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Abstract:

This study examined the effectiveness of teacher’s descriptive praise on the English
composition skill of bridging students in a privately run secondary education institution
in Lapu-lapu City, Cebu, Philippines. It was carried out though a quasi-experimental
research design with crossover. This research made use of two groups; one receiving
detailed feedback through descriptive praise on a previously written essay, and another
not receiving any. The first phase made use of one intact section acting as the control
group and another intact section as the experimental group. The second phase was
completed by crossing over the two groups. The intact section assigned to the control
group during the first phase was assigned to the experimental group in the second phase,
and the reverse for the other intact section group. The researchers employed descriptive
and inferential statistics analyses of data collected from the students” outputs. Analyses
were focused on the pre-test and post-test English composition skill level of bridging
students, the significant difference in the English composition skill levels in the pre-test
and post-test and the significant improvement in the English composition skill levels of
the students from pre-test to the post-test. This study was anchored on Feedback
Intervention Theory advocated by Kluger and DeNisi and from the Law of Recency by
Thorndike. Findings revealed that a bridging student may improve his English
composition skill even without the use of descriptive praise as this type of feedback
intervention improved the bridging student’s English compositions skill only as far as
the basic level. It is concluded that the use of descriptive praise alone in effecting
improvement on the students” English composition skill is not adequate. The authors
hereby suggest the application of other forms of feedback interventions such as mediated
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learning opportunities, careful scaffolding, corrective information or even computer-
provided feedback mechanism.

Keywords: descriptive praise, feedback intervention, English compositions skill,
bridging students, feedback intervention theory, law of recency

1. Introduction

The academic community always affirms the innate connection between successful
teaching and improved achievement of students (Rodriguez and Abocejo, 2018). Granted
that performance feedback is a generally acknowledged teaching strategy geared
towards student learning (Higgins, Hartley and Skelton, 2010; Sugai et al., 2010S; prick,
Knight, Reinke, Skyles and Barnes, 2010), it is crucial to recognize the quality and scope
impact of performance feedback, especially for students” academic behaviour (Jolejole-
Caube, Dumlao and Abocejo, 2019) and motivation in learning (Helwa, 2014).

Sustainably, it should be noted that among the inherent tenets of basic education,
aside from cognitive and social development of students (Abocejo and Padua, 2010), is to
inculcate the young learners’ life-long learning of self-esteem (Chan and Lam, 2010),
responsible attitude and sincerity (Fernandez and Abocejo, 2014), accountability in the
consequences of actions, value justice (Kimonis, Ogg and Fefer, 2014), respect of each
person’s rights, nurture human relationships based fairness and the common good,
acceptance of other person the way they are (Moilanen, Shaw and Fitzpatrick, 2010),
respect towards nature, the environment and society.

Chan and Lam (2010) and Schartel (2012) clarified how effective feedback enables
learners to optimize their ability at various stages of the learning process, raise their
knowledge, strengths and appreciation in areas which need improvement thereby
recognize the steps to take for results enhancement. Good feedback provides students
with better understanding about a topic and gives clearer guidance on how to improve it
(Ferris, Liu, Sinha and Senna, 2013). Feedback brings about confidence to students,
strengthen self-awareness and drives enthusiasm towards learning (University of
Reading, 2010)

Feedback is the input that a student gets after completing a piece of work which
can be given in a variety of formats (University of Reading, 2010). The students are given
the opportunity to evaluate their outputs, assess where they did right or wrong and
recognize the areas where they need to concentrate to enhance their learning and success
(Schartel, 2012; Meerah and Halim, 2011; Higgins, Hartley and Skelton, 2010). Feedback
is commonly regarded as an effective tool for enhancing the learning process crucial
towards achieving the desired quality instruction. Hatziapostolou and Paraskakis (2010)
explained that feedback is as influential factor in the students’ learning development.

Nevertheless, some of the assumptions regarding the use of feedback were
disturbing. First, Voerman, Meijer, Korthagen and Simons (2012) found out that about
one-third of feedback interventions led to reduced learning. In essence, feedback bring
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about varied effects on the learning process. Second, existing research (Akalin and
Sucuoglu, 2015) reported that feedback in the classroom is seldom given, although the
study focused on investigating the level of feedback in classroom interaction.

