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Abstract:

Among the many factors that increase students” achievement in the mastery of foreign
languages, including English, are motivation and use of language learning strategies.
Previous studies by a range of researchers have identified these two elements as the most
important in obtaining success in language learning. This study carried out on 152
university students, roughly equal in gender, studying at a university in Can Tho,
Vietnam, sought to discover the relationships between these two factors within the
Vietnamese language learning context. In particular, the study sought to 1) discover
which of two types of motivation, intrinsic and extrinsic, is most prevalent among the
students studied; 2) their use of language learning strategies; 3) reveals the relationship
between students' motivation and use of language learning strategies; and 4) describe the
differences in their use of language learning strategies based on whether their motivation
was high, medium or low. Research instruments included Schmidt et al.'s Questionnaire
on Motivation in Learning English, and Oxford's Strategy Inventory for Language
Learning (both modified for the Vietnamese language learning context and translated
into Vietnamese), plus an interview with 18 of the students to gain greater insight into
the answers they gave on the questionnaires. Results were obtained using standard
deviations and t-tests. They showed that Viethamese university students are mainly
extrinsically motivated; that all strategies were used at least at a medium level, amidst
other fluctuations; and that those metacognitive strategies are most prevalent among
medium and high motivated students but affective strategies are most common among
low motivation students. Recommendations flowing from these results are that teachers
should prioritize the formal teaching of learning strategies and should attempt to increase
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intrinsic motivation by putting greater emphasis on making language learning fun and
relevant to the students' interests and passions.

Keywords: language, strategy, English, students, university, motivation
1. Introduction

This chapter describes in detail (1) the rationale of the study, (2) the research aims and
questions, (3) the hypotheses, (4) the significance of the study, and (5) the organization of
the thesis.

1.1 Rationale
English has been widely used in many areas such as politics, economics, tourism,
electronics, telecommunication, culture, and science and technology. English is not only
a means but also a key to accessing the latest achievements of science and technology.
Therefore, it is necessary for many Vietnamese to have a good command of English to
satisfy the growing needs of a developing country like Viet Nam. How to learn English
effectively is always a great concern. In fact, Narayanan, Rajasekaran Nair and Iyyappan
(2008) believe that successful second language learning requires learners to actively
participate in the learning process. In other words, learning a second language is “a total
physical, intellectual and emotional involvement” (Narayanan et al, 2008, p. 485). The
significant role of factors affecting the process of learning has been established in recent
years. Among various factors, such as attitude, language anxiety and gender, motivation
and use of learning strategy are the two that play the most vital roles. Previous studies
suggest that motivation and learning strategies have great effect and strong correlation
on academic achievement (Wenden & Rubin, 1987; Chamot and Kupper, 1989; Yang,
1993; Chang & Huang, 1999; Chung, 2000; Liao, 2000; Peng, 2001, cited in Yu, 2006).

These studies also suggest that much attention should be paid to these two
variables if learners aim to master a foreign language. However, whether learners
recognize the relationship between motivation and learning strategy use in the process
of language learning is still an issue that concerns many researchers. Questions remain
as to which strategies students with intrinsic motivation report using most and which
ones’ students with extrinsic motivation report most using. This study was therefore
conducted to seek answers to these questions. It is hoped that the results of this study
may yield some useful insights into the different effects that these two factors have on
language learning. The detailed theoretical background of motivation and learning
strategies and their influences on the process of learning English will be presented in the
next chapter.

The rationale of conducting the research has been briefly introduced. The
following parts will present the research aims and questions, the research hypotheses,
the research significance and the organization of the thesis.
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1.2 Research aims and questions
In the English learning and teaching context at the tertiary level in Can Tho city, this
study aims to investigate the types of motivation which exist among English non-majored
students at Tay Do University as well as the learning strategy use of these students. In
addition, a further attempt is made to discover any correlation between their motivation
and their use of learning strategies.
More specifically, the study tries to answer the following research questions:
1) What types of English language learning motivation do students of a university in
Can Tho city have?
2) What types of learning strategies do these university students report using
frequently?
3) Does the use of language learning strategies correlate with language learning
motivation as a whole as well as for each motivation category?
4) What are the differences in the use of language learning strategies with respect to
the level of language learning motivation among the students?

1.3 Research hypotheses
Based on previous studies, plus existing theories about motivation and language learning
strategy use, and her classroom observation, the researcher has made the following
hypotheses.
Hypothesis 1: Students in the study are generally extrinsically-oriented.
Hypothesis 2: Students use meta-cognitive strategies more than others.
Hypothesis 3: The use of language learning strategies may correlate with language
learning motivation as a whole as well as for each motivation category.
Hypothesis 4: There will be differences in the use of language learning strategies
with respect to the level of language learning motivation among the students.

1.4 Research significance

The current study explores the effects of students” motivation on their learning strategy
use. The findings might be significant to both students and teachers. First, the study will
arouse students’ awareness about the two important factors which can affect their
learning — motivation and learning strategy use — as well as help them to identify their
own ones. In addition, understanding students’” motivation types and their learning
strategy use is a key component in effective teaching. To put it another way, the results
may help the researcher herself as well as her colleagues successfully create learning
situations in which students are more motivated and have more opportunities to employ
learning strategies; thus, the students may gain better results in their learning, which is
always the final teaching purpose of every teacher in general, and the researcher in
particular.
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1.5 Thesis organization
This thesis consists of five chapters: (1) Introduction, (2) Literature Review (3) Research
Methodology, (4) Research Results and (5) Discussions, and Conclusions.

Chapter 1 presents the rationale, the aims of the study, the research questions, the
hypotheses, and the significance of the study. This section also presents the organization
of the thesis.

Chapter 2, the literature review, introduces definitions of key terms. The
correlation between motivation and learning strategies and their effects on the language
learning process will also be discussed. Previous studies on these issues are then
included.

Chapter 3 presents the research methodology including the research design,
participants, and research instruments. The procedures of data collection and data
analysis are also presented.

Chapter 4 describes and analyzes the results of the data.

Chapter 5 reports the summary of the crucial findings, the implications, the
limitations of the research, and the suggestions for further research.

2. Literature review

This chapter introduces theories on (1) motivation, (2) language learning strategy, (3) the
correlations among motivation, learning strategies and achievement, and (4) previous
studies.

2.1 Motivation

2.1.1 Definition of motivation

Motivation is generally defined as a psychological trait that leads people to achieve some
goal. In language learning, that goal may be mastery of the language or achievement of
some lesser aim (Johnson and Johnson, 1999). Similarly, Gardner et al. (1997) consider
motivation as an inner force that can make an individual pursue a course of action. Chang
(2005) also agrees with Gardner (1985) that language learning motivation is the degree to
which one works or attempts to learn the language because of their desire to do so and
the satisfaction obtained from the activity. Likewise, Ellis (1997) states that motivation
involves the attitudes and affective states that influence the degree of effort that learners
make to learn a second language. Despite numerous definitions, motivation is commonly
considered to be related to learners” directed, reinforcing effort in learning a language;
that is, the effort that a language learner is willing to exert in the process of second
language learning. Thus, in this study, language learning motivation will be viewed as a
student’s attitude toward, interests, and efforts in learning a second language.

2.1.2 Types of motivation
Motivation has been classified in various ways according to different perspectives of
researchers. Ellis (1997) lists four types of motivation: instrumental, integrative,
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resultative, and intrinsic. Learners with instrumental motivation may make efforts to
learn a second language for a functional reason such as passing an examination or getting
a better job. Meanwhile, integrative-oriented learners are interested in the people and
culture represented by the target language group. It is suggested that motivation,
including both instrumental and integrative, is highly related to the individual needs for
achievement or their goals towards learning the target language (Ellis, 1997). Another
claim is that motivation can be both the cause of L2 achievement and the result of learning
—resultative motivation. That is, learners who gain success in learning may become more,
or in some contexts, less motivated to learn. More interestingly, Ellis (1997) states that in
some learning situations, motivation involves the arousal and maintenance of curiosity
and can change according to such factors as learners’ particular interests and the extent
to which they feel personally involved in learning activities. This type of motivation is
termed “intrinsic’.

In Deci and Ryan’s (1985) self-determination theory, motivation is classified into
two types: intrinsic and extrinsic. These researchers point out that intrinsic motivation is
in evidence whenever students’ natural curiosity and interest energize their learning,
while extrinsic motivation is the actions that an individual carries out because of some
extrinsic reward or punishment (Ryan and Deci, 2000). In fact, the distinction between
intrinsic and extrinsic motivation is one of the most general and well-known in
psychology motivational theory (Dornyei, 2001; Yu, 2006). According to Brown (2000),
intrinsic and extrinsic factors can be easily identified in foreign language classrooms
regardless of the differences between the cultural beliefs and the attitudes of learners and
teachers. However, it should be noted that these two types of motivation are not in
opposition to each other; instead, they exist along a continuum (Ryan and Deci, 2000).

Ryan and Deci’s (2000) notion can be more clearly understood through a detailed
model developed by Noels et al. (2000) based on the distinction between intrinsic and
extrinsic motivation. According to them, extrinsically motivated behaviors are ‘those
actions carried out to achieve some instrumental end” (Noels et al., 2000: 61) and are
classified into three types: (1) external regulation involving behavior motivated by
sources external to the learner such as physical benefits and costs, (2) introjected
regulation involving behavior that results from some kind of pressure that individuals
have incorporated into the self, and (3) identified regulation consisting of behavior that
stems from personally relevant reasons. Meanwhile, intrinsic motivation is defined as
“motivation to engage in an activity because it is enjoyable and satisfying to do so” (Noels et al.,
2000: 61). Again, the researchers distinguish three types: (1) knowledge (i.e. the
motivation derived from exploring new ideas and knowledge), (2) accomplishment (i.e.
the pleasant sensations aroused by trying to achieve a task or goal), and (3) stimulation
(i.e. the fun and excitement generated by actually performing a task).

Noels et al. also consider motivation (i.e. the absence of any motivation to learn),
which (based on what they could observe from their factor-analytic study on Anglophone
learners of L2 French in Canada) is claimed to be negatively correlated with measures of
perceived competence and intention to continue study. In fact, this concept had been
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posited by Deci and Ryan (1985) and was included in the Academic Motivation Scale
created by Vallerand et al. (1992). As it was mentioned by Noels et al. (2000), persons who
are motivated, neither intrinsically nor extrinsically motivated, the experience of feelings
of incompetence and have an expectancy of uncontrollability (Vallerand et al., 1992).

The distinction between intrinsic motivation and extrinsic motivation was also
used by Schmidt et al (1996) in their questionnaire for motivational factors. This included
50 items: intrinsic motivation (5 items), extrinsic motivation (15 items), personal goal (5
items), expectancy/control components (9 items), attitudes (4 items), anxiety (6 items),
and motivational strength (6 items). The factor analysis, which aimed to reveal the
underlying components behind EFL motivation for adult learners in Egypt, produced
nine factors: determination, anxiety, instrumental motivation, sociability, attitudes to
culture, foreign residence, intrinsic motivation, beliefs about failure, and enjoyment. It
can then be recognized that this questionnaire was developed based on models in both
motivational and educational psychology.

According to Schmidt et al. (1996), extrinsic motivation could be understood as a
motivation to get an external reward and intrinsic motivation as a motivation to obtain
sufficient rewards from the activity itself. The researchers also affirmed that although the
intrinsic-extrinsic distinction is similar to the integrative-instrumental distinction, these
two were not identical. Both integrative and instrumental motivation can be seen as
subtypes of extrinsic motivation because both are related to goals and outcomes (Schmidt
et al.,, 1996). Besides, Schmidt et al. (1996) stated that some learners were both
instrumentally and integratively motivated to learn a foreign language and those who
were neither instrumentally nor integratively motivated; in other words, instrumental
and integrative motivation are not a dichotomy.

The two types —intrinsic and extrinsic motivation — are then concluded to be useful
constructs for understanding language learning motivation (Crook & Schmidt, 1991;
Boraie & Kassabgy, 1996, and Brown, 2000). According to these researchers, intrinsic
motivation is thought of as being within the task itself, e.g., a sense of achievement, self-
esteem, pride in solving the problem, enjoyment of the class, or being able to use the
language as desired. Extrinsic motivation is, therefore, external to the task itself, usually
other consequences of success on the task; for example, prizes for doing well, getting the
job of one’s choice, a higher position, or gaining a certificate on a test score.

In addition, there has been empirical evidence supporting the idea that intrinsic
and extrinsic motivation can be used in predicting learners’ achievement in second
language learning (Ellis, 1997). Noels et al. (2000) and Levesque et al. (2004) claim that
students who are more internalized in L2 learning can be more persistent. This implies
that students’” degree of internalization may determine their long-term learning
outcomes. Because of the important role the two types of motivation have in the language
learning process, this study will investigate students” motivation in terms of the intrinsic
and extrinsic types.
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2.2 Language learning strategies

2.2.1 Definition of language learning strategies

The actions that learners perform to learn a language have been variously labeled —
behaviors, tactics, techniques, and strategies (Ellis, 1997). The term most commonly used
is ‘learning strategies’, which receives different definitions. In the field of L2 teaching and
learning, strategies are generally defined as “actions, behaviors, steps or techniques... used
by learners to facilitate the acquisition, storage, retrieval and use of information” (Oxford,
Lavine, & Crookall, 1989: 29). However, O’'Malley and Chamot (1990) consider language
learning strategies not only as of the behaviors but also as the thoughts that learners
employ to understand, process, and retain information. Cohen (1998) then proposes that
language learning strategies are the processes of storage, recall, and application of
information about a language, which learners consciously choose and may result in
action taken to improve the learning and use of that language.

Among various definitions, Oxford’s language learning strategy definition has
been widely used. In this definition, “learning strategies are specific actions taken by the
learner to make learning easier, faster, more enjoyable, more self-directed, more effective and more
transferable to new situations” (Oxford, 1990: 8). Also, learning strategies, according to
Oxford, are important in language learning because first, they are tools for active
involvement which is essential for developing communicative competence, and second,
learners who have developed appropriate learning strategies have greater confidence
and learn more effectively.

It, nevertheless, should be noticed that there have still been some disagreements
among researchers in defining learning strategies. First of all, a noteworthy debate is
whether learning strategies should be regarded as either observable behaviors or inner
mental operations, or both (Ellis 1994), an issue that is not restricted to L2 research but
also concerns the broader field of educational psychology. For instance, Weinstein and
Mayer (1986, p. 315) define strategies as “the behaviors and thoughts that a learner engages in
during learning that is intended to influence the learner’s encoding process”. Then, Oxford
(1990) views learning strategies as behaviors that are ‘specific actions” which can be
observed (e.g. note-taking). However, O’'Malley and Chamot (1990) suggest that
language learning strategies are both ‘behaviors’ (i.e., “observable’) and ‘thoughts’ (i.e.,
involving a mental process, and thus “‘unobservable’). Recently, Weinstein et al. (2000, p.
727) have redefined learning strategies as “any thoughts, behaviors, beliefs, or emotions that
facilitate the acquisition, understanding, or later transfer of new knowledge and skills”. It is clear
that from a scientific point of view a phenomenon is highly unlikely to be both behavioral
and cognitive in nature, and yet it seems that rather than sorting out the
cognition/behavior issue, the scope of learning strategies has been further broadened.

The second issue is about the characteristics of learning strategies. According to
some researchers, language learning strategies are deliberate actions that students take
to support the learning and recall of both linguistic and content area information;
therefore, learning strategies can be regarded as conscious and intentional (Wenden,
1987; Oxford, 1990). Similarly, Ellis (1994) and Cohen (1998) define language learning
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strategies as conscious or potentially conscious actions that learners intentionally use or
as learning processes that learners consciously opt to use. Nonetheless, Oxford (1990) also
claims that after language learning strategies are consciously used for a time by a learner,
they may become automatic or unconscious. Thus, whether learning strategies are
conscious and intentional or subconscious remains controversial.

Another concern among researchers is about the effect of language learning
strategies on the development of a second language. Whereas Rubin (1987) argues that
language learning strategies directly influence this development, Ellis (1994) generally
views them to be an indirect effect. However, it is worth noting that language learning
strategies themselves are not inherently good or bad; they are neutral until the context in
which they are used is thoroughly considered (Politzer & McGroarty, 1985; Oxford, 2001).
Also, Ellis (2008: 704) concludes that “learning strategies are perhaps best defined in terms of
a set of characteristics that figure in most accounts of them” .

In general, although there are still conflicting views concerning the concept of
language learning strategies, most researchers have accepted that LLS has the following
characteristics: they are goal-oriented, consciously used, amenable to change, observable
(behavioral) or non-observable (mental), contributing either directly or indirectly to
learning, and influenced by a variety of factors (Wenden, 1987; Oxford, 1990; Ellis, 1994).

2.2.2 Classification of language learning strategies

Considerable effort has gone into classifying the strategies that learners use. According
to Ellis (1994), two of the most commonly cited taxonomies are O’'Malley and Chamot
(1990) and Oxford (1990). The former is based on a three-way distinction between
cognitive strategies, metacognitive strategies, and socio-affective learning strategies,
while the latter — Oxford’s taxonomy - is hierarchical, with a general distinction made
between direct and indirect strategies due to their effects on language learning, each of
which is then broken down into six subcategories.

