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Abstract:

In recent years, English has assumed a greater and greater significance in the teaching
and learning of languages in Vietnam. Nowadays, most students want to find better
jobs with a certificate in a foreign language. As a result, students enroll in the English
Center to study VSTEP to reduce career competition. The fact is that teachers create
their documents and employ a variety of resources. Nevertheless, the Cambridge Key
English KET Test paper is more reliable because it has been accepted by the Ministry
of Education and Training (2014) as being similar to the VSTEP level 2. Therefore, the
current study intends to investigate whether using KET listening tests can improve
listening performance in level 2 VSTEP. This is a quasi-experimental qualitative study
with only post-test design. The survey was carried out on 30 non-English major
students at a university in An Giang province. Data were then analyzed by using
Descriptive Statistics Tests, One-way ANOVA, and One Samples T-Tests in the SPSS
software, version 20. The findings showed that students have a positive perception
of the effects of using the KET Listening Tests in preparation for VSTEP Level 2
Listening Test. Pedagogical implications and suggestions for further studies are also
included.

Keywords: KET listening tests, level 2 VSTEP, non-English majored, graduation
1. Introduction
Speaking a foreign language is frequently associated with learning it, and learners get

tascinated by doing so right away. Teachers are more inclined to launch pupils into
speaking at the beginning of class. Before they even say their first word, children receive
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months of exposure to their native tongue. However, when someone is taught a foreign
language, he is required to speak it right away.

Listening is vital for foreign language learning since it provides language input.
Listening is a key skill for pupils’ language development because it is an input skill
(Nakanishi et al., 2019; Vu & Shah, 2016). Someone who is listening can learn to speak a
word or sentence that he or she has detected. Listening, on the other hand, is not an easy
task. Listening ability refers to the ability to distinguish between sounds, absorb and
understand vocabulary and grammar, evaluate intonation and meaning, consider
everything at the same time, and adjust to the social-cultural context of the utterances
heard (Hanifa, 2018; Lorena & Sadiku, 2015).

As a result, it is critical to use effective approaches and methods in teaching
listening skills in order for students to be able to listen and comprehend appropriately
(Han, 2021; Wong et al., 2021). To overcome the issues and challenges that many students
have when learning to listen, a group of English professors and instructional
professionals decided to look into the most successful approaches, methods, and tactics
for assisting their students in learning to listen (Feng & Liu, 2021; Jia & Hew, 2021;
Wakamoto & Rose, 2021). The ability to listen is the most fundamental skill in any
language. Through the medium, people get a significant percentage of their education,
information, understanding of the world and human affairs, ideas, sense of values, and
appreciation (Al-Azzemy & Al-Jamal, 2019; Yudhiantara & Saehu, 2017).
Communication, much of it oral, is one of the most important things that students should
be able to hear efficiently and critically. As a result, lecturers should actively investigate
the nature and method of listening comprehension, as well as the theory and
methodology of listening comprehension, in order to improve listening teaching
outcomes and convince students that listening comprehension is an important aspect of
English learning.

The material used to teach listening, which is a crucial component of listening
instruction, is one strategy to address the issue. In order to engage students and ensure
that they take their learning seriously, teachers should employ creative and original
materials. One option for creative content that teachers can use to teach listening is
material. In Ghanbari, Esmaili, and Shamsaddini (2015), Nunan suggests that in order to
avoid problems with their learning work, students should read and listen to authentic
data as much as they can. According to Peacock in Ghanbari, Esmaili, and Shamsaddini
(2015), authentic content can present motivation, cultural understanding, and deliver real
exposure and creative instruction to bring realism to the classroom. It indicates that
authentic content includes contemporary topics and is relevant to the students’
environment. As a result, the pupils want to take part in the educational process. Despite
the fact that they do not fully comprehend the language, they feel as though they can
understand the topic since they are familiar with it. The learners are generally helped and
motivated by real material since it helps them relate to the subject matter and gives them
a chance to make connections between the classroom and the outside world.
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Nowadays, more and more students want to graduate on time and find better jobs
without less competition. Therefore, most students come to the Center for Foreign
Languages to study for VSTEP certificates with the desire to graduate on time and find
better careers after graduation. The fact is that the market currently does not sell VSTEP
level 2 exam preparation books. Besides, many teachers prepare documents themselves
and use many different materials. Nonetheless, the Cambridge Key English KET Test
document is more valid because it has been recognized by the Ministry of Education as
equivalent to the VSTEP level 2. Therefore, I have students study according to this book
intending to help students to pass the VSTEP, especially listening skills, more effectively.
Thus, I want to research applying KET listening tests to EFL Learners. Despite the fact
that innumerable scholars all over the world have studied KET, nothing has been done
about listening skills, and took place in the Mekong Delta region of Vietnam. Therefore,
this study attempts to shed light on the effects of using KET Listening Tests on
preparation for the VSTEP Level 2 Listening Test of non-English major students at a
University in the Mekong Delta region in Vietnam and hopefully find ways to improve
the learners’ listening performance.

