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Abstract:

The purpose of this study was to determine the mediating effect of motivation on the
relationship between positive experiences at school and the self-efficacy of Physical
Education students. Utilizing quantitative, non-experimental design via correlational
technique, data were obtained from 350 Grade 12 students of the 7 national high schools
under the division of Davao del Sur, Region XI. The researcher utilized stratified random
sampling and an online survey mode of data collection. The researcher also utilized
statistical tools such as mean, Pearson r, regression and med graph using the Sobel z- test.
From the results of the study, it was found that there is a very high level of motivation, a
very high level of positive experiences at school and a very high level of self-efficacy
among PE students. Furthermore, there is a significant relationship between positive
experiences at school and self-efficacy, between motivation and positive experiences at
school and between motivation and positive experiences at school and between
motivation and self-efficacy among PE students. Further, it was revealed that there was
full mediation on the effect of motivation on the relationship between positive
experiences at school and self-efficacy. This implies that the positive experiences at school
convey motivation of Physical Education students.
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1. Introduction

Most teachers do not utilize their efficacy skills while they are in the field. Similarly,
students are not being educated properly to meet the national and international
educational changes. They are lagging far behind in all walks of studies due to typical
teaching-learning strategies applied in government-run schools and the condition
remains very much the same in privatized schools. Most of teachers do not capitalize
their dormant qualities and are still unaware of their hidden potential (Shahzad &
Naureen, 2017). In addition, Tschannen-Moran and Hoy (2007) show that predictably,
novice teachers generally demonstrate a lower sense of efficacy in their teaching practices
when compared to experienced career teachers. Also, teachers who are in their first
couple of years of teaching are vulnerable to leaving the profession if they have a low
sense of self-efficacy. Phillips (2015) found that over a quarter of teachers do not stay in
the profession past three years while Brill and McCartney (2008) reported that 33% of
teachers leave their careers in the first three years and 46% after five years of teaching.

Moreover, Physical Education teachers often encounter and teach hundreds of
students every week. Their attitudes and beliefs influence their instructional behaviors
which can have a great impact on their students” learning outcomes as well as beliefs
pertaining to physical activity and health-related physical fitness (Silverman, 2011).
Educational researchers Lancaster and Bain (2010) have called for attention to pre-service
and in-service teachers’ beliefs in various academic fields. Student teaching is a critical
time for pre-service physical education teachers to confirm their vocational choices,
assure commitment to education, learn roles in a physical education class, and acquire
the necessary skills and ideologies required in schools (Wright, Grenier, & Channell,
2012). Developing teacher self-efficacy beliefs are important to the continuing teaching
profession and provide students with numerous more avenues to learn. Understanding
the sources of these beliefs plays an important role in harnessing teacher education
programs (Conaway, 2010; Can, 2015). The examination of teacher efficacy through
research paves the way for a deeper examination of the factors involved while providing
a deeper understanding of the challenges teachers face as their self-efficacy develops in
different areas of learning (Hofman-Kingston, 2017).

In addition, efficacy beliefs refer to judgments about the ability to accomplish a
task, while previous positive experiences of accomplishments can enhance self-efficacy
beliefs. Hence, an individual’s judgment of motor ability and skill levels can be
considered an important factor in self-perception, because successful performance is
associated with high self-efficacy. Furthermore, physical performance and self-perceived
physical fitness are positively related to perceived motivation and competence
(Sollerhed, Apitzsch, Rastam & Ejlertsson, 2008), which has been shown to predict
participation in physical activity (Bauman et al.,, 2012; Di Battista et al., 2018) and
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enjoyment of positive experiences (Cairney et al., 2012). Efficacy beliefs influence how
people feel, think, motivate themselves, and behave. These beliefs also influence how
much effort people put into a task, how long they persist in the face of obstacles, how
resilient they are in dealing with failures, and how much stress or depression they
experience in coping with demanding situations. Self-efficacy is a social cognitive theory,
and the theoretical understanding of teachers’ self-efficacy assumes a set of beliefs about
teachers’ capacity to have a positive experience in students” education (Pan, 2014).

It is for this reason that researcher would like to determine mediating effect of
physical education motivation on the relationship between positive experiences at school
and the self-efficacy of physical education students. The urgency of conducting this
research was needed especially when Filipinos nowadays are getting known in
international competitions in sports and physical activities. This research determined the
amount of an individual’s motivation within himself/herself that was affected by the
positive experiences of the environment and also the self-efficacy in physical education
activities. With all of the elements that are prominent to the current generation such as
sports competition and the motivation of an individual, thereby the results of this study
will improve and establish plans and become an asset in the realm of literature. Likewise,
there were no existing studies using the variables in this study which were conducted in
the local setting.

2. Literature Review

2.1 Positive Experiences at School

In the study of Telef (2016) he discovered that positive experiences at school were
positively associated with school satisfaction and positive experiences, and were
negatively associated with negative experiences. Moreover, inherent in positive
education is the idea that good character, positive behaviors at school and academic
achievement are not only aims of education, but also closely intertwined. However, little
is known empirically about this interplay. The importance of good character in education
has recently been emphasized both in scientific and popular literature (Linkins, Niemec,
Gillham & Mayerson, 2015; Tough, 2012).

The first indicator of a positive experience at school is gratitude which is defined
by Layous et al. (2017) as a general tendency for people to appreciate the good things in
their lives may it be as a trait, habit, moral virtue, or coping resource as well as a transient
emotion elicited from particular situations or reflections. Moreover, research suggests
that gratitude is not simply a cultural construct. It has deep roots that are embedded in
our evolutionary history, our brains and DNA, and in child development. Studies from
neuroscience have identified brain areas that are likely involved in experiencing and
expressing gratitude, providing further evidence for the idea that gratitude is an intrinsic
component of the human experience. Additionally, a few studies have identified specific
genes that may underlie our ability to experience gratitude (Allen, 2018).
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The second indicator of a positive experience at school is zest wherein the concept
of zest derives from the concept of pleasure in life and means the level of enthusiasm and
satisfaction from the current working condition. The concept of zest can be interpreted as
a broader concept than job satisfaction. Besides satisfaction, it contains stronger emotions
about enthusiasm and job satisfaction (Erdogan, 2013; Sezgin & Erdogan, 2015). Job
satisfaction is described as the state of being content or emotionally positive concerning
work or professional experience. Conversely, life satisfaction is the feeling of general
well-being, with previous studies finding that teachers’ job and life satisfaction are
positively interrelated (Lent et al., 2011). In their studies, Erdogan (2013) and Sezgin and
Erdogan (2015) found that teachers' perceptions of success and zest levels were positively
related to each other. In addition, high levels of teachers' zest affect student achievement,
and make them feel important and followed by students in their pursuit of desired goals.

The third indicator of positive experiences at school is optimism. Positive
psychology dictates that taking an optimistic point of view encompassing every
opportunity, motivation and human skill under consideration has psychological and
physiological benefits. Within this framework, a new paradigm suggested psychological
capital, which identifies the skills associated with self-efficacy, resilience, optimism, and
hope as facilitators of pro-active harmony and strengthens the behavior and attitude
towards work commitment, and commitment to others and to the organization. The
findings of Roche, Haar and Luthans (2014) suggested that positive psychology
contributes  to  improve individual and  collective  functioning and
promopromoteshological well-being. Positive experiences strengthen minds and shape
behaviors because they prepare people for day-to-day adversities and stimulate the
boldness required to tackle problems.

An optimistic person is defined as one that makes attributions to positive events
internal or dispositional, fixed and global, and external or situational, not fixed and
specific attributions to negative events. Optimism is seen as a real construct that looks at
what an employee can or cannot do, as such, optimism strengthens effectiveness and
hope. Empirical evidence shows that optimism and pessimism have significant effects on
physical and mental well-being (Carver, Scheier, & Segerstrom, 2010). Among students,
optimism has a significant impact on coping mechanisms and subjective life satisfaction
(Cabras & Mondo, 2018). Further, Cabras and Mondo (2018) stated that optimistic
students conduct themselves in a way that makes goal achievement more likely when
compared to their pessimistic peers and have a more complex set of goals to complete.

The last indicator of positive experiences at school is persistence. When faced with
difficulties, the majority of individuals did not consider pulling out or dropping out,
which shows persistence and self-determination as long as there were no significant
study-life adjustments (such as pregnancy, changing jobs, or health issues) (Lee et al.,
2019). With this, researchers have sought to understand the influence of college academic
performance on persistence by conducting both national and institutional studies from
the first to the second year and beyond (Gifford, Briceno-Perriott, & Mianzo, 2006).
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Currently, a public outcry exists for colleges and universities to be more
accountable in supporting students’ persistence to graduation (Nelson, 2012). The
response to this outcry and the research on college persistence and academic success has
been the implementation of initiatives to support students’ transitions from high school
to college. These initiatives appear to focus on pre-admission/pre-college attributes such
as family background, socioeconomic status and academic performance measured by
high school GPA, SAT and ACT scores. Examples of such initiatives include enhanced
orientation programs, freshman seminars, living-learning communities and housing
options. Higher education institutions have therefore come to realize the important role
the first year, and even the first few weeks, of college, may play in a student’s decision to
persist.