According to Oxford (1990), direct strategies are those contributing directly to the
learning development, and indirect strategies refer to strategies that support language
learning indirectly. The six subcategories of the two groups are Memory, Cognitive,
Compensation, Metacognitive, Affective, and Social Strategies. Among these, Memory,
Cognitive, and Compensation belong to Direct Strategies that directly involve the target
language and require mental processing of the language. The other three — Metacognitive
strategies, Affective strategies, and Social strategies are considered as Indirect Strategies,
which support and manage language learning without directly involving the target
language.

In discussing the six components, Oxford points out that ‘Memory strategies’,
which are used for putting new information into memory storage and for retrieving it
when needed for communication (e.g., grouping, representing sounds in memory,
structured reviewing, and using physical responses), is the largest and most
unmanageable group. ‘Cognitive strategies’ are those that learners use to manipulate the
language directly. In other words, this subcategory is responsible for not only deep
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processing, forming and revising internal mental models but also receiving and
producing messages in the target language. A few examples of cognitive strategies are
analysis, note-taking, summarizing, outlining, and practicing structures and sounds
formal. The third group, ‘Compensation strategies’, enables learners to use the target
language despite any gaps in the knowledge of that language. To put it another way,
these strategies help learners to make up for missing knowledge. For example, switching
to the mother tongue, using synonyms, or guessing from the context are of great help for
learners when they encounter unfamiliar words or structures in communication.

The next subcategory — ‘Metacognitive strategies’ — helps learners manage their
process of learning. These include techniques used for organizing, planning, focusing,
and evaluating one’s learning, such as planning for L2 tasks, organizing materials,
evaluating task success, and self-monitoring. It is clear that learners use this group of
strategies to control their cognition. The fifth group is “Affective strategies’, like
identifying one’s anxiety level, sharing feelings, or rewarding oneself for good
performance, which learners use to handle their emotional pressure during the language
learning process. Finally, ‘Social strategies” facilitate learning through interaction with
others. This is quite understandable as language itself is one of the social aspects, and
involves communication among people in society. In other words, learners use these
strategies to help themselves work with others and to understand the target language
and culture. Typical examples of this group are asking questions for verification, asking
for help in a language task, or talking with native speakers are all examples of social
strategies.

According to Ellis (1994, p. 539), Oxford (1990) proposed “perhaps the most
comprehensive classification of language learning strategies to date”. This classification
framework was based on the theory that the learner should be perceived as a ‘whole
person” who used intellectual, social, emotional, and physical responses and was not
merely a cognitive/meta-cognitive information-processing machine. Therefore, Oxford
(1990) argued that her taxonomy was conceptualized in a broader way, including the
social and affective sides of learners as well as the more intellectual (cognitive) and
“executive managerial” (metacognitive) (see Figure 1). Also, Oxford’s classification system
served an important and practical function. It provided the foundation for a
questionnaire, the Strategy Inventory for Language Learning (SILL), which has become
the most popular instrument for assessing learners’ use of language learning strategies
to date.

To sum up, language learning strategies are techniques used by learners for
remembering and organizing samples of the second language and are claimed to have a
great contribution, either direct or indirect, to L2 development. As a result, one of the
purposes of the current study is to find out what language learning strategies the students
employ frequently, and the SILL will be used as the main instrument to investigate this
issue.
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I. Direct Strategies

Memory
Strategies

A. Creating Mental
Linkages

. Grouping
. Associating/elaborating
. Placing new words into a context

B. Applying Images and
Sounds

. Using

. Semantic mapping

. Using key words

. Representing sounds in memory

C. Reviewing Well

. Structured reviewing

D. Employing Action

. Using physical response or sensation
. Using mechanical techniques

Cognitive
Strategies

A. Practicing

. Repeating

. Formally practicing with sounds and writing
systems

3. Recognizing and using formula and patterns
4. Recombining

5. Practicing naturalistically

N =R INRR[=R[BR ODNRFRWND =

B. Receiving and
Sending Messages

1. Getting the idea quickly
2. Using resources for receiving and sending
messages

C. Analysing and
Reasoning

. Reasoning deductively

. Analyzing expressions

. Analyzing contrastively (across languages)
. Translating

. Transferring

D. Creating Structure
for Input and Output

. Taking notes
. Summarizing
. Highlighting

Compensation
Strategies

A. Guessing Intelligently

. Using linguistic clues
. Using other clues

B. Overcoming Limitations
in Speaking and Writing

. Switching to the mother tongue

. Getting help

. Using mime or gesture

. Avoid communication partially or totally
. Selecting the topic

6. Adjusting or approximating the message
7. Coining words

8. Using a circumlocution or synonym

Ol W N RN RL,IWDN RO WD -
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II. Indirect Strategies

A. Centering 1. Overviewing and linking with already known material
your 2. Paying attention
Learning 3. Delaying speech production to focus on listening
B. Arranging 1. Finding out about language learning
and 2. Organizing
. Planning 3. Setting goals and objectives
Metacognitive . o .
your Strategies | 4. Identifying the purpose of a learning language task (purposeful
listening/reading/speaking/writing)
5. Planning for a language task
6. Seeking practice opportunities
C. Evaluating | 1. Self-monitoring your learning
2. Self-evaluating
A. Lowering 1. Using progressive relaxation, deep breathing or meditation
your 2. Using music
Anxiety 3. Using laughter
B. Encouraging | 1. Making positive statements
Affective Yourself 2. Taking risks wisely
Strategies 3. Rewarding yourself
C. Taking your | 1. Listening to your body
Emotional 2. Using a checklist
Temperature 3. Writing a language learning diary
4. Discussing your feelings with someone else
A. Asking 1. Asking for clarification and verification
Questions 2. Asking for correction
Social B. Cooperating | 1. Cooperating with others
Strategies with Others 2. Cooperating with proficient users of the new language
C. Empathising | 1. Developing cultural understanding
with Others 2. Becoming aware of others’ thoughts and feelings

Figure 2.1: Oxford’s Strategy Classification System (Oxford, 1990, pp. 18-21)

2.3 The correlations among motivation, learning strategies and achievement
2.3.1 Motivation and learning achievement

The fact that motivation has a strong effect on learning achievement has been proved by
numerous researchers. Gardner (1985) conducted a study to analyze the role of attitude
and motivation in second language acquisition. He tested learners’ language aptitude,
attitudes toward the French-speaking community, the reason why learners studied
French, and their effort in learning French. Also, he measured learners” achievement in
French. The findings showed that language aptitude had a significant relationship with
French achievement. Also, the attitudinal-motivational factors were found to be related
to learners’ achievement in French learning.

In addition, in the language learning motivation model, Gardner (1985) considers
motivation as the independent variable and achievement in the target language as the
dependent variable. According to the researcher, the higher an individual is motivated,
the higher are his or her achievements. Besides, in Gardner’s (1985) suggestion, the effort
that learners are willing to make on language learning is determined by their attitudes
and motivation. It is also worth noting that Gardner et al. (1983, 1985) have found
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evidence to support the belief that proficiency in a second language is affected by
attitudinal variables. Moreover, these studies show that motivation has a direct effect on
situation anxiety and second language achievement.

Similarly, according to Krashen (2002), learners with high motivation, self-
confidence, a good self-image, and a low level of anxiety are well-equipped for success
in second language acquisition. Nonetheless, the relationship between motivation and
achievement is not linear since the positive feedback that one gets after achieving his or
her goal might lead him or her to pursue a new goal; in other words, this can be the
resultative motivation (Dornyei and Otto, 1998).

Regarding the relationship between the types of motivation and academic
achievement, Deci et al (2004), in an empirical study, state that intrinsic motivation has a
significant effect on students learning and performance. Similarly, the relationship
between intrinsic motivation, course material, and higher academic performance has
been confirmed by Noels, et al. (1999). More specifically, the result indicates that intrinsic
motivation may be a critical predictor of learners” academic performance. According to
Chang (2005:11), “learners who were intrinsically motivated to learn were still believed to be
more persistent in language learning, and this persistence may in turn contribute to learners’
achievement”, whereas learners who may engage in language learning because of rewards
and of punishment (i.e., extrinsically motivated) may nonetheless cease learning once the
external pressure no longer exists.

Additionally, the positive correlations between intrinsic motivation and academic
achievement have been shown by several studies (Gottfried, 1985, 1990; Harter & Connel,
1984; Henderlong & Lepper, 1997; Lloyd & Barenblatt, 1984). They suggest that a decline
in intrinsic motivation may signify a decline in achievement (Corpus, Lepper & lyengar,
2005). Also, when conducting research on instrumental and integrative motivation, Li
and Pan (2009) conclude that instrumental motivation influences both high achievers and
low achievers, while high achievers have greater integrative motivation than lower ones.
It should, nevertheless, be remembered that although the need for achievement can itself
be the motive for choosing to do things (Oxford & Shearin, 1994), the relationship
between motivation and achievement can vary because of the different contexts in which
the learning process takes place (Csilla, 1999).

2.3.2 Learning strategy use and achievement
Numerous researchers have proved that the more language learning strategies students
use, the higher achievement they get. In fact, it was found that there was a positive
relationship between functional practice strategy and achievement. For instance,
Bialystock’s (1978, cited in Chang, 2005) proved that functional practice strategy
promoted learners’ achievement and that this strategy was shown to be an effective one
for learners of every level.

In Rubin’s (1975) research, the strategic use of successful learners was observed.
The research revealed that a good language learner was a willing and accurate guesser, a
risk-taker, an extrovert (e.g. having a strong drive to communicate), an active learner (e.g.
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taking advantage of all practice opportunities), and an optimal monitor user (e.g. being
able to monitor his or her speech by focusing on both forms and meanings moderately).
Also, it was suggested that strategies could be made available to less successful learners
so that they could increase their success.

Chamot and El-Dinary (1999) conducted a study on children’s learning strategies
in immersion classrooms. The findings showed that effective young learners were more
flexible with strategy use and more effective at monitoring and adapting their strategies
than their less effective counterparts. The less effective learners, on the other hand, were
more likely to adopt ineffective strategies to tasks. The good learners in the study
reported a set of strategies they tried for a particular task.

According to Vermunt (1996), the instruction does not lead to learning
automatically. The outcome of students’ achievement in the course depends on the
learning strategies they use. Green and Oxford (1995) found that language learning
strategies of all kinds were used more frequently by higher-level students. Griffiths (2003)
also discovered a positive correlation between course level and reported frequency of
language learning strategy use. Park (1997) revealed a positive linear relationship
between strategy use and language proficiency. The conclusion of Park (1997) was then
supported by Lai’s (2009) study findings. As this researcher affirmed, the learners’
frequency of strategy use was directly proportional to their proficiency level. He also
stated that the high proficient learners used metacognitive and cognitive strategies most
frequently while memory strategy was used least frequently. The less proficient learners,
on the other hand, preferred social and memory strategies to cognitive and metacognitive
strategies.

2.3.3 Motivation and learning strategy use

Several researchers (Chamot & Kupper, 1989; Ely, 1989; Hsiao, 1997; Oxford et al., 1993;
and Yu, 2006)) studied the relationship between motivation and learning strategy use.
They found that motivation is not only a key to successful learning but also one of the
predicators of strategy use. Also, Oxford and Nyikos (1989) suggested that among several
factors such as beliefs, age, gender, level of proficiency, cultural background, and career
choice that affect learners” use of learning strategy, motivation can be one of the most
effective. As Chang (2005) claimed, students with stronger motivation were believed to
use more learning strategies than less motivated ones. Similarly, Gieve (1991)
administered Willing’s questionnaire (in a slightly adapted form) to 156 first-year female
students at a junior college in Japan. The result suggested that the strength and nature of
learners’” motivation was the major dimension of learning style measured by the
questionnaire.

More importantly, some researchers studied more detail about types of motivation
that have a significant correlation with language learning strategies. For instance, Chang
& Huang (1999) found that learning motivation and language learning strategies had a
significant correlation with each other, and that intrinsic motivation was significantly
related to motivation level as well as with deep processing strategies — cognitive and
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metacognitive strategies. Similar results were observed in the studies of Pong (2002) and
Yu (2006). In her study, Pong found that intrinsic motivation and the use of metacognitive
and cognitive strategies had a strong correlation with each other whereas extrinsic
motivation was significantly correlated to cognitive and affective strategies. Yu (2006)
also reported a strong relationship between intrinsic motivation and the use of cognitive
strategies as well as metacognitive strategies. What makes Yu’s (2006) study results
remarkable is that besides the two mentioned strategy domains, memory strategies were
found to be correlated with intrinsic motivation. More surprisingly, these three strategies
also received the highest correlation with extrinsic motivation.

2.4 Previous studies

As far as the concept of motivation is considered to be an important feature in language
learning, researchers have placed greater emphasis on classroom issues. For example,
Oxford and Nyikos (1989) indicate that learners with high motivation to learn a language
will likely use a variety of strategies. This has resulted in researchers’ proposing some
studies on the relationship between language learning strategies and motivation. For
instance, Bacon and Finnemann (1990) explored the correlation between attitudes,
motives, and strategies of university foreign language students. The results indicated that
motivation played an important role in the choice of strategies. More specifically,
students with non-instrumental motivation were reported to have more tendencies to use
global/synthetic strategies; however, it seemed that they avoided the use of
decoding/analytic comprehension strategies when they were exposed to authentic input.
In the study by Chang and Huang (1999) on English learners’ learning motivation and
learning strategies within a Taiwanese learning context, learning motivation and
language learning strategies were found to have a significant correlation with each other.
Also, intrinsic motivation was reported to be significantly related to deep processing
strategies: cognitive and meta-cognitive strategies. Likewise, Pong (2002) conducted an
investigation into language learning motivation and the use of language learning
strategies among Taiwanese senior high school students. The extrinsic motivation was
found to be the most frequent type from the sample, but intrinsic motivation seemed to
have a stronger relationship with achievement. Moreover, intrinsic motivation had a
strong correlation with the use of metacognitive and cognitive strategies, but extrinsic
motivation had a close relationship with cognitive and affective strategies.

Similarly, Mochizuki’s (1999) research indicated that, after being assured by the
Second Grade Test of the Society of Testing English Proficiency (STEP) and the 80-item
SILL, 44 second-year and 113 first-year Japanese students used compensation strategies
the most often and affective ones the least. The study also reported that motivation
affected the learner’s choice of strategies the most strongly of all the factors: major course,
self-evaluation of English proficiency, enjoyment of English learning, and gender.
Another study conducted by Chang (2005) to investigate the types of language learning
motivation among English major college students and the relationship between the use
of language learning strategies and language learning motivation had similar results. The
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study instrument was adapted from Deci et al’s motivational scale and Oxford’s SILL.
The findings showed that external motivation was the most frequent type of motivation,
and the most frequently used strategy was the meta-cognitive strategy domain of
“evaluating and planning strategy”. Also, the students’ strategy use was found to be
strongly correlated with language learning motivation.

Congruent with previously mentioned studies, Peng (2001) carried out research to
investigate the relationships among intrinsic and extrinsic motivation, motivation
intensity, learning strategy use, gender, and academic achievement of Taiwanese high
school students. The participants were asked to complete the Motivational Intensity
Questionnaire (Gardner, 1985), the Motivational Questionnaire (Schmidt et al., 1996;
Noels et al., 2000), and the modified SILL based on MacIntyre’s model (Oxford, 1989;
MacIntyre & Noels, 1996). The study designated that learning strategy use was
significantly correlated with motivation intensity as well as motivation types. Also,
learners’ achievement and motivation affected choices of strategies significantly, but
gender did not.

In Yu’s (2006) study, 133 participants from junior high school in southern Taiwan
completed the Motivational Questionnaire (Schmidt, Boraie, & Kassabgy, 1996) and the
Strategy Inventory for Language Learning (Oxford, 1990). The result showed that junior
high school students were generally extrinsically-motivated in learning English. These
students also reported using English learning strategies with moderate frequency, among
which meta-cognitive and compensation strategies were most commonly used by both
high and low achievers. In addition, high-achievers were found to employ memory
strategies least often, while cognitive strategies were least favored by mid and low-
achievers. Furthermore, a significant correlation among motivation, strategy use, and
English achievement could also be observed in this research.

It is worth mentioning a study conducted by Phan and Le (2009) in a Vietnamese
context. This study, using a modified 8-item survey adapted from Gardener’s and a 15-
item possible demotivating factor survey, investigated English learning goals and
motivation and some factors influencing the motivation of upper secondary students in
a province in the south of Vietnam. The students were reported to have positive attitudes
toward learning English and high motivation to study it. Also, they were more
instrumentally than integratively motivated. In addition, the students” motivation was
more demotivated by some subject-related factors rather than by teacher-related ones.

Also related to Vietnamese EFL learners was researched by Attapol Khamkhien
(2010), entitled ‘Factors Affecting Language Learning Strategy Reported Usage by Thai
and Vietnamese EFL Learners’. This study aimed to find out the relationship between
three variables — gender, motivation, and experience in studying English — and language
learning strategy use by Thai and Vietnamese university students using Oxford’s 80-item
Strategy Inventory for Language Learning (SILL). According to the results, among these
three factors, motivation was the most significant factor affecting the choice of strategies,
followed by experience in studying English, and gender, respectively. Also, low-
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motivated and inexperienced Vietnamese female students tended to use the six strategy
categories more than their Thai counterparts.