Thus, I would like to conduct the study entitled: “The effects of using KET
listening tests on preparation for VSTEP level 2 Listening Tests”.

2. Literature review

2.1 Listening
Rost (2002), on the other hand, describes listening as a process of hearing what the
speaker actually says in its fullest sense. In order to achieve this, listeners must develop
and represent meaning, negotiate meaning with the speaker, and respond by imagining
and creating meaning. According to Rost, listening is a sophisticated and active process
of interpretation in which listeners compare what they hear to what they already know.
As far as I am aware, many studies and experts have spoken on the importance of
listening. Even though we do it every day, we all recognize that listening is difficult. From
the moment the sun rises until we go to sleep, we hear a variety of sounds. However, not
all information can be properly absorbed and listened to. Listening is the process of
taking in air through the eardrum, which is then assimilated in a complex manner,
whether it is information or sound. Listening is the process of processing the sentences
we hear with our ears and sending them to the brain to be generated or responded to.
There are some listening components. Although, hearing might be conscious or
not. Conscious hearing is the first phase in the listening process. Because hearing is
sophisticated, it necessitates a variety of components that contribute to comprehension.
According to Goh (2000), this component should be identified as follows:
1) Distinguish the sounds,
2) Evaluate the word,
3) Recognize grammatical groups,
4) Recognize the “pragmatic” unit,
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5) Assemble meaning by combining linguistic signals with paralinguistic (intonation
and stress) and nonlinguistic (signals and objects relevant to the circumstance)
signals,

6) Predict and validate meaning based on background and context knowledge, and

7) Recall key phrases and ideas.

Furthermore, Hermawan (2012) divides the influencing elements into two
categories: internal factors and external influences:

e Hearing difficulties and physical condition are two internal elements that
influence the listening process. A certain quantity of waves can be prevented from
entering if someone has a hearing impairment or a defective hearing aid, and the
hearing process is disrupted.

e Environmental, material, speaker, style, and speaking abilities are examples of
external variables. The topics will have an impact on the listening process. New
stuff will pique listeners' curiosity more than familiar or experienced material. The
speaker might also detract from the audience's focus. An experienced and calm
speaker, for example, will be more compelling than a panicked speaker.
Furthermore, the material’s presentation, appearance, and technology may be one
of the aspects influencing the listening process, such as the visualization and
technology used.

According to Brown (in Bozorggian, 2012), hearing is the central component of
language acquisition. However, listening is actually the skill in language learning that is
least known and explored, and it is frequently overlooked by foreign and second
language instructors. According to Brown (in Bozorgians, 2012), listening is the most
common form of communication at every level.

Listening is “the process by which spoken language is converted to meaning in the mind,”
according to Mee (2017).

According to Mee (2017), hearing entails three things:

1) Hearing is a physiological process that entails auditory acuity (the capacity for
hearing) and auditory perception (the capacity for differentiating between sounds,
blending sounds, and retaining sound sequences in memory).

2) Listening is an act of perception that entails concentration, awareness, and the
choice of environmental stimuli.

3) Auding: the process of understanding anything that starts with hearing and
listening. It entails organizing, picturing, and appreciating what is heard, as well
as deriving meaning from what is heard and connecting sounds to things that are
already familiar.

Listening is a crucial ability to have when learning English. Listening is one of the
English language abilities that Indonesian students find challenging to acquire since it
involves a high level of focus and concentration from the listener. Everyone can hear, but
not everyone can pay attention to what is being spoken. Listening will be tough,
especially in foreign language acquisition, because we will be asked to listen to a foreign
language that we have only heard a few times before. There are various platforms that
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teachers can utilize to help children build listening performance to overcome challenges
like these. However, teachers, students, and parents all play important responsibilities in
maximizing learning (Retnawati, 2018).

