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Abstract:

Greek schools have been progressively challenged by the diversification of student
demographics during the past decade. The European refugee crisis after 2015 has
triggered immense needs to create inclusive intercultural school environments for
disabled students whose first language and cultural backgrounds differ from the
dominant Greek middle-class students in mainstream schools. School leaders play a
vital role in creating inclusive schools that respect race, culture, ability, class, family
background, and linguistic diversity. Social justice leadership constitutes an integral
part of inclusive intercultural education, yet works exploring school leaders’
struggles in engaging in this type of leadership in Greece are scarce. This work gives
voice to women educational leaders in Greece and investigates the barriers they
encounter in providing appropriate education to migrant students with disabilities.
Moreover, it explores school leaders’” perceptions of how generative Al applications
can potentially be used to minimize these barriers.

Keywords: social justice leadership, inclusive education, intercultural education,
barriers, generative Al

1. Introduction

Greek schools have been progressively challenged by the diversification of student
demographics during the past decade (Tzoraki, 2019). The European refugee crisis after
2015, which remains persistent, has triggered immense needs to create inclusive school
environments for students whose first language and cultural backgrounds differ from the
dominant Greek middle-class in state schools. Findings from previous works within the
migrant education field worldwide, show that school readiness and cultural
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responsiveness significantly influence migrant students” academic progress and well-
being (Evan et al., 2020; McIntyre & Hall, 2020).

The school environment is important for migrant students who often struggle to
adjust and settle into a new and unfamiliar educational system whilst simultaneously
learning a new language, socializing, comprehending the host culture and school
curriculum, and coming across overt and covert discrimination. Migrant students with
disabilities encounter even more barriers in adjusting, as schools in Europe and elsewhere
seem unprepared to provide them with an inclusive learning environment that takes into
consideration their multifaceted needs (Jorgensen, et al., 2021). Although we have a
comprehensive picture of these students’ struggles, research works focusing on school
leaders who are largely responsible for whether these children will be offered an inclusive
intercultural learning environment are scarce. Moreover, research on the potential of
generative Al to minimize the barriers educational leaders encounter in fulfilling the
needs of migrant students with disabilities is non-existent. The purpose of this work is to
fill these research gaps and give voice to women educational leaders in Greece. Exploring
school leaders’ difficulties in providing appropriate education to migrant students with
disabilities and researching how generative Al apps such as ChatGPT and Bard can
potentially be used to minimize these difficulties, can offer practical implications both for
legislators and teachers in Greece and elsewhere. More specifically, the leading questions
of this exploratory study were:

1) What challenges are faced by school leaders in Greece as they address the needs
of migrant students with disabilities?
2) How can generative Al help overcome these challenges?

2. Social justice as the foundation for inclusive and intercultural education

Inclusion in education goes beyond taking into consideration the needs of students with
disabilities. The term includes multiple forms of diversity and social identities such as
sexual orientation, race, gender, nationality, ethnicity religion, language, and social class
(Sturm, 2019). Social justice constitutes the link between these constructs and forms the
foundation on which educators can design and implement inclusive and intercultural
pedagogies across educational grades and subjects. Social justice constitutes a
multifaceted concept with multiple dimensions of justice and has been extensively used
in educational research to highlight the political, social, economic, historical, and other
forms of injustices marginalized students, educators, and parents have experienced
throughout time. Within the traditional distributive framework, social justice
encompasses democracy, fairness, and entitlement (Nozick, 1974). Nevertheless, this
view of social justice has been criticized as simplistic since it solely focuses on economic
and material inequality. During the past twenty years, social justice scholarship has
moved beyond the inequalities stemming from social class and economic capital and
turther investigates inequality issues in relation to identity, culture, and diversity. Within
the recognition paradigm inequality and injustice are intertwined with the social and
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political structures of society. These structures perpetuate inequality and marginalize
individuals with non-dominant social identities in multiple contexts. In the case of the
recognition social justice paradigm, injustice stems from society’s inability to
acknowledge and respect the diversity of our multiple social identities (Lovell, 2007).

In education, the recognition paradigm essentially demands teachers facilitate
students” awareness regarding their own social identities as well as others’ identities. The
recognition paradigm also implies educators and students can recognize privilege and
oppression. Teachers are the driving forces for change and purposefully implement
strategies in order to break existing cycles of injustices and oppression related to class,
ability, gender, religion sexuality, and other facets of our multiple social identities. Thus,
the onset of social justice pedagogies is in fact to frame oppression in its multiple overt
and covert forms and subsequently question and challenge it (Bell, 2016). Social justice
teaching should begin during the early years of education and continue to higher
education. Teachers across educational grades and subjects are responsible for creating
anti-bias curriculums and courses that directly question ableism, racism, sexism,
classism, and all the -isms that hinder justice, dignity, and equity. The three Ds, namely
diversity, dignity, and difference should form the bedplate on which all curricula and
courses should be based on (Hawkins, 2014).