2.2 Self-efficacy

Self-efficacy is defined as one's belief in one's ability to succeed in specific situations
(Lahey, 2016). Data suggest that self-efficacy shows positive connections to academic
adjustment of students, behavior patterns of students and quality-related practices, and
factors underlying the psychological well-being of students, including personal
accomplishment, academic satisfaction, and commitment. Negative associations have
been found between self-efficacy and burnout factors.

The first indicator of self-efficacy is mastery experiences which are the past
performances of students and the factor that provides the most realistic information to
individuals on being able to deal with newly encountered situations (Usher & Pajares,
2009). Additionally, mastery experience is the personal experience of success. In this
study, mastery experience pertains to the ability and confidence in physical education
during creative learning. Mindful learning may directly influence the process of
developing a mastery experience by improving the acquisition of knowledge, remaining
open to feedback, and enhancing focus and awareness. These mindful learning
techniques were found to be effective in improving school students” mastery experience
in physical education (Bakosh et al., 2016). Therefore, when mindful learning is
implemented by the student, creativity may be enhanced (Davenport & Pagnini, 2016)
and this improved performance is likely to contribute to the feeling of success, otherwise
known as mastery experience.

The second indicator of self-efficacy is vicarious experience from adults which are
those in which someone else is observed modeling the skill or ability in question. The
degree to which the observer identifies with the model can adjust the effects of the
experience. When the observer identifies with the model, and the model experiences
success, the observer’s efficacy is increased. When the observer identifies with the model,
and the model experiences failure, the observer’s efficacy is decreased. Vicarious
experiences can also come from hearing stories and reading literature about a particular
topic or skill the reader is hoping to build. In a previous study, many older participants
described feeling a sense of responsibility to set a good example for their younger peers.
For the participants, they were told explicitly by their coaches that they needed to be

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 127


http://oapub.org/edu/index.php/ejep

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

positive role models for the younger students. All of the older participants conveyed that
they understood the power of the vicarious experience (Bandura, 2011; Case &
Christophe, 2019).

The third indicator of self-efficacy is vicarious experience from peers wherein a
peers’ positive past experience should increase motivation to seek the same. Similarly,
social cognitive theory predicts that successfully accomplishing a task should boost self-
efficacy to accomplish similar tasks in the future. Moreover, the social cognitive theory
posits that vicarious experience has similar effects on self-efficacy. In this context, it is
considered vicarious experience to be the experience, observed by the friend. A group
reported previously that vicarious experiences influence attitudes and management. In
this study, it is examined whether peers' vicarious experiences like having a close friend
who had undergone the same, would lead to a more favorable attitude. Multiple
vicarious experiences such as observing peers’ model sketches and prototypes helped
improve self-efficacy. Students learning through vicarious experiences can help improve
their self-efficacy (Berkowitz et al., 2012; Zhou et al., 2017).

The fourth indicator of self-efficacy is vicarious experience from the self. Bandura’s
social learning account of the value of vicarious experiences in human learning has
received substantial empirical and theoretical support. Observing others performing a
stressful task provides the observer with information regarding specific coping skills and
the belief that if others can do this, perhaps the self can, too. Live modeling vicarious
experiences are those in which the observer is present during task performance such as
attendance. Symbolic modeling vicarious experiences are symbolic representations of the
performance like through videotapes shown in classes or through verbal accounts of
friends and families” stories. Self-regulated learning is the process by which students
pursue education and topics that are of interest to them. Through a widening of
experiences, students can transfer cognitive skills to other areas and situations and this
may help to continue to build personal self-efficacy (Chulugqi, 2018; Farley, 2011).

The fifth indicator of self-efficacy is social persuasion which comes from one’s
environment and can include performance feedback from a supervisor or colleague,
conversations in the teaching community, or insights taken in from the media. Bandura
attested that social persuasion may be limited in its impact, but it can contribute to
success by driving an individual to initiate a new practice or strategy, tackle a task, or
work with perseverance to achieve goals. Gaining knowledge and experience regarding
specific tools towards success can support self-efficacy beliefs. However, any new skills
or insights gained may not have an effect on self-efficacy until they are put into practice
and done so with success. The concept of social persuasion extends to the school
community as a whole. Collective efficacy is powerful; negative conversations among
teachers breed lower efficacy, while teachers working together to address the learning,
behavioral problems, and motivation builds higher efficacy. Recently, attention has been
given to investigating theories and strategies for social persuasion in the classroom.
Persuasive technology can be applied outside the classroom to assist and motivate
learners without necessarily involving their teachers but using the power of technology
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and other learners (social influence). Social influence can be an effective strategy for
motivating behavior in the health domain (Orji et al., 2018; Trower, 2019).

The last indicator of self-efficacy is a physiological state which are states or
emotional/physiological states that are sources of efficacy information. Powerful
emotional arousal, such as anxiety, can effectively alter individuals’ beliefs about their
capabilities. People may view a state of arousal as an energizing factor that can contribute
to a successful performance, or they may view arousal as completely disabling. Thus,
teachers construct their self-efficacy beliefs through the interpretation and integration of
information from these four sources. The manner in which the multiple sources of
information are weighted and combined influences the resulting self-efficacy. It is
important for teachers to form a motivated attitude to the physiological testing of the
functional state of the human body as a universal method of objective assessment.
Physiological monitoring allows schools to assess resistance to stress and establish
physiological mechanisms that do not allow students to study well (Mohamadi et al.,
2011; Shchkvirina, 2019).

2.3 Physical Education Motivation

There are two dimensions of teacher motivation in accordance with their conceptions of
motivation, namely, the motivation to teach and the motivation to remain in the
profession (Dornyei & Ushioda, 2011). Teacher motivation refers to reasons that emanate
from individuals’ intrinsic values to choose to teach and sustain teaching, and the
intensity of teacher motivation is indicated by the effort expended on teaching as
influenced by a number of contextual factors. As for teacher motivation, it has been
defined it in terms of attraction, retention and concentration as something that
determines what attracts individuals to teach, how long they remain in their initial
teacher education courses and subsequently the teaching profession and the extent to
which they engage with their courses and the teaching profession. Motivation has been
generally viewed as energy or drive that moves people to do something by nature.
However, given the complexity of motivation, there seems to be no consensus in the
understanding of motivation (Dornyei & Ushioda, 2011).

Also, the motivation factor is defined as the attitude of the employees to a situation
at work in the environmental organization. This is placed as the most important factor
that must be possessed by employees as it is the ability to achieve goals and satisfy their
needs. Motivation exists in order to pursue satisfaction from the desire or result further
reflecting the interplay between attitude, needs, perception, and decision of every
individual. A strong motivation from teachers greatly produces better behavior that
could potentially improve the students’” development (Fatmasari, Budi, Mardiana &
Misnawati, 2017; Rubayhan, 2018).

The first indicator is amotivation which refers to a lack of intentionality and thus
the relative absence of motivation (Vallerand, 2001). Put differently, it is a state in which
individuals do not perceive any contingency between their behavior and the subsequent
outcomes of their behavior; they experience a lack of control and therefore are unable to
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perceive any motives for enacting a behavior. In the realm of sport and physical activity,
amotivation has been correlated with dropout among competitive swimmers and
handball players and boredom, low involvement, and nonattendance in school physical
education (Ntoumanis, Pensgaard, Martin & Pipe, 2004). A deficient level of students’
confidence, unrealized expectations in the classroom, unsupported by the family, and the
high-pressure cause students to have amotivation in learning, resulting in poor academic
performance (Mauliya, Relianisa, & Rokhyati, 2020).

The second indicator is external regulation wherein there is an investigation of
external regulation that could lead to being unmotivated or downgrading of intrinsic
motivation by several researchers (Vansteenkiste, Sierens, Soenens, Luyckx, & Lens, 2009;
Boekaerts & Cascallar, 2006). External regulation refers to some students feeling obliged
to study and having external pressured contingencies mentally pushed the students to
put effort into their studies (Vansteenkiste et al., 2009; Pisarik, 2009). Further, students
also seek learning guidance from a teacher, text book, or classmates in order to regulate
learning processes (de la Fuente, Sander, Kauffman, & Yilmaz Soylu, 2020).

The third indicator is introjected regulation, with its foundation in avoiding guilt
and shame often conceived as a potentially positive motivating force, spurring students
into action. Self-determination theory suggests that guilt-based, introjected motivation
may be detrimental to individuals’ well-being, especially when related to body-
modification behaviors, such as eating regulation and exercise (Verstuyf, Patrick,
Vansteenkiste, & Teixeira, 2012; Hurst, Dittmar, Banerjee & Bond, 2017). Guilt-based
regulation may be particularly relevant for women’s body image, given gender
differences in the experience of self-conscious emotions. Women are more prone to
experiencing guilt than men, particularly in individualistic cultures, such as the UK and
US. It was explicitly linked women’s increased propensity to shame and guilt to the
objectification of women’s bodies by society and suggested that there should be an even
greater gender divide in self-conscious emotions when bodies are made salient, such as
in the exercise environment. Introjected regulation may therefore be particularly
important in linking women’s body image to their reasons or goals for exercise (Hurst,
Dittmar, Banerjee & Bond, 2017). The fourth indicator is identified regulation, a form of
autonomous motivation, that was situated immediately adjacent to intrinsic motivation
on the continuum. Identified regulation reflects engaging in a behavior for personally
relevant outcomes that are important to the individual’s sense of self rather than for the
inherent interest derived from engaging in the behavior itself. Although identified
regulation reflects engaging in behaviors for reasons separate from the behavior itself,
both are conceived as autonomous (Hagger et al., 2014).