In a nutshell, everyone is born with the ability to listen. We were listened to with
diverse voices even when we were children. It can take the form of a verse or a song to
make it easier for us to remember information. As we approach adolescence, we are
surrounded by sounds that continue to evolve in a complex manner. We start deciding
on the flavor of the sound we wish to hear. Starting with the music we enjoy or the song
lyrics or lyrics that describe our current position and emotions. Even as adults, we rely
on our hearing and listening abilities to communicate with others.

Based on the aforementioned criteria, researchers might conclude that listening is
the capacity to recognize and understand what others are saying. To interpret spoken
language, one must listen. This involves identifying sound discourses, comprehending
the meaning of individual words, and comprehending the grammar of any sentences that
may be used in a dialogue or discourse.

2.2. Listening performance
There are various definitions for the phrase “listening performance.” As an interactive
process in which listeners participate in the construction of meaning, listening
performance was defined by Rost (2002).

According to Brown and Yule (1983), listening performance is the listener’s
capacity to repeat the text even when they may only be repeating the sound without truly
knowing what they are doing.

2.3. VSTEP

The Vietnamese Standardized Test of English Proficiency (VSTEP) includes the six-level
Framework of References for Vietnamese Foreign Language Competence, which was
based on the Common European Framework of Reference for Languages (CEFR)
published by the Council of Europe. High school students, undergraduates, and post-
graduate students in Vietnam are among the test-takers targeted by the VSTEP.

English language proficiency is also seen as an essential tool for bringing Vietnam
into the modern world in the context of severe globalization and regionalization (Dudzik
& Nguyen, 2015). Particularly, the workforce of one ASEAN nation can now hunt for
opportunities in another thanks to the official establishment of the ASEAN Economic
Community (AEC), of which Vietnam is a member, in 2015. Cross-border employment
becomes more competitive. Therefore, to ensure its competitiveness, the Vietnamese
workforce must receive proper training. Regarding this, the National Human Resource
Development Strategy for 2011-2020 set the target of “having about 30.5 million personnel
trained by 2015, accounting for approximately 55% of the 55 million working people, and 44
million personnel by 2020 (accounting for a total 63 million working people)” (MOET, 2013, p.
22). According to Dudzik & Nguyen (2015), one of the country’s “biggest limitations” is its
limited ability to speak English.
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2.4. KET

English as a Second Language (ESL) students can earn a beginner's or elementary
qualification by taking the Cambridge Key English Test, sometimes known as the KET
test. The Cambridge English Qualification A2 Key is the current name for it.

An excellent spot for older students to begin learning English as a Second
Language is at the A2 Key level. Younger students, who are still learning English, should
use this opportunity to demonstrate their proficiency in speaking in straightforward,
everyday scenarios.

Your students will be able to communicate with an English speaker at the level
required for the Cambridge KET exam (A2 Key). They will be able to ask for directions
or discuss their favorite academic subjects. Additionally, students will be able to answer
basic questions and talk about what they enjoy doing.

3. Material and Methods

3.1. Research aim and research question
This study aims to explore the effects of using KET listening tests on preparation for
VSTEP level 2 Listening Tests for EFL Learners.
For the research aims to be met, one research question is formulated:
e What are the effects of using KET listening tests on preparation for VSTEP Level 2
Listening Tests?

3.2. Research design

This current study employed a quasi-experimental quantitative study post-test only
design. The qualitative data collected test would allow the researcher to gain more in-
depth information concerning the effects of using KET listening tests that the participants
gain during listening performance. In addition, quantitative data collected from close-
ended questions in the questionnaire of this study would point out clearly what are the
effects that using KET on the listening performance of non-English majored sophomore
students.

This current study employed a quasi-experimental quantitative study post-test
only design. The qualitative data collected test would allow the researcher to gain more
in-depth information concerning the effects of using KET listening tests that the
participants gain during listening performance. In addition, quantitative data collected
from close-ended questions in the questionnaire of this study would point out clearly
what are the effects that using KET on the listening performance of non-English majored
sophomore students.