To sum up, the literature reveals that both intrinsic motivation and extrinsic
motivation play an important role in the language learning process and learning
achievement. Also, the reviewed studies in this research showed a significant correlation
between learners’” motivation and learning strategy use, as well as the relationship
between these factors and the learning process. In terms of learning strategies, many
classifications have been proposed, among which Oxford’s (1990) taxonomy can be
regarded as the most satisfactory for this study because it provided the basis for a
questionnaire, the Strategy Inventory for Language Learning (SILL), whose items are
more specific, each one more or less corresponding to a language learning strategy
(Tseng, Dornyei, & Schmitt, 2006). It should be noted that there is little published work
on motivation and language learning strategies in the Vietnamese context. Therefore, this
study utilizes the motivation questionnaire adapted from Schmidt, et al. (1996) and the
SILL (Oxford, 1990) to investigate learners’ types of motivation, their use of learning
strategies, and the relationships between these two factors as well.

3. Methodology

This chapter introduces (1) Research design, (2) Participants, (3) Research instruments,
(4) Procedures of data collection, and (5) Data analysis.
The current study was carried out to answer the following four questions:
1) What types of English language learning motivation do students of a university in
Can Tho city have?
2) What types of learning strategies do these university students report using
frequently?
3) Does the use of language learning strategies correlate with language learning
motivation as a whole as well as for each motivation category?
4) What are the differences in the use of language learning strategies concerning the
level of language learning motivation among the students?

3.1 Research design

This research is a descriptive, quantitative, and qualitative study. The two questionnaires
were employed to investigate the types of motivation which exist among English non-
majored students at Tay Do University as well as the learning strategy use of these
students. In addition, they were used to find out the relationship between their
motivation and their use of learning strategies. During this study, the types of motivation
existing among students, their learning strategy use, and the relationship between
learning strategy and motivation were explored.
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3.2 Participants

In this study, 152 participants were randomly chosen from a population of 1,820 first-
year English non-majored students at a university in Can Tho city. Their ages ranged
from 19 to 20; 80 were females and 72 were males.

All of the participants had studied English for about seven years. At the university,
they were required to study general English during three terms with the textbook
composed by the teachers at the school where the study was conducted. This book
included 04 parts: Daily conversation, Grammar, Reading Comprehension, and Writing
at three levels. Thus, the students could study all the four skills, and grammar as well.
When the study was carried out, the students were studying English in the second term
of the academic year 2010-2011.

3.3 Research instruments

Research instruments of this study included: (1) the Questionnaire on Motivation in
Learning English (adapted from Schmidt et al., 1996), (2) the Strategy Inventory for
Language Learning, ESL/EFL Version 7.0 (adapted from Oxford, 1990), and (3) student
interview.

According to Oxford (1990), one of the most commonly used techniques to collect
data is questionnaires because they can be objectively scored and analyzed. Furthermore,
Genesee and Upshur (1996) affirm that questionnaires are the most useful when
employed systematically, with uniform feedback from students. However, according to
Mulalic et al. (2009), researchers may misinterpret students” behaviors without careful
evaluation. More specifically, interviews are concluded to be particularly useful for
getting the story behind a participant’s experiences. The interviewer can pursue in-depth
information around the topic. Interviews may be useful as follow-up to certain
respondents to questionnaires, e.g., to further investigate their responses (McNamara,
1999). Therefore, a researcher should use a combination of both quantitative and
qualitative methods to gain in-depth and accurate information.

The following section will present the instruments in detail.

3.3.1 Questionnaire on Motivation in Learning English
The first instrument was the Motivation Questionnaire adapted from Schmidt et al. (1996)
in order to explore learners’ types of motivation (i.e., extrinsic and intrinsic motivation)
(see appendix 1). Twenty-eight items were selected from the original version and were
changed so that they were more suitable for the EFL learning context of Vietnam.
Although the original version had six multiple choice responses, to make it parallel to the
strategy use instrument, the responses were changed into 5-point Likert scales, where (5)
strongly agree and (1) strongly disagree were the two poles.

Most of the items in the questionnaire were asked from a positive viewpoint (e.g.,
I like learning English). Such statements would score 5 points, 4 points, 3 points, 2 points
and 1 point corresponding to Strongly Agree, Agree, Uncertain, Disagree, and Strongly
Disagree. Nevertheless, there were some statements asked from the negative point of
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view (e.g., Learning English is not my interest). These statements would score 1, 2, 3, 4, 5
corresponding to Strongly Agree, Agree, Uncertain, Disagree, and Strongly Disagree. Of
the 28 statements, eleven items were related to intrinsic motivation and the rest dealt with
extrinsic motivation (see Table 3.1).

Table 3.1: Motivation Questionnaire items

Items Description
1, 5,17, 18, 20, 22, 23, 24, 25, 27 and 28 Related to intrinsic motivation
2,3,4,6,7,8,9,10,11, 12,13, 14, 15, 16, 19, 21 and 26 Related to extrinsic motivation

3.3.2 Strategy Inventory for Language Learning (SILL)

The second instrument used in this study was the Strategy Inventory for Language
Learning (SILL), ESL/ EFL Version 7.0 adapted from Oxford (1990) (see appendix 3). The
SILL has been widely applied to examine language learners’ strategy use since its items
are more specific, each one more or less corresponding to a language learning strategy
(Tseng et al., 2006). Moreover, according to Oxford and Nyikos (1989: 292), the SILL is
considered very reliable and valid because it yielded a Cronbach alpha of .96 “based on a
1,200-person university sample,” and “content validity is .95 using classificatory agreement
between two independent raters”.

The SILL consists of 49 items. These items were classified into six categories: nine
items for memory strategies (1- 9); thirteen items for cognitive strategies (10-22); six items
for compensation strategies (23-28); nine items for meta-cognitive strategies (29-37); six
items for affective strategies (38- 43); and six items for social strategies (44- 49). A five-
point Likert scale ranged from Strongly Agree to Strongly Disagree was used. The
students have to decide whether they (5) strongly agree, (4) agree, (3) are not sure, (2)
disagree or (1) strongly disagree and mark the item that best describes their learning style
preferences of English.

Both questionnaires — the Motivation questionnaire and the SILL — were presented
in the Vietnamese language to ensure that possible failure to understand the instructions
or questions would not affect the response. In particular, the English version of the two
questionnaires was translated into Vietnamese by the researcher. Then, it was cross-
checked for content validity by two teachers from the university where the study was
conducted to check whether there were any confusing words or expressions that might
affect students” understanding of the questionnaires. To gain the conceptual equivalence
between the English and Vietnamese versions of the questionnaires, two other teachers
were invited to translate the questionnaires from Vietnamese back to English. Necessary
modifications were made to improve such equivalence between the English and
Vietnamese versions of the questionnaires. The Vietnamese versions of the two
questionnaires are presented in Appendix 2 and 4.
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3.3.3 Piloting the two questionnaires

A pilot test was administered to 54 randomly selected first-year students at the same
university of the research one week before the administration of the survey to check the
usability of the questionnaire items. 54 students for the pilot were asked to complete the
Questionnaire on Motivation in Learning English and the Strategy Inventory for
Language Learning one by one. The internal-consistency reliability of .80 for the
Questionnaire on Motivation in Learning English and the internal-consistency reliability
of .92 for the Strategy Inventory for Language Learning were obtained via the Cronbach
alpha strategy. These results were acceptable for the study purpose. The students who
participated in the pilot study were excluded from the data used in the major research.

3.3.4 The interview

The sample selected for interviews included eighteen students representing different
degrees of intrinsic and extrinsic motivation (i.e., 3 of high intrinsic motivation and 3 of
high extrinsic motivation; 3 of average intrinsic and 3 of average extrinsic; and 3 of low
average intrinsic and 3 of low average extrinsic). To put it more clearly, a mean score
between 3.5 and 5.0 was considered to reflect a high level of English language learning
motivation, scores between 2.5 and 3.4 reflected a medium level of motivation, and scores
between 1.0 and 2.4 indicated low motivation (Ehrman and Oxford, 1991).

The interview was semi-structured, done on a face-to-face, one-on-one basis, with
two main questions. The first question included the participants’ opinions related to
intrinsic and extrinsic motivation. The second question aimed at the information related
to the participants’ use of learning strategies in their English learning process. During the
interview, some more specific questions could also be added to fulfill the aims of the
study (see appendix 5).

As stated in the previous part, the interview was used to check the consistency of
the participants’ responses in the two questionnaires as well as to explore further reasons
to account for the results gained by the participants in their motivation types and strategy
use. The results of the interview provided the study with qualitative data along with
quantitative ones gained through the two questionnaires.

3.4 Procedures of data collection

At the end of the second semester of the academic year 2010-2011, the two questionnaires
were administered to the participants of the study, a week after the pilot. The
administration of the Questionnaire on Motivation in Learning English was done in the
tirst week of the study (from June 1% to June 7%). The second week was used for the
administration of the SILL. The following week was used to interview participants. All
of the activities were included in Table 3.2 below.
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Table 3.2: Procedure of data collection

Time Research activities Subjects

Week one - Questionnaire on Motivation in | - 152 English non-major students
(June 1st— June 10th) Learning English

Week two - The SILL - 152 English non-major students
(June 11t —June 17t)

Week three - Interview - 18 selected students

(June 18t — June 24t )

3.4.1 Administering the questionnaires
The two questionnaires were administered during normal class sessions by the researcher
herself. Careful instructions were employed to obtain reliable results. First, the
participants were made sure to understand the five-point scale clearly. Besides, they were
asked to go through all items of the questionnaire to check if there was any item that
confused them. If that was the case, then the researcher would be there to make it clear.
In addition, the participants were reminded that there were no right or wrong answers
and that their responses would not have any effect on their grades; therefore, they should
choose the answer that was true of them, rather than the one that they thought their
researcher would expect them to choose. Finally, they were asked to complete all of the
items on their own.

The participants had 30 minutes to complete the Motivation questionnaire in
Learning English and 50 minutes for the SILL. After that, completed questionnaires were
collected by the researcher.

3.4.2 Administering the interview

The interview with eighteen students was carried out after a class session on one day.
The participants were informed that the interview would be audio-taped and were first
asked some informal questions so that they could be familiar with the situation. Each
interview was conducted in the participants’ first language — Vietnamese — in about 10
minutes (see appendix 6).

3.5 Data analysis
The data collected for analysis to explore learners’ types of motivation and to investigate
learners” use of learning strategies consisted of the results of: (1) the Questionnaire on
Motivation in Learning English, (2) the Strategy Inventory for Language Learning, and
(3) the interview.

The analyses of the collected data were carried out using the Statistical Package
for the Social Sciences (SPSS) Version 11.5. In order to find out the factors of motivation
and strategy use, the data of both sections were separately analyzed by exploratory factor
analysis. Afterward, to understand the relationships between motivation and strategy
use factors, Pearson correlations (2-tailed) were examined. A one-way ANOVA was also
utilized to explore the strategies students with different types of motivation reported to
use the most.
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The interview results were translated into English with the help of two English
teachers at the university of the study to gain more reliability in the content of the
interview. These results were reported with citations of the interviewees” answers.

Briefly, this chapter has outlined the methodology of the study. The results of this
study will be presented in chapter four.

4. Research Results

This chapter reports in detail the results of the study based on the data analysis gained
from the two questionnaires and participant interviews. The chapter shows (1)
participants’ types of motivation, (2) participants’ use of learning strategies, (3) the
relationship between participants’ motivation and their use of learning strategies, (4) the
strategies participants with each motivation category reported using the most, and (5) the
participants’ perceptions through the interview.

4.1 Participants’ types of motivation
For the measurement of participants’ types of motivation, the Questionnaire on
Motivation in Learning English was completed by the participants.

Before investigating the results on the scores of the questionnaire on Motivation
in Learning English, the internal consistency reliability was calculated through the
Cronbach alpha strategy. The result was .86, which was highly reliable (see appendix 7).

Table 4.1: Overall Mean of Student’s Language Learning Motivation (LLM)
N Mean Std. Deviation Std. Error Mean
Overall LLM 152 3.61 44 .036

According to Table 4.1, the overall mean of the participants’ language learning
motivation was M = 3.61 and the difference between the minimum and the maximum
score was not high (SD = .44). This indicates that the participants, in general, were
motivated in their learning. Moreover, the overall mean M = 3.61 was between 3.0 and
4.0; therefore, a One-Sample T-Test was conducted on the participants’ scores to evaluate
whether the mean was significantly different from 4.0, the accepted mean for a high level
of motivation.

Table 4.2: Results of One Sample T-test of Overall Language Learning Motivation

Test Value =4.0
T Df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower Upper
Overall LLM -10.634 151 .000 .-3874 .- 4593 .-3155

As shownin Table 4.1 & Table 4.2, the sample mean (M =3.61, SD = 0.44) was significantly
different from 4.0 — the accepted mean for high level of motivation (t = -10.634, df = 151,
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p =.000). This mean score was on the scale of the high level of motivation (M > 3.5). The
results indicate that the participants reported a high level of motivation in learning
English.

Descriptive statistics were then used to determine the types and level of language
learning motivation that the students have for studying English. Ehrman and Oxfords’
(1991) key was employed to report the frequency levels of motivation. A mean score
between 3.5 and 5.0 was considered to reflect a high level of English language learning
motivation, scores between 2.5 and 3.4 reflected a medium level of motivation, and scores
between 1.0 and 2.4 indicated low motivation. A paired sample t-test was also conducted
on the mean scores of participants with each motivation category to evaluate whether
their mean was significantly different from another.

Table 4.3: Means and Standard Deviation for Motivation Types

Motivation type N M SD
Intrinsic 152 3.56 0.55
Extrinsic 152 3.66 0.45

Table 4.4: Paired Sample T-test for Mean Difference between Motivational Types (N=152)

Paired Differences T df | Sig. (2-tailed)
Mean Std. Std. 95% Confidence
Deviation | Error Interval of the
Mean Difference
Lower | Upper
Pair 1 | IN-EX | -.0960 .48989 .03974 | -.1745 | -.0175 | -2.416 | 151 .017

As can be seen from Table 4.3 and Table 4.4, the intrinsic mean (M = 3.56, SD = 0.55) was
significantly different from the extrinsic mean (M=3.66) (t = -2.41; df = 151; p = .017). This
means that the mean score of participants with extrinsic motivation was higher than that
of participants with intrinsic motivation. To put it another way, the participants reported
a high level of extrinsic motivation (M=3.66), followed by intrinsic motivation (M=3.56).
The finding was consistent with hypothesis 1 that students in the study may be generally
extrinsically-oriented (see figure 4.1).
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Figure 4.1: Mean Difference of Participants with Intrinsic and Extrinsic Motivation

4.2 Participants’ use of learning strategies
Participants’ use of learning strategies was measured through the Strategy Inventory for
Language Learning.

The Cronbach’s alpha for the entire questionnaire was 0.94. This indicates a good
degree of reliability (see appendix 8).

Table 4.5: Overall mean of student’s language learning strategies (LLS)
N Mean Std. Deviation Std. Error Mean
Overall LLS 152 2.86 .57 .046

According to Table 4.5, the overall mean of the participants’ language learning strategy
was M =2.86 and the difference between the minimum and the maximum score was not
high (SD = .57). This indicates that the participants, in general, used language learning
strategies. Moreover, the overall mean M =2.86 was between 2.0 and 3.0; therefore, a One
-Sample T-Test was conducted on the participants’ scores to evaluate whether the mean
was significantly different from 3.0, the accepted mean for medium level of strategy use.

Table 4.6: Results of One Sample T-test of Overall Language Learning Strategies

Test Value = 3.0
T Df Sig. (2- Mean 95% Confidence Interval
tailed) Difference of the Difference
Lower Upper
Overall LLS -2.92 | 151 .004 -.137 -.229 -.044

As shown in Table 4.5 & Table 4.6, the sample mean (M =2.86, SD =0.57) was significantly
different from 3.0 — the accepted mean for the medium level of strategy use (t =-2.92, df
=151, p =.004). This mean score was on the scale of the medium level of strategy use (M
< 3.4). The results indicate that the participants reported a medium level of strategy use
in learning English.
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In addition to analyzing the overall mean score of the students’ strategy use, the
descriptive statistics of the participants’ use of learning strategies were also computed to
investigate the types of learning strategies that they reported using frequently. The
descriptive statistics are displayed in Table 4.7.

Table 4.7: Descriptive Statistics of Participants’ Use of Learning Strategies

N Min. Max. M SD
MEM 152 1.22 4.44 2.77 .67
COG 152 1.15 4.69 2.98 .68
COMP 152 1.00 4.50 2.77 71
META 152 1.22 5.00 3.15 .80
AFF 152 1.17 4.33 2.85 .63
SOCI 152 1.00 4.83 2.63 71

As shown in Table 4.7, the mean score for meta-cognitive strategies (M = 3.15) was the
highest among the strategies. Contrastingly, social strategies had the lowest mean score
(M = 2.63). Other strategies were also reported, though only at a medium level;
particularly, cognitive (M = 2.98), affective (M = 2.85), memory (M = 2.77), and
compensation (M = 2.77). This means that the participants reported using all the
strategies, among which meta-cognitive strategies were used the most frequently and
social strategies, least frequently (see Figure 4.2). The finding was consistent with
hypothesis 2 that students may use metacognitive strategies more than the others.