2.1 Social justice leadership

Social justice leadership in school settings refers to how headteachers and principals
realize inclusive schooling practices for students with disabilities, students from diverse
linguistic and cultural backgrounds, and other minority students (Bell, 2016). According
to Theoharis (2007), social justice leadership in schools centers around “race, class, gender,
disability, sexual orientation”, as well as other “marginalizing conditions” and “advocacy,
leadership, practice, and vision” (: 223). Theoharis reasons that attempting to eliminate
exclusion and marginalization requires commitment and devotion to implementing
concrete inclusive schooling policies and further argues that inclusion is itself about social
justice.

Leadership for social justice and inclusion of all students however involves daily
battles, pressure, and emotional struggles. School leaders and in particular women
leaders, encounter multiple barriers in implementing leadership that take into account all
teachers' and students’ needs. Their mental health and well-being are commonly
jeopardized as they often have gendered family obligations on top of their school duties
(Islam et al., 2023). Despite the obstacles, findings suggest women school leaders not only
are able to cope with their immense obligations both at home and at school but actually
are more effective in triggering changes in their schools and creating inclusive
environments for minority students (Coronel et al., 2010; Shakeshaft et al., 2014). Social
justice scholarship has repeatedly documented the numerous dilemmas and barriers
encountered by leaders who strive to implement inclusive practices in their schools. Cost,
students” needs and behaviors, personnel deficiencies, tensions with the central
administration, and tensions with teachers, parents, and the local community are in fact
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common barriers for creating inclusive schools across contexts. In all of these scenarios,
school leaders are challenged by multiple problems that may disturb their intentions to
create a school for all (DeMatthews et al., 2021; Gilmour et al., 2023).

2.2. Generative Al and social justice leadership in schools

Generative Al has the ability to create content, including text, audio, images, videos, and
even 3D models (Dwivedi et al., 2023). ChatGPT and Bard are two of the most popular
generative Al chatbots that generate conversational discourse similar to humans (Chiu et
al., 2023). Applications like ChatGPT and Bard could in the future, take the roles of
teachers, therapists, lawyers, and even doctors (Sallam, 2023). In education, generative
Al applications, have already altered the manner students study, teachers teach, and how
schools and other educational institutions design and implement practices and policies
(Dwivedi et al., 2023). Nevertheless, the potential benefits of generative Al to social justice
educational leadership remain underesearched. Thus, the current study aims to explore
how generative Al could contribute to helping school leaders create inclusive-
heterogenous learning settings that correspond to the diversity of student profiles,
including migrant students with disabilities, and simultaneously, construct learning
environments in which cultural, linguisticc and ability diversity can be voiced,
acknowledged and accepted by all stakeholders.

3. Method

3.1 Research design, tools, and participants

The core research tool employed for this study was individual semi-structured interviews
with questions on: i) participants” experiences and barriers in implementing an inclusive
and intercultural learning environment for migrant students with disabilities in their
schools, and ii) potential benefits of generative Al that could contribute to overcoming or
minimizing these barriers. Participants in the study were female school leaders from
different parts of Greece. The women discussed their professional lives and the
competing strains placed on them which prohibit them from providing inclusive
intercultural environments for migrant students with disabilities in Greece. They further
reflected on the potential uses of generative Al apps for achieving this difficult goal in
the future. The study adopted a qualitative approach (Grbich, 2007) as it could provide a
deep understanding of these women’s experiences on their educational leadership
journey. Interview questions aimed to extract as much information as possible related to
the barriers they face in adopting social justice leadership in their schools. Purposive
sampling was considered to be the most suitable approach since the educational leaders
participating should have extensive experience with migrant students with disabilities in
Greek schools and also possess knowledge related to generative Al The sample consisted
of eleven female school leaders in state kindergartens, primary schools, and middle
schools. Participants were from three different prefectures of Greece and all the
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interviews were conducted online. Each interview lasted from forty to sixty minutes.
Participants were informed regarding the aim of the study and provided written consent.

3.2 Data analysis

Interviews were audio recorded and thematic analysis was employed as a data reduction
method. Colour coding was used for interview data (Grbich, 2007). Subsequently,
thematic content analysis using Nvivo 12 was conducted to frame the emergent themes.
Initially, coding focused on individual participants’” data. In the second stage of coding,
broader cross-case themes were developed, which were oriented toward the two research
questions.

