan,
Dogan and Cigek (2015) highlighted that some science curricula (biology, physics and
chemistry) at elementary school, high school and university levels in many countries
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such as the USA, Germany, the Netherlands, and the UK are designed in accordance
with life-based teaching approach.

Korsacilar and Caligkan (2015) define life-based teaching approach as a teaching
method that aims to increase the interest and willingness of students in science subjects,
and to enable them to learn new information building upon their own experiences. In
the life-based teaching approach for teaching scientific concepts

In the life-based teaching approach, contexts are used as starting point in classes
to teach scientific concepts (Bennett, Lubben & Hogarth, 2007). Several studies on life-
based teaching (Bennett, Lubben & Hogarth, 2007; Demircioglu, Din¢ & Calik, 2013;
[lhan, 2010; Ingram, 2003) reported positive effects on students” academic achievement,
attitude, motivation, and science/scientific literacy. The literature includes various
studies reporting the combination of life-based teaching with 5E model-based REACT
strategy, ARCS model and four-stage model of learning (Cigdemoglu, 2012;
Demircioglu, Ding & Calik, 2013; Ingram, 2003; Kutu & SoOzbilir, 2011; Nentwig,
Demuth, Parchmann, Grasel & Ralle, 2007; Tekbiyik, 2010; Ultay & Calik, 2011). In an
aspect different from these studies, the present study attempts to combine the life-based
teaching approach and the four-stage model for teaching the “Granular Structure of
Substances” among secondary school chemistry subjects and accordingly to design
teaching activities. Below the study presents information on the steps of the four-stage
model that is included in the scope of this study and most commonly used in life-based
teaching practices.

A. Introduction stage: The class starts with a story or visual presentation that
represents the connection of daily life. Thus, students find themselves in a story,
a play or an event prepared by the teacher. This story or play is related to the real
life.

B. Curiosity and planning stage: Students are encouraged to ask questions.
Students ask questions and try to find out what they know, that is, old
information, and what they understand from the story. Discussions take place
among students; the teacher serves as a guide in this process.

C. Development stage: Concepts in the story are formulated by students through
subject-related activities. Students try to make sense of discussions held at the
previous stage. This process can include experiments, modelling, solving
numerical problems and doing activities with various worksheets.

D. Stage of establishing connections: Activities and concepts in the introductory
stage are linked to those in the development stage. At this stage, the teacher
makes non-understood or misunderstood concepts understandable. Students are
asked to verbally present or report what they have learned.

1.1 Research Purpose

The purpose of this research is to reveal the effect of teaching the subject “Granular
Structure of Substances” through the four-stage life-based teaching model on students’
academic achievement and the retention of learning. To this end, answers to the
following research problems were sought:
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1. Is there a significant difference in the academic achievement of the students in
the experimental and control groups in terms of teaching the subject “Granular
Structure of Substances” through the four-stage life-based teaching model?

2. Does it have an effect on the retention of what is learned by the students in the
experimental and control groups when the subject “Granular Structure of
Substances” is taught using the four-stage life-based teaching model?

2. Material and Methods

The following part presents the research design, the research sample, data collection
tools, data collection, and data analysis to reveal the effect of teaching the subject
“Granular Structure of Substances” through the four-stage life-based teaching model on
students” academic achievement and the retention of what they have learned.

2.1 Research Design and Sample

To find out the effect of the four-stage life-based teaching model on students” academic
achievement and the retention of learning, the study employed a pretest-posttest
control group quasi experimental design.

Considering the sampling of the students (experiment and control), the study
was conducted in the class sections already designated in the school However, the
study employed a random assignment method for the selection of which section was
treated as the experimental group or the control group. The research was carried out
with an experimental group and a control group.

The research sample consisted of 52 6th-grade students attending Sehit Kurmay
Binbas1 Ufuk Biilent Yavuz Middle School selected through convenience sampling in
the city center of Bursa. The experimental group consisted of 24 students (14 girls, 10
boys) and the control group 28 students (11 girls, 17 boys). Table 1 shows the
distribution of students in the experimental and control groups by gender.