Feedback provision tends to be minimal in a classroom setting; at best, observable
only in few cases per day (Spilt, Leflot, Onghena and Colpin, 2016). Moreover, Pauli
(2010) noted a low level of feedback interventions that teachers often ask new questions
or give more explanations without authentic review of students’ responses. When
feedback was received, it was often non-specific and in the form of praise: "good" or "right"
or "well done!" Similar to Pauli (2010), Spilt, Leflot, Onghena and Colpin (2016) discovered
that praise the most commonly used feedback approach by teachers.

Meanwhile, teacher praise becomes very effective when it is contingent, concise,
specific and authentic (Partin et al., 2010; Cavanaugh, 2013; Hawkins and Heflin, 2011).
Contingent praise takes place as a result of a behaviour; descriptive praise elicits
description of the behaviour being praised. This statement is both contingent and
descriptive. Nonetheless, years of research consistently showed low rates of praise giving
by teachers and continue to be low (Rathel, Drasgow, Brown and Marshall, 2013),
indicating that praises, even if seen being effective, are used and practiced by very few
educators. Feedback bears substance in the enhancement of learning, such that there are
considerable interests to determine whether a teacher praise is an effective feedback
intervention (Pinter, East and Thrush, 2015) to enhance learning particularly on the
students” English compositions skill.

The authors contend that providing descriptive praises motivate and strengthen
positive behaviours among students. Arguably, the general tenets of praise are less
understood by many educators, more specifically among classroom teachers. Effective
praises done to students facilitate and reinforce the learning process. Giving constructive
compliments and feedback enhance students” confidence and, at the same time, amplify
pro-academic dispositions among young classroom learners. In fact, when effectively
used, genuinely practiced and successfully implemented, descriptive praise can bring
about a lasting impact on students’ attitudes and morale leading to fortified relationship
between teachers and student learners.

1.1 Study objectives

This study investigated the effectiveness of teachers” descriptive praise on the English
composition skill of bridging students in a privately run secondary learning institution
in Lapu-lapu City, Cebu, Philippines. Specifically, it determined and described the pre-
test and post-test English composition skill level of bridging students, the significant
difference in the English composition skill level of the bridging students between pre-
tests and between post-tests, and the significant improvement in the English composition
skill level of bridging students from pre-test to post-test.
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2. Literature Review

Providing feedback as appreciation of students’ good performance is a widely
acknowledged intervention tool both for classroom management and student academic
behaviour improvement (Sprick et al.,, 2010; Sugai et al.,, 2010). These academic
interventions may be practiced with supplementary repeat, reinforced goal setting and
regular feedback provision. Alternatively, behavioural mediations involve different
timetables for reinforcement, redirection or augmented application of specific praise for
favourable behavioural change (Solomon, Klein and Politylo, 2012). Teachers employ
various strategies, techniques and procedures to oversee student behaviour thereby
create conducive environments towards learning (Cunado and Abocejo, 2018). Two of
these techniques are giving of praise and providing opportunities for students to
appropriately respond to the learning processes (Nelson, Young, Young and Cox, 2010;
Cavanaugh, 2013; Partin et al., 2010).

A type of intervention that can be embedded into typically occurring classroom
activities and routines involves the use of comments without an explicit instruction to
respond (Graham, MacArthur, Fitzgerald, 2013; Nelson et al., 2010). This intervention
may take the form of descriptive praises where students are given comments about their
performance on a task through the use of praise statements while carefully avoiding
corrective feedback (Westmacott, 2017).

While this type of approach has primarily been used to teach social and
communication skill, it has been applied in a small number of studies to pre-academic
skill development (Stout and Sorensen, 2015). Commenting interventions most often
measured the effects of commenting procedures on language production skill, such as
phonology (Trazo and Abocejo, 2019), social communication, or grammar (Bitchener and
Knoch, 2010). However, a subset of these studies included a measure of vocabulary,
which has been considered a pre-academic skill in research on early literacy development
(Defazio, Jones, Tennant and Hook, 2010; Tom, 2013; Vyncke, 2012).

Teacher praise is implemented within and outside the classroom setting in view
of improving the academic performance and social outcomes of student learners
(Hawkins and Heflin, 2011). Praise is also described as verbal approval by the teacher to
bring about the desired academic conduct and social behaviours of students (e.g., “great
job taking turns, class!”, “Suzie, thank you for keeping your hands to yourself,”). In particular,
specific praise for behaviour, is considered by many to be one of the most effective school-
based strategies in minimizing problem behaviour and enriching positive behaviour
(Cavanaugh, 2013).