3.3 Participants

3.3.1 Students participants

The population of this study will be 60 students at a university in An Giang province.
Most participants were sophomore students, aged between 18-20 years. There were 30
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control participants (16 males, 14 females) and experimental ones (16 males, 14 females).
The participants’ majors were non-language related. Their majors are Accounting,
Business Administration, Finance and Banking, Food Technology, Hospitality
Management, Information Technology, Marketing, Mathematics Teacher Education,
Preschool Education, Primary Education, and Literature. They need an A2 certificate to
graduate from their university.

Table 3.1 shows the participant's demographics.

Table 3.1: Participants Demographics

Control Experimental

Cl Total

ass Male Female Male Female ota
C1 9 8 17
C2 7 6 13
E1l 4 4 8
E2 5 4 9
E3 7 6 13
Total 16 14 16 14 60

Note: C = Control class; E = Experimental class.
Table 3.2 describes participants” majors and years.
Table 3.2: Participants’ Majors and Years
Class Major Year
C1 . _ o . 2nd year
Accounting, Business Administration, Finance and Banking, Food
C2 o ) 2nd year
1 Technology, Hospitality Management, Information Technology, oid vear
Marketing, Mathematics Teacher Education, Preschool Education, Y
E2 . . . 2nd year
Primary Education, Literature.

E3 2nd year

Note: C = Control class; E = Experimental class.

3.3.2 Teacher participants

One female EFL teacher and four male EFL teachers between 25 and 33 years of age took
part in the study (henceforth, Teachers A, B, C, D, and E). All teachers were trained to
teach English as a foreign language. Their teaching experience ranged from two to ten
years and never studied abroad. Teachers who teach in experiment groups were trained
in teaching methods and materials. Table 3.3 describes instructor demographics.

Table 3.3: Instructor Demographics

Teacher Age Year of teaching Country of graduate studies
A 27 2 Vietnam
B 29 5 Vietnam
C 33 10 Vietnam
D 25 2 Vietnam
E 25 2 Vietnam

Note: Teacher A = the researcher.
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As shown in Table 3.4, Teacher E was added and taught one control class. Teacher
D taught one control class. Teacher C taught one experimental class. Instructor B was
responsible for one experimental class. Instructor A was in charge of one experimental

class.
Table 3.4: Instructors and Number of Their Class(es)
Teacher Class - Total
Control Experimental
A - El 1
B - E2 1
C - E3 1
D C1 - 1
E C2 - 1
Total 2 3 5

3.3. Data collection

Before doing this research, the researcher met the director of a foreign language center in
An Giang province so as to ask permission to conduct research about practicing KET
listening test in listening skills for students at the center. Besides, researchers also met 4
teachers to invite them to participate in this research and they approved.

Data collection was carried out in two phases. In the first phase, all participants
took a pre-test consisting of 25 questions to assess their listening ability. In the second
phase, students took the VSTEP exam at Can Tho University. In the last phase, the
questionnaire utilized in this study (see Appendix A). The participants” views, remarks,
and thoughts on practicing KET listening tests in enhancing students’ listening abilities.
Official LEVEL 2 VSTEP Test scores of the participants reported by participants (took a
picture of the scores, website Trung tam danh gia nang luc ngoai ngu — Truong dai hoc
Can Tho — CFLA).

3.4. Data analysis

The Statistical Package for Social Sciences (SPSS) was used to do statistical analysis on
the outcomes of the tests. The student’s responses to the questions were scored in
percentages and then synthesized and displayed in percentages.

In addition, the students’ views on the use of KET listening tests in listening
lessons were assessed using the findings of a questionnaire administered during the class.
Counting and calculating data will be used to compile the statistics. For the inquiry
section, all 23 items were designed to comply with the form of a five-point Likert scale;
each statement has 5 options including “strongly disagree”, “disagree”, “neutral” (about
50%), “agree” and “strongly agree” which were converted into a scale of points from the

lowest to the highest, consisting of 1, 2, 3, 4 and 5, respectively.
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4. Results and Discussion

4.1 Effects of using KET Listening Tests on preparation for VSTEP Level 2 Listening
Test

4.1.1 Findings from VSTEP Listening Post-Tests

To determine if using KET listening tests in preparation for the VSTEP level 2 listening
test, a descriptive statistics test was utilized. Table 4.1 shows the result of this test.