Table 1: Distribution of Students in the Experimental and Control Groups by Gender

Girls Boys Total
Group f % f % f %
Experimental 14 26.92 10 19.23 24 46.15
Control 11 21.15 17 32.69 28 53.84
Total 25 48.07 27 51.92 52 100.00

2.2 Data Collection Tools

The data was collected using an “Achievement Test on the Granular Structure of
Substances” developed by the researchers in accordance with the acquisitions covered
in the relevant unite of the 6th-grade Science Education Curriculum of 2013 (MEB,
2013). The final test tested for validity and reliability is a 31-question multiple-choice
test with 4 choices for each question. For scoring the test, “1” point was given for each
correct answer and “0” point for each false answer.
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At the pre-implementation stage of the test, necessary data were obtained for the
development phase of the test. For this purpose, the first version of the “Achievement
Test on the Granular Structure of Substances” consisting of 38 questions was applied to
a total of 335 6th-grade students. In the analysis of the data obtained from the pilot test
applications, item discrimination and difficulty were separately calculated for each test
item. Considering the discrimination coefficients of the test items, there were 3 with a
discrimination coefficient less than 0.30 (items 18, 32, and 37). Considering the difficulty
of the remaining 35 items, items 2 and 13 were excluded from the test because of being
quite easy (within the range of 0.65 and 0.79), item 13 was excluded because of being
very easy (0.8 and greater), and item 28 was excluded due to the large number of
questions. Thus, the final test consisting of 31 items was formed after 7 items in total
were excluded from the first version. Additionally, Cronbach’s alpha coefficient of the
test was computed; it was found 0.895 for the pilot application and 0.892 for the final
application. A reliability coefficient of 0.70 or higher for a measurement instrument is
generally considered sufficient for the reliability of measurement results (Biiyiikoztiirk,
2005). The Achievement Test on the Granular Structure of Substances was used as a pre-
test, post-test and retention test in this research.

2.3 Data Collection

The applications within the scope of this research were carried out in science classes in
the spring term of the 2015-2016 academic year. The application lasted for a total of four
weeks (16 lesson hours). A pre-test was applied to both groups in the first class prior to
the experimental application. The measurement tool Achievement Test on the Granular
Structure of Substances was applied to the experimental and control groups as a pre-
test and reapplied to both groups as a post-test at the end of the experimental
application. During the application process, the experimental group was taught using
the four-stage life-based model, while the practices and activities included in the
current curriculum were carried out in the control group. Four weeks after the
applications were completed; the Achievement Test on the Granular Structure of
Substances was reapplied to both groups as a retention test in a determined class.

2.4 Data Analysis
The scores that the participating students achieved in the Achievement Test on the
Granular Structure of Substances composed the research data. The normal distribution
and homogeneity of the data to be compared was tested to ensure that this achievement
test yielded reliable results. The Shapiro-Wilk test was interpreted because the number
of data in each group (the experimental and control groups) was less than 29. As seen in
Table 2, the pre-test (0.049>0.01), post-test (0.231>0.01) and retention test (0.200>0.01)
scores of 24 students in the experimental group showed normal distribution. Similarly,
the pre-test (0.019>0.01), post-test (0.376>0.01) and retention test (0.019>0.01) scores of 28
students in the control group also showed normal distribution.

In the analysis of the data, dependent samples t-test was performed to find out
whether academic achievement differs among the students attending the class delivered
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based on the four-stage life-based teaching approach and among those involved in the
control group. Accordingly, students’ pre-test and post-test scores and their post-test
and retention test scores were compared. Additionally, independent samples t-test was
also performed to find out whether there is a difference between pre-test and post-test
scores and between post-test and retention test scores of the experimental group and
control group. All tests were performed at a significance level of 0.01.

Table 2: Normal Distribution Results of the Pre-test, Post-test and
Retention Test Scores of the Experimental and Control Groups
Shapiro-Wilk

Tests Groups — .
Pre-test Experimental 24 049
Control 78 019
Experimental 24 231
Post-test Control s o
Retention test Experimental 24 200
Control 78 019

p>.01

The following part presents the results of the data analysis concerning two research
problems.

First, an answer was sought to the first research problem “Is there a significant
difference in the academic achievement of the students in the experimental and control groups in
terms of teaching the subject Granular Structure of Substances through the four-stage life-based
teaching model?”. The relevant results are given below.