Students that exhibit identified regulation are more persistent and cognitively
involved in their tasks, experience more positive emotions and have better grades,
whereas students who are motivated in a controlled fashion are less persistent, more
distracted, experience more negative emotions, and obtain lower grades. These findings
underscore the importance of developing identified motivation in contrast to controlled
motivation during the early school years (Guay et al., 2010).
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The last indicator is intrinsic motivation wherein Brophy (2010) emphasizes it as
motivation or self-determination of goals and self-regulation of actions rather than
motivation as a response to feeling pressures. In view of this emphasis on intrinsic
motivation, this study tries to investigate different aspects affecting students’ learning so
that the students can learn through their self-regulation of actions without pressure. With
this improvement, their academic performance can be enhanced at the same time
(Adamma, Ekwutosim, & Unamba, 2018).

2.4 Correlations between Measures

According to Arslan (2012), students’ self-efficacy beliefs are formed in accordance with
the information they obtain from four sources, namely performance accomplishments,
positive experiences, verbal persuasion and psychological states. Further, multiple
studies have provided evidence of the role that positive experiences play in influencing
self-efficacy. A positive experience, within the context of student efficacy, refers to an
individual observing another individual learn. Positive experiences are a common
component of student education programs and occur during the student’s field
experiences. The impact that positive experiences have on an individual’s self-efficacy
varies for every student (Wagler, 2011).

Further, a variety of learning activities heightens student motivation and
enthusiasm for learning and participation. The general consensus amongst students is
that diversity of teaching, learning and positive school experiences positively affects their
views about learning and the overall school experience (Ainley, 2004). Additionally, it is
stated by Harackiewicz, Smith and Priniski (2016) that interest is a powerful motivational
process that energizes learning, guides academic and career trajectories, and is essential
to academic success. Promoting interest can contribute to a more engaged, motivated,
positive learning experience for students.

In addition, the existence of elements such as perception capacity, effort, goal
orientation, focusing on work, self-efficacy and self-evaluation are at the top of the factors
affecting motivation (Aydin & Atalay, 2014). Students who have high motivation have a
goal to be achieved so that their self-efficacy or confidence high will try to make to reach
that goal. Unlike the students who have low motivation and self-efficacy, they do not
have the confidence to have and even achieve their objectives. Motivation refers to being
results-oriented and pursuing goals beyond what is required. Highly motivated people
set challenging goals for themselves and others; seek ways to improve their performance,
and readily make personal sacrifices to meet the organization’s goals. They harness their
emotions and employ them to improve their chances of being successful in whatever they
are seeking to accomplish. They operate from the hope of success rather than fear of
failure (Labbaf, Ansari & Masoudi, 2011).

This study is anchored on the broaden-and-build theory of positive emotions by
Fredrickson (1998). This theory states that certain discrete positive emotions including
joy, interest, contentment, pride, and love although phenomenological and distinct, all
share the ability to broaden people's momentary thought-action repertoires and build
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their enduring personal resources, ranging from physical and intellectual resources to
social and psychological resources. It is stated in Bandura’s self-efficacy theory that
positive experiences are one of the main sources that influence the efficacy of the
individual student and alter efficacy beliefs through the transmission of competencies
and comparison with the attainment of others (Bandura, 1997). Also, Djigic¢, Stojiljkovic,
and Doskovic¢ (2014) found in their study that teachers and students with higher levels of
openness to positive experiences and conscientiousness reported a stronger sense of
efficacy.

3. Material and Methods

The study utilized a quantitative, descriptive, non-experimental design using a
correlation technique. This aided in determining the levels of motivation, positive
experiences at school and self-efficacy of Physical Education students. Quantitative
research narrows itself to statistical analyses of collected data via survey questionnaires
employing computational approaches (Trefry, 2017). Furthermore, the researcher
obtained numerical data from the population in order to establish accuracy. Descriptive
research depicts the precise selection of respondents through the survey (Kowalczyk,
2018). The design provided a description of the relationship between motivation, positive
experiences at school and self-efficacy.

Moreover, the correlational technique is a non-experimental approach in which it
analyzes the relationship between two or more variables without reserve. It also looks
into the degree of association by relating it with other variables. Apparently, correlational
studies have an independent and dependent variable with the effects of the independent
variable observed on the dependent value (Patidar, 2013). This design was used to align
the variables based on the discussion of the aforementioned related literature. This
technique was appropriate since the study aimed to determine the significant
relationship between motivation in relation to the positive experiences at school and self-
efficacy of Physical Education students. The mediation process was used to determine
whether the relationship between positive experiences at school as the independent
variable and self-efficacy as the dependent variable was significantly reduced after the
inclusion of the mediator variable- motivation. In other words, mediating relationships
occur when a third variable plays an important role in governing the relationship
between the other two variables (MacKinnon, 2008).

The respondents of the study were 350 senior high school students, specifically
belonging to the Grade Level 12, in the senior high school department of the 7 national
high schools under the division of Davao del Sur. In order to give everyone a chance to
be included in the study, a stratified random sampling method was used in determining
the respondents of the study. Stratified random sampling is a method for sampling from
a population whereby the population is divided into subgroups and units are randomly
selected from the subgroups (Salkind, 2007).
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Moreover, in the selection of the respondents of the study, inclusion criteria were
considered. The respondents were only grade 12 students who were enrolled in SY 2021-
2022 and were included as samples as they were the only ones who fit the criteria and
who can answer the questions in the survey questionnaire of the study. Other students,
even if enrolled in the Grade 12 level but not in the identified areas or were enrolled in
private schools were deemed excluded from the study. Lastly, other students in the
identified areas such as the elementary and junior high school students (Grade 7, 8, 9, 10)
and Grade 11 level were also excluded from the study. The respondents were chosen
accordingly to answer the questionnaire with confidentiality. The target respondents
were free to decline from participating in the survey. They were not forced to answer the
research questionnaire and were encouraged to return the same to the researcher for its
automatic disposal. Moreover, they can withdraw anytime their participation in the
research process if they felt uncomfortable about the study since they were given the free
will to participate without any form of consequence or penalty.

The data was gathered through the procedures mentioned as follows. First, the
researcher prepared a letter-request approved by the Dean, Professional Schools. The
approved letter was forwarded to the School Division Superintendent of the Department
of Education Division of Davao del Sur asking permission the conduct the study. Then,
the researcher furnished a copy of the approved letter to the different School Heads of
the respondents for the conduct of a full-blown data gathering. As soon as the request
was approved and strictly observing the safety protocols in this pandemic time as per
mandate by the Inter-Agency Task Force for the Emerging Infectious Disease (COVID 19)
such as physical/social distancing and wearing facemasks, the researcher immediately
visited the concerned school heads of the 7 schools, as part of the courtesy call and
discussed the plan on the conduct of online survey thru google docs to all concerned
respondents.

During the courtesy call, a list and contact numbers/email addresses of all
respondents/students were requested from the offices of the concerned school
heads/principals. The list served as the basis for the researcher for the data gathering
which activity took around 3 weeks from the sending of the survey questionnaire to all
the respondents in google forms up to the retrieval of the accomplished survey
questionnaires. Also, before the actual data collection, the researcher secured the
Certificate of Compliance from UMERC to ensure compliance of some ethical
considerations in research.

All retrieved questionnaires were encoded in the excel template after verification
and checking as to the completeness of the answers. After all the tallying and validating
of results, the data were analyzed and interpreted in line with the objectives of the study.
Based on the findings of the study, conclusions and recommendations were formulated.

The following statistical tools were used in the computation of data and testing
the hypotheses at 0.05 level of significance: Mean. This was used to determine the levels
of positive experiences at school, self-efficacy and motivation of physical education
students. Pearson Product Moment Correlation (Pearson r). This statistical tool was used
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to determine the significance of the relationship between and among the positive
experiences at school, self-efficacy and motivation of physical education students. Path
Analysis. This was used to determine the significance of mediation of motivation on the
relationship between positive experiences at school and the self-efficacy of physical
education students.