MEAN

3.2
3.1

29
2.8
2.7
26 —

[EMEAN]

24 —

23 T T T T
MEM COoG COMP META AFF SOCI

Figure 4.2: Mean Difference of Participants with Strategy Use

4.3 The relationship between participants’” motivation and their use of learning
strategies

To answer the third research question, Pearson’s Correlation Tests were run to
investigate the correlation between participants’” motivation and their use of learning
strategies. The tables below present the results of these tests.

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 153


http://oapub.org/edu/index.php/ejel

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

Table 4.8: Correlations between Participants” Overall LLS & General Motivation
Correlation N R Sig. (2-tailed)
Genemoti — Overall LLS 152 .597 .000

The statistic tests were performed at the level of .01 and the Pearson r value between
general motivation and overall strategy use is 0.597 (see Table 4.8), which denotes a
positive relationship between participants’ general motivation and their general use of
learning strategies (r = 0.59, p = 0.00), thus higher use of learning strategy is associated
with higher levels of language learning motivation. In other words, the value of the
Pearson correlation coefficient (0.59) indicates that there is a strong correlation between
language learning motivation and learning strategy use among the participants.

Table 4.9: Correlations between Participants” Overall LLS & Categories of Motivation

Correlation N R Sig. (2-tailed)
In — Overall LLS 152 .554 .000
Ex — Overall LLS 152 .493 .000

Table 4.9 indicates that the Pearson r value between intrinsic motivation and overall
strategy use is r = .55 (p = 0.00) and the Pearson r value between extrinsic motivation and
overall strategy use is r = .49 (p = 0.00), which shows that the relationship between the
overall use of language learning strategies and the two types of language learning
motivation is also significant. These results mean that participants of both motivation
categories tend to use learning strategies.

Generally, there was a positive relationship between students’” motivation and
their use of learning strategies. This finding cooperates with hypothesis 3 that the use of
language learning strategies may correlate with language learning motivation as a whole
as well as for each motivation category.

4.4 The differences in the use of language learning strategies for the level of language
learning motivation among the students

ANOVA tests were conducted to determine whether there were significant differences in
the use of each strategy category by participants with different levels of motivation.

4.4.1 Intrinsically motivated participants
Intrinsically motivated participants were divided into three groups (high, medium, and
low intrinsic motivation). It is worth restating here that levels of language learning
motivation that the students had for studying English in this study were determined by
Ehrman and Oxfords’ (1991) key. According to these researchers, a high level of English
language learning motivation has a mean score between 3.5 and 5.0, a medium level of
motivation receives scores between 2.5 and 3.4, and low motivation includes scores
between 1.0 and 2.4.

ANOVA tests were employed in order to confirm the mean differences for use of
LLS based on levels of intrinsic LLM. The results show that successful F tests were found
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on the frequency of overall strategy use ( F = 13.67, p = 0.00) as well as on that of each
category of strategy use: (F =11.21, p = 0.00) in memory strategy; (F = 12.65, p = 0.00) in
cognitive strategy; (F =4.07, p =0.019) in compensation strategy; (F =17.43, p = 0.00) in meta-
cognitive strategy; (F = 3.07, p = 0.049) in affective strategy; and (F = 8.62, p = 0.00) in social
strategy (see appendix 9). This indicates that the use of six strategies varied significantly
among the participants of the three levels of intrinsic motivation.

Descriptive statistics for the learning strategy use based on the participants’ levels
of intrinsic motivation are displayed in Table 4.10 below.

Table 4.10: Mean Rank for Use of LLS Based on Level of Intrinsic LLM (N =152)

LLS Level of Motivation N Mean Rank
High Intrinsic 87 2.98
Memory Medium Intrinsic 61 2.50
Low Intrinsic 4 2.30
High Intrinsic 87 3.20
Cognitive Medium Intrinsic 61 2.71
Low Intrinsic 4 2.34
High Intrinsic 87 2.89
Compensation Medium Intrinsic 61 2.64
Low Intrinsic 4 2.12
High Intrinsic 87 3.44
Meta-cognitive Medium Intrinsic 61 2.82
Low Intrinsic 4 2.02
High Intrinsic 87 2.95
Affective Medium Intrinsic 61 2.72
Low Intrinsic 4 2.50
High Intrinsic 87 2.83
Social Medium Intrinsic 61 2.38
Low Intrinsic 4 2.16
High Intrinsic 87 3.05
Overall LLS Medium Intrinsic 61 2.63
Low Intrinsic 4 2.24

As can be seen from Table 4.10, highly intrinsically motivated students used more
strategies than medium intrinsically motivated and less intrinsically motivated students
in both the overall and individual strategy categories. In addition, students with medium
intrinsic levels of motivation also utilized more strategies than less intrinsically
motivated students did in overall strategy use as well as of the six categories of LLS (see
Figure 4.3).
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Figure 4.3: Mean Differences for Use of LLS based on Level of Intrinsic LLM

In addition, as shown in Table 4.3, the mean score for meta-cognitive strategies
employed by high intrinsically motivated students (M = 3.44) was the highest among the
strategies. Contrastingly, social strategies had the lowest mean score (M = 2.83). Other
strategies were also reported to use; particularly, cognitive (M = 3.20), memory (M = 2.98),
affective (M = 2.95), and compensation (M = 2.89). This means that the participants with
high intrinsic motivation reported using all the strategies, among which metacognitive
strategies were used the most frequently and social strategies, least frequently (see Figure
4.4).

MEM CcoG COMP AFF socli META

Figure 4.4: Mean Differences for Use of LLS of High Intrinsic Motivation

Also, Figure 4.4 displays that the use of learning strategy by medium intrinsically
motivated participants was similar to that of the students with high intrinsic motivation.
In other words, this group also employed all the strategies with metacognitive strategies
as the most frequently (M = 2.82) and social strategies, as the least frequently (M = 2.38),
tollowed by affective (M = 2.72), cognitive (M =2.71), compensation (M = 2.64), and memory
(M = 2.50) (see Figure 4.15). However, it should be noted that the mean scores for the
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strategy used in this group were lower than those in the high motivation group. This
points out that the frequency of strategy use rises as the degree of motivation increases
and vice versa.
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Fig. 4.5: Mean Differences for Use of LLS of Medium Intrinsic Motivation

When compared to the other two groups, the low intrinsically motivated
participants employed the strategies the least frequently (see Figure 4.5). To be more
specific, while metacognitive strategies were most favored by high and medium
motivation groups, they were least used by this group with M=2.02. In the meantime, the
students preferred effective strategies the most (M= 2.50), cognitive (M = 2.34) the second,
and memory (M = 2.30) the third. The two strategies, social (M = 2.16), and compensation (M
= 2.12) were also employed by these students despite the low level (see Figure 4.6).

2.5
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Figure 4.6: Mean Differences for Use of LLS of Low Intrinsic Motivation

Generally, the higher intrinsically motivated the participants, the more frequently
they use the strategies. Also, participants with high and medium motivation levels
tended meta-cognitive strategies, which can help develop their independent learning,
while low intrinsically motivated participants preferred effective ones, which can help
them feel more confident in learning English.
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4.4.2 Extrinsically motivated participants

In order to explore the correlation among participants with high, medium, and low
extrinsic motivation in terms of using learning strategies, Multiple ANOVA tests were
also performed. In addition, participants” mean differences for use of LLS on levels of
extrinsic motivation were also explored.

The data analysis shows that successful F tests were found on the frequency of
overall strategy use (F =16.21, p=0.00) as well as that of each category of strategy use: (F
=16.81, p = 0.00) in memory strategy; (F = 18.98, p = 0.00) in cognitive strategy; (F = 6.86, p
=0.001) in compensation strategy; (F = 13.39, p =0.00) in meta-cognitive strategy; (F =3.62, p
= (0.029) in affective strategy; and (F = 7.65, p = 0.001) in social strategy (see appendix 10).
These results indicate that the use of six strategies varied significantly among the
participants of the three levels of extrinsic motivation.

Mean differences for use of LLS based on the level of extrinsic LLM were displayed
in the following table.

LLS Level of Motivation N Mean Rank
High Extrinsic 99 2.96
MEM Medium Extrinsic 51 2.44
Low Extrinsic 2 1.44
High Extrinsic 99 3.19
COG Medium Extrinsic 51 2.63
Low Extrinsic 2 1.57
High Extrinsic 99 2.89
COMP Medium Extrinsic 51 2.57
Low Extrinsic 2 1.58
High Extrinsic 99 3.34
META Medium Extrinsic 51 2.87
Low Extrinsic 2 1.22
High Extrinsic 99 2.93
AFF Medium Extrinsic 51 2.73
Low Extrinsic 2 2.00
High Extrinsic 99 2.78
SOCI Medium Extrinsic 51 2.38
Low Extrinsic 2 1.66
High Extrinsic 99 3.01
OVERLLS Medium Extrinsic 51 2.60
Low Extrinsic 2 1.58

Table 4.11: Mean Rank for Use of LLS based on Level of Extrinsic LLM (N =152)

Table 4.11 shows that students with high extrinsic motivation used more strategies than
medium extrinsically motivated and less extrinsically motivated students in both the
overall and individual strategy categories. In addition, students with medium levels of
extrinsic motivation utilized more strategies than less extrinsically motivated students
did in overall strategy use as well as of the six categories of LLS (see Figure 4.7).
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Figure 4.7: Mean Differences for Use of LLS based on Level of Extrinsic LLM

Interestingly, like intrinsically motivated participants, extrinsically motivated
students at high and medium levels showed their most preference in metacognitive
strategies (M=3.34, M=2.87, respectively) while this category was used the least frequently
by the low motivation ones (M=1.22). Moreover, social strategies received the least interest
from high and medium extrinsically motivated participants (M=2.78, M=2.38,
respectively), they were ranked the second in the use by low extrinsically motivated
students (M=1.66), preceded by affective strategies (M=2.00). (see figures 4.8, 4.9 & 4.10)

MEM COG COMP AFF SOCI META

Figure 4.8: Mean Differences for Use of LLS of High Extrinsic Motivation
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Figure 4.9: Mean Differences for Use of LLS of Medium Extrinsic Motivation
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Figure 4.10: Mean Differences for Use of LLS of Low Extrinsic Motivation

The results of the strategy use of participants with different levels of motivation
are also consistent with hypothesis 2 that students may use meta-cognitive strategies
more than the others.

4.4.3 Intrinsically motivated participants vs. extrinsically motivated ones

The present study also explores the differences in strategy use between intrinsically
motivated and extrinsically motivated participants. Therefore, independent t-tests were
conducted to find out the answer.
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Table 4.12: Results of Independent T-test for LLS
by High Intrinsically & Extrinsically Motivated Participants

High Intrinsic High Extrinsic
(N=88) (N=99)
Strategy M SD M SD T Sig.
Memory 2.96 .69 2.96 .65 -.007 99
Cognitive 3.19 .68 3.19 .66 .024 .98
Compensation 2.88 72 2.89 74 -.154 .87
Meta-cognitive 3.43 77 3.34 .79 .76 44
Affective 2.94 .70 2.93 .69 141 .88
Social 2.82 .75 2.78 74 .391 .69

As shown in Table 4.12, the results showed that there was no significant difference in the
use of language learning strategies, including memory, cognitive, compensation,
metacognitive, affective, and social strategies among participants with high intrinsic and
extrinsic motivation.

Table 4.13: Results of Independent T-test for LLS
by Medium Intrinsically & Extrinsically Motivated Participants

Medium Intrinsic Medium Extrinsic
(N=58) (N=52)
Strategy M SD M SD T Sig.
Memory 2.52 .55 2.43 .52 .87 .38
Cognitive 2.74 .55 2.62 51 1.12 26
Compensation 2.63 .64 2.56 .63 .64 .54
Meta-cognitive 2.85 .68 2.84 .70 .08 .93
Affective 2.72 47 2.72 43 -.04 .96
Social 2.40 .55 2.38 54 22 .82

Similar to the high motivation group, there was no significant difference in the use of all
six language learning strategies among participants with medium intrinsic and extrinsic

motivation.
Table 4.14: Results of Independent T-test for LLS
by Low Intrinsically & Extrinsically Motivated Participants
Low Intrinsic Low Extrinsic
(N=7) (N=2)
Strategy M SD M SD t Sig.
Memory 2.27 .55 1.44 .16 1.99 .08
Cognitive 2.28 .66 1.57 .60 1.35 21
Compensation 2.38 .88 1.58 .82 1.13 29
Meta-cognitive 2.17 .50 1.22 .00 2.54 .03
Affective 2.64 .66 2.00 .46 1.25 25
Social 2.07 .60 1.66 .94 .76 47

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 161



http://oapub.org/edu/index.php/ejel

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

In Table 4.14, the results showed that there was no significant difference in the use
of five language learning strategies, including memory, cognitive, compensation, affective
and social strategies among participants with low intrinsic and extrinsic motivation.
Interestingly, only meta-cognitive strategies were shown to be significantly different
between low intrinsically motivated and extrinsically motivated students.

4.5 Participants’ perceptions through the interview

Interviews were conducted to collect more insightful information about the participants’
perceptions of their motivation and strategy use. Eighteen participants from high,
medium, and low intrinsic/extrinsic motivation were invited for the interviews. There
were two questions used for interviewing. One was related to types of motivation and
the other dealt with strategies.

4.5.1 Participants’ motivation types

Most of the interviewees (83%) reported that they were extrinsically oriented. For
example, they stated that they learned English for their future career, for traveling
abroad, or for knowledge enrichment. The interview results also revealed that the
participants of different levels of motivation in this study learned English for external
reasons. For instance, they learned because it was a required course.

“I learn English because I need it for my future job; because English helps me widen my
knowledge.”

“I learn English because I need it for my future job. Also, I hope that I may have a chance
to travel abroad so it will help me communicate easily. Besides, I can watch a lot of foreign

television channels.”

“I learn English because I need it for my future job; because it is useful when I travel in
many countries.”

“I learn English because it is a compulsory subject at school; however, I think I may need
it for my future career.”

“I am required to learn this subject, but I think it may be useful for my work.”
“I learn English because I need it for my future job.”

Only a few participants with high, medium and low motivation (17%) showed
their inherent interest in learning English.

“I learn English because I like it; because learning English is interesting.”
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“I learn English because I feel happy when studying English and because I like it.”

4.5.2 Participants’ strategy use

Generally, all six strategies were used by participants with high, medium, and low
intrinsic and extrinsic motivation (88%). However, the frequency of each strategy use was
completely different. Specifically, it was reported that metacognitive strategies were used
most frequently by participants with high and medium intrinsic/extrinsic motivation.

“When I receive the teacher’s feedback on my mistakes, I often review them; When I listen
to someone who is speaking English, I pay attention to new words, pronunciation,
grammar, and word choice.”

“I often read news, and surf the Internet for materials in English.”

“I often read books in English, and go to the library to look for English materials.”

“I often buy picture books in English to read.”

In contrast, 12% of participants with low intrinsic and extrinsic motivation didn’t
use meta-cognitive strategies; instead, they used affective strategies.

“When 1 feel insecure in learning English, I listen to a song to relax because it is the best
solution.”

“Although sometimes I felt that I would make mistakes if I used English, I still encouraged
myself to speak English.”

In addition, high and medium intrinsically/extrinsically motivated participants
reported that they wused social strategies least frequently while low
intrinsically/extrinsically motivated students employed meta-cognitive strategies least
frequently.

“I rarely practice speaking English with others.”

“I do not have a chance to learn from English speakers.”

“I am afraid of asking people to repeat when I do not understand what they speak in
English.”

“I only guess meanings from the context when I do not understand what people speak in
English.”
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“When I receive the teacher’s feedback on my mistakes, I do not often review them.”
“I do not often surf the internet to read news, entertainment or look for English materials.”

Participants with low intrinsic and extrinsic explained some reasons why they did
not use meta-cognitive strategies.

“It was hard for me to understand both spoken and written English, so I rarely looked for
a chance to practice it.”

“I know that I myself have to care for my study, but I don’t know where to start and what
to do.”

“I don’t care much about my English learning process because I don’t like learning it.”

Also, the low motivation group explained why they used affective strategies
frequently.

“I often feel less confident in learning English because I am not very good at English, so I
always use some techniques to handle my emotional pressure during the language learning
process; e.g. rewarding myself or relaxing when feeling insecure.”

Furthermore, the interviewees admitted that they did not use compensation
strategies frequently because they either had less experience in using them or were not
aware of their helpfulness.

“When I see unfamiliar English words, I often use dictionary.”

“When I cannot think of a word during a conversation in English, I use Vietnamese or
keep silent.”

“I do not know that compensation strategies can help me solve problems I encounter in
learning English.”

“I did not use the technique of guessing the meanings of the words in context because I did
not know how to use it and my teachers did not tell me its helpfulness in learning English.”

In addition, the participants informed that they did not care much about their
learning process.

“I only concern about passing the examination as well as finishing the course, but I don’t
pay attention to whether 1'm studying better or not.”
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In summary, the students” motivation types and frequently used strategies as well
as the relationship between students” motivation and their use of learning strategies have
just been presented. In addition, the differences in the use of language learning strategies
with respect to the level of language learning motivation among the students were
shown. The next chapter will present the discussion of the crucial findings, the
implications, the limitations of the research, and the suggestions for further research.

5. Discussions and Conclusions

This chapter introduces (1) the summary of the crucial findings, (2) the implications, (3)
the limitations of the research, and (4) suggestions for further research.