Table 3: Independent Samples T-test Results of the Pre-test and
Post-test Scores of the Experimental and Control Groups

Tests Groups N Mean S t p
Pre-test Experimental 24 12.67 4.219
Control 28 10.46 4.509 1.808 0077
Post-test Experimental 24 18.50 4.065 o
Control 28 12.07 4.830 5142 0.000
**p<.01

As seen in Table 3, the comparison of the pre-test scores of the experimental and control
groups yielded no significant difference in their scores in the achievement test (t=1.808;
p>.01). However, the pre-test mean scores of the groups were very close to each other.
This indicates that the groups were equal before the experimental application. The
results of independent samples t-test yielded a significant difference in favor of the
experimental group, considering the post-achievement test scores of the students in the
experimental and control groups (t=0.00; p<.01). The pre-test mean scores of both
groups were close (Meanexperimentai=12.67; Meancontoi=10.46). Thus, teaching the subject
Granular Structure of Substances through the four-stage life-based teaching model was
effective in enhancing students” academic achievement. Considering the post-test mean
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scores, the experimental group had much higher post-test mean scores
(Meanexperimenta=18.50) compared to the control group (Meancontroi=12.07).

Table 4: Dependent Samples T-test Results of the Pre-test and
Post-test Scores of the Experimental and Control Groups

Groups Tests N Mean S t p
Experimental Pre-test 24 12.67 4.219 -
Post-test 24 18.50 4.065 -9-524 0.000
Control Pre-test 28 10.46 4.509 5 590 0.015
Post-test 28 12.07 4.830 ’ '
<01

As seen in Table 4, based on the results of dependent samples t-test, there was no
statistically significant difference between the pre-test and post-test mean scores of the
control group (t=-2.592, p>.01). The difference in the control group’s mean scores before
and after the application was found (Meanpost-test - Meanpretest=1.61). On the other hand,
there was a statistically significant difference between the pre-test and post-test mean
scores of the experimental group (t=-9.524, p<.01) and this difference was in favor of the
post-test. Additionally, considering the difference between the pre-test and post-test
mean scores of the experimental group (Meanposttest - Meanpre-es=5.83), the difference was
greater compared to the control group.

The following part includes the results of the second research problem “Does it
have an effect on the retention of what is learned by the students in the experimental and control
groups when the subject Granular Structure of Substances is taught using the four-stage life-
based teaching model?”.

Table 5: Independent Samples T-Test Results of the
Retention Test Scores of the Experimental and Control Groups

Test Group N Mean S t p
Retention Experimental 24 19,21 4.943
7 .000**
Control 28 11.04 5.274 5733 0.000
**p<.01

As seen Table 5, according to the results of independent samples t-test, there was a
significant difference in favor of the experimental group, considering the retention test
scores of the experimental and control groups in the achievement test (p<.05). This
indicates that the experimental application produced a greater effect on the retention of
knowledge in the experimental group. This result is also evidenced by the much higher
retention test mean scores of the experimental group (Meanexperimentat =19.21) compared to
those of the control group (Meancontrot =11.04).

Dependent samples t-test was performed to find out the difference between the
post-test and retention test mean scores of the experimental group and the control
group (Table 6). According to the analysis results, there was an increase or decrease in
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the post-test and retention test mean scores of both the experimental and control
groups; however, this increase and decrease were not significant.

Table 6: Dependent Samples T-test Results of the
Retention Test and Post-test Scores of the Experimental and Control Groups

Group Tests N Mean S t p
Experimental Post-test 24 18.50 4.065
Retention test 24 19.21 4.943 -0.893 0381
Control Post-test 28 12.07 4.823 1.669 0107
Retention test 28 11.04 5.274 ’ ’
p>.01

Whether there is a significant difference among the tests applied at the outset and at the
end of the experimental application was also investigated and additional analyzes were
also conducted as shown in Table 7. Accordingly, dependent samples t-test was
performed to find out the difference between the pre-test and post-test of the
experimental and control groups. According to the analysis results, the difference
between the aforesaid tests was significant in the experimental group but not in the
control group. This result indicates that teaching the subject Granular Structure of
Substances through the four-stage life-based teaching model has an effect on the
retention of what students learned.