4. Results and Discussion

Table 1: Level of Positive Experiences at School

Indicators Mean SD Descriptive Level
Gratitude 4.69 0.507 Very High
Zest 4.24 0.647 Very High
Optimism 4.28 0.605 Very High
Persistence 4.45 0.618 Very High
Overall 4.42 0.509 Very High

The level of positive experiences at school is very high, resulting from the very high levels
of responses. The indicators gratitude, persistence, optimism, and zest have very high
ratings. These indicators are arranged from the highest to the lowest level. The very high-
level rating of gratitude is suggestive of the very high tendency for people to appreciate
the good things in their lives. This claim is in line with various authors (Allen, 2018;
Layous et al., 2017) wherein gratitude includes benefits received from non-person entities
such as God or nature. There are also brain areas that are involved in expressing gratitude
thus, gratitude is an intrinsic component of the human experience. Also, the very high
level of persistence suggests the very important role the first year of college plays in a
student’s decision to persist. This is also in line with various authors (Gifford et al., 2006;
Nelson, 2012) stating that there is an influence of college academic performance on
persistence. Initiatives to support students include enhanced orientation programs,
freshman seminars, living-learning communities and housing options.

In addition, the very high level of optimism is suggestive of the very high extent
of attributions to positive events. This claim is in line with various authors (Carver et al.,
2010; Roche et al., 2014) wherein positive experiences strengthen minds and shape
behaviors and stimulate the boldness required to tackle problems. Optimism is seen as a
real construct that looks at what an employee can do as it strengthens effectiveness and
hope. Lastly, the very high level of zest is indicative of the very high level of enthusiasm
and satisfaction with the current working condition. This claim concurs with various
authors (Erdogan, 2013; Lent et al., 2011; Sezgin & Erdogan, 2015) who mentioned that
high levels of teachers' zest affect student achievement, and makes them feel important
and followed by students in their pursuit of desired goals. Zest is also identified as
approaching life with hope, energy and excitement in their classification of the features
of good character.
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Table 2: Level of Self-Efficacy

Indicators Mean SD Descriptive Level
Mastery experience 4.16 0.648 High
Vicarious experience from adults 4.20 0.713 Very High
Vicarious experience from peers 5.00 0.000 Very High
Vicarious experience from self 4.20 0.758 Very High
Social persuasions 3.69 0.934 High
Physiological state 413 0.706 High
Overall 4.23 0.520 Very High

The very high level of self-efficacy resulted from the very high and high levels of
responses. The indicators of vicarious experience from peers, vicarious experience from
adults, vicarious experience from self, mastery experience, physiological state, and social
persuasions were arranged from highest to lowest. The very high level of vicarious
experience from peers is indicative of the very high extent of peers’ positive past
experiences that increase motivation to seek the same. This claim is in line with various
authors (Berkowitz et al., 2012; Zhou et al., 2017) wherein peers' vicarious experiences
like having a close friend who had undergone the same would lead to a more favorable
attitude. Students learning through vicarious experiences can help improve their self-
efficacy. Also, the very high level of vicarious experience from adults is suggestive of the
very high extent of an observer identifying with an adult model. This is in line with
various authors (Bandura, 2011; Case & Christophe, 2019) stating that when the observer
identifies with the model, and the model experiences success, the observer’s efficacy is
increased. Also, participants from a previous study were told explicitly by their coaches
that they needed to be positive role models for the younger students. All of the older
participants conveyed that they understood the power of vicarious experience.

Moreover, the very high level of vicarious experience from self suggests the very
high extent of self-regulated learning by the students. This claim concurs with various
authors (Chuluqi, 2018; Farley, 2011) who mentioned that through a widening of
experiences, students can transfer cognitive skills to other areas and situations and this
may help to continue to build personal self-efficacy. Observing others performing a
stressful task provides the observer with information regarding specific coping skills and
the belief that if others can do this, perhaps the self can, too. Furthermore, the high level
of mastery experience is indicative of the high extent of personal experience of success.
This is in line with various authors (Bakosh et al., 2016; Davenport & Pagnini, 2016) who
stated that mindful learning techniques are found to be effective in improving school
students” mastery experience in physical education. When mindful learning is
implemented by the student, creativity may be enhanced and this contributes to a
mastery experience.

Additionally, the high level of physiological state signifies that there is a high
extent of emotional/physiological states that are sources of efficacy information. This
claim concurs with various authors (Mohamadi et al., 2011; Shchkvirina, 2019) stating
that the manner in which the multiple sources of information are weighted and combined
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influences the resulting self-efficacy. Physiological monitoring allows schools to assess
resistance to stress and establish physiological mechanisms that do not allow students to
study well. Lastly, the high level of social persuasion is indicative of the high-
performance feedback, conversations in the community, and insights taken in. This is
aligned with the statements by various authors (Orji et al., 2018; Trower, 2019) wherein
social persuasion can contribute to success by driving an individual to initiate a new
practice or strategy, tackle a task, or work with perseverance. Social influence through
persuasive technology can be an effective strategy for motivating behavior in the health
domain.

Table 3: Level of Physical Education Motivation

Indicators Mean SD Descriptive Level
Amotivation 3.86 0.672 High
External regulation 4.33 0.704 Very High
Introjected regulation 4.09 0.725 High
Identified regulation 4.42 0.713 Very High
Intrinsic motivation 4.49 0.720 Very High
Overall 4.24 0.592 Very High

The level of physical education motivation is very high, resulting from the very high and
high levels of responses. The indicators of intrinsic motivation, identified regulation, and
external regulation have very high ratings. Further, the indicators of introjected
regulation and amotivation have high ratings. These indicators are arranged from the
highest to the lowest level. The very high-level rating of intrinsic motivation is suggestive
of the very high extent of self-determination of goals and self-regulation of actions. This
claim is in line with various authors (Adamma et al., 2018; Brophy, 2010) wherein
students can learn through their self-regulation of actions without pressure and their
academic performance can be enhanced at the same time. Intrinsic motivation is the true
drive-in human nature, which drives individuals to search for and to face new challenges.

The very high level of identified regulation suggests the very high extent of
persistence and cognitive involvement of students in their tasks. This is also in line with
various authors (Guay et al., 2010; Hagger et al., 2014) stating that identified regulation
reflects engaging in a behavior for personally relevant outcomes that are important to the
individual’s sense of self. It is important to exhibit identified regulation and develop
identified motivation as experiencing more positive emotions and having better grades.
Also, the very high level of external regulation is indicative of the high extent that
students were mentally pushed to put effort into their studies. This claim concurs with
various authors (de la Fuente et al., 2020; Pisarik, 2009; Vansteenkiste et al., 2009) who
mentioned that some students feel obliged to study and have external pressured
contingencies. Students also depend on a teacher, textbook, or classmate’s guidance and
control to regulate learning processes.

Furthermore, the high level of introjected regulation is indicative of the high
importance of linking body image to reasons for exercise. This claim is in line with
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various authors (Hurst et al.,, 2017; Verstuyf et al., 2012) who stated that it is a positive
motivating force, spurring students into action. Women are also more prone to
experiencing guilt than men thus, women have an increased propensity to the
objectification of bodies by society. It was suggested that there should be a gender divide
in emotions when bodies are made salient in exercise. Lastly, there is a high level of
amotivation which signifies that there is a high extent of the absence of motivation. This
is aligned with various authors (Mauliya et al., 2020; Ntoumanis et al., 2004) wherein
amotivation has been correlated with dropout among students and boredom, low
involvement, and nonattendance in school physical education. A deficient level of
students” confidence, unrealized expectations in the classroom, being unsupported by the
family, and the high-pressure cause students to have amotivation in learning, resulting
in poor academic performance.

Table 4.1: Significance on the Relationship between
Positive Experiences at School and Self-Efficacy

ME VEA VEP VES Socp PhyS Overall

Gra 0.343 0.319 0.132 0.329 0.195 0.379 0.369

<.001 <.001 0.013 <.001 <.001 <.001 <.001
Ze 0.547 0.491 0.203 0.503 0.501 0.651 0.646

<.001 <.001 <.001 <.001 <.001 <.001 <.001
Opt 0.549 0.514 0.180 0.539 0.530 0.668 0.673

<.001 <.001 <.001 <.001 <.001 <.001 <.001
Per 0.632 0.550 0.201 0.591 0.380 0.560 0.641

<.001 <.001 <.001 <.001 <.001 <.001 <.001

0.614 0.555 0.212 0.581 0.480 0.670 0.691
Overall

<.001 <.001 <.001 <.001 <.001 <.001 <.001

The correlation between the measures of positive experiences at school and self-efficacy
revealed a significant relationship. This implies that positive experiences at school are
significantly correlated with self-efficacy. The findings of this study are in line with
various authors (Arslan, 2012; Wagler, 2011) stating that positive experiences play a role
in influencing self-efficacy. The impact that positive experiences have on an individual’s
self-efficacy varies for every student. Students’ self-efficacy beliefs are formed in
accordance with the information they obtain from performance accomplishments,
positive experiences, verbal persuasion and psychological states. When a student
observes that his/her performance is better than those of his/her friends, his/her self-
efficacy beliefs will also improve.
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Table 4.2: Significance on the Relationship between
Motivation and Positive Experiences at School

Gra Ze Opt Per Overall
AM 0.310 0.412 0.387 0.404 0.445
<.001 <.001 <.001 <.001 <.001
Exr 0.404 0.352 0.390 0.480 0.474
<.001 <.001 <.001 <.001 <.001
Inr 0.377 0.482 0.512 0.485 0.547
<.001 <.001 <.001 <.001 <.001
Idr 0.492 0.435 0.484 0.519 0.562
<.001 <.001 <.001 <.001 <.001
nm 0.484 0.517 0.493 0.480 0.577
<.001 <.001 <.001 <.001 <.001
Overall 0.495 0.526 0.543 0.567 0.624
<.001 <.001 <.001 <.001 <.001

The correlation between measures revealed that there is a significant relationship
between motivation and positive experiences at school. This implies that motivation is
positively correlated with positive experiences at school. The result of the study confirms
various authors (Ainley, 2004; Harackiewicz et al., 2016) who mentioned that variety in
learning activities heightens student motivation and enthusiasm for learning and
participation. Diversity of teaching, learning and positive school experiences positively
affects students’ views about learning and the overall school experience. Also, interest is
a powerful motivational process that energizes learning, guides academic and career
trajectories, and is essential to academic success. Promoting interest can contribute to a
more engaged, motivated, positive learning experience for students.