4. Findings and discussion

4.1 Barriers
Emergent themes related to barriers in creating inclusive intercultural learning
environments included five themes which are presented below.

4.1.1 Lack of psychologists and social workers

Participants saw their role as recognizing and most importantly taking action to deal with
social injustices in their schools. They clearly believed it is the leader’s personal
responsibility to intervene in any school issue related to social justice. They described
multiple instances they had to intervene during their careers in cases they felt migrant
students with disabilities were treated in an unfair manner. Participants discussed
several issues of systemic inequalities related to the highly centralized and
underdeveloped Greek state education system (Traianou, 2023), that results in unequal
treatment of marginalized students such as migrant students with disabilities. These
issues included deficiencies in personnel and resources, but also to overt and covert
ableism, racism, and classism from dominant middle-class parents even teachers who
seemed unprepared for culturally and linguistically classes as well as teachers and
therapists who seemed indifferent to the diverse needs of migrant students with
disabilities. P6 described her struggles in dealing with conflict and tensions triggered by
the absence of psychologists in her school:

“We really don’t know what to do, how to handle complex situations with students who
have needs both in terms of Greek language but also in terms of ability. We have crowded
classrooms, no teaching assistants, and parents who keep putting pressure on us regarding
the progress of their children, the effect of having migrant students with disabilities in
mainstream classrooms, and so on. These are extremely sensitive issues, complex issues,
we need psychologists to train parents, train teachers, train me.”

P3 also talked about the vital importance of having teachers, psychologists, social
workers, and assistants with trauma-informed practices and skills:
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“Many of these children have gone through difficult times, their parents also have
experienced war, loss, death, poverty. We need specialized stuff to be able to really offer
them what they need. Inclusion costs money. Inclusion means I have a psychologist with
the appropriate background who will be able to educate me, my teachers, the other
therapists and stuff, everyone, on how to include a child with a disability who escaped war
and poverty. Inclusion also means we have stable social workers in schools who will solve
problems, like housing, heating, and so on, fast.”

Participants’ perceptions on the significance of having trained psychologists and
social workers in schools, echo the words of scholars within the education field, who
suggest that the effects of systemic educational inequalities on minority students may
emerge as a cumulative wounding affecting not only current students but future
generations as well (Heart & Chase, 2016).

In Greece, the largest percentage of schools do not have psychologists and social
workers, and the few schools that provide these services only have them once a week.
The integration of trauma-informed approaches in schools however, involves a complex
and long process that starts from acknowledging the effect of trauma, identifying
symptoms, and integrating trauma-informed approaches and practices, in order to
prevent retraumatization, especially at the intersections of migrancy and disability
(Sullivan et al., 2016).

4.1.2 Special education teacher shortages

The lack of special education teachers was identified as one of the main barriers to
creating inclusive and intercultural schools. Multiple phrases and words were employed
to describe the absence of specialized teaching personnel for students with disabilities,
including: “non-existent”, “scarce numbers compared to our needs”, “late arrivals”,
“constant changes”. P1 said:

“How exactly can you have an inclusive school, when your special education teachers
arrive three months after the school year has started or never arrive at all? Especially in
islands and rural areas, there is an immense shortage. We have students with autism,
intellectual disabilities, students with low vision, and no teachers around.”.

P3 also described a gloomy picture of her school:

“My school is at a small island, an expensive island and so contract teachers tend to avoid
it, but in Greece, almost all support teachers are contract teachers, so not only do they tend
to arrive late, but sometimes they do not show up at all...I don’t blame them, their wage is
literally peanuts, they cannot find a place to rent, and the tickets to get here are half of their
wage. The government knows the problem, they see the stats but no action has been taken
yet”.
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P9 described how inadequate resources negatively affected a migrant student with
autism who ended up moving from the island where her school is located:

“He was a very sweet boy, but he needed support. He needed support for Greek, he needed
support in the classroom for his emotional dysregulation, psychologists, speech therapists,
and so on. I was really embarrassed to look at these parents and tell them, If I were you, I
would move to Athens. That year we had been waiting for the parallel support teacher for
two months. Then she showed up and in ten days she left with pregnancy leave. The teacher
of the class was trying so hard to help him, I was looking for materials for him, for ways to
help him when he had tantrums, but I am not an expert and his teacher was also not an
expert and she had another fifteen students to deal with. This is inclusion only on papers.
It’s a buzzword everyone uses but no one knows what it really means.”