Table 4.1: Mean score of the effects of using KET listening tests on
preparation for VSTEP level 2 listening test of Experimental group

N Min Max Mean SD
Experimental Post-Test 30
3.6 8.0 5.773 1.2548
Valid N (listwise) 30

4.1.2 Findings from the questionnaire
To determine if practicing KET listening tests improves listening performance on level 2
VSTEP, a descriptive statistics test was utilized.

Table 4.5 shows the result of this test.

Table 4.5: Mean score of the effects of using KET listening
tests on preparation for VSTEP level 2 listening test
N Min Max Mean SD
30 3.17 5.0 4.67 .50

A descriptive statistics test was conducted to measure the mean score of two
clusters, which are micro-skills in listening and macro-skills in listening.
Table 4.10 shows the result.

Table 4.6: Mean score of 2 clusters of the effects of using
KET listening tests on preparation for VSTEP level 2 listening test

Clusters N Min Max Mean SD
Micro-skill in listening 30 3.08 5.0 4.67 .56
Macro-skill in listening 30 3.27 5.0 4.67 54

One sample t-test showed a positive response in the effectiveness of practicing KET
listening tests in macro-skills in listening of the Experimental Group t = -5.12; p = 000.
Table 4.8 shows positive responses to the effectiveness of practicing KET listening tests
in micro-skills in listening of the Experimental Group.
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Table 4.8: Positive response to the effectiveness of practicing
KET listening tests in micro-skills in listening of the Experimental Group
Test Value =5.0

Sig, 95% Confidence Interval
t df (2-tailed) Mean Difference of the Difference
Lower Upper
Micro-skill in listening -5.120 | 29 .000 -.32500 -.4548 -.1952

One sample t-test showed a positive response in the effectiveness of practicing KET
listening tests in macro-skills in listening of the Experimental Group t = -5.29; p = 001.

Table 4.10 shows positive responses to the effectiveness of practicing KET listening
tests in macro-skills in listening of the Experimental Group.

Table 4.10: Positive response to the effectiveness of practicing KET
listening tests in macro-skills in listening of the Experimental Group
Test Value =5.0

Si M 95% Confidence Interval
t | df '8 [viean of the Difference
(2-tailed) Difference
Lower Upper
Micro-skill in listening | 5286 | 29 .000 -.33333 -4623 -.2044

4.2 Discussion
Research question: What is the effectiveness of using KET listening tests on preparation
for VSTEP Level 2 Listening Test?

There were 22 students who scored above 5.0, meaning they got good scores.

Research proves that 66% score above 5, specifically the average score is 6.36/10. The
results show that KET is effective in preparing for the VSTEP exam.
When looking back, 1/3 of the students did not get a score of 5.0. Statistics show that the
average student got a score of 4.15/10, which is not a high score, but it is not a score that
is too low, acceptable in common sense. This point is also very encouraging. KET helps
prepare for the VSTEP exam.

Nonetheless, there were only 3 students who scored above 5.0. The results show
that students studying with VSTEP-like are not as effective as students studying with
KET.

The findings of this study indicate that students had a positive perception of the
effects of practicing KET listening tests on their listening skills. Students’ insufficient
background knowledge and vocabulary could be solved by practicing KET listening tests.
The participants strongly perceived that practicing KET listening tests as an effective
teaching strategy could help them revise prior lessons and vocabulary. KET listening tests
thus might facilitate students” independent attitudes and behaviors in learning to listen.

The fact that listening gives the learner input makes it true that it is important for
language acquisition. Students cannot learn anything without comprehending the inputs.

“The ability to extract information from auditorially presented language material” is what
listening comprehension is defined as according to Krashen (1995). The most often
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utilized language skill in both the classroom and daily conversation is listening, which is
more frequently used than speaking, reading, and writing (Nunan, 1997). The ability to
comprehend auditory input in a language class is crucial to learning a foreign language.
Thus, it is crucial to prioritize listening in the early stages of foreign language learning.
Although listening skills are important, traditional language classrooms place a strong
emphasis on reading and writing abilities and expose EFL students to more written
material than aural input (Ferris, 1998; Leow, 1993). The expanding number of studies on
hearing in circumstances including foreign languages has significantly raised interest in
listening skills recently (Sharpe, 2005).

4.3 Limitations of the study
The researcher acknowledges that just a small percentage of the significant population of
VSTEP exam takers were included in the study. As a result, inevitably, the study's
findings may not be fully representative of public opinion. What has been reported is also
by its very nature subjective because it is based on the unique experiences of the
participants.