Table 4.3: Significance on the Relationship between Motivation and Self-Efficacy

ME VEA VEP VES Socp PhyS Overall
AM 0.347 0.328 0.062 0.384 0.287 0.396 0.416
<.001 <.001 0.248 <.001 <.001 <.001 <.001
Exr 0.364 0.398 0.130 0.404 0.216 0.369 0.413
<.001 <.001 0.015 <.001 <.001 <.001 <.001
Inr 0.441 0.418 0.097 0.492 0.351 0.520 0.530
<.001 <.001 0.067 <.001 <.001 <.001 <.001
Idr 0.377 0.390 0.093 0.490 0.216 0.422 0.447
<.001 <.001 0.082 <.001 <.001 <.001 <.001
Inm 0.393 0.341 0.116 0.436 0.290 0.459 0.456
<.001 <.001 0.029 <.001 <.001 <.001 <.001
0.460 0.449 0.119 0.529 0.325 0.519 0.541
Overall
<.001 <.001 0.025 <.001 <.001 <.001 <.001

The correlation between the measures of motivation and self-efficacy revealed a
significant relationship. This implies that motivation is positively associated with self-
efficacy. This claim is in line with various authors (Aydin & Atalay, 2014; Labbaf et al.,
2011) wherein elements such as perception capacity, effort, goal orientation, focusing on
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work, self-efficacy and self-evaluation are factors affecting motivation. Students with
high self-efficacy beliefs are more involved in the learning process and make more effort
in learning. Unlike students who have low motivation and self-efficacy, students with
high self-efficacy have the confidence to achieve their objectives. Highly motivated
people set challenging goals for themselves and others; seek ways to improve their
performance, and readily make personal sacrifices to meet the organization’s goals.

Table 5: Regression results of the variables in the criteria of the presence of mediating effect

95% Confidence Interval
Effect Estimate SE Lower Upper V4 P % Mediation
Indirect 0.115 0.0316 0.0529 0.177 3.63 | <.001 16.3
Direct 0.591 0.0492 0.4946 0.688 12.01 | <.001 83.7
Total 0.706 0.0392 0.6291 0.783 18.00 | <.001 100.0

The aim of this study is to contribute to the literature regarding the possible mediating
variable for the relationship between positive experiences at school and self-efficacy.
Specifically, motivation was investigated as a possible mediating variable that could
explain the effect of positive experiences at school on self-efficacy. Full mediation is found
in the study, and important and significant direct effects were presented that may help
in the enhancement of the existing researches on positive experiences at school and self-
efficacy. Significantly, the present study on the relationship between positive experiences
at school and self-efficacy has found relevance to the study of Fredrickson (1998) wherein
certain discrete positive emotions including joy, interest, contentment, pride, and love
although phenomenological and distinct, all share the ability to broaden people's
momentary thought-action repertoires and build their enduring personal resources,
ranging from physical and intellectual resources to social and psychological resources.
Specifically, the current study has found that motivation is a positive and significant full
mediator of positive experiences at school and self-efficacy.

The mediation analysis involved the path between positive experiences at school
and motivation, and the path between motivation and self-efficacy. The findings
confirmed the significant relationship between positive experiences at school and self-
efficacy leading to support for one of the authors of this study Djigi¢ et al. (2014) who
declared that teachers and students with higher levels of openness to positive experience
and conscientiousness reported a stronger sense of efficacy. Thus, positive experiences at
school convey good motivation and self-efficacy.

5. Recommendations

The researcher came up with recommendations based on the results of the study. On the
very high level of positive experiences at school, the researcher recommends that the
schools may continue to conduct the on-going activities that they have provided to the
students in their PE classes. The school management may continue to provide support
(financially and morally) to the talented students by allowing them to join the different
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sports competitions, and cultural presentations in school and most especially outside the
school. If the situation will warrant as to conduct of outside school activities, students
may be allowed to participate in the inter-school competition, a regional or national
competition to showcase their talent and abilities and even bring a good image of the
school. At the end of the school year, deserving students may be awarded a plaque or if
there are enough funds, some monetary considerations for a job well done. In addition,
the PE teachers shall continue to manifest the highest level of enthusiasm and interest in
the performance of their teaching functions by introducing some innovations in PE
exercises, sports activities, dances and music performances by using some social media
platforms like videos, Youtube and other means to allow the students to present a good
class standing in their PE classes.

The very high level of self-efficacy can be attributed to the teacher’s eagerness to
teach and perform PE activities using some assessment tools like graded individual
presentations, and actual demonstrations of the given tasks or assignments. After each
presentation, the teacher shall provide an individual evaluation of each performing
student and provide some commendations for the efforts shown by the students. The
school management may come up with a certain budget to provide for a specific space or
area where PE classes can be conducted/performed.

On the very high level of PE motivation, the researcher recommends to the school
management to sustain their efforts to provide full support to the students and also to
the teachers for any activity that would enhance the students’ talents and capabilities. If
there are student-athletes who join the competition, in any event, the PE teacher may
continue to coach them and invite them for a daily regular practice in preparation for the
big event. If it is possible, the researcher may recommend that school management to
provide complete equipment and paraphernalia to be used during the practice or even
during regular PE classes. This will increase the motivation of students to practice, join
the PE activities and perform their best all the time. The recommendation which will
entail funding, it is necessary that the school shall include in their plans and programs
and budget the amount intended for the purchase of equipment or the grant of some
monetary rewards to deserving students during its planning and budget conference to
be able to request its funding once the budget will be approved.

On the result of the full mediating effect of motivation on the relationship between
positive experiences at school and self-efficacy, the researcher recommends the regular
conduct of dialogue with students or conduct of focus group discussions to be able to
know and keep updated on the present mental, physical and even spiritual status of the
students. The teachers or school management shall invite parents for a conference or
some community outreach activities in school so they will be able to know what is the
class standing or activities in school which their children (students) are very with. The
school management/teachers shall always provide the students with the school’s vision,
mission and goals and let the students understand that the prime concern of the school
is to produce students with good character both inside and outside. These are students
who possess the positive behavior of honesty, perseverance, courtesy, and respect for
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others which are manifested while inside the school and cascading into the respective
homes and the community.

6. Conclusion

With consideration of the findings of the study, conclusions are drawn in this section.
The mean scores results revealed that there is a Very High level of Positive Experiences
at School, a Very high level of self-efficacy and a very high level of Physical Education
motivation. There is a significant relationship between positive experiences at school and
self-efficacy. There is also a significant relationship between motivation and positive
experiences at school, and a significant relationship between motivation and self-efficacy.
Also, there is a full mediation on the effect of motivation on the relationship between
positive experiences at school and self-efficacy. The findings of the study clearly confirm
the notion about the mediating effect of motivation on the relationship between positive
experiences at school and self-efficacy. The findings are supported by the anchor theory,
the Broaden-and-Build Theory of Positive Emotions by Fredrickson (1998) which
describes the form of positive emotions in terms of broadened thought-action repertoires
and describes their function in terms of building enduring personal resources. The
findings were interpreted as a general acceptance of the hypothesis.

Acknowledgements
The researcher would like to express his sincere thanks and appreciation to all those who
helped make this study possible, including but not limited to the following.

First of all, to his adviser, Rodolfo Il M. Osorno, EdD and the members of the panel
Jocelyn N. Bacasmot, PhD, Pedrito M. Castillo, EdD, Jose P. Tan, DBM, Louvella D.
Serrano, EdD for their encouraging comments and unlimited kindness that get him
through difficult times.

The officers of the Department of Education, Division of Davao del Sur and the
school heads of the different public schools for giving permission to conduct the study
and to all the respondents-students for their support in answering the survey
questionnaire.

The greatest appreciation heartily goes to his parents, Mr. and Mrs. Thomas and
Cynthia Dula, for being there as his greatest source of strength and inspiration.

All those who in one way or the other contributed their time and effort for the
completion of this study;

Above all, to God Almighty who is the source of wisdom, knowledge and
understanding, for His blessings and endless love that made this undertaking possible.

Conflict of Interest Statement
The authors declare no conflicts of interest.