Teacher praise can be highly effective when it is contingent, descriptive, personal,
and genuine (Partin, Robertson, Maggin, Oliver and Wehby, 2010; Myers, Simonsen and
Sugai, (2011). There is contingent praise after and as a result of a commendable
behaviour, descriptive praise defines the good conduct being appreciated (Dozier, Iwata,
Thomason-Sassi, Worsdell and Wilson, 2012). For instance, after a student raises her
hand, the teacher may say, "Good job raising your hand". This statement is both contingent

European Journal of English Language Teaching - Volume 5 | Issue 4 | 2020 21


http://oapub.org/edu/index.php/ejel

Lucille D. Saraspe, Ferdinand T. Abocejo
EFFECTIVENESS OF DESCRIPTIVE PRAISE ON THE
ENGLISH COMPOSITION SKILL OF BRIDGING STUDENTS

(occurring directly following and as a result of a behaviour) and descriptive (identifying
the behaviour being praised).

To be personal, praise statements should be overtly addressed to the learner or
learners who have earned them, either by name or gesture (Briere, Simonsen, Sugai and
Myers, 2015). For example, a teacher could use a student's name (e.g., "Excellent writing,
Mary") or could use a gesture (e.g., make eye contact or point toward a group before
saying, "I like how this group is on task"). To make the praise realistic, a teacher need to
construct statements of praise in natural manner as much as possible in a consistent
regularity so that praise becomes a common attribute to the learning environment
(Nelson et al., 2010; Polick et al., 2012).

Kimonis, Ogg and Fefer (2014) and Kinder (2010) cited descriptive praise as a form
of intervention component to examine evidence-based interventions for children with
conduct problems. McDulffie et al. (2016) employed onsite coaching sessions observing
mothers” use of practice strategy with their children. Descriptive praise, as a
reinforcement, encourage the children to give verbal prompts as their mentors
demonstrated targeted strategy use (Moilanen, Shaw and Fitzpatrick, 2010).

To assess the impact of the teaching program on life ability and problem
behaviour, a multiple-probe method was used. During the research, descriptive praise
was given to engage the pre-school life skills in both basic and teaching conditions, to
document ample amount of learning which took place thereby extend beyond the initial
teaching conditions (Dean-Rumsey, 2014; Hawkins and Heflin, 2011; Polick et al., 2012).

The use of the teaching strategies such as descriptive praise as a learning
reinforcement is flexible such that teachers could use them singly, collectively or in a
combination as they see appropriate (Luczynski, Hanley and Rodriguez, 2014). Previous
researchers affirmed the use of praise as a favourably successful method in raising
academic performance and improving behaviour (Hawkins and Heflin, 2011; Rathel et
al., 2013). Accordingly, giving praise can be an effective practice towards improving
academic performance. In the simulated work environment, descriptive praise and
corrective feedback, when effectively used with young people, improve their work-
related undertakings (Polick et al., 2012).

Feedback is as such instrumental in a student's learning experience where it
promotes successful learning in a timely, personal, manageable, motivational and direct
manner with direct linked to assessment criteria (Major, Harris, Zakrajsek, 2016).
Notwithstanding the indisputable value of feedback with the clear and consistent
research outcomes on its usefulness in the educational process and the advancement of
learning, ample evidences (Baleghizadeh and Dadashi, 2011; Hyland, 2013; Peloghitis,
2010) indicated that students don’t gather feedback. Students lost the courage to engage
themselves in the feedback process mainly due to lack of motivation, difficulty and
inconvenience with respect to reflecting on the given feedback comments
(Hatziapostolou and Paraskakis, 2010).

However, years of research have also consistently revealed low rates of teacher’s
praise and continue to be low (Partine et al., 2010; Rathel et al., 2013) suggesting that very
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few educators are using it even if confirmed to be a very effective practice. Accordingly,
the circumstances under which descriptive praise would theoretically be more beneficial
than general praise need to be examined. For instance, descriptive praise could be most
effective for children with whom it is established as a reinforcement, necessitating the
inclusion of reinforced appraisals in future praise research endeavours. It is also
conceivable that to reap the benefits of concise affirmation, a stronger verbal descriptive
praise (e.g., listener or tact) is required (Polick, Carr and Hanney, 2012). By better
understanding optimal evaluation practices, educators can be better equipped towards
meaningful learning process through feedback provision to students supportive to the
desired improvement of the learning process.