5.1 Summary of crucial findings

The study aimed to investigate motivation types existing among students in a university
in Can Tho city. The study also explored learning strategies that college students reported
using frequently. Moreover, the relationships between students” motivation and their use
of learning strategies were examined. Lastly, the differences in the use of language
learning strategies with respect to the level of language learning motivation among the
students were explored.

A population of 152 participants completed the two questionnaires — the
questionnaire on Motivation in Learning English (adapted from Schmidt et al., 1996), and
Strategy Inventory for Language Learning (SILL, EFL/ESL 7.0 version, Oxford, 1990) and
questions for interviewing. Significant findings are presented in the following part.

5.1.1 Participants’ types of motivation

Data analysis from one sample t-test shows that the overall mean of the participants’
language learning motivation (M = 3.61, SD = 0.44) was significantly different from 4.0 —
the accepted mean for high level of motivation (t = -10.634, df = 151, p = .000, see tables
4.1 and 4.2). As a result, a high level of motivation in learning English was reported by
participants in this study. In other words, students in the research did show interest or
enthusiasm for English learning.

However, this finding of the study was incompatible with Chang’s (2005). In his
research, Chang (2005) explained that the students had a low level of motivation for
English learning because English was considered a foreign language in Taiwan; some
students in his study might not feel it necessary or fun to learn English. Also, Taiwanese
students had a limited chance to use English in their daily life.

Thus, the possible explanation for the high motivation for learning English among
the participants in this study may be due to the environmental factor that English is
viewed as an important foreign language in Vietnam. In addition, Vietnam is integrating
with the world in terms of culture, business, and other fields. Therefore, nowadays,
English is indispensable for Vietnamese youth.
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In addition, paired sample t-tests for the descriptive statistics of the mean scores
among participants with intrinsic motivation (M = 3.56, SD = (0.55) and extrinsic
motivation (M = 3.66, SD = 0.45) show that the participants in this study were more likely
to exhibit a high level of extrinsic motivation than intrinsic motivation (see tables 4.3 and
4.4).In other words, the students tended to study English for factors that are less related
to the language itself or the culture of the target language. For instance, they reported
learning English for their future career (questionnaire item 10), for getting good marks
(questionnaire item 9), or for enjoying entertainment programs (questionnaire item 2).

The results were similar to Chang & Huang’s (1999), Chung’s (2000), Liao’s (2000),
Peng’s (2001), Chang’s (2005), and Yu’s (2006) that students in these studies were
reported to be more extrinsically motivated in learning English. In fact, it was found by
these researchers that most of the students learned English for a future job, for personal
satisfaction or parents’ expectations, etc. They also explained that the possible reasons
may be that such factors as future jobs, personal satisfaction, and parents” expectations
might play important roles in students’ lives. Therefore, the students needed the
language of English to prepare for their future job, to satisty their personal expectations,
and to make their parents happy. As Chang (2005) stated, most of his students learned
English for getting rewards, fulfilling expectations, or avoiding punishment from their
parents. He also confirmed that the students tended to obey parents’ suggestions or live
up to their expectations to get rewards or to avoid feeling guilty.

In brief, the students in this research were found to be highly motivated and this
tinding was consistent with hypothesis 1 that students in the study may be generally
extrinsically-oriented.

5.1.2 Participants’ use of learning strategies
As displayed in chapter 4, the one sample t-test to compare the overall mean of the
participants’ language learning strategy use with the accepted mean for the medium level
(M=3.0) indicates that the participants, in general, reported a medium level of strategy
use in learning English (M = 2.86) (see tables 4.5 and 4.6). This supports the conclusion
that these students did not apply strategies as frequently as they could in learning English
as a foreign language. It was consistent with Yu’s (2006), Chang’s (2005), Oxford, and
Crookal’s (1989) studies that students utilized strategies in the process of learning English
in a medium degree (with a range from 1 to 5). Generally, in foreign language settings,
EFL learners reported at the medium frequency for the overall mean strategy use on the
SILL. Nonetheless, it was found that the overall mean strategy use of the EFL learners in
this study was slightly lower than that of learners in other EFL settings. For instance,
Nisbet (2002) with Chinese participants, Bremner (1999) with Hong Kong participants,
and Park (1997) with Korean participants showed higher overall means (M=3.45, M=2.99,
and M=3.21, respectively) than that of the learners in this study (M= 2.86).

“Some factors such as the English language education system, students’ awareness of their
learning process, teachers’ teaching methods and curriculum emphases may influence the ways
students learn, including the use of learning strategies” (Lai, 2009: 272). Thus, possible causes
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for the low level of strategy use by the participants in this study might be that they have
not been highly aware of the benefits when using learning strategies and that their
teachers as well as the school leaders might not yet place a high value on incorporating
learning strategy instructions into language classrooms.

In addition, it was also found that with learners in foreign language environments
like the ones in this study, the mean of overall strategy use was generally lower than
those found in studies conducted in second language settings (Phillips, 1991; Griffiths,
2003; Goh & Kwah, 1997). According to Wharton (2000: 229), mean differences between
the foreign language and second language settings could be caused by “availability of
authentic input, interaction opportunities, and motivation”. The present study appears to be
in line with these arguments. Indeed, in Vietnam, the language in use is the mother
tongue, Vietnamese. Meanwhile, English is not officially used in society but is merely a
major foreign language taught in school. Therefore, authentic language input and
opportunities for interaction in English are not always available in Vietnam. It is probably
for this reason that the participants had a reported low level of use of English learning
strategies.

According to the data analysis, the participants reported using all the strategies,
though only at the medium level, with the mean between M=2.63 and M=3.15, among
which metacognitive strategies were used the most frequently and social strategies the
least frequently.

The results are in agreement with the data from the participants of different
educational levels collected by several researchers such as Park (1997), Sheorey (1999),
and Chang (2005) (with participants at tertiary level), and Yu (2006) (with the participants
at junior high school). Like those participants, the students in this study appeared to
make plans and set goals for language learning, which indicated autonomous
involvement in the process of language learning. The specific techniques the subjects
reported using most frequently included organizing, planning, focusing, and evaluating
one’s own learning, such as planning for L2 tasks, organizing materials, evaluating task
success, and self-monitoring. The finding that the students preferred and most frequently
used metacognitive strategies was supported by Oxford’s (1990) study, which noted that
metacognitive strategies might be among the most important, especially for learners at
the beginning or intermediate levels.

More interestingly, the compensation strategies, which helped learners to make
educated guesses or to overcome limitations in speaking and writing, seemed not to be
used much by the subjects in the current study. This was not in line with Chang et al.’s
(2007) and Lai’s (2009) studies, which revealed that the most frequently used strategy by
their students was compensation strategies. According to these researchers, EFL learners
in Taiwan rely heavily on strategies that help them to overcome deficiencies in
knowledge when using English. It was suggested that the strategies related to the
functions of the language were important in their English learning process (Lai, 2009). In
contrast, in the English learning context of the current study, the students seemed
unfamiliar with compensation strategies. A possible explanation is that they were not
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taught explicitly as well as informed of the importance of these strategies. For example,
a participant said, “I didn’t use the technique of guessing the meanings of the words in context
because I didn’t know how to use it and my teachers didn’t tell me its helpfulness in learning
English.”

In addition, students’ learning experience and their awareness of the learning
processes were found to have an important impact on their choice of language learning
strategies (Rahimi, Riazi, & Saif, 2004). This was consistent with the present study
because the participants seemed not to have much experience in using compensation
strategies. From participants” perception of strategy use through interview, they showed
that they did not know how to take advantage of these strategies when they encountered
problems in using English. Also revealed through the interview was the students’ little
care about their learning process. In other words, the students reported that what they
were often concerned about was passing the examination as well as finishing the course
rather than what knowledge they achieved or how they were progressing.

The above reasons could explain why participants in the present study did not use
compensation strategies frequently. Consequently, teachers should consider helping
students recognize the important role of compensation strategies in particular, and of
other strategies in learning English in general. More importantly, they need to teach
students how to take advantages of all strategies including compensation.

Among all six strategy categories, social strategies were ranked sixth in use. This
low frequency of use was consistent with the finding by Rahimi, Riazi,& Saif (2004) that
Iranian EFL learners reported using social strategies in learning English less frequently.
In addition, this result was supported by some studies (Chamot & Kupper, 1989; Griffiths
& Parr, 2001) that surveyed freshmen students of English, who reported social strategies
being used with low frequency. Thus, it can be seen that the subjects in this study seemed
unfamiliar with working and empathizing with others. Also, they showed that they were
not in the habit of asking questions, neither when encountering problems in the learning
process nor communication. According to Rahimi, Riazi, and Saif (2004), the lower use of
social strategies could be explained by the nature of the Iranian EFL context, which
provides poor exposure to the speakers of the target language. This was also the case in
the present study. Like the Iranians, Vietnamese learners do not have much chance to get
exposure to the speakers of the target language. Moreover, it might be that in the learning
context of the participants, the activities which could encourage students’ team- or group-
work and their empathy with others were not commonly used in the classroom; and this
could lead to such a result. However, as classroom observation was not employed as an
instrument in this study, the question about the classroom activities could not be
satisfied.

5.1.3 The relationship between participants’ motivation and their use of learning
strategies

As analyzed in chapter 4, the value of the Pearson correlation coefficient (r = 0.59)
indicates that there is a strong correlation between learning strategy use and language
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learning motivation among the participants. This means that participants of both
motivation categories have a tendency to use learning strategies.

The result is consistent with those reported in other studies (Chang & Huang, 1999;
Bacon & Finnemann, 1990; Chang, 2005 and Yu, 2006) that there was a positive
relationship between students” motivation and their use of learning strategies. Hence,
similar to the conclusion by Oxford & Nyikos (1989) and Macaro (2001), this research
displays that motivation is related to high frequency and the appropriate use of language
learning strategies.

These correlations could be explained according to a social psychological model
of strategy use from Maclntyre (1996), which states that motivation is an essential
impetus that encourages learners to apply a variety of strategies. Thus, highly motivated
students would be more likely to invest time and effort needed to engage in strategy use.
Also, MacIntyre and Noels (1996) suggested that students who are aware of different
learning strategies and use them with less difficulty might learn the language more
effectively and become more motivated to learn the language. It is suggested that the
students’ initial reason for engaging in learning foreign languages stimulates the progress
of language learning.

In addition, it was shown that students with stronger motivation tend to employ
more learning strategies than those with less strong motivation. The results were in line
with the previous work that learners who had strong motivation appeared to be more
willing to use various kinds of language learning strategies, whereas less motivated
participants tended to use fewer learning strategies (Oxford & Nyikos, 1989; Oxford,
1990). Specifically, the present study showed that highly intrinsically/extrinsically
motivated students used more strategies than medium and less intrinsically/extrinsically
motivated students in both the overall and individual strategy categories. It was also the
case when comparing the medium intrinsically/extrinsically motivated participants with
those who were less motivated (see tables 4.10 and 4.11).

5.2 The differences in the use of language learning strategies with respect to the level
of language learning motivation among the students
ANOVA tests’ results on the frequency of overall strategy use (F = 13.67, p = 0.00; F =
16.21, p = 000) as well as on that of each category of strategy use showed that the use of
six strategies varied significantly among the participants of the three levels of motivation.
To be more specific, the higher the motivation the students had, the more strategies they
employed, and the more frequently they used those strategies (see appendix 9 & 10).
Also, participants with high and medium motivation had a tendency toward meta-
cognitive strategies, which can help develop their independent learning, while less
motivated participants preferred effective ones, which can help them feel more confident
in learning English. Chang (2005) suggested that using metacognitive for organizing,
planning, focusing, and evaluating their learning, such as planning for L2 tasks,
organizing materials, evaluating task success, and self-monitoring indicates autonomous
involvement in the process of language learning among high and medium groups.
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Similarly, Tsan (2008) suggested that the participants’ attitude toward English learning
could account for such findings of their learning strategy preferences; that is, high and
medium motivation groups have a more active learning attitude (i.e. they showed their
higher level of autonomy in learning) while less motivated groups have a passive
learning attitude.

On the contrary, social strategies were reported as infrequently used by
participants with high and medium motivation. In other words, these students tended
not to use social strategies to facilitate learning through interaction with others. A
possible reason is that in the context of the study the teacher usually functions as an
informant, so students do not have many chances to speak English, not to mention the
chance to speak with native speakers. This can result in the students’ lack of awareness
of the important role of social strategies in the process of learning (Tsan, 2008).

In addition, it was found from the interviewees’ report that it was hard for them
to understand both spoken and written English, so they rarely looked for chances to
practice it. This is one of the techniques from meta-cognitive strategies that less motivated
groups were unable to employ. Thus, it can be inferred that due to their low proficiency
those students were unable to use these strategies. Another reason might be that they
lacked the practice of meta-cognitive learning strategies as one interviewee admitted “I
know that I have to care for my study, but I don’t know where to start and what to do.” The
students’ lack of concern for using meta-cognitive strategies is alarming. One participant
reported, “I don’t care much about my English learning process because I don't like learning it.”
Moreover, a possible reason for the less motivated group’s frequent use of affective
strategies is that of their low proficiency in English. A participant said, “I often feel less
confident in learning English because I am not very good at English, so I always use some
techniques to handle my emotional pressure during the language learning process; e.§. rewarding
myself or relaxing when feeling insecure.”

5.3 Implications
Based on the findings and the discussion, several pedagogical implications can be drawn
out.

One of the findings showed that students’ intrinsic motivation was lower than that
of extrinsic motivation. This suggested that teachers should emphasize increasing
students’ intrinsic motivation because several research studies have revealed that
intrinsic motivation played an important role in enhancing second language learning
(Chang, 2005). Therefore, many activities and teaching methods should be employed to
draw students’ interest so as to increase students’ intrinsic motivation. For example,
appropriate praise should be used as encouragement in classrooms by teachers to recall
students’ intrinsic motivation. According to Hitz and Driscoll (1989), if praise is used as
encouragement, and extrinsic motives promote autonomous regulation, a sense of
relatedness in the students and a properly perceived competence, students can generate
intrinsic motivation (Ryan & Deci, 2000).
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In addition, Madrid (2002) suggests that teachers should promote and put into
practice motivational strategies which include the use of audiovisual resources and new
technologies, group work, satisfying the students’ needs and interests, students’
participation in class, good grades and fulfillment of the students' success expectations,
plus praise and rewards to increase the students’ interest, attention and satisfaction
within the English class. Furthermore, teachers’ feedback is greatly associated with
intrinsic motivation in learning. According to Ramage (1990: 215), “When negative feedback
implies incompetence, it will decrease intrinsic motivation. The type of feedback that is most salient
in the teachers’ behavior is reflected in student motivation”. Thus, it is very necessary to
provide appropriate feedback to cultivate students’” competence so that teachers may
broaden students’ type of motivation and thereby promote learning (Yu, 2006).

Another finding of the study indicated that the participants in the study used all
language learning strategies at a medium frequency and that metacognitive strategies
were used most frequently and social strategies, less frequently. It is recommended that
teachers may need to offer more instruction and practice in using metacognitive
strategies, monitoring the process of learning and self-evaluation strategies, which were
found to have a positive influence on motivation (Chang, 2005). In other words, with
motivation in mind, metacognitive strategies should, in particular, be encouraged.
However, social strategies should never be neglected for a recommendation in language
teaching because learners can use these strategies to help themselves work with others
and to understand the target language and culture.

More importantly, foreign language teachers need to diagnose learners’ level of
strategy use so that teachers can analyze the strategies learners used, and use the findings
as a guide to determine strategies that have the potential for improving students’ learning
and motivation. To put it another way, students need help from their teachers to be aware
of the role of learning strategies, as well as use them effectively in the learning process.
As Chamot & Kupper (1989) suggest, teachers may need to help students have a balanced
use of all strategies in English learning by informing the students of the importance and
helpfulness of them for their language learning. Furthermore, “it is essential for the teachers
to present each strategy with specific explanation and help learners know how to use each strategy
in a given situation” (Tsan, 2008: 92). It was shown from the results that students reported
only medium frequency in using language learning strategies, which may result from
their lack of knowledge on learning strategies. Consequently, “teachers may need to
introduce the concept of language learning strategies to students, and make students familiar with
the learning strategies” (Chang, 2005: 52). Also, teachers should provide learners
opportunities to practice new strategies so as to integrate the new strategies into the
process of language learning (Oxford, 1989).

In addition, the strong positive correlation between language learning motivation
and language learning strategy among college students in the study was found to be a
linear relationship. It is suggested that strategy training should be integrated into regular
classroom instructions to elevate student learning motivation. “Teachers should weave
learning strategy training into regular classroom events in a natural but highly explicit way,
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providing ample opportunity for practicing strategies and transferring them to new tasks”
(Oxford, 1993: 21).

6.7 Limitations of the research

Despite the positive findings identified in this study exploring students’ types of
motivation, learning strategy use, the correlation between language learning motivation
and language learning strategies, and the differences in the use of language learning
strategies with respect to the level of language learning motivation among the students,
some limitations of the present study might be noted.

Firstly, the samples of the study were restricted to only 152 participants among
1,820 English non-majored students, which may not be representative for all of the
English non-majored university students in Can Tho city. Therefore, studies with more
student participants were needed to generate more evidence on the investigation into
motivation types and language learning strategy use, making the results of the study
more persuasive and reliable to others.