Table 7: Dependent Samples T-Test Results of the Retention Test and
Pre-Test Scores of the Experimental and Control Groups

Group Tests N Mean S t p
E i tal Pre-test 24 12.67 4.219
Xperimenta re es- 6173 0.000**
Retention test 24 19.21 4,943
Control Pre—tes.t 28 10.46 4.509 0743 0.464
Retention test 28 11.04 5.274
*p<.01

Figure 1 below evidences the result that the four-stage life-based teaching model is
effective in promoting the retention of knowledge. In the comparison of the pre-test,
post-test and retention test mean scores between the experimental and control groups,
the mean score of the experimental group in three tests (Meanexperimentai=16.79) was
higher than that of the control group (Meancnto=11.19). Thus, it seems that teaching the
subject Granular Structure of Substances through the four-stage life-based teaching
model applied to the experimental group was more effective in enhancing students’
achievement.
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Figure 1: Comparison of Pre-test, Post-test and
Retention Test Mean Scores of the Experimental and Control Groups

3. Discussion and Conclusion

The present study combined the life-based teaching approach with the four-stage model
and accordingly tried to design teaching activities concerning the subject “Granular
Structure of Substances”. It also attempted to determine the effect of the designed
activities on students” achievement and retention of knowledge. The data obtained from
measurement instruments were interpreted through dependent and independent
samples t-test analysis. First, the study analyzed the pre-test scores in the achievement
test applied to the 6™-graders and confirmed that there was no significant difference
between the groups. Accordingly, the inclusion of the experimental and control groups
in the study was deemed appropriate. Following the experimental application, the
study compared the post-test scores of the experimental and control groups in the
achievement test and found a significant difference in favor of the experimental group.
Additionally, the study also compared the pre-test and post-test scores in the
achievement test for each group and found no statistically significant difference
between the control group’s mean scores but a statistically significant difference
between the experimental group’s mean scores. Considering all these results, the
consolidation of science course involving many abstract concepts with a four-stage life-
based teaching model is more effective in enhancing students’ achievement. Elmas
(2012) reported that the effects of the teaching activities developed based on the life-
based teaching approach for the chemistry subject “Cleaning Agents” were in favor of
the experimental group. Ilhan (2010) also found that life-based teaching approach is
effective in promoting student achievement and motivation. The data obtained in many
studies conducted with different age groups are consistent with the result that life-
based teaching enhances students’ academic achievement (Cam, 2008; Cigdemoglu,
2012; Elmas, 2012; Ekinci, 2010; ilhan, 2010; Kara, 2016; Ozay—Kése & Tosun, 2011;
Rioseco, 1995; Sari, 2010; Ulusoy, 2013; Unal, 2008; Yigit, 2015).

The research results also indicated that the difference between the post-test and
retention test was significant in the experimental group but not in the control group.
Accordingly, teaching the subject Granular Structure of Substances through the four-
stage life-based teaching model has an effect on the retention of what students learned.
It also suggests that knowledge is more persistent in this approach compared to
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traditional approach. This may stem from contexts chosen from everyday life to be used
in the teaching of the subject. The materials prepared in accordance with the four-stage
life-based model facilitated students” active participation in the classes and helped them
to be aware of the relationship between the subject and everyday life. This situation is
supported by the positive results obtained in favor of the experimental group in all the
tests. The literature also includes studies reporting that the life-based teaching approach
has a positive effect on the retention of what students learn (Korsacilar & Caliskan,
2015).

4. Suggestions

Based on the research results, the following suggestion can be offered:
e The four-stage life-based teaching model can be applied to different and larger
samples, and to different learning domains and science subjects.
e Further research can investigate the effects of the four-stage life-based teaching
model on various variables such as attitude, self-efficacy, conceptual learning.

References

1. Bennett, J. & Lubben, F. (2006). Context-based chemistry: The Salters approach.
International Journal of Science Education, 28(9), 999-1015.

2. Bennett, J., Lubben, F., & Hogarth S. (2007). Bringing Science to Life: A Synthesis
of the Research Evidence on the Effects of Context-Based and STS Approaches to
Science Teaching. Science Education, 91(3), 347-370.

3. Brooks, J, G. & Brooks M, G. (1993). In Search Of Understanding: The Case For
Constructivist  Classrooms. Association for Supervision and Curriculum
Development, Alexandria: Virginia.