2.1 Theoretical and conceptual framework

This study anchored its theoretical framework on the Feedback Intervention Theory (FIT)
promoted by Kluger and DeNisi in 1996. The FIT is a behavioural theory in an attempt to
“explain the effects of feedback interventions on performance”. It draws upon individuals’ use
of feedback to assess what has been accomplished with respect to stated goals and
objectives. This process results to a feedback sign which was either positive or negative.
The giving of positive praise is termed as acknowledgement given to a learner for his or
her performance which corresponds to the predetermined standard while the negative
feedback is construed as information that individual’s leaner falls short from the desired
performance (Nematzadeh, and Siahpoosh, 2017).

Feedback Intervention Law of Recency (Thorndike, as
Theory (FIT) cited in Giesen, Schmidt and
(Kluger and DeNisi, 1996) Rothermund, 2020)
|
Bridging Students
Experimental group Control group
(One intact class section (One intact class section
with descriptive phrase) without descriptive phrase)
English Composition
Skill

Figure 1: Theoretical and conceptual framework of the study

This study also anchored its framework from the Law of Recency put forward by
Thorndike (as cited in Giesen, Schmidt and Rothermund, 2020). The Law of Recency
claims that the most recent things learned are better remembered, whereas the things
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learned in the past are more difficult to remember. This include appraisal, warm-ups and
related exercises which, as the theory argues, the more recent the practice, the more
successfully it is accomplished.

Efficient performance by the learners can be ensured by practicing a skill or a new
concept is done just prior to its application. Teachers acknowledge the Law of Recency
when planning a summary of the lesson or a reading conclusion. Repeat, restate or re-
emphasize important topics towards the end of a lesson ensure learners to remember
them, rather than retain inconsistent details. It is in this law of learning that establishes
validity and reliability on the results of the participants’ responses on their essays given
that the process of learning took place in only five days’ time for each phase.

3. Research Methodology

3.1 Research design

This study was carried in two phases utilising a quasi-experimental research design with
a crossover of the control and experimental groups preceding phase 2 of the
experimentation. The control and experimental groups were selected observing intact
grouping and both were exposed to all treatment conditions with descriptive praise as
the treatment variable. It involved measurements of both groups carefully comparing the
effects of treatments.

The experiment occurred within the context of a 20-day bridging program. The
dependent measure included an authentic writing task with students working on one
type of essay per phase and then revising it based on descriptive praise. The writing
activity was part of the module used for the grade 7 bridging program and is evaluated
and scored, and therefore, was expected to be taken seriously by the respondents.

The research was accomplished for the duration of ten days involving two sections
— one receiving detailed feedback through descriptive praise on a previously written
essay, another not receiving any. The first phase made use of one intact section acting as
the control group and another intact section as the experimental group. The second phase
was carried out by crossing over the two groups” assignments wherein the experimental
group was now assigned as the control group and vice-versa, hence the crossover of
treatment groups. Prior to the intervention in each phase, the two groups were given the
pre-tests and after intervention, both groups were given the post-tests.

3.2 Research locale

This research was conducted in privately run secondary education institution in Lapu-
lapu City, Cebu, Philippines. The school offers programs in the preparatory, elementary
and secondary levels. The school enrolment for grade 7 was around 400 students with
about 15 percent enrolled in the Bridging Program which runs for 20 days in April and
May of each school year. At the time of the study, there were sixty (60) licensed teachers
who taught in the basic learning institution.
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3.3 Research participants

Respondents for the experiment were the thirty-nine (39) two class-section students
enrolled in the English Bridging Program of the privately run secondary education
institution under study. The bridging students were taught by the same teacher who is
the first author of this paper. They belonged to section Accuracy with 19 students and
section Efficiency with 20 students. These two intact group sections were selected as the
control and experimental groups for the study. They comprised the entire participants
for this quasi-experimental research endeavour.

A two-hour English bridging session for twenty days is provided to students
whose scores did not reach the passing rate in the entrance exam for incoming Grade 7
students of the school. One part of the bridging program module is teaching the students
basic English composition skill such as writing expositions including the different types
of essay.