Secondly, students’ motivation and use of learning strategies were assessed
through questionnaires and interviews, which may undermine other individual factors,
such as learners’ age, learning background, creative thinking, and affective variables.
Also, it was probably that learners’ responses may not be representative of their real
behaviors due to the over-estimation of their behaviors on social expectations.
Consequently, other measures may need to be adopted in assessing learners’ motivation
types and language learning strategies to discover the possible factors in influencing
students’” motivation and strategy use in the future study.

6.4 Suggestions for further research
Based on the discussions on the results and the limitations of the present study, the
researcher has put forward directions for further research.

First, the generalization of the results was limited to first-year university students
in Can Tho city. Further research may study different subjects such as sophomore, junior
and senior students not only in the University of the Study but also in other universities
in the Mekong Delta.

Second, to get more convincing data, some more research instruments such as
classroom observation and students’ diaries should be employed to measure students’
motivation and strategy use.

Third, further research needs to explore other variables and determine the
differences in the use of English learning strategies based on age, gender, length of study,
learning style, anxiety, etc. that may influence the use of their language learning
strategies.

Finally, future studies may search for additional learning techniques, which are
more universal and are not identified in the Strategy Inventory for Language Learning.
According to Locastro (1994: 413), “the respondents’ reactions to the SILL raised questions as
to the extent to which such research tools and concepts can transfer across the learning
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environment”. In addition, the Motivational Questionnaire used in the present study
centered on intrinsic and extrinsic motivation. Future research may develop other
motivation questionnaires of different taxonomies with more updated items to deal with
the same issue.

In this chapter, discussions on the results of the present study have been
presented. Based upon these, the pedagogical implications, the limitations of the study,
and some directions for further research were also proposed.

References

Bacon, S. M., & Finnemann, M. D. (1990). A study of the attitudes, motives, and strategies
of university foreign language students and their disposition to authentic oral and
written input. The Modern Language Journal, 74, 459- 470

Bremner, S. (1999). Language learning strategies and language proficiency: Investigating
the relationship in Hong Kong. Canadian Modern Language Review, 55, 490-514.

Brown, H. D. (2000). Principles of Language Learning and Teaching (4™ ed.). NY: Addison
Wesley Longman.

Chamot, A. U. & Kupper, L. (1989). Learning Strategies in Foreign Language Institution.
Foreign Language Annals, 22, 13-24

Chamot, A. U. & El-Dinary, P. B. (1999). Children’s learning strategies in language
immersion classrooms. The Modern Language Journal, 83, 319-338.

Chamot, A. U,, Barnhardt, S., El-Dinary, P. B., & Robbins, J. (1999). The learning strategies
handbook. New York: Pearson Education.

Chang, S. F., & Huang, S. C. (1999). Taiwanese English learners’ learning motivation and
language learning strategies. Proceedings of the Sixteenth Conference on English
Teaching and learning in the Republic of China (pp. 111-128). Taipei: The Crane
Publishing Co.

Chang, H. H. (2005). The relationship between extrinsic/intrinsic motivation and language
learning strategies among college students of English in Taiwan. Available at:
http://ethesys.lib.mcu.edu.tw/ETD-db/ETD-search/getfile? URN=etd-0725105-
105417 &filename=etd-0725105-105417.pdf

Chang, Ching- Yi & Liu, Shu-Chen & Lee, Yi-Nian (2007). A study of language learning
strategies used by college EFL learners in Taiwan. Assistant professor in the
Department of Applied English studies at Ming Dao University, 235- 257.

Chung, Y. T. (2000). The motivation and language learning strategies of students in high
school: A site study. Selected Papers from the Ninth International Symposium on
English teaching (pp. 284-292). Taipei, Taiwan: The Crane Publishing Co.

Cohen, A. (ed.) (1998). Strategies in Learning and Using a Second Language. London:
Longman.

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 173


http://oapub.org/edu/index.php/ejel
http://ethesys.lib.mcu.edu.tw/ETD-db/ETD-search/getfile?URN=etd-0725105-105417&filename=etd-0725105-105417.pdf
http://ethesys.lib.mcu.edu.tw/ETD-db/ETD-search/getfile?URN=etd-0725105-105417&filename=etd-0725105-105417.pdf

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

Corpus, H,, J., Lepper, R, M. & Iyengar, S., S. (2005). Intrinsic and Extrinsic Motivational
Orientations in the Classroom: Age Differences and Academic Correlates. Journal
of Educational Psychology, 97(2), 184-196.

Crooks, G., & Schmidt, R. W. (1991). Motivation: Reopening the research agenda.
Language Learning, 41, 469-512.

Csilla, S. (1999). The role of motivation in L2 learning. In S. Csilla (1999) Theory and
practice in applied linguistics. Working papers. Kodolanyi Janos University
College, Szekesfehervar. Retrieved October 28, 2003 from
http://www.mek.iif.hu/porta/szint/tarsad/nyelvtud/appling/appling.htm#bm4.

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human
behavior. NY: Plenum Press.

Deci, E. L., Vansteenkiste, M., Simons, J. Lens, W., & Sheldon, K. M. (2004). Motivating
learning, performance, and persistence: the synergistic effects of intrinsic goal

contents and autonomy-supportive contexts. Journal of Personality and Social
Psychology, 872, 246-160.

Dornyei & Otto, 1. (1998). Motivation in action: A process model of L2 motivation.
Working papers in applied linguistics (Thames Valley University, London), 4, 43-
69.

Dornyei, Z. (2001). Teaching and Researching Motivation. Harlow: Pearson Education.

Ehrman, M. E., & Oxford, R. L. (1991). Affective survey. Arlington, VA: Foreign Service
Institute.

Ellis, R. (1994). The Study of Second Language Acquisition. Oxford: Oxford University Press.

Ellis, R. (2008). The Study of Second Language Acquisition. Oxford: Oxford University Press.

Ellis, R. (1997). Second Language Acquisition. Oxford: Oxford University Press.

Ely, C. M. (1989). Tolerance of ambiguity and use of second language strategies. Foreign
Language Annals, 22, 437- 435

Gardner, R. C. (1985). Social psychology and second language learning: The role of attitudes and
motivation. London: Arnold.

Gardner, R. C,, Lalonde, R. N., Moocroft, R., & Evers, E. T. (1985). Second language
attrition: The role of motivation and use (Research Bulletin 638). Ontario:
University of Western Ontario.

Gardner, R. C,, Tremblay, P. F., & Masgoret, A. M. (1997). Toward a full model of second
language learning: An empirical investigation. Modern Language Journal, 81, 344-
362.

Genesee, F. and Upshur, J. A. (1996). Classroom-based Evaluation in Second Language
Education. Cambridge: Cambridge University Press.

Gieve, S. (1991). 'Goals and preferred language styles of Japanese English majors' in
Proceedings of the Conference on Second Language Research in Japan. International
University of Japan.

Griffiths, C. & Barr, J. M. (2001). Language learning strategies: Theory and perception.
ELT Journal, 53(30), 247- 254.

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 174


http://oapub.org/edu/index.php/ejel
http://www.mek.iif.hu/porta/szint/tarsad/nyelvtud/appling/appling.htm#bm4

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

Goh, C., & Kwah, P. F. (1997). Chinese EFL students’ learning strategies: A look at
frequency, proficiency and gender. Hong Kong journal of Applied linguistics, 2,
39-53.

Gottfried, A. E. (1985). Academic intrinsic motivation in elementary and junior high
school students. Journal of Educational Psychology, 77, 631- 645.

Gottfried, A. E. (1990). Academic intrinsic motivation in young elementary school
children. Journal of Educational Psychology, 82, 525 - 538.

Green, J. M. & Oxford, R. L. (1995). A closer look at learning strategies, L2 proficiency and
gender. TESOL Quarterly, 29(2), 261-297.

Griffiths, C. (2003). Patterns of language learning strategy use. System, 31(3), 367-383.

Harter, S., Connel, J. P. (1984). A model of children’s achievement and related self-
perceptions: competence, control, and motivation orientation. Advances in
motivation and achievement (pp. 219-250). Greenwich, CT: JAI Press.

Henderlong, J., & Lepper, M. R. (1997). Conceptions of intelligence and children’s motivational
orientations: A developmental perceptive. Paper presented at the biennial meeting of
the Society for Research in Children Developments, Washington, DC.

Hitz, R. & Driscoll, A. (1989). Praise in the classroom, ERIC Digests,

Hsiao, T. Y. (1997). An exploratory study of language learning strategies by learners of
English as a foreign language. Proceedings of the Fourteenth Conference on English
Teaching and Learning in the Republic of China (pp. 57-79). Taipei: The Crane
Publishing Co.

Johnson, K., and Johnson, H. (eds.) (1999). Encyclopedic Dictionary of Applied
Linguistics. Oxford: Blackwell Publishers Ltd]

Krashen, Stephen (2002-First Internet edition, December 2002). Second Language
Acquisition and Second Language Learning. University of Southern California.

Lukmani, Y. (1972). Motivation to learn and language proficiency. Language Learning,
22, 261-73.

Khamkhien, A. (2010). Factors affecting language learning strategy reported usage by
Thai and Vietnamese EFL learners. Electronic Journal of Foreign Language Teaching,
7(1), 66-85.

Lai, C., Y. (2009). Language Learning Strategy Use and English Proficiency of University
Freshmen in Taiwan. Tesol Quarterly, 43(2), 255-280

Li, P. & Pan, G. (2009). The relationship between motivation and achievement. English
Language Teaching, 2(1), 123-128.

Levesque, C., A. N. Zuehlke, L. R. Stanek, & R. M. Ryan (2004). Autonomy and
competence in German and American university students: a comparative study
based on self-determination theory. Journal of Educational Psychology, 96, 68-84.

Liao, Y. F. (2000). A Study of Taiwanese junior high school students” EFL learning motivation
and learning strategies. Paper presented at National Changhua University of
Education. Taiwan: Changhua.

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 175


http://oapub.org/edu/index.php/ejel

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

Lloyd, J., & Barenblatt, L. (1984). Intrinsic intellectuality: Its relations to social class,
intelligence, and achievement. Journal of Personality and Social Psychology, 46, 646-
645.

Locastro, V. (1994). Learning strategies and learning environments. TESOL Quarterly,
28(2),409- 414.

Macaro, E. (2001). Learning strategies in foreign and second language classrooms. London and
New York: Continuum.

MacIntyre, P., D. & Noels, K. A. (1996). Using social-psychological variables to predict
the use of language learning strategies. Foreign Language Annals 29(3), 373-386

Madrid, D. (2002). The power of the FL teachers” motivational strategies. Centro Virtual
Cervantes 25, 369- 422.

McNamara, C. (1999). General Guidelines for Conducting Interviews. Minnesota.

Mochizuki, A. (1999). Language learning strategies used by Japanese university students.
RELC Journal, 30(2), 101-113.

Mulalic, A., Shah, P. M., & Ahmad, F. (2009). Perceptual learning styles of ESL students.
European Journal of Social Sciences, 7(3), 101-113.

Narayanan, R., Rajasekaran Nair, N. & Iyyappan, S. (2008). Some factors affecting English
learning at tertiary level. Iranian Journal of Language studies, 2(4), 485-512.

Noels, K. A., Pelletier, L., & Pelletier, L. G. (1999). Perceptions of teacher communicative
style and students’ intrinsic and extrinsic motivation. Modern Language Journal, 83,
23- 34.

Noels, K., L. Pelletier, R. Clement, and R. Vallerand. (2000). “‘Why are you learning a
second language? Motivational orientations and self-determination theory’.
Language Learning, 50, 57-85.

Nisbet, D., L. (2002). Language learning strategies and English proficiency of Chinese university
students (Doctoral Dissertation, Regent University, 2002). Dissertation Abstracts
International, 63(10), 3500A

O'Malley, J. M. and A. U. Chamot (1990). Learning Strategies in Second Language
Acquisition. New York: Cambridge University Press.

Oxford, R. L. (1989). Use of language learning strategies: a synthesis of studies with
implication for strategy training, System, 17(2), 235-247.

Oxford, R. L., & M. Nyikos (1989). Variables affecting choice of language learning
strategies by university students. Modern Language Journal, 73, 291-300.

Oxford, R. L., & Crookall, D. (1989). Research on language learning strategies: Methods,
tindings, and instructional issues. Modern Language Journal, 73(4), 404-419

Oxford, R. L. (1990). Language Learning Strategies: What Every Teacher Should Know. New
York: Newbury House.

Oxford, R. L., (1993). Language learning strategies in a nutshell: Update and ESL
suggestion. TESOL Journal, 3, 18-22.

Oxford, R. L., Park-Oh, Y., Ito, S., & Sumrall, M. (1993). Learning a language by satellite
television: What influences student achievement? System, 21(1), 31-48

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 176


http://oapub.org/edu/index.php/ejel
http://e-flt.nus.edu.sg/v7n12010/khamkhien.htm#Nyikos M%23Nyikos M

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

Oxford, R. L. & Shearin, J. (1994). Language learning motivation: expanding the
theoretical framework. The Modern Language Journal, 78(1), 12-28.

Oxford, R. L. (2001). ‘Language learning styles and strategies” in M. Celce-Murcia (ed.):
Teaching English as a Second or Foreign Language. Boston: Heinle and Heinle.

Park, G. (1997). Language learning strategies and English proficiency in Korean
university students. Foreign Language Annals, 30, 197-219.

Peng, I. N. (2001). EFL motivation and strategy use among Taiwanese senior high school
learners. Paper presented at National Taiwan University of Education. Taiwan:
Taipei.

Phan, V.H., & V. H. Le (2009). An investigation into English learning motivation of upper
secondary school students in Quang Nam province. Tap Chi Khoa Hoc va Cong Nghé
- Dgi hoc Da Ning, 5(34), 163-171.

Phillips, V. (1991). A look at learner strategy use and ESL proficiency. The CATESOL
Journal, 4, 57-67

Politzer, R., and M. McGroarty. (1985). “‘An exploratory study of learning behaviors and
their relationship to gains in linguistic and communicative competence’. TESOL
Quarterly, 19, 103-23

Pong (2002). EFL motivation and strategy use among Taiwanese senior high school learners.
Paper presented at National Taiwan University of Education. Taiwan: Taipei.

Rahimi, M., Riazi, A. & Saif, S. (2004). An investigation into the factors affecting the use of
language  learning  strategies by  Persian  EFL  learners. From  http://
www.adacaa/org/revue/vol-11-no2-art-rahimi-saif.pdf

Ramage, K. (1990). Motivational factors and persistence in foreign language study.
Language learning, 40(2), 189-219.

Rubin, J. (1975). What the “good language learner” can teach us. TESOL Quarterly, 9, 41—
51.

Rubin, ]. (1987) Learner strategies: Theoretical assumptions, research history and
typology. In A. Wenden and J. Rubin (Eds.), Learner strategies and language learning.
(pp. 15-29). Englewood Cliffs, New Jersey: Prentice Hall.

Ryan, R. M. & E. L. Deci (2000). Intrinsic and extrinsic motivation: classic definitions and
new directions. Contemporary Educational Psychology, 25, 54-67.

Schmidt, R., D. Boraie, & O. Kassabgy (1996). Foreign language motivation: Internal
structure and external connection. In R. Oxfrod (Ed.) Language Learning Motivation:
Path Ways to the New Century (pp.9-70). Honolulu: University of Hawaii Press.

Tsan, S. C. (2008). Analysis of English Learning Strategies of Taiwanese Students at
National Taiwan Normal University. Educational Journal of Thailand 2(1), 84-94.

Tseng, W., Z. Dorneyi, & N. Schmitt (2006). A New approach to Assessing Strategic
Learning: The Case of Self-Regulation in Vocabulary Acquisition Applied
Linguistics 27(1), 78-102.

Vallerand, R. L., L. G. Pelettier, M. R. Blais, N. M. Briere, C. Senécal, & E. F. Vallieres.
(1992). The academic motivation scale: A measure of intrinsic, extrinsic, and
amotivation in education. Educational and Psychological Measurement, 52, 1003-1017.

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 177


http://oapub.org/edu/index.php/ejel
http://www.adacaa/org/revue/vol-11-no2-art-rahimi-saif.pdf

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

Vermunt, J. D. (1996). Metacognitive, cognitive and affective aspects of learning styles
and strategies: a phenomenographic analysis. Higher Education 31, 25-50.

Weinstein, C. and R. Mayer. (1986). ‘The teaching of learning strategies,” in M. Wittrock
(ed.): Handbook of Research on Teaching 3rd edn. New York: Macmillan.

Weinstein, C. E., . Husman, and D. R. Dierking. (2000). ‘Self-regulation interventions
with a focus on learning strategies,” in M. Boekaerts, P. R. Pintrich, and M. Zeidner
(eds): Handbook of Self-Regulation. San Diego: Academic Press.

Wenden, A. (1987). ‘"How to be a successful learner: insights and prescriptions from L2
learners” in A. Wenden and J. Rubin (eds.): Learner Strategies in Language Learning.
Englewood Cliffs, N. J.: Prentice Hall.

Wenden, A. L., & Rubin, J. (Eds.). (1987). Learner strategies in language learning.
Englewood Cliffs, NJ: Prentice-Hall

Wharton, G. (2000). Language learning strategy use of bilingual foreign language learners
in Singapore. Language learning, 50, 203-243.