4. Buytikoztiirk, S. (2005). Sosyal Bilimler icin veri analizi el kitabi: istatistik, arastirma
deseni spss uygulamalar: ve yorum (5.basim) Ankara: Pegem Akademi Yaymcilik.

5. Cam, F. (2008). Biyoloji derslerinde yasam temelli 6grenme yaklasiminin etkileri
(Yayimlanmamuis Yiiksek Lisans Tezi). Atatiirk Universitesi, Fen Bilimleri Enstitiisii,
Erzurum.

6. Celik, F. (2006). Tiirk egitim sisteminde hedefler ve hedef belirlemede yeni
yonelimler. Burdur Egitim Fakiiltesi Dergisi, 6(11) 1-15.

7. Celikkaya, T. & Kus, Z. (2009). Sosyal Bilgiler Ogretmenlerinin Kullandiklar1
Yontem ve Teknikler. Uludag iiniversitesi, Egitim Fakiiltesi Dergisi, XXII (2), 741-
758.

8. (liftci, S., Stinbiil, A.M. & Koksal, O. (2013). Sinif 6gretmenlerinin yapilandirmaci
yaklasima gore diizenlenmis mevcut programa iliskin yaklagimlariin ve
uygulamalarinin egitim miifettiglerinin goriislerine gore degerlendirilmesi.
Mersin Universitesi Egitim Fakiiltesi Dergisi, 9(1), 281-295.

European Journal of Education Studies - Volume 4 | Issue 1 | 2018 51



Pimnar Ruscuklu, Dilek Zeren Ozer
THE EFFECT OF TEACHING THE SUBJECT “GRANULAR STRUCTURE OF SUBSTANCES” THROUGH A
FOUR-STAGE LIFE-BASED TEACHING MODEL ON STUDENTS” ACADEMIC ACHIEVEMENT

9. (igdemoglu, C. (2012). Baglam temelli yaklasimla desteklenmis 5E Ogrenme
dongiisii modelinin Ogrencilerin kimyasal reaksiyonlar ve enerji konularim
anlamalarina ve kimya O0grenmeye karsi motivasyonlarina etkisinin arastirilmasi
(Yaymlanmamis Doktora Tezi). Orta Dogu Teknik Universitesi, Fen Bilimleri
Enstitiisii, Ankara.

10. De Jong, O. (2008). Context-based chemical education: how to improve it?.
Chemical Education International, 8(1), 1-7.

11. Demir, S. (2009). ilkdgretim okullarinda 1-5. smiflarda yapilandirmacilik
yaklasimina gore olusturulan egitim programlarinin uygulanmasinda ogretmen
ve yoneticilerin karsilagtigi sorunlar (Gaziantep ili Ornegi). Yaymlanmamis
Yiiksek Lisans Tezi. Gaziantep Universitesi, Sosyal Bilimler Enstitiisii, Gaziantep.

12. Demircioglu, H., Din¢, M. & Calik, M. (2013). The effect of storylines embedded
within context-based learning approach on grade 6 students’ understanding of
‘physical and chemical change” concepts. Journal of Baltic Science Education, 12(5),
682-691.

13. Ekinci, M. (2010). Baglam temelli 6gretim yonteminin lise 1. simif 6grencilerine
kimyasal baglar konusunun 6gretilmesine etkisi (Yayimlanmamuis Yiiksek Lisans
Tezi). Gazi Universitesi, Egitim Bilimleri Enstitiisii, Ankara.

14. Elmas, R. (2012). Baglam temelli yaklasimin 9. smif 6grencilerinin temizlik
maddeleri konusunu anlamalarina ve c¢evreye karsi tutumlarma etkisinin
incelenmesi. (Yaymlanmamis Doktora Tezi). Orta Dogu Teknik Universitesi Fen
Bilimleri Enstitiisii, Ankara.

15. Gilbert, J. K. (2006). On the nature of “context” in chemical education.
International Journal of Science Education, 28(9), 957-976.

16. Giirol, M. (2002.) Egitim teknolojisinde yeni paradigma: Olusturmacilik. Firat
Universitesi Sosyal Bilimler Dergisi, 12(1), 159-183.