3.4 Ethical considerations
Written permission from the schools' administration was sought prior to conducting the
study. The study was only carried out upon approval. With the full consent of the parents
of the learners in the participating Grade 7 classes, voluntary participation by the research
participants was ensured.

The purpose of the research was explained clearly to the school administrators
and the participants in the study. Measures were conducted to ensure that the
participants in the research were not affected in any way during the course of the
analysis. The research data generated were handled with utmost confidentiality and were
used for study purposes only. Upon completion of the study, the obtained results in the
form of project terminal report were presented to the school administrators, research
participants and their parents.

3.5 Research instruments

The study employed an essay examination written during an initial 2-hour session which
were then revised after a 2-day interval taking into consideration the teacher’s descriptive
praise. A 5-level 7" Grade Informative/ Explanatory Writing Rubric was also utilized for
the scoring of the students” essays.

3.6 Experimental procedure
The experiment was divided into two phases with each phase running for five days in
ten hours. Each day of the phase ran for two hours. The respondents were from two
different intact group sections: section Accuracy and section Efficiency. On the first
phase, random assignments were carried out with sections Accuracy and Efficiency
assigned to the control and experimental groups, respectively.

The first phase began with the teacher’s 2-hour discussion on basic technical
writing aspects such as the format of a deductive essay, where to put the introduction,
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body and conclusion, how many paragraphs are found in each paragraph, capitalization,
indentions, punctuations and other technical writing conventions.

It was assumed that a lecture before the pre-test is crucial since knowledge on
these aspects does not directly relate to the quality of the students” English composition
skills considering that the study only collects data of the students” ability to compose or
write and not including their technical writing know-how. Furthermore, the study
objective was intended to determine the student’s pre-test English composition skill with
writing conventions already embedded in their writings.

Phase 1
Experimental Group Control Group
pre-test [<€ »| pre-test
I I
Descriptive praise Conventional approach
approach without descriptive praise
| |
POSEAESE: [ mmommeonssnssnesensasscoses »| post-test
Group
crossover
Phase 2
Experimgntal Group Control|Group
pre_test T, » pre_test
I [
Descriptive praise Conventional approach
approach without descriptive praise
1 |
> post_test & GO PP PP PPN 3 post_test

—>| Level of composition skill &

Figure 2: The study flow by phase with group crossover

The only variable that the researchers intended to investigate in this study is the
English composition skill of the students, their adeptness at the way they use written
words to express their ideas and opinions in view of deepening of these ideas toward
style or quality. Essentially, giving the respondents a lecture before the pre-test neither
provided any influence nor improved their English composition skill. Either way, the
results of the study was focused only on their ability to do English composition regardless
of their conventional writing skill.
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A pre-test was given to both groups on the second day of the first phase. The
research participants were asked to write a deductive essay using the same topic (Table
1). The respondents composed their deductive essays by answering the question “Why
am I excited to be a Grade-7 Student in SACS?”. On the third and fourth day, the
experimental group was given feedback on the quality of their essays through the use of
descriptive praise where the teacher communicated with each student for about 12
minutes.

The control group, on the other hand, was given back their essays without any
provision of neither descriptive praise nor any form of intervention except the rating of
their essays which was obtained using the rubrics set for this study. They rewrote their
essays based on their scores as indicated in the rubrics. Both groups took the post-test on
the fifth day of each phase.

Table 1: Activity flow of the study

Control Group Experimental Group
Phase | Day ; - - .
Class Section Accuracy Class Section Efficiency
1 Lecture on “Writing a deductive essay”
2 Pre-test (Writing a deductive essay)
1 3 Returning of the students’ essays Giving of feedback through
4 Listening Activities as reflected in the Module descriptive praise
5 Post-test (Rewriting their deductive essays) Pgst-test (Rewntmg
their deductive essays)
Class Section Efficiency Class Section Accuracy
1 Lecture on “Writing a cause and effect essay”
2 Pre-test (Writing a cause and effect essay)
» 3 Returning of the students’ essays Giving of feedback through
4 Listening Activities as reflected in the Module descriptive praise
5 Post-test (Rewriting their cause and effect Post-test (Rewriting
essays) their cause and effect essays)

On the fifth day, the experimental group were tasked to rewrite their essays in the light
of the intervention the teacher gave during the last two days. The control group, tackled
a listening lesson as indicated in the bridging program module, listening being
completely different and independent from writing.