Additionally, respondents took the poll between one and several months after
their actual exam-taking experience, so their responses may have mostly been influenced
by their memories and impressions of the test.

4.4 Pedagogical implications
It can be challenging for language learners to develop effective listening skills when
learning a second language. The study also makes recommendations or implications
based on the findings in the hopes that the students’ listening skills would improve soon.
To improve students’ listening, teachers must first create engaging listening
activities and deliver them creatively so that the students feel engaged in listening to
English, English teachers should encourage and motivate them to participate in activities
like small group discussions, debates about critical thinking, English-speaking clubs, etc.
Last but not least, students should be well-oriented to a purpose in language
learning that they can rely on and try their best to achieve a better ability to listen in
English. This is a direct approach to raising students” intrinsic motivation and awareness
of practicing listening in English more regularly. Students should always bear in mind
that possessing a fluent effective listening ability is the key to helping open their future
since this skill will serve and benefit any field of their prospective careers in teaching,
researching, tourism, commerce, etc. If they have a certain goal to pursue, they will be
approached to a higher level.

5. Recommendations
On the basis of the study’s findings and analysis, suggestions are also made for future

research in order to gain a thorough understanding of topics linked to KET examinations.
First, it is evident that the study’s population is too small to be generalized to the entire
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community. Therefore, additional research should be done with a bigger participant
pool. Second, the research was limited to English second-year students. As a result,
additional research should be done using a variety of individuals, such as junior or senior
English students. These recommendations should aid in bolstering the authenticity and
dependability of upcoming studies.

The current study has given support for the idea of educating university students
listening micro-skills. However, the present study has identified a few areas that need
more investigation and should be taken into account while instructing EFL students in
listening comprehension.

First, we recommend that researchers interested in examining listening
comprehension and the effects of teaching listening micro-skills plan a longer
intervention so that participants can study and practice listening micro-skills more than
once or twice throughout the research intervention. More data would be available for
analysis with a longer intervention, allowing researchers to concentrate on various facets
of teaching listening microskills. It would also be possible for researchers to have a more
comprehensive understanding of the teaching of listening micro-skills if they planned a
qualitative and quantitative study taking into account students” motivation and attitude
toward practicing listening skills.

Second, we propose further research to examine the results of teaching listening
micro-skills in public schools in order to acquire results that better reflect the educational
circumstances in Chile. In comparison to the number of participants and the hours taken
into account for the current study, the number of students per class and the number of
instructional hours are different in public schools.

Third, we recommend that future studies take into account assigning one
instructor to the experimental group and a different instructor to the control group in an
effort to minimize bias that might alter the study's findings. Additionally, it would enable
the researcher to view the study's participants and findings with greater objectivity.

Fourth, we advise selecting the proper standardized test based on the participants'
English proficiency for future studies that use a pretest and posttest design. This will
enable researchers to prevent any potential ceiling effect, as occurred in the current study.

6. Conclusion

Up until recently, research and practice both overlooked listening performance. In
contrast to reading comprehension, listening comprehension research does not yet have
as much of a presence in the literature.

The current study sought to determine the extent to which sophomores majoring
in non-English practiced KET listening tests in classroom settings. The results showed
that the participants performed satisfactorily on the KET listening tests. The participants
said that they would be acceptable willing to practice taking KET listening tests in all
circumstances. In terms of two categories of before and after practicing KET listening
tests, the results proclaimed that there was a significant difference between the perceived
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level 2 phases. This meant there are the effects of using KET listening tests on preparation
for VSTEP level 2 Listening test.
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Appendix A: Questionnaire

Dear Participants,

My name is Duong Dinh Mai Thi Huynh Ngoc, student’s number: M1621030. I am a
graduate student of Cohort 28, majoring in Theory and Methods of Teaching English at
Can Tho University. I am currently writing my MA thesis on the effectiveness of
practicing KET listening tests in improving English listening performance of non-English
majored university students. I would like to invite you to participate in my research by
answering the following questionnaire. It will take you about 10 minutes to finish the
questionnaire. Your responses will be kept confidential and used for the purpose of this
study only. Please read the questions carefully and answer them honestly. Thank you
very much for your cooperation.