17. Ingram, S. J. (2003). The Effects of Contextual Learning Instruction on Science
Achievement Male and Female Tenth Grade Students (Unpublished Doctoral
Dissertation). University of South Alabama, Alabama, US.

18. Ilhan, N. (2010). Kimyasal denge konusunun &grenilmesinde yasam temelli
(context-based) Ogretim yaklasiminin etkisi (Yaymlanmamis Doktora Tezi).
Atatiirk Universitesi, Fen Bilimleri Enstitiisii, Erzurum.

19. Ilhan, N., Dogan, Y. & Cigek, O. (2015). Fen Bilimleri 6gretmen adaylarinin “Ozel
Ogretim Yontemleri” dersindeki Yasam Temelli Ogretim uygulamalari. Bartin
Universitesi Egitim Fakiiltesi Dergisi, 4(2), 666-681.

20. Ilhan, N., Yilmaz, S. S., Dede, H., Sozbilir, M. & Yildirim, A. (2015). Kimyada
Yasam (Baglam) Temelli Ogretim Uygulamalari. Iginde Ayas, A. & Sozbilir, M. (Ed).
Kimya &gretimi: Ogretmen egitimcileri, dgretmenler ve 6gretmen adaylar1 icin
iyi uygulama Ornekleri (ss. 213-246). Ankara: PegemA Yayimncilik.

21.Kara, F. (2016). 5. simf “Maddenin Degisimi” {iinitesinde kullamilan baglam
temelli O0grenmenin Ogrencilerin bilgilerini giinliik yasamla iligkilendirme
diizeyleri, akademik basarilar1 ve fene yoOnelik tutumlarina etkisi.

European Journal of Education Studies - Volume 4 | Issue 1 | 2018 52



Pimnar Ruscuklu, Dilek Zeren Ozer
THE EFFECT OF TEACHING THE SUBJECT “GRANULAR STRUCTURE OF SUBSTANCES” THROUGH A
FOUR-STAGE LIFE-BASED TEACHING MODEL ON STUDENTS” ACADEMIC ACHIEVEMENT

(Yayinlanmamig Doktora Tezi). Ondokuz Mayis Universitesi Egitim Bilimleri
Enstitiisii, Samsun.

22. Korsacilar, S. & Caliskan, S. (2015). Yasam temelli Ogretim ve Ogrenme
istasyonlar1 yonteminin 9. smif fizik ders basaris1 ve kaliciliga etkileri. Mersin
Universitesi Egitim Fakiiltesi Dergisi, 11(2), 385-403.

23. Ozay-Kése, E. & Cam Tosun, F. (2011). Yasam temelli 6grenmenin sinir sistemi
konusunda 6grenci basarilarma etkileri. Tiirk Fen Egitimi Dergisi, 8(2), 91-106.

24. Kutu, H., & M. Sozbilir. 2011. “Teaching ‘Chemistry in Our Lives’ Unit in the 9th
Grade Chemistry Course through Context-Based ARCS Instructional Model.”
Ondokuz Mayis Universitesi Egitim Fakiiltesi Dergisi, 30 (1), 29-62.

25. Milli Egitim Bakanligi (MEB). (2013). ilkigretim Kurumlar: Fen Bilimleri Dersi (3, 4,
5, 6, 7 ve 8.siniflar) Ogretim Programi. Ankara.

26. Nentwig, P.M., Demuth, R., Parchmann, I., Grasel, C., & Ralle, B. (2007) Chemie
im kontext: situating learning in relevant contexts while systematically
developing basic chemical concepts. Journal of Chemical Education, 84(9).

27. Parlak-Yilmaz, N. (2003). Mesleki egitimde teorik bilginin kazandirilmasina
yonelik baglamsal bir igerik olusturma denemesi. Ankara Universitesi Egitim
Bilimleri Fakiiltesi Dergisi, 36(1-2), 121-128.

28. Rioseco, M. (1995). Context related curriculum planning for science teaching: a
proposal to teach science around ozone problem. Science Education International,
6(4), 10-16.

29. Saban, A. (2004). Ogrenme Ogretme Siireci. Ankara: Nobel Yaymcilik.

30. Sari, O. (2010). [Ikégretim 5. sinif dgrencilerine diinya ve evren grenme alaninda
baglama dayali yaklasimin benimsendigi bir materyalin gelistirilmesi
(Yaymlanmamis Yiiksek Lisans Tezi). Gazi Universitesi Egitim Bilimleri Enstitiisii,
Ankara.