The following week after the first phase was completely executed, the second
phase commenced with the same procedures but with the sections subjected to crossover.
This time, section Accuracy was assigned to the experimental group while section
Efficiency was assigned to the control group. The same thing happened at the onset of
the second phase. A lecture was given to both of the groups on the technical aspects and
writing conventions as well as the definition of a cause and effect essay.

On the second day, a pre-test was administered to both of the sections. They wrote
their essays following the given topic “The Effects of Social Media to Grade 7 Students”. The
experimental group was given feedback through descriptive praise on the third and
fourth day. In contrast, essays of the control group were returned on the third day
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without descriptive praise. The control group again rewrote their cause and effect essay
on the fourth day while the experimental group on the fifth day by means of the
intervention provided by the teacher on their third and fourth day. Listening activities
were given to the control group to fill the void and not affect the results of the study.

3.7 Gathering of data

To obtain and gather the needed data, an approval duly signed by the school principal
was secured. Upon obtaining the needed approval from school officials, the researchers
requested permission to conduct the study with the bridging students as research
respondents. A pre-test and a post-test essay examinations were given to the participants
for both the control and experimental groups during the two phases of the study which
ran for two weeks, after which the effectiveness of descriptive praise as a feedback
intervention was assessed. These essays were then checked and scored using a 5-level 7t
grade informative/explanatory writing rubric. The scores were collected and tallied to
compare the effects of the intervention or treatments on the participants” performance.

3.8 Treatment of data

Upon collection and consolidation of the gathered data, thee were collated and encoded
to a data template using a spreadsheet for data analysis. Measures of central tendency
were computed such as the mean and the mode. Derivation of the standard deviation
(SD) was also done to determine the spread of data set with respect to the mean. T-test of
two independent samples and two correlated samples were used to compare significant
differences and improvement in the mean scores from both control and experimental
groups using the Minitab software version 17 free trial version. The resulting analyses
were then interpreted in the light of the study objectives.

4. Results and Discussions

4.1 Pre-test and post-test English composition skill levels of control and experimental
groups

Table 1 shows that the level of English composition skill of the bridging students for both
in control and experimental groups was, more or less, on the same “below basic” level as
they garnered scores of 6.436 by the control group and 6.718 by the experimental group.
This really confirms that without any intervention done on the class, their English
composition skill would not be enhanced, in fact the students would manifest below
expected English composition writing performance.

Their scores in the pre-test were distributed just around the mean of below basic
level owing to the small value of the resulting standard deviation (SD) suggesting less
variability (Table 1). These indicate that the bridging students’ scores did not vary much
from one another and were relatively closer to the attained mean values in each of the
control and experimental group. Essentially, most of the students’ scores closely fall
within four (4) to eight (8) with the majority registering scores of 6 out of 20 points.
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Table 1: Pre-test and post-test English composition skill levels of bridging students (N=39)

Student group Mean SD Level of English composition skill
Pre-test
Control group 6.436 2.113 Below basic
Experimental group 6.718 2.790 Below basic
Post-test
Control group 8.564 2.137 Basic
Experimental group 9.051 2.492 Basic

Ranges for English composition skill level

Range Skill level

00.00 - 03.99 - Far below basic

04.00 - 07.99 - Below basic

08.00 - 11.99 - Basic

12.00 - 15.99 - Proficient

16.00 —20.00 - Advanced

On the positive note, both the control and experimental groups obtained a mean
gain scores from the pre-test to the post-test. The control group’s mean score rose from
6.436 to 8.564 with a standard deviation of 2.137 points, even without receiving
descriptive praise (Figure 3). Likewise, the experimental group’s mean score increased
from 6.718 to 9.051 with the standard deviation of 2.492 points. Their respective post-test
performances allowed them to reach basic English composition skill level, a one-step
higher on the English composition level than their pre-test group attained performance.

The experimental group registered higher post-test scores than the control group,
though both groups fall on the same English composition skill level. Somehow, this result
may indicate that the experimental group, exposed to the descriptive praise as
intervention, displayed a higher mean gain scores as compared with the control group
not receiving which feedback intervention.

10
8
6
4 Post-test
2 Pre-test
0
Experimental Control
group group
(] Pre-test 6.718 6.436
W Post-test 9.051 8.564

Figure 3: English composition skill levels of bridging students by group
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4.2 Significant difference in English composition skill between control and
experimental groups

Inherent to the study was to determine if significant difference in the English composition
skill levels exists between the control and experimental groups. Taking into account both
the mean scores and standard deviation of the two groups in the two phases, the
computed t-value was -0.50 in the pre-test with a resulting p-value of 0.616 which was
higher than the level of significance set at 0.05.