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 141


http://oapub.org/edu/index.php/ejep

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

About the Authors

Ace Patrick A. Dula is a secondary school teacher at Tudaya National High School,
Sibulan, Sta. Cruz, Davao del Sur, Philippines. A Music, Arts, Physical Education and
Health Coordinator, School Disaster Risk Reduction and Management Focal Person and
School Planning Designate. He is the main author of The Mediating Effect of Motivation
on the Relationship Between Positive Experiences at School and Sef-Efficacy of Physical
Education Students.

Dr. Rodolfo II M. Osorno is a Master Teacher I at Ramon Magsaysay Central Elementary
School, Digos City, Phippines and a college professor at the University of Mindanao. His
main research interest is in the area of education system.

References

Adamma, O. N., Ekwutosim, O. P., & Unamba, E. C. (2018). Influence of extrinsic and
intrinsic motivation on pupils’ academic performance in Mathematics. Online
Submission, 2(2), 52-59. Retrieved from
https://files.eric.ed.gov/fulltext/ED590932.pdf

Ainley, M. (2004). What do we know about student motivation and engagement? In
Australian Association for Research in Education = Conference Proceedings,
Melbourne. Retrieved from http://www.aare.edu.au/04pap/ain04760.pdf

Allen, S. 2018. The science of gratitude. Retrieved from
https://ggsc.berkeley.edu/images/uploads/GGSC-JTF White Paper-Gratitude-
FINAL.pdf

Arslan, A. (2012). Predictive power of the sources of primary school students’ self-efficacy
beliefs on their self-efficacy beliefs for learning and performance. Retrieved from
https://files.eric.ed.gov/fulltext/E]1000903.pdf

Aydin, S. & Atalay, T. (2014). Self-regulated learning. Pegem Academy, Ankara

Bakosh L. S., Snow R. M., Tobias ]J. M., Houlihan J. L. & Barbosa-Leiker C. (2016).
Maximizing mindful learning: mindful awareness intervention improves
elementary school students” quarterly grades. Mindfulness 7, 59-67.
DOI:10.1007/s12671-015-0387-6

Bandura, A. (1997). Self-efficacy: The exercise of control. New York

Bandura, A. (2011). On the functional properties of perceived self-efficacy revisited.
Journal of Management, 38(1), 9-44. doi:10.1177/0149206311410606

Bauman, A. E., Reis, R. S,, Sallis, J. F., Wells, J. C., Loos, R. ]J. & Martin, B. W. 2012.
Correlates of physical activity: Why are some people physically active and others
not? Lancet Physical Activity Series Working Group.

Berkowitz, S. A., Bell, R. A., Kravitz, R. L., & Feldman, M. D. (2012). Vicarious experience
affects patients' treatment preferences for depression. PloS one, 7(2), e31269.
Retrievedfrom
https://journals.plos.org/plosone/article?id=10.1371/journal.pone.0031269

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 142


http://oapub.org/edu/index.php/ejep
https://files.eric.ed.gov/fulltext/ED590932.pdf
http://www.aare.edu.au/04pap/ain04760.pdf
https://ggsc.berkeley.edu/images/uploads/GGSC-JTF_White_Paper-Gratitude-FINAL.pdf
https://ggsc.berkeley.edu/images/uploads/GGSC-JTF_White_Paper-Gratitude-FINAL.pdf
https://files.eric.ed.gov/fulltext/EJ1000903.pdf

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

Brill, S. & McCartney, A. 2008. Stopping the revolving door: Increasing teacher retention.
Politics and https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3283627/

Boekaerts, M. & Cascallar, E. (2006). How far have we moved toward the integration of
theory and practice in self-regulation? Educational Psychology Review, 18,199-210.
Policy, 36 (5), 750-774.

Brophy, J. (2010). Motivating students to learn. New York: Routledge.

Cabras, C., & Mondo, M. 2018. Coping strategies, optimism, and life satisfaction among
tirst-year university students in Italy: gender and age differences. Higher Education.
75(4), 643-654. DOI:10.1007/s10734-017-0161-x.

Cairney, J.,, Kwan, M. Y., Velduizen, S., Hay, J., Bray, S. R., Faught, B. E. 2012. Int | Behav
Nutr Phys Act. 9:26.

Can, H. 2015. Sources of teaching efficacy beliefs in pre-service Science teachers.
Elementary Education Online. Journal of Education and Practice. Retrieved from
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=20&cad=rj
a&uact=8&ved=2ahUKEwiB8{Tz66zl1AhUZfd4KHY1uBkw4ChAWMAI6BAgJEAI
&url=http%3A%2F%2Filkogretimonline.org.tr%2Findex.php%2Fio%2Farticle %2
Fdownload %2F1330%2F1186&usg=AOvVaw2wTGPJRc8KoMUb00IUSmA1

Carver, S. C,, Scheier, M. F. & Segerstrom, S. C. 2010. Optimism. Clinical Psychology Review,
30, 879-889.

Case, A. S., & Christophe, N. K. (2019). Strategies for improving self-efficacy: A
qualitative analysis of Detroit’s downtown boxing gym. Journal of Youth
Development, 14(1), 165-181. Retrieved from 699-2169-1-PB%20.pdf

Chulugi, N. P. K. (2018). The correlation between students' academic self-efficacy and
their English achievement of the 11th grade students at MAN 1 Trenggalek.
Retrieved from http://repo.uinsatu.ac.id/8786/

Conaway, K. A. 2010. Teacher efficacy. In C. S. Clauss-Ehler (Ed.), Encyclopedia of Cross-
Cultural School Psychology (pp. 966-968). USA: Springer.

Davenport, C. & Pagnini, F. (2016). Mindful learning: A case study of mindfulness in
schools. Front Psychol. 7:1372.

de la Fuente, J., Sander, P., Kauffman, D. F., & Yilmaz Soylu, M. (2020). Differential effects
of self-vs. external-regulation on learning approaches, academic achievement, and
satisfaction in undergraduate students. Frontiers in Psychology, 11, 543884.
Retrieved from https://dadun.unav.edu/bitstream/10171/59558/1/pdf.pdf

Di Battista, R., Robazza, C., Ruiz, M. C., Bertollo, M., Vitali, F. & Bortoli, L. 2018.Student
intention to engage in leisure-time physical activity: The interplay of task-
involving climate, competence need satisfaction and psycho biosocial states in
physical education. European Physical Education Review.

Djigi¢, G., Stojiljkovi¢, S. & Doskovi¢, M. (2014). Basic personality dimensions and
teachers”  self-efficacy.  Proc. Soc.  Behav. Sci. 112,  593-602.
doi:10.1016/j.sbspro.2014.01.1206

Dornyei, Z. & Ushioda, E. (2011). Teaching and researching motivation (2nd ed.).
Pearson, Harlow

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 143


http://oapub.org/edu/index.php/ejep
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3283627/
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=20&cad=rja&uact=8&ved=2ahUKEwiB8fTz66zlAhUZfd4KHY1uBkw4ChAWMAl6BAgJEAI&url=http%3A%2F%2Filkogretimonline.org.tr%2Findex.php%2Fio%2Farticle%2Fdownload%2F1330%2F1186&usg=AOvVaw2wTGPJRc8KoMUb00lU5mA1
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=20&cad=rja&uact=8&ved=2ahUKEwiB8fTz66zlAhUZfd4KHY1uBkw4ChAWMAl6BAgJEAI&url=http%3A%2F%2Filkogretimonline.org.tr%2Findex.php%2Fio%2Farticle%2Fdownload%2F1330%2F1186&usg=AOvVaw2wTGPJRc8KoMUb00lU5mA1
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=20&cad=rja&uact=8&ved=2ahUKEwiB8fTz66zlAhUZfd4KHY1uBkw4ChAWMAl6BAgJEAI&url=http%3A%2F%2Filkogretimonline.org.tr%2Findex.php%2Fio%2Farticle%2Fdownload%2F1330%2F1186&usg=AOvVaw2wTGPJRc8KoMUb00lU5mA1
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=20&cad=rja&uact=8&ved=2ahUKEwiB8fTz66zlAhUZfd4KHY1uBkw4ChAWMAl6BAgJEAI&url=http%3A%2F%2Filkogretimonline.org.tr%2Findex.php%2Fio%2Farticle%2Fdownload%2F1330%2F1186&usg=AOvVaw2wTGPJRc8KoMUb00lU5mA1
http://repo.uinsatu.ac.id/8786/
https://dadun.unav.edu/bitstream/10171/59558/1/pdf.pdf

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

Erdogan, O. 2013. Academic optimism, hope and occupational pleasure as a predictor of self-
efficacy and achievement perceptions of primary school teachers. Unpublished Master's
Thesis. Gazi University, Institute of Educational Sciences, Ankara

Fatmasari, R., Budi, U. L., Mardiana, A. & Misnawati, A. (2017). The effect of teacher’s
competency, achievement motivation and creativity on their teaching
performance: A study in distance learning education program. International
Journal of Current Research. Retrieved from www.journalcra.com/article/ecffect-
teacher’s-competency-achievement-motivation-and-creativity-their-teaching-
performance

Farley, C. L. (2011). Vicarious experience: A source of self-efficacy. Retrieved from
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja
&uact=8&ved=2ahUKEwiyvPKR3bLnAhXJUN4KHRHTACcQFjAAegQIAXAB&
url=https%3A%2F%2Fsigma.nursingrepository.org%2Fbitstream %2Fhandle%2F
10755%2F17048%2FFarley 1.pdf%3Fsequence%3D1%26isAllowed %3Dy&usg=A
OvVaw2tW3o04d46ownKuyLayiHjj

Fredrickson, B. L. (1998). What good are positive emotions? Review on General Psychology,
2(3):300-319

Gifford, D., Briceno-Perriott, J., & Mianzo, F. 2006. Locus of Control: Academic
Achievement and Retention in a Sample of University First-Year Students. Journal
of College Admission, 191.