Yang, N. D. (1993). Beliefs about language learning and strategy use: A study of college
students of English in Taiwan. Proceedings of the Tenth Conference on English
Teaching and Learning in the Republic of China (pp.193-219). Taipei: The Crane
Publishing Co.

Yu, H. C. (2006). Motivation and Learning Strategy Use among Junior High School Students
with  Difference  Levels  of  Academic  Achievement.  Available  at:

http://203.64.120.207/ETD-db/ETD-search/view-etd ?ZURN=etd-0821106-
171639&filename=etd-0821106-171639.pdf

European Journal of English Language Teaching - Volume 6 | Issue 1 | 2020 178


http://oapub.org/edu/index.php/ejel
http://203.64.120.207/ETD-db/ETD-search/view-etd?URN=etd-0821106-171639&filename=etd-0821106-171639.pdf
http://203.64.120.207/ETD-db/ETD-search/view-etd?URN=etd-0821106-171639&filename=etd-0821106-171639.pdf

Thi Minh Uyen Phan, Thi Tra My Ly, Thi Thuy Hang Nguyen, Nguyen Minh Ly Nguyen
THE RELATIONSHIP BETWEEN LEARNING STRATEGY USE IN ENGLISH AND
MOTIVATION OF STUDENTS AT A COLLEAGUE IN CAN THO CITY, VIETNAM

Appendixes

Appendix 1: Questionnaire on Motivation in Learning English (adapted from Schmidt,

et al., 1996)

Please read the following statements and circle the number that matches your opinion.

Strongly | Disagree | Uncertain | Agree | Strongly
Motivational questionnaire disagree agree
@ 2 3 @ ()
1. I like learning English. 1 2 3 4 5
2. I'learn English because I want to understand
. L . . 1 2 3 4 5
English-speaking films, videos, TV or radio.
3. I want to learn English because it is useful
. . 1 2 3 4 5
when [ travel in many countries.
4. If I improve my English proficiency, I will
. . . 1 2 3 4 5
earn financial benefits.
5. Even when I have no English class, I still
learn English through such facilities as English 1 2 3 4 5
books, the Internet, English films/TV/radio, etc.
6. English is important to me because it can
help me easily use the Internet, which provides 1 2 3 4 5
me with a wide knowledge of the world.
7. The main reason I am learning this class is
that my family/my teacher /my school wants 1 2 3 4 5
me to improve my English.
8. Studying English is important to me because
it will enable me to get to know new people 1 2 3 4 5
from different parts of the world.
9. I want to get good marks in this class
because it is important to show my result to my 1 2 3 4 5
family/teachers/my friends/others.
10. Studying English is important for me
. 1 2 3 4 5
because I'll need it for my future career.
11. Everyone in Vietnam should learn English 1 5 3 4 5
because it is a global language.
12. Being capable of speaking English will 1 5 3 4 5
increase my social status.
13. I am learning English because I want to 1 5 3 4 5
spend time in an English-speaking country.
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14. I need to know English because I will be
able to easily understand information and
materials in English on the Internet.

15. I learn English because I want to emigrate
to an English-speaking country.

16. The reason why Ilearn English is that I can
make friends with English-speaking tourists in
my city or with people on the Internet.

17. I want to learn English to be able to read
materials (books, journals, etc.) in English to
enrich my knowledge of my major.

18. English learning often makes me happy.

19. Ilearn English only because it is a
compulsory subject at school.

20. I do not like learning English even though I
know English is important for me.

21. If my English is good, I can find a good job
in a foreign company or get a post-graduate
scholarship in a foreign country.

22. Learning English is difficult, but I like it.

23. I feel proud of myself if I can speak English
well.

24. 1 think it is very interesting to learn English.

25. Learning English is not my interest.

26. Getting high marks in English tests
motivates me in learning English.

27. 1 think learning English is boring.

28. Learning English is my hobby.

NN N (NN NN
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Thank You Very Much for Your Help!
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Appendix 2: Bang Cau Hoi Vé Dong Lwc Hoc Tiéng Anh (Buoc phong theo Schmidyt, et
al., 1996)

Céac em hay doc nhitng cau dudi day va khoanh tron vao con sd phu hop véi y kién ctia
cac em.

Tuyétdéi | Khong | Khong | Pongy | Tuyét

khéng dong y chic dei
Ciu héi vé dong luc dong ¥ chin dong y
@ 2 3 @ (&)
1. T6i thich hoc tiéng Anh. 1 2 3 4 5
2. Téi hoc tiéng Anh boi vi toi mudn hiéu
dwoc cac phim, video, TV hodc dai phat 1 2 3 4 5
thanh tiéng Anh.
3. Téi mudn hoc tiéng Anh bdi vind cd ich
oA s L e I 1 2 3 4 5
khi t6i di du lich ¢ nhiéu quoc gia.
4. Néu kha nang tiéng Anh cua t6i tot hon,
A ALK A 1 2 3 4 5
toi o thé ki€m dwoc thu nhap cao hon.
5. Ngay ca khi t6i khong c6 16p hoc tiéng
Anh, t6i van hoc tiéng Anh thong qua cac 1 5 3 4 5

phuong tién nhw sach, internet, phim /TV/
dai phat thanh tiéng Anh.

6. Tiéng Anh thi quan trong véi t6i boi vi nd
c6 thé gitip t6i dé dang st dung internet noi 1 2 3 4 5
cung cap cho toi kién thirc rong veé thé gioi.

7. Ly do chinh vi sao t6i hoc 16p nay la ba me

/gido vién / truong tdi mudn tdi hoc tiéng 1 2 3 4 5
Anh t6t hon.

8. Hoc tiéng Anh thi quan trong v6i toi boi vi

no co thé gitp toi lam quen dwoc nhiéu 1 2 3 4 5

nguoi khip noi trén thé gidi.

9. T6i mudn dat diém cao trong 16p nay boi
vi doi vdi toi, viéc cho gia dinh/gido vién chu

nhiém/ban be va nhitng nguoi khac biét két ! 2 3 * >
qua hoc tap ctia minh la rat quan trong.

10. Hoc tiéng Anh thi rat quan trong véi toi

boi vi t6i can no6 cho nghé nghiép tuong lai 1 2 3 4 5
cuia minh.

11. Moi nguoi ¢ Viét Nam nén hoc tiéng Anh 1 5 3 4 5
boi vi nd 1a ngdn ngix toan cau.

12. Kha nang néi duoc tiéng Anh sé lam tang 1 5 3 4 5

dia vi xa hoi cua toi.
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13. T6i dang hoc tiéng Anh boi vi t6i mudn
dén ¢ mot nude ndi tiéng Anh mot thoi gian.

14. Tbi can biét tiéng Anh boi vi toi sé c6 the
dé dang tim kiém thong tin va tai liéu bang
tiéng Anh trén Internet.

15. T6i hoc tiéng Anh bai vi t6i mudn di cu
dén mot quic gia nodi tiéng Anh.

16. T6i hoc tiéng Anh d€ c6 thé két ban voi
khach du lich néi tiéng Anh ¢ thanh phd cua
minh hodc véi moi nguoi trén internet.

17. T6i mudn hoc tiéng Anh dé€ cé thé doc tai
liéu ( sach, bao .. .) bang tiéng Anh nham
lam giau kién thic cho chuyén nganh cua
toi.

18. Hoc tiéng Anh thwong lam t6i vui.

19. T6i hoc tiéng Anh chi vi n6 la mot mon
hoc bit budc & truong.

20. T6i khong thich hoc tiéng Anh ngay ca
khi toi biét tiéng Anh la quan trong véi toi.

21. Néu tdi gioi tiéng Anh, t6i c6 thé tim
duwogc mot cong viéc tot trong mot cong ty
nuedc ngoai hoac xin dwoc hoc b6ng thac si &
nudc ngoai.

22. Hoc tiéng Anh thi khé nhung t6i thich.

23. T6i cam thdy tw hao vé ban than néu toi
o6 thé ndi tiéng Anh tot.

24. T6i nghi hoc tiéng Anh that la thu vi.

25. Hoc tiéng Anh khong phai la sé thich cta
toi.

NN NN

W (W] W W

O N N S

26. Bat duoc diém cao trong cac bai kiém tra
tiéng Anh tao ddng lwc cho tdi trong viéc hoc
tiéng Anh.

27. T6i nghi hoc tiéng Anh that la nhat nhéo.

28. Hoc tiéng Anh la s¢ thich cta toi.

Cam On Sy Giup Do Cua Cac Em!
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Appendix 3: The Strategy Inventory For Language Learning, Esl/Efl Version 7.0

(adapted from Oxford, 1990)

Please read the following statements and circle the number that matches your opinion.

Strongly | Disagree | Arenot | Agree | Strongly
Language learning strategies disagree sure disagree
@ 2 3 @ (&)
1. I try to make connections between what I
already know and new things I learn in 1 2 3 4 5
English.
2. I'use new English words in a sentence so I
1 2 3 4 5
can remember them.
3. I connect the sound of a new English word
with an image or picture of the word to help 1 2 3 4 5
me remember the word.
4. I remember a new English word by
making a mental picture of a situation in 1 2 3 4 5
which the word might be used.
5. I use rhymes to remember new English 1 5 3 4 5
words.
6. I use flashcards to remember new English 1 ) 3 4 5
words.
7. 1 physically act out new English words. 2 3 4 5
8. I often review English lessons. 2 3 4 5
9. I remember new English words or phrases
by remembering their location on the page, 1 2 3 4 5
on the board, or on the street sign.
1.0. I say or write new English words several 1 5 3 4 5
times .
11. I try to talk like native English speakers. 1 2 3 4 5
12. I often practice pronouncing English
1 2 3 4 5
vowels and consonants..
12.3. I use the English words I know in 1 5 3 4 5
different ways.
14. I start conversations in English whenever 1 5 3 4 5
I can.
15. I watch English language TV shows or
oo . 1 2 3 4 5
movies in English.
16. I read for pleasure in English. 1 2 3 4 5
17. I write simple sentences in English to
. . . 1 2 3 4 5
chat online with my friends.
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18. 1 first skim an English passage (read over
the passage quickly) then go back and read
carefully.

19. I try to memorize both written and
spoken English sentence patterns.

20. I find the meaning of an English word by
dividing it into parts that I understand.

21.1 try not to translate word-for-word.

22. I summarize information that I hear or
read in English.

23.1 guess the meanings of unfamiliar
English words through context.

24. When I can’t think of a word during a
conversation in English, I use gestures.

25. I try to make up new words if I do not
know the right ones in English.

26. I read English without looking up every
new word.

27. 1 try to guess what the other person will
say next in English.

28. If I can not think of an English word, I
use a word or phrase that means the same
thing.

29. I try to find as many ways to use my
English as I can.

30. I review my English mistakes to help me
do better.

31. I pay attention to new words,
pronunciation, grammar and word choice
when someone is speaking English.

32. I try to find out how to be a better learner
of English from my teachers, friends and
others.

33. I plan my schedule so I will have enough
time to study English.

34.1look for people I can talk to in English.

35. I'look for opportunities to read as much
as possible in English.

36. I have clear goals for improving my
English skills.

37.1think about my progress in learning
English.

38. I try to relax whenever I feel insecure in
my English.

39. I encourage myself to speak English even
when I am afraid of making a mistake.

40. I give myself a reward or punishment
when I get good or bad marks in English
tests.
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41. I recognize that I am tense or nervous
when I am studying or using English.

42. I write down my feelings in a language
learning diary.

43. T talk to someone else about how I feel
when I am learning English.

44.1f I do not understand what someone is
saying in English, I ask him or her to slow
down or say it again.

45. I ask English speakers to correct my
mistakes when I talk.

46. 1 practice English with other students.

47.1 ask for help from English speakers.

48. In my English class, I try to ask questions
in English.

N (NN N

WD (W] W

N T NG NN

49. I try to learn about the culture of English
speakers.

Thank You Very Much For Your Help!
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Appendix 4: Ban Khao Sat Chién Thuat Hoc Ngon Ngtt (Buoc phong theo Oxford,

1990)

Céac em hay doc nhitng cau dudi day va khoanh tron vao con sd phu hop véi y kién ctia

cac em.
Tuyét déi | Khong | Khong | Dong | Tuyét
khong | dongy | chac ¥ dai
Chién thuét hoc ngén ngir dong y chin dong y
(1) (2) (3) ) (5)
1. T6i c8 géng lién két gitta cai minh da biét va cai
. o 1 2 3 4 5
moi hoc trong tiéng Anh.
2. Toi ddt cau voi nhitng tir tiéng Anh moi dé ¢
R 1 2 3 4 5
thé nhé chiung.
3. Tdi lién hé am cua tir tiéng Anh v6i mot hinh
< 1 N 1 2 3 4 5
tuong hodc btic tranh dé€ gitip t6i nhd tie.
4. Toi nhé tir maéi béng cach tao ra mot bire tranh
trong dau vé mot tinh huéng ma tir nay c6 thé 1 2 3 4 5
duoc dung trong tinh hudng do.
5. ",1".01 st dung cac van trong tiéng Anh dé nho ti 1 5 3 4 5
moi.
6. Toi stt dung cac thé ghi chti tit méi (bang tranh, 1 5 3 4 5
chit hodc s0) dé nho tir tiéng Anh.
7. T6i hoc tir méi bang cach dién dat chung bang
W 1 aiA 1A 1 2 3 4 5
ctr chi, diéu bo.
8. Toi thuong xuyén On bai tiéng Anh. 1 2 3 4 5
9. Tdi nhé tir hodc cum tir tiéng Anh méi bang
cach nhé vi tri ctia chting trén trang sach, trén bang 1 2 3 4 5
hodc trén bang chi duong.
10.T6i noi hodc viét tir tiéng Anh mdi nhiéu lan. 1 2 3 4 5
11.T4i c8 gang néi tiéng Anh gidng nhuwr nguodi ban 1 ) 3 4 5
Xt
12. T6i thuong luyén phat am cac nguyén am va
N 1 2 3 4 5
phu am tiéng Anh.
13. T6i st dung tir tiéng Anh t6i biét bang nhiéu 1 5 3 4 5
cach khac nhau.
14. T6i bat chuyén béng tiéng Anh bat ct ltic nao
Ar 1 1 2 3 4 5
toi co thé.
15. T6i xem cac chuong trinh TV hoac phim anh
S 1 2 3 4 5
bang tiéng Anh.
16. Toi doc d€ giai tri bang tiéng Anh. 1 2 3 4 5
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17. Tdi viét nhitng ciu don gian bang tiéng Anh d&
tdn gau véi ban be trén internet.

18. Dau tién t6i doc ludt qua doan van tiéng Anh
(doc doan van that nhanh) roi sau d6 quay lai va
doc ki hon.

19. T6i c6 gang nhd nhitng mau cau tiéng Anh
trong van ndi lan van viét.

20. T6i tim nghia ctia mot tir tiéng Anh bang cach
chia nd ra lam nhiéu phan ma t6i hiéu duoc.

21. T6i 8 gang khong dich ting tir mot.

22. Toi tém tat thong tin ma téi nghe hay doc bang
tiéng Anh.

23. T6i doan nghia nhiing ttr tiéng Anh méi thong
qua ngit canh.

24. Khi t6i khong thé suy nghi ra ttr can noéi trong
ltc dam thoai bang tiéng Anh, tdi dién ta bang
diéu bd.

25. T6i 8 gang tao tir méi néu t6i khong biét dugc
tlr ding bang tiéng Anh.

26. Toi doc tiéng Anh ma khong can tra tir dién
mdi tir moi.

27. Trong ltic dam thoai bing tiéng Anh, toi c§
géng doan trredc y nguodi khac sé néi tiép theo.

28. Néu toi khong thé nghi ra mot tir tiéng Anh, toi
stt dung mot ttr hodc cum tir dong nghia.

29. T6i 8 gang tim nhiéu cach dé sit dung tiéng
Anh.

30. T6i xem lai nhitng 18i trong tiéng Anh dé c6 thé
hoc t6t hon.

31. Téi chu y dén tir méi, cach phat am, ngtr phap
va cach dung tir khi nghe nguoi khac ndi tiéng
Anh.

32. T6i ¢8 gang hoc hoi tir thay ¢d, ban bé va nhiing
nguoi khac d€ o thé tré thanh nguoi hoc tiéng
Anh t6t hon.

33. T6i lap thoi khoa biéu dé€ c6 du thoi gian hoc
tiéng Anh.

34. Toi tim nguoi c6 thé néi chuyén bang tiéng Anh
vOi toi .

35. T6i tim co hoi d€ doc tiéng Anh cang nhiéu
cang tot.

36. Toi c6 muc tiéu rd rang d€ cai thién cac ky nang
tiéng Anh ctia minh.

37. T6i ludn xem xét, danh gia vé tién do hoc tiéng
Anh ctia minh.

38. Tdi c8 gang thu gian bat ctt ltic nao t6i cam thdy
lo lang khi hoc tiéng Anh.

39. Téi tu khuyén khich minh néi tiéng Anh ngay
ca khi toi s pham 16i khi néi.
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40. T6i ty thwong cho minh hodc phat minh khi toi
dat duoc diém t6t hodc diém xdu trong cac bai
kiém tra tiéng Anh.