Cac ban tham gia nghién cttu than mén,

T6i tén la Duong Dinh Mai Thi Huynh Ngoc, ma sd hoc vién: M1621030. T6i 1a sinh vién
cao hoc khoa 28, nganh Ly luan va phuong phap giang day bo mon Tiéng Anh tai treong
DPai hoc Can Tho. Hién t6i dang thuc hién dé tai luan van thac si vé hiéu qua cta viéc
luyén tap bai kiém tra nghe KET trong viéc nang cao kha nang nghe tiéng Anh cuta sinh
vién khong chuyén. T6i xin moi ban tham gia vao nghién ctru ctia t6i bang cach tra 1oi
bang cau hoi khao sat sau day. Ban sé mat khoang 10 phut d€ hoan thanh bang cau hoi.
Cau tra 10i ctia ban sé dwoc bao mat va chi dwoc st dung cho muc dich ctia nghién cttu
nay. Xin vui long doc ky cac cau hoi sau day va tra 10i mot cach trung thiee. Cam on ban
rat nhiéu vi da hop tac!

Part A: Personal Information

a. Age (Ban bao nhiéu tuoi):
o 18,

19,

20,

21,

22.

O O O O

b. Gender (Gidi tinh):
o Male (Nam),
o Female (N@),
o Idon’t want to reveal (T6i khong mudn tiét 16 thong tin).

c. Major (Chuyén nganh):
o Accounting (K€ toan),
o Business Administration (Quan tri kinh doanh),
o Finance and Banking (Tai chinh - Ngan hang),
o Food Technology (Cong nghé thuyc phdm),
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Hospitality Management (Quan tri nha hang khach san),
Information Technology (Cong nghé thong tin),
Marketing (Marketing),

Mathematics Teacher Education (Su pham Toan),
Preschool Education (Gido duc mam non),

Primary Education (Gido duc tiéu hoc),

Literature (Van hoc),

Khac.

© 0 O 0O 0O 0O O O

d. At the beginning of the study (November, 2022), which university year were you in?
(Ltc bat dau tham gia vao nghién cttu nay, Itic d6 ban la sinh vién nam thit may?)

o First year (Nam 1),

o Second year (Nam 2),

o Third year (Nam 3),

o Forth year (Nam 4).

Part B: Students” Perceived Effectiveness of Practicing Ket Listening Tests (Nhan Thitc
Ctia Sinh Vién Vé Hiéu Qua Cua Viéc Luyén Tap Bai Kiém Tra Nghe Ket)

The following statements are about the effectiveness of practicing KET listening

tests in enhancing listening performance on Level 2 VSTEP listening tests. To what extent
do you agree with them? Please tick the number that indicates the level of your agreement
with these statements with 1 as strongly disagree and 5 as strongly agree.
Cac nhan dinh sau day ndi vé hiéu qua va han ché cta viéc luyén tap bai kiém tra nghe
KET d6i véi kj nang nghe cua ban. Ban dong y 6 mttc d nao. Vui long chon so thé hién
mutc d¢ dong y ctia ban ddi vdi cac nhan dinh nay véi 1 1a hoan toan khong dong y va 5
la hoan toan dong y.

Level of agreement
(Mirc 4§ dong y)
SDID|N|A|SA

Statement
(Loi nhan dinh)

1. | Practicing KET listening tests was helpful to me when I took English in
level 2 VSTEP.

Luyén tap bai kiém tra nghe KET thuc sy hitu ich d6i voi t6i khi thi tiéng
Anh VSTEP 6 cap d6 2.

2. | Practicing KET listening tests helped me familiarize myself with the
VSTEP level 2 listening test format and take the test more effectively.
Luyén tap bai kiém tra nghe KET da gitp t6i lam quen v6i cdu truc dé thi
nghe VSTEP cap d¢ 2 va lam bai thi hiéu qua hon.

3. | Practicing KET listening tests helped me differentiate between distinctive
English sounds.

Luyén tap bai kiém tra nghe KET da gitip t6i phan biét duoc cac am déc
biét cua tiéng Anh.

4. | Practicing KET listening tests helped me retain words and phrasal verbs
in short time.
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Luyén tap bai kiém tra nghe KET da gitip t6i nghe va ghi nho cac tir va
cum dong tir trong thoi gian ngan.