Guay, F., Chanal, ], Ratelle, C. F., Marsh, H. W., Larose, S. & Boivin, M. (2010). Intrinsic,
identified, and controlled types of motivation for school subjects in young
elementary school children. British Journal of Educational Psychology. Retrieved
from
https://pdfs.semanticscholar.org/df79/1ece230597f013a99cb987082f93ac7c80fb.pdf

Hagger, M. S., Hardcastle, S. J., Chater, A., Mallett, C., Pal, S. & Chatzisarantis, N. L.
D. (2014). Autonomous and controlled motivational regulations for multiple
health-related behaviors: between- and within-participants’ analyses. Health
Psychology & Behavioral Medicine. Retrieved from
https://selfdeterminationtheory.org/wp-
content/uploads/2014/09/2014 HaggerEtAIHPBM.pdf

Harackiewicz, J. M., Smith, J. L. & Priniski, S. J. (2016). Interest matters: The importance
of promoting interest in education. Policy Insights Behav Brain Sci. Retrieved from
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5839644/

Hofman-Kingston, S. 2017. Teacher efficacy and poverty: A qualitative examination from
the teachers' perspectives. Retrieved from
https://deepblue.lib.umich.edu/bitstream/handle/2027.42/137665/Hofman-
Kingston FINAL.pdf?sequ

Hurst, M., Dittmar, H., Banerjee, R. & Bond, R. (2017). I just feel so guilty: The role of
introjected regulation in linking appearance goals for exercise with women’s body
image. Retrieved from
https://www.sciencedirect.com/science/article/pii/51740144515300103

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 144


http://oapub.org/edu/index.php/ejep
http://www.journalcra.com/article/ecffect-teacher’s-competency-achievement-motivation-and-creativity-their-teaching-performance
http://www.journalcra.com/article/ecffect-teacher’s-competency-achievement-motivation-and-creativity-their-teaching-performance
http://www.journalcra.com/article/ecffect-teacher’s-competency-achievement-motivation-and-creativity-their-teaching-performance
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiyvPKR3bLnAhXJUN4KHRHTACcQFjAAegQIAxAB&url=https%3A%2F%2Fsigma.nursingrepository.org%2Fbitstream%2Fhandle%2F10755%2F17048%2FFarley_1.pdf%3Fsequence%3D1%26isAllowed%3Dy&usg=AOvVaw2tW3o4d46ownKuyLayiHjj
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiyvPKR3bLnAhXJUN4KHRHTACcQFjAAegQIAxAB&url=https%3A%2F%2Fsigma.nursingrepository.org%2Fbitstream%2Fhandle%2F10755%2F17048%2FFarley_1.pdf%3Fsequence%3D1%26isAllowed%3Dy&usg=AOvVaw2tW3o4d46ownKuyLayiHjj
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiyvPKR3bLnAhXJUN4KHRHTACcQFjAAegQIAxAB&url=https%3A%2F%2Fsigma.nursingrepository.org%2Fbitstream%2Fhandle%2F10755%2F17048%2FFarley_1.pdf%3Fsequence%3D1%26isAllowed%3Dy&usg=AOvVaw2tW3o4d46ownKuyLayiHjj
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiyvPKR3bLnAhXJUN4KHRHTACcQFjAAegQIAxAB&url=https%3A%2F%2Fsigma.nursingrepository.org%2Fbitstream%2Fhandle%2F10755%2F17048%2FFarley_1.pdf%3Fsequence%3D1%26isAllowed%3Dy&usg=AOvVaw2tW3o4d46ownKuyLayiHjj
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=2ahUKEwiyvPKR3bLnAhXJUN4KHRHTACcQFjAAegQIAxAB&url=https%3A%2F%2Fsigma.nursingrepository.org%2Fbitstream%2Fhandle%2F10755%2F17048%2FFarley_1.pdf%3Fsequence%3D1%26isAllowed%3Dy&usg=AOvVaw2tW3o4d46ownKuyLayiHjj
https://pdfs.semanticscholar.org/df79/1ece230597f013a99cb987082f93ac7c80fb.pdf
https://selfdeterminationtheory.org/wp-content/uploads/2014/09/2014_HaggerEtAlHPBM.pdf
https://selfdeterminationtheory.org/wp-content/uploads/2014/09/2014_HaggerEtAlHPBM.pdf
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5839644/
https://deepblue.lib.umich.edu/bitstream/handle/2027.42/137665/Hofman-Kingston_FINAL.pdf?sequ
https://deepblue.lib.umich.edu/bitstream/handle/2027.42/137665/Hofman-Kingston_FINAL.pdf?sequ
https://www.sciencedirect.com/science/article/pii/S1740144515300103

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

Kowalczyk, D. (2018). Descriptive research design: Definition, examples & types. Retrieved
from https://study.com/academy/lesson/descriptive-research-design-definition-
examples-types.html

Labbaf, H., Ansari, M. E. & Masoudi, M. (2011). The impact of the emotional intelligence
on dimensions of learning organization. Interdisciplinary Journal of Contemporary
Research Business: The Case of Isfahan University, 3(5).

Lancaster, J. & Bain, A. 2010. The design of pre-service inclusive education courses and
their effects on self-efficacy: A comparative study. Asia-Pacific Journal of Teacher
Education, 38, 117-128.

Layous, K., Sweeny, K., Armenta, C., Na, S., Choj, I. & Lyubomirsky, S.2017. The proximal

experience of gratitude. Retrieved from
https://journals.plos.org//article/file?id=10.1371/journal.pone.0179123&type=print
able.

Lee, K., Choi, H., & Cho, Y. 2019. Becoming a competent self: a developmental process of
adult distance learning. Internet and Higher Education, 41, 25-33.
https://doi.org/10.1016/j.iheduc.2018.12.001

Lent, R. W., Nota, L., Soresi, S., Ginevra, M. C., Duffy, R. D. & Brown, S. D. 2011.
Predicting the job and life satisfaction of Italian teachers: Test of a social cognitive
model. Journal of Vocational Behavior, 79, 91-97.

Linkins, M., Niemiec, R. M., Gillham, J. & Mayerson, D. 2015. Through the lens of
strength: A framework for educating the heart. J. Posit. Psychol. 10, 64—68. DOI:
10.1080/17439760.2014.888581

MacKinnon, D. P. (2008). Introduction to Statistical Mediation Analysis. New York: Erlbaum.

Mauliya, I., Relianisa, R. Z., & Rokhyati, U. (2020). Lack of motivation factors creating
poor academic performance in the context of graduate English department
students. Linguists: Journal of Linguistics and Language Teaching, 6(2), 73-85.

Mohamadi, F. S., Asadzadeh, H., Ahadi, H. & Jomehri, F. (2011). Testing Bandura’s
theory in school. Retrieved from https://core.ac.uk/download/pdf/82365674.pdf

Nelson, L. A. 2012. Last rites for graduation rate. Inside Higher Ed. Retrieved from
http://www.insidehighered.com/news/2012/04/12/education-department-
changing-graduation-rate-measurements

Ntoumanis, N., Pensgaard, A. M., Martin, C. & Pipe, K. (2004). An idiographic analysis
of amotivation in compulsory school physical education. Journal of Sport & Exercise
Psychology, 26, 197-214

Orji, F. A., Vassileva, J., & Greer, J. E. (2018). personalized persuasion for promoting
students' engagement and learning. Persuasive, 18, 77-87. Retrieved from
http://ceur-ws.org/Vol-2089/8 Orji.pdf

Pan, Y. H. 2014. Relationships among teachers’ self-efficacy and students’” motivation,
atmosphere, and satisfaction in physical education. Journal of Teaching in Physical

Education. Retrieved from
https://pdfs.semanticscholar.org/f2a8/7b52f7349c7ab0e3f801898907b45e8e5971.pd
£

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 145


http://oapub.org/edu/index.php/ejep
https://study.com/academy/lesson/descriptive-research-design-definition-examples-types.html
https://study.com/academy/lesson/descriptive-research-design-definition-examples-types.html
https://journals.plos.org/article/file?id=10.1371/journal.pone.0179123&type=printable
https://journals.plos.org/article/file?id=10.1371/journal.pone.0179123&type=printable
https://doi.org/10.1016/j.iheduc.2018.12.001
https://core.ac.uk/download/pdf/82365674.pdf
http://www.insidehighered.com/news/2012/04/12/education-department-changing-graduation-rate-measurements
http://www.insidehighered.com/news/2012/04/12/education-department-changing-graduation-rate-measurements
http://ceur-ws.org/Vol-2089/8_Orji.pdf
https://pdfs.semanticscholar.org/f2a8/7b52f7349c7ab0e3f801898907b45e8e5971.pdf
https://pdfs.semanticscholar.org/f2a8/7b52f7349c7ab0e3f801898907b45e8e5971.pdf

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

Patidar, J.  (2013).  Non-experimental  research  design.  Retrieved  from
http://www.slideshare.net/drjayesshpatidar/nonexperimental-research-design

Phillips, O. 2015. Revolving door of teachers costs schools billions every year. Retrieved from
http://www.npr.org/sections/ed/2015/03/30/395322012/the-hidden-costs-of-
teacher-turnover

Pisarik, C. T. (2009). Motivational orientation and burnout among undergraduate college.
College Student Journal, 43(4), 1238- 1252.