41. Toi thdy rang toi hay lo 1ang, bon chén khi toi
dang hoc hodc str dung tiéng Anh.

42. T6i viét cam nghi ctia minh trong nhat ky hoc
ngoai ngit.

43. Toi ké cho nguoi khac nghe vé cam nhan cta
toi trong ltic hoc tiéng Anh.

44. Néu tdi khong hiéu nguoi khac néi gi bang
tiéng Anh, t6i yéu cau anh ay hodc c6 ay no6i cham
hodc lap lai.

45. T6i nho ngwdi ban xt néi tiéng Anh stra 16i cho
toi trong ltc ndi chuyén.

46. Toi thuc hanh tiéng Anh véi nhitng sinh vién
khac.

47. T6i nho giup d6 tit nhitng nguoi ban x nodi
tiéng Anh.

48. To6i c8 gang dat cau hoi bang tiéng Anh trong
16p hoc tiéng Anh.

49. Tdi ¢8 gang hoc van hoa ctia nguoi noi tiéng
Anh.

Cam On Sy Giup D& Ctia Cac Em!
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Appendix 5: Questions For Interviewing

1. Why do you study English?

a. Suggested questions related to intrinsic motivation:

Do you study English because you like it?
Do you feel happy when studying English? Why?
Is learning English interesting?

b. Suggested questions related to extrinsic motivation:

Do you learn English because you need it for your future career?
Do you learn English only because it is a compulsory subject at school?
Do you learn English because it is useful when you travel in many countries?

2. How do you learn English?

a. Suggested questions related to meta-cognitive strategies:

What do you think about your English? Do you think you are at high, medium or
low level of proficiency?

When you receive the teacher’s feedback on your mistakes, what do you do? Do
you review them to study better?

When you listen to someone speaking English, do you pay attention to new words,
pronunciation, grammar, and word choice?

Do you often read in English? What do you read? How can you find those
materials? From bookstores, libraries, the internet, or any other resources?

When you got poor marks in English, did you try to find out the reasons? Did you
do anything to improve your English after that? How?

Do you have a plan for your English learning? Have you ever tried to find out a
suitable way for yourself to study English better?

b. Suggested questions related to cognitive strategies:

What do you do to remember new English words?

Do you say or write new English words several times to remember them?

Do you use new English words in a sentence so you can remember them?

How do you practice English sound? Do you notice vowels (e.g. /ei/, /i/, /ai/, /ou/)
or consonants (e.g. /t/, /s/, /m/...)?

Do you watch English language TV shows or movies?

c. Suggested questions related to compensation strategies

When you do not understand English words while reading, what do you do to
know their meanings?
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e Do you guess the meanings of unfamiliar English words through context? Have
you ever used this strategy?

e When you can not think of a word during a conversation in English, what do you
do? Do you use gestures? Have you ever used this strategy? Have you known
about these strategies? Have you ever learned how to use them?

d. Suggested questions related to affective strategies

e When you feel insecure or nervous in studying English, what do you do? Do you
try to relax? How?

e When you are afraid of making mistakes in using English, what do you do? Do
you encourage yourself to use it or do you give up? How often you find yourself
in that situation?

e Are you confident in learning English? Why/why not?

e If you are not confident, what do you do to overcome this?

e. Suggested questions related to memory strategies

Do you often try to learn by heart English vocabulary and structures? If yes, how do
you do that? (Do you use them in a sentence? Do you use flashcards? Do you often
review them?)

f. Suggested questions related to social strategies
e If you do not understand what someone is saying in English, what do you do? Do
you ask him or her to slow down or say it again?
e Do you often practice English with other students?
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Appendix 6: Cau Hoi Phong Van

1. Tai sao em hgc tiéng Anh?

a. Cau hoi goi y cho viéc hoc tiéng Anh do cic tic dong bén trong

C6 phai em hoc tiéng Anh la do em thich?
Em c6 cam thay vui khi hoc tiéng Anh khong? Tai sao?
Hoc tiéng Anh c6 thu vi khong?

b. C4u hoi goi y cho viéc hoc tiéng Anh do cac tic dong bén ngoai

Cé phai em hoc tiéng Anh vi em can né cho nghé nghiép twong lai?
C6 phai em hoc tiéng Anh vi né 1a mén hoc bat budc & truong?
Cé phai em hoc tiéng Anh vi n6 hitu ich khi em di du lich & nhiéu qudc gia?

2. Em hoc tiéng Anh nhu thé€ nao?

a. Cau hoi ggi y cho viéc sit dung chién thuét siéu nhan thirc

Em nghi gi vé tiéng Anh ctia em? Theo em, trinh d6 tiéng Anh ctia em la cao, trung
binh hay thap?

Khi em nhan dwoc gép y ctia gido vién vé 18i ctia em trong bai lam, em lam gi véi
nhitng 16i nay? Em c6 xem lai nhitng 15i d6 d€ gitip minh hoc t6t hon khong?

Khi em nghe ai d6 noi tiéng Anh, em c6 chti y dén tit méi, cach phat am, ng phap
va cach dung tit khong?

Em c6 thuong doc tiéng Anh khong? Em doc nhitng tai liéu gi? Em c¢6 thé tim
nhiing tai liéu d6 bang cach nao? tir nha sach, thur vién, internet hodc bat ky cac
nguon khac?

Khi em bj diém thap mon tiéng Anh, em c6 ¢5 gang tim hiéu nguyén nhan tai sao
khong? Sau d6 em c6 1am gi d€ cai thién tiéng Anh ctia em khong? Bang cach nao?
Em c6 k& hoach cho viéc hoc tiéng cia em khong? Em da ting cd gang tim cho
minh mdt phwong phap phut hop dé€ hoc tiéng Anh t6t hon chua?

b. Cau hdi goi y cho viéc st dung chién thuit nhén thirc

Em la gi d€ nh¢ tir mdéi tieng Anh?

Em c6 ndi hoac viét tir méi tiéng Anh nhiéu lan d€ nhd ching khong?

Em c6 ddt cau vdi cac tir moi d€ cd thé nhd chung khong?

Em thiec hanh cac am cta tiéng Anh nhu thé nao? Em ¢6 cht1 y dén cac nguyén am
nhuw /ei/, /i/, /ai/, fou/ hay la /t/, /s/, /m/...?

Em c6 xem cac chuong trinh TV hay phim anh bang tiéng Anh khong?

c. Cau hai goi y cho viéc st dung chién thuit diéu dinh trong hoc tap

Khi em khong hiéu cac tir tiéng Anh méi trong lac doc, em lam gi d€ biét nghia
cta chung?
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Em c6 dodn nghia ctia nhitng tit mdi thong qua ngtr canh khong? Em da tieng st
dung chién thuat nay chua?

Khi em khéng thé suy nghi ra mot tlr can néi trong ltic dam thoai bang tiéng Anh,
em lam gi? Em c6 st dung ctr chi va diéu bo khong? Em da tiing sit dung chién
thuat nay chwa? Em c6 biét nhitng chién thuat nay khong? Em c6 ting hoc cach
stt dung nhitng chién thuat nay chwa?

d. Cau hoi goi y cho viéc sir dung chién thuét c6 anh huwdng trong hoc tap

Khi em cam thay lo lang hay héi hop trong ltic hoc tiéng Anh, em lam gi? Em c6
6 gang thu gian khong? Bang cach nao?

Khi em so pham 16i trong ltc stt dung tiéng Anh, em lam gi? Em c6 tu khuyén
khich minh st dung tiéng Anh khong? hay la em ttr bo? Em ¢6 thwong gap nhing
tinh huéng nhu vay khong?

Em c6 tu tin trong viéc hoc tiéng Anh khong? Hay néu ly do cho cau tra 10i cua
em.

Néu em khong tu tin, em lam gi d€ vuot qua chuyén nay?

e. Cau hoi ggi y cho viéc sit dung chién thuét ghi nhé
Em c6 thuong c8 gang hoc thudc long tir ving va cdu tric tiéng Anh khong? Néu cd,
em hoc bang cach nao? (Em c6 stt dung chting trong cau khong? Em c6 st dung cac thé

ghi cha ttt mdi khong? Em c6 thuwong on lai ching khong?

f. Cau hoi goi y cho viéc sit dung chién thuit giao tié€p

Néu em khong hiéu nguoi khac néi gi bang tiéng Anh, em thuong lam gi? Em c6
yéu cau anh dy hodc ¢6 dy ndi cham hoac ldp lai khong?
Em c6 thuc hanh tiéng Anh véi nhitng sinh vién khac khong?
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Appendix 7: Reliability Analysis of Questionnaire on Motivation in Learning English

1. M1
2. M2
3. M3
4. M4
5. M5
6. M6
7. M7
8. MS8
9. M9
10. M10
11. M11
12. M12
13. M13
14. M14
15. M15
16. Mi16
17. M17
18. M18
19. M19
20. M20
21. M21
22. M22
23. M23
24. M24
25. M25
26. M26
27. M27
28. M28

Mean

3.9013
3.5000
3.9605
4.5066
3.0789
4.1776
3.2105
3.9145
3.3158
4.6118
4.2895
3.6053
2.7237
4.0395
2.1053
3.6118
4.0592
3.4211
2.3947
1.8355
4.1053
3.7566
4.3816
3.7237
3.5066
4.1579
4.0855
3.4605

Std Dev

.8359
1.0164
.8603
.6611
.9596
.7814
1.1884
9203
1.1533
.5644
.7943
.8624
1.0808
.8046
1.0495
1.0167
.8157
9527
1.2079
1.0638
.8852
9420
7273
9221
1.1680
.8065
9963
1.0091

Cases

152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
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Appendix 7: Reliability Ananlysis-Scale (Alpha)

a. [tem-total Statistics

Scale Scale Corrected

Mean Variance Item- Alpha

if Item if Item Total if Item

Deleted Deleted Correlation Deleted
M1 97.5395 141.2700 .4820 .8605
M2 97.9408 140.4799 4164 .8619
M3 97.4803 138.7281 .5960 .8575
M4 96.9342 146.5652 .2839 .8650
M5 98.3618 141.0139 4217 .8618
M6 97.2632 142.7780 .4368 .8617
M7 98.2303 146.9466 1106 .8724
M8 97.5263 136.3172 .6692 .8551
M9 98.1250 141.6465 3122 .8656
M10 96.8289 145.2421 .4400 .8626
Mi11 97.1513 143.4405 .3929 .8627
M12 97.8355 144.3900 .3094 .8646
M13 98.7171 136.5883 .5458 .8579
M14 97.4013 140.8909 .5239 .8596
M15 99.3355 139.2973 .4500 .8609
Mi16 97.8289 137.1494 5611 .8577
M17 97.3816 138.9130 .6224 .8572
M18 98.0197 135.8605 .6654 .8550
M19 99.0461 153.5409 -.1154 .8798
M20 99.6053 156.4657 -.2274 .8806
M21 97.3355 140.3039 .4987 .8599
M22 97.6842 137.0254 .6182 .8564
M23 97.0592 142.7448 4760 .8611
M24 97.7171 136.7737 .6455 .8558
M25 97.9342 138.2473 4345 .8616
M26 97.2829 142.2307 .4505 .8613
M27 97.3553 144.5484 .2507 .8666
M28 97.9803 135.7148 .6300 .8556

Reliability Coefficients
N of Cases = 152.0

N of Items =28

Alpha = .8666
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Appendix 8: Reliability Analysis of the Strategy Inventory For Language Learning

1. 51

2. 52

3. S3

4. 54

5. S5

6. 56

7. 57

8. 58

9. 59

10. 510
11. 511
12. 512
13. 513
14. 514
15. 515
16. 516
17. 517
18. 518
19. 519
20. 520
21. 521
22. 522
23. 523
24. 524
25. 525
26. 526
27. 527
28. 528
29. 529
30. S30
31. S31
32. 532
33. 533
34. 534
35. S35
36. S36
37. 537
38. 538
39. 539
40. 540
41. 541
42. 542
43. 543
44. 544
45. 545
46. 546

Mean

3.2697
2.7434
2.8750
2.7961
2.8092
2.3092
2.1118
3.1316
2.9079
3.8947
2.9276
2.5000
2.8816
2.6053
2.9868
2.0329
3.7039
3.5395
3.2434
2.6645
2.9605
2.8816
3.3224
3.1053
2.3355
2.1447
2.7171
3.0066
3.1382
3.4539
3.5132
3.7632
2.5329
2.6118
3.1382
2.9737
3.2895
3.5724
3.0592
2.3750
3.4803
1.5658
3.0724
3.7632
1.9079
2.9013

Std Dev

1.0292
1.1877
1.1698
1.1756
1.0594
1.1750
1.1191
1.0401
1.1813
1.1227
1.2076
1.0422
1.1035
1.2024
1.1848
1.0760
1.1499
1.1151
1.0734
1.2067
1.2064
1.0731
1.0894
1.2134
1.0544
1.1760
1.1123
1.1069
1.0921
1.1267
1.1217
1.0405
.9554

1.0799
1.1279
1.0545
9672

1.0710
1.1113
1.0846
1.1678
.8029

1.2021
1.0341
1.1529
1.0720

Cases

152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
152.0
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47. S47 1.8487 1.0658 152.0
48. S48 2.6711 1.1145 152.0
49. 549 2.7237 1.1462 152.0

Reliability Analysis-Scale (Alpha)

Scale Scale Corrected

Mean Variance Item- Alpha

if Item if Item Total if Item

Deleted Deleted Correlation Deleted
S1 138.4934 810.8609 .5454 .9466
S2 139.0197 799.4632 .6405 .9460
S3 138.8882 815.5702 4034 9474
54 138.9671 813.1049 .4386 .9472
S5 138.9539 810.2959 .5384 .9466
S6 139.4539 813.8389 4277 9473
S7 139.6513 815.7121 4212 9473
S8 138.6316 812.9627 .5032 .9468
59 138.8553 807.3696 5232 .9467
S10 137.8684 811.5720 .4855 .9469
S11 138.8355 799.6880 .6258 9461
S12 139.2632 803.4800 .6656 .9460
S13 138.8816 803.2839 .6297 9461
S14 139.1579 810.5974 4651 9471
515 138.7763 816.5589 .3829 .9476
S16 139.7303 809.2314 .5472 .9466
S17 138.0592 817.3673 .3833 .9475
S18 138.2237 800.5324 .6674 .9459
S19 138.5197 803.1122 .6513 .9460
520 139.0987 804.2617 .5577 .9465
S21 138.8026 815.8416 .3859 .9476
522 138.8816 811.4296 5122 .9468
523 138.4408 813.8905 4635 9471
524 138.6579 810.6239 4602 9471
525 139.4276 814.4583 4706 .9470
526 139.6184 829.1382 .1974 .9487
527 139.0461 810.0575 .5148 .9468
528 138.7566 805.0596 .5987 9463
529 138.6250 803.3088 .6363 9461
S30 138.3092 796.9038 .7187 .9456
S31 138.2500 800.6258 .6618 .9459
532 138.0000 803.4570 .6671 .9460
S33 139.2303 805.7546 .6863 .9460
S34 139.1513 801.6127 .6723 .9459
S35 138.6250 797.3485 .7107 .9456
S36 138.7895 807.2269 .5933 .9464
S37 138.4737 816.8867 4715 .9470
S38 138.1908 818.6057 .3939 9474
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539
540
541
542
543
544
545
546
547
548
549

138.7039
139.3882
138.2829
140.1974
138.6908
138.0000
139.8553
138.8618
139.9145
139.0921
139.0395

Reliability Coefficients
N of Cases = 152.0

N of Items =49
Alpha =.9479

804.7793
815.6828
845.2638
821.4310
832.7316
803.5364
806.2968
816.2126
814.9661
805.8855
815.3097

.6007
4363
-.0403
4740
.1400
.6701
.5539
4331
4567
.5810
4166

.9463
9472
.9500
9471
.9491
.9460
.9465
9472
9471
9464
9473
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Appendix 9: Multiple Anova Tests on Strategy Use by Intrinsic Motivation Level

SS Df F Sig.
Between Groups 8.94 2
MEM Within Groups 59.38 149 11.21 .000
Total 68.32 151
Between Groups 10.33 2
COG Within Groups 60.85 149 12.65 .000
Total 71.19 151
Between Groups 3.95 2
COMP Within Groups 72.38 149 4.07 .019
Total 76.34 151
Between Groups 18.78 2
META Within Groups 80.28 149 17.43 .000
Total 99.06 151
Between Groups 2.38 2
AFF Within Groups 57.69 149 3.07 .049
Total 60.07 151
Between Groups 8.10 2
SOCI Within Groups 69.93 149 8.62 .000
Total 78.03 151
Between Groups 7.79 2
OVERLLS Within Groups 42.46 149 13.67 .000
Total 50.25 151
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Appendix 10: Multiple Anova Tests On Strategy Use By Extrinsic Motivation Level

SS Df F Sig.
Between Groups 12.58 2
MEM Within Groups 55.74 149 16.81 .000
Total 68.32 151
Between Groups 14.46 2
COG Within Groups 56.73 149 18.98 .000
Total 71.19 151
Between Groups 6.44 2
CcOMP Within Groups 69.89 149 6.86 .001
Total 76.34 151
Between Groups 15.10 2
META Within Groups 83.96 149 13.39 .000
Total 99.06 151
Between Groups 2.78 2
AFF Within Groups 57.29 149 3.62 .029
Total 60.07 151
Between Groups 7.26 2
SOCI Within Groups 70.76 149 7.65 .001
Total 78.03 151
Between Groups 8.98 2
OVERLLS Within Groups 41.27 149 16.21 .000
Total 50.25 151
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