Practicing KET listening tests helped me recognize sentence structures
and their functions. (For example: the sentence structure “Excuse me, can
you show me the way to...?” has the function of showing directions.)
Luyén tap bai kiém tra nghe KET da giup t6i nhan biét cau tric cau va
chttc ndng ctia no.

Practicing KET listening tests helped me recognize words in their
shortened forms. (For example: You're = You are, It's =1t is, I've been =1
have been, I'd better = I had better, and so on.)

Luyén tap bai kiém tra nghe KET da gitip t6i nghe va nhan biét duoc cac
ttt & dang rut gon cta ching.

Practicing KET listening tests helped me recognize grammatical word
classes.

Luyén tap bai kiém tra nghe KET da giup t6i nhan biét cac 16p tir ngle
phap.

Practicing KET listening tests helped me recognize grammatical tenses in
the sentence.
Luyén tap bai kiém tra nghe KET da giup t6i nhan biét cac thi trong cau.

Practicing KET listening tests helped me recognize rules in the sentence.
Luyén tap bai kiém tra nghe KET da gitip toi nhan biét cac quy téc trong
cau.

10.

Practicing KET listening tests helped me identify the sentence's
components.

Luyén tap bai kiém tra nghe KET da giup t6i xac dinh dwgc cac thanh
phén cta cau.

11.

Practicing KET listening tests helped me differentiate between major and
minor components in the sentence.

Luyén tap bai kiém tra nghe KET da giup t6i phan biét dugc thanh phan
chinh va thanh phéan phu trong cau.

12.

Practicing KET listening tests helped me recognize connecters (For
example: In addition, Moreover, Besides, and so on) in sentences.
Luyén tap bai kiém tra nghe KET da gitp t6i nhan biét duoc cac tir n6i
trong cau.

13.

Practicing KET listening tests helped me do multiple choice questions in
a level 2 VSTEP listening test.

Luyén tap bai kiém tra nghe KET d gitip t6i lam dwoc cac cau héi trac
nghiém trong bai thi VSTEP cdp d¢ 2.

14.

Practicing KET listening tests helped me do fill-in-the-blanks questions in
a level 2 VSTEP listening test.

Luyén tap bai kiém tra nghe KET da gitp t6i lam duoc cac cau hoi dién
tlr vao chd trong trong bai thi VSTEP cap d9 2.

15.

Practicing KET listening tests helped me recognize the situation where
the communication is taking place.

Luyén tap bai kiém tra nghe KET da gitp t6i nhan biét duoc tinh huéng
dang dién ra giao tiép.

16.

Practicing KET listening tests helped me understand the topic of the
dialogue better.

Luyén tap bai kiém tra nghe KET da gitp t6i hiéu duoc cac chu dé cua
doan hdi thoai t6t hon.
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17.

Practicing KET listening tests helped me understand the gist of a voice
message or an announcement.

Luyén tap bai kiém tra nghe KET da giup t6i hiéu duoc y chinh trong cac
thong béo hodc tin nhan thoai.

18.

Practicing KET listening tests helped me understand gists in simple daily
conversations.

Luyén tap bai kiém tra nghe KET da giup t6i hiéu duoc y chinh trong cac
cudc hoi thoai don gian hang ngay.

19.

Practicing KET listening tests helped me understand street directions.
Luyén tap bai kiém tra nghe KET da gitp tdi hiéu duoc huéng dan chi
duong.

20.

Practicing KET listening tests helped me differentiate between literal and
metaphorical meanings. (For example: She is a snake (snake = a wicked
person).)

Luyén tap bai kiém tra nghe KET da giup t6i phan biét gitta nghia den va
nghia dn du.

21.

Practicing KET listening tests helped me differentiate between implicit
and explicit meanings. (For example: Teacher: How many students are
there in our class?

Student: 30

(30 = There are 30 students in our class.))

Luyén tap bai kiém tra nghe KET da giup t6i phan biét gitta nghia day du
va nghia ngan gon.

22.

Practicing KET listening tests helped me guess the meaning from context.
Luyén tap bai kiém tra nghe KET da giup t6i doan nghia cua tir qua ngtr
canh.

23.

Practicing KET listening tests helped me predict what will happen next in
the conversation.

Luyén tap bai kiém tra nghe KET da giup t6i tién doan nhitng gi sé xay ra
tiép theo trong doan hdi thoai.

Thank You Very Much for Your Participation!
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