Participants’ accounts further revealed that teaching personnel shortages,
especially in rural areas force them to use the few special education teachers as general
education teachers in mainstream schools:

“When the mainstream teacher is for example absent and they cannot send you another
teacher, what are you going to do? This is a primary school I can’t just tell parents to take
their kids at home, they work, and they have obligations. We are constantly accused of
using special education teachers for mainstream teaching but no one offers a solution on
what should be done.” (P1)

“When suddenly you have a mainstream teacher asking for maternity leave or a teacher
who is absent for medical reasons, then essentially the system obliges you to use the special
education teacher, and then you have the parent of the students who has been assessed and
by law are entitled. to additional support shouting at you.” (P9)

Participants” accounts further revealed that it is a common practice in Greece to
put students with disabilities on reduced timetables when special education teachers
have not been hired or for some reason are absent from schools:

“It’s not right, I have never done it, but I understand the principals who do it because there
are cases you cannot guarantee students’ safety. When there is one teacher for 20 seven-
year-olds and there are students with disabilities and sometimes aggressive behaviours,
you take a risk. If something happens, the teacher is liable, I am also liable.” (P2)

“The headteacher in kindergarten is always under fire. You have parents threatening you,
you have administrators demanding to have full schedules for all students, you have
mainstream teachers complaining they cannot do their job properly and you are in the
middle trying to find solutions... When support teachers are absent for a few days, I merge
my class with the class from which the teacher is absent, so we are two teachers with 30-,
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or 40 preschoolers, some of which have diagnosis for autism or intellectual disability.”
(P10)

4.1.3 Unprepared or incompetent teachers

Two principals from large urban primary schools further talked about special education
teachers who seemed unwilling to collaborate with their general education counterparts
or seemed indifferent to students with disabilities:

“The Greek crisis essentially created a pool of unemployed teachers who couldn’t find a
teaching job in state schools. Teachers really suffered between 2010-2019. During this
decade, special education began to emerge in Greece as an alternative option to enter the
profession. Suddenly tens of thousands did seminars and postgraduate degrees in special
education. Some of them didn’t really understand what special education is, others did
understand and didn’t like it but they were desperate to get a job. So right now, we have
cases where special education teachers come to school and they don’t really want to work
with students with autism or other disabilities. This creates a lot of problems with the
general education teachers and so on.” (P4)

“I do not want to be judgmental, maybe I would have done the same thing if I were in my
thirties and I could see special education is the only way to actually step at a school, but it
is really killing me when I see students struggling, mothers worrying and teachers who do
not implement evidence-based pedagogies for example for students with autism, who do
not care about students’ social skills, who become a bit aggressive when mothers or I ask
about students with disabilities who struggle.” (P6)

Participants” accounts suggest that a major barrier to implementing social justice
leadership and fostering an inclusive environment for migrant students with disabilities,
is that Greece still lacks accountability schemes and school autonomy (Benos &
Karagiannis, 2016; OECD, 2011). More than thirty years ago, Brieschke stated “One of the
burdens of the principalship is the identification of educational mistakes among teachers and the
development of mechanisms for addressing these mistakes” (1986: 249). In Greece these
mechanisms essentially still are non-existent. Unprepared or incompetent teachers both
in general and special education simply continue to be unprepared or incompetent.
Remediation via professional development courses or remediation plans is essentially
still on paper and hasn’t been implemented. The neoliberal government Nea Dimokratia
launched legislation regarding accountability and evaluation of newly appointed
teachers yet it has been blocked by teachers’” unions (Traianou, 2023). The sole strategy
the Greek state system implements for incompetent teachers is transferring teachers to
another school, allocating them to a different role within the primary or secondary
education district, assigning them less challenging work, and moving them to
nonteaching positions, which are also common administrative strategies in different
educational contexts such as the US (Chait, 2010).
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P9 talked about how the centralized Greek state education system essentially
deprives principals and head teachers of authority. Her account is in line with the few
works that have been conducted within the Greek educational context and suggests that
school leaders in Greece essentially have no power or autonomy (Saiti, 2015):

“Principals and headteachers in Greece do not have the power to do anything, there is no
school autonomy. Only when a situation is really serious for example if the actual safety of
the students is at stake, or when parents threaten to take legal action, then the principal
can inform the primary education district and they will transfer him or her at another
school and if it is a really difficult case, they will transfer them at the headquarters to do
administrative work. That’s it. But these cases are not just incompetent or unprepared
teachers, we are talking about individuals with serious mental health issues or with
aggressive and inappropriate behaviours. When it comes to incompetency or teachers who
just don’t care, there’s nothing you can do. I am trying to help them, I'm trying to
understand their problems, because they have many problems, most of them work two-three
jobs to survive here so