Roche, M., Haar, J., & Luthans, F. 2014. The role of mindfulness and psychological capital
on the wellbeing of leaders. Journal of Occupational Health Psychology, 19, 476-
489. doi: 10.1037/a0037183

Rubayhan, J., & Hariri, H. Impact Of Teacher Achievement Motivation On Teacher
Pedagogic Competence Atprimary Schools In Muaradua Sub-District, South
Sumatera, Indonesia. Retrieved from http://pasca.unila.ac.id/wp-
content/uploads/2019/01/5_Paper-12-109-116.pdf

Salkind, Neil, Jr. (2007). Encyclopedia of Measurements and Statistics.
https://dx/doi.org/10.4135/97814129526644.n439

Sezgin, F. & Erdogan, O. 2015. Academic optimism, hope and zest for work as predictors
of teacher self-efficacy and perceived success. Educational Sciences Theory &
Practice, 15(1): 7-19.

Shahzad, K. & Naureen, S. 2017. Impact of teacher self-efficacy on secondary school
students” academic achievement. Journal of Education and Educational Development.
Retrieved from https://files.eric.ed.gov/fulltext/E]1161518.pdf

Shchkvirina, O., Misirov, D., Akopyan, M., & Loseva, 1. (2019). Role of physiological
monitoring in educational organizations. In SHS Web of Conferences (Vol. 72, p.
03005). EDP Sciences. Retrieved from https://www.shs-
conferences.org/articles/shsconf/pdf/2019/13/shsconf appsconf2019 03005.pdf

Silverman, S. 2011. Teaching for student learning in physical education. Journal of Physical
Education, Recreation and Dance, 82, 29-34.

Sollerhed, A. C., Apitzsch, E., Rastam, L. & Ejlertsson, G. 2008. Factors associated with
young children's self-perceived physical competence and self-reported physical
activity. Health Educ Res., (1): 125-36.

Telef, B. B. 2016. Validity and reliability study of positive experiences at school scale.
Journal of Human Sciences. Retrieved from https://j-
humansciences.com/ojs/index.php/IJHS/article/view/3562

Tough, P. 2012. How children succeed: grit, curiosity and the hidden power of character. New
York, NY: Houghton Mifflin Harcourt Publishing.

Trefry, R. G. (2017). Research methods information: Quantitative research. Retrieved from
https://apus.libguides.com/research methods guide/research methods quantita

tive
Trower, L. (2019). Building self-efficacy as a first year primary Montessori teacher.
Retrieved from

https://sophia.stkate.edu/cgi/viewcontent.cgi?article=1319&context=maed

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 146


http://oapub.org/edu/index.php/ejep
http://www.slideshare.net/drjayesshpatidar/nonexperimental-research-design
http://www.npr.org/sections/ed/2015/03/30/395322012/the-hidden-costs-of-teacher-turnover
http://www.npr.org/sections/ed/2015/03/30/395322012/the-hidden-costs-of-teacher-turnover
https://dx/doi.org/10.4135/97814129526644.n439
https://files.eric.ed.gov/fulltext/EJ1161518.pdf
https://www.shs-conferences.org/articles/shsconf/pdf/2019/13/shsconf_appsconf2019_03005.pdf
https://www.shs-conferences.org/articles/shsconf/pdf/2019/13/shsconf_appsconf2019_03005.pdf
https://j-humansciences.com/ojs/index.php/IJHS/article/view/3562
https://j-humansciences.com/ojs/index.php/IJHS/article/view/3562
https://apus.libguides.com/research_methods_guide/research_methods_quantitative
https://apus.libguides.com/research_methods_guide/research_methods_quantitative
https://sophia.stkate.edu/cgi/viewcontent.cgi?article=1319&context=maed

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

Tschannen-Moran, M., & Hoy, A. W. 2007. The differential antecedents of self-efficacy
beliefs of novice and experienced teachers. Teaching and Teacher Education, 23
(6), 944-956.

Usher, E. I. & Pajares, F. (2009). Sources of self-efficacy in mathematics: A validation
study. Contemporary Educational Psychology

Vallerand, R. J. (2001). A hierarchical model of intrinsic and extrinsic motivation in sport
and exercise. In G.C. Roberts (Ed.), Advances in motivation in sport and exercise (pp.
263-319). Champaign, IL: Human Kinetics

Vansteenkiste, M., Sierens, E., Soenens, B., Luyckx, K. & Lens, W. (2009). Motivational
profiles from a self-determination perspective: The quality of motivation matters.
Journal of Educational Psychology, 101(3), 671-688.

Verstuyf, J., Patrick, H., Vansteenkiste, M. & Teixeira, P.J. (2012). Motivational dynamics
of eating regulation: A self-determination theory perspective. International Journal
of Behavioral Nutrition and Physical Activity, 9, p. 21. DOI:10.1186/1479-5868-9-21

Wagler, R. (2011). The impact of vicarious experiences and field experience classroom
characteristics on preservice elementary science teaching efficacy. Retrieved from
https://www.google.com/url?sa=t&rct=j&g=&esrc=s&source=web&cd=11&cad=rj
a&uact=8&ved=2ahUKEwi03]7WhpLm AhW8SHMBH{C1AZI4ChAWMAB6BAg
CEAI&url=http%3A%2F%2Fejse.southwestern.edu%2Farticle%2Fview %2E7336%
2F6993&usg=A0vVaw055PfmYPdYrBSbstowKG8v

Wright, S. C., Grenier, M., & Channell, K. 2012. University supervision within physical
education teacher education. Education, 132, 699-707.

Zhou, N., Pereira, N., George, L., Alperovich, T., Booth, T., Chandrasegaran, J., Tew, J.,
Kulkarni, D., & Ramani, D. (2017). The influence of toy design activities on middle

school students” understanding of the engineering design processes. Journal of
Science  Education and  Technology, 26(5), 481-493. Retrieved from
https://sophia.stkate.edu/cgi/viewcontent.cgi?article=1407&context=maed

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 147


http://oapub.org/edu/index.php/ejep
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=11&cad=rja&uact=8&ved=2ahUKEwi03I7WhpLmAhW88HMBHfC1AZI4ChAWMAB6BAgCEAI&url=http%3A%2F%2Fejse.southwestern.edu%2Farticle%2Fview%2F7336%2F6993&usg=AOvVaw055PfmYPdYrBSbst6wKG8v
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=11&cad=rja&uact=8&ved=2ahUKEwi03I7WhpLmAhW88HMBHfC1AZI4ChAWMAB6BAgCEAI&url=http%3A%2F%2Fejse.southwestern.edu%2Farticle%2Fview%2F7336%2F6993&usg=AOvVaw055PfmYPdYrBSbst6wKG8v
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=11&cad=rja&uact=8&ved=2ahUKEwi03I7WhpLmAhW88HMBHfC1AZI4ChAWMAB6BAgCEAI&url=http%3A%2F%2Fejse.southwestern.edu%2Farticle%2Fview%2F7336%2F6993&usg=AOvVaw055PfmYPdYrBSbst6wKG8v
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=11&cad=rja&uact=8&ved=2ahUKEwi03I7WhpLmAhW88HMBHfC1AZI4ChAWMAB6BAgCEAI&url=http%3A%2F%2Fejse.southwestern.edu%2Farticle%2Fview%2F7336%2F6993&usg=AOvVaw055PfmYPdYrBSbst6wKG8v
https://sophia.stkate.edu/cgi/viewcontent.cgi?article=1407&context=maed

Ace Patrick A. Dula, Rodolfo II M. Osorno
THE MEDIATING EFFECT OF MOTIVATION ON THE RELATIONSHIP BETWEEN POSITIVE
EXPERIENCES AT SCHOOL AND SELF-EFFICACY OF PHYSICAL EDUCATION STUDENTS

Creative Commons licensing terms

Authors will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms will
be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community to
copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that makes
clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this research
article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Physical Education and Sport Science
shall not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflict of interests, copyright violations and
inappropriate or inaccurate use of any kind content related or integrated on the research work. All the published works are meeting the Open Access
Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and non-commercial purposes
under a Creative Commons attribution 4.0 International License (CC BY 4.0).

European Journal of Physical Education and Sport Science - Volume 9 | Issue 2 | 2022 148


http://oapub.org/edu/index.php/ejep
https://creativecommons.org/licenses/by/4.0/