31. Tekbiyik, A. (2010). Baglam temelli yaklasimla ortadgretim 9. smif enerji
tinitesine yonelik 5E modeline uygun ders materyallerinin gelistirilmesi
(Yayimlanmamis Doktora Tezi), KTU Fen Bilimleri Enstitiisii, Trabzon.

32. Ulusoy, F.M. (2013). Baglam temelli 6grenme ile desteklenen biitiinlestirici
o0grenme modelinin 6grencilerin kimya 6gretimine yonelik tutum, motivasyon ve
basarilarina etkisi. (Yaymlanmamis Yiiksek Lisans Tezi) Hacettepe Universitesi Fen
Bilimleri Enstitiisii, Ankara.

33. Ultay, N. & Calik, M. (2011). Asitler ve Bazlar Konusu ile ilgili Ornekler
Uzerinden 5E Modelini ve React Stratejisini Ayirt Etmek. Necatibey Egitim
Fakiiltesi Elektronik Fen ve Matematik Egitimi Dergisi (EFMED), 5 (2), 199-220.

34. Unal, H. (2008). 1lkégretim fen ve teknoloji dersinin yasam temelli yaklagima
uygun olarak yiiriitiilmesinin “Madde-Is1” konusunun 6grenilmesine etkilerinin
arastirilmasi. Yiiksek Lisans Tezi, Atatlirk Universitesi Fen Bilimleri Enstitiisti,
Erzurum.

35. Woolnough, B. E. (1993). Teachers’ perception of reasons students choose for, or
against, science and engineering. School Science Review, 75 (270), 112-117.

European Journal of Education Studies - Volume 4 | Issue 1 | 2018 53



Pimnar Ruscuklu, Dilek Zeren Ozer
THE EFFECT OF TEACHING THE SUBJECT “GRANULAR STRUCTURE OF SUBSTANCES” THROUGH A
FOUR-STAGE LIFE-BASED TEACHING MODEL ON STUDENTS” ACADEMIC ACHIEVEMENT

36. Yalin, H.I. (2003). Ogretim teknolojileri ve materyal gelistirme. Ankara: Nobel Yayin
Dagitim.

37. Yaman, M. (2009). Solunum ve enerji kazanimi konusunda 6grencilerin ilgisini
ceken baglam ve yontemler. Hacettepe Universitesi E§itim Fakiiltesi Dergisi, 37, 215-
228.

38. Yilmaz, S. (2013). Kimyasal degisimler {initesinin islenmesinde yasam temelli
ogrenme yaklasimimnin etkileri (Yaymmlanmamis Doktora tezi). Atatiirk
Universitesi, Egitim Bilimleri Enstitiisii, Erzurum.

39.Yigit, M. (2015). 12. sif O6grencilerinin hidrokarbon bilesikleri konusundaki
kavramsal anlamalarina, baglam temelli Ogrenme yaklasimimnin REACT
stratejisine gore hazirlanmis materyallerin etkisi. (Yaymnlanmamais Yiiksek Lisans
Tezi). Giresun Universitesi Fen Bilimleri Enstitiisii, Giresun.

40. Yurdakul, B. (2008). Yapilandirmact 6grenme yaklasimimin sosyal biligsel
baglamda bilgiyi olusturmaya katkisi. Balikesir Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 11(20), 39-67.

European Journal of Education Studies - Volume 4 | Issue 1 | 2018 54



Pmar Ruscuklu, Dilek Zeren Ozer
THE EFFECT OF TEACHING THE SUBJECT “GRANULAR STRUCTURE OF SUBSTANCES” THROUGH A
FOUR-STAGE LIFE-BASED TEACHING MODEL ON STUDENTS” ACADEMIC ACHIEVEMENT

Creative Commons licensing terms

Author(s) will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Education Studies shall
not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflicts of interest, copyright violations and
inappropriate or inaccurate use of any kind content related or integrated into the research work. All the published works are meeting the Open Access
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes

under a Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of Education Studies - Volume 4 | Issue 1 | 2018 55


https://creativecommons.org/licenses/by/4.0/