This result signifies no significant difference in the English compositions skill
levels between the control and experimental groups in the pre-test such that the null
hypothesis was not rejected. This implies that both groups were at the same level of
learning ability prior to the conduct of the experiment. On the average, both groups did
not reach the passing score required by the secondary learning institution with the
entrance test conducted prior to the bridging program.

Table 2: Difference in the English composition skill levels of bridging students
between control and experimental groups in the pre-test and post-test (N=39)

Group Mean SD t-value p-value
Pre-test
Contr?l group 6.436 2.113 0500 0.616
Experimental group 6.718 2.790
Post—test
Contr?l group 8.564 2.137 0.93m 0.357
Experimental group 9.051 2492

Note: ns - not significant

In the post-test, the achievement of both groups exhibited the same result. The computed
t-value was posted at -0.93 with a p-value of 0.357. This result indicated that the null
hypothesis cannot be rejected such that there is no significant difference in the English
composition skills registered by both the control and experimental group in the post test.
Numerically however, the experimental group registered higher post test result at 9.051
points than those in the control group of 8.564 points. This deduces that even when the
experimental group was given a feedback intervention through descriptive praise, there
was still no significant difference in the group’s English composition skill level from the
control group. Their English composition skill in the post-test was not affected by the
given intervention of descriptive praise such that the two groups posted the same level
of English composition skill.

4.3 Significant improvement in English composition skill levels from the pre-test to
the post-test of both control and experimental groups

As shown in Table 3, both the control and experimental groups posted increases in their
level of English composition skill from the pre-test to the post-test. The experimental
group registered higher increase of 2.333 mean points than the 2.128 mean points
achieved by the control group. The computed t-values were recorded at 7.80 for the
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control group and 6.96 for the experimental group. The resulting p-values of 0.000
signified a highly significant improvement in the level of English composition skill by
both groups. Accordingly, there is sufficient evidence that the descriptive praise was an
effective intervention towards improving the English composition skill of students.

It should be noted however, that the control group, not receiving the descriptive
praise as feedback intervention, also posted highly significant improvement in the
English composition skill level from the pre-test to the post-test, although it registered
mean gain was lower than the experimental group. This result implies that students in
the control groups from both phases are able to improve in their English composition
skill even without providing them descriptive praise as a form of feedback intervention.

Table 3: Significant improvement in the English composition skill
levels of bridging students from pre-test to post-test by group (N=39)

Group SD Mean Mean gain t-value p-value
Control group
Pre-test 2.113 6.436 .
Post-test 2.137 8.564 2128 7.80 0.000
Experimental group
Pre-test 2.790 6.718
*%
Post-test 2.492 9.051 2:333 6.9 0.000

Note: ** - highly significant at a <0.01.

In this study, the fact that descriptive praise improved the bridging students” English
composition skill in English runs parallel with what Hawkins and Heflin (2011) found in
their study on visual performance feedback intervention. Also, current study findings
affirmed the arguments of Cavanaugh (2013) that teacher praise elicits positive behaviour
among students, and descriptive praise and corrective feedback when put to effective use
to students stimulate work setting and augment learners” performance.

6. Conclusion and Recommendations

In the light of the study findings, it is concluded that praise is effective in improving the
English composition skill of the bridging students. Descriptive praise is useful and
meaningful in the way students write and revise their work improving the experimental
group’s English composition skill level from below basic to basic. Considerably, the
bridging students may still improve their English composition skill even without the use
of descriptive praise grounded on the findings that both the control and experimental
groups manifested increased scores in their English compositions’ skill. Descriptive
praise may facilitate at improving students” English composition skill as long as provided
with other forms of feedback interventions like mediated learning opportunities.

While it is advantageous for a students” English composition skill that teachers
provide descriptive praise, it is as well equally important that they use carefully-prepared
and comprehensive rubrics which effectively rate the aspects of a skill they want to
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develop among the students. In addition, teachers must also carefully a student’s work
when checking as written corrections are a form of feedback intervention. This research
study has proven that descriptive praise is as useful as any form of feedback intervention
given the right combination of teaching tools and reinforcement opportunities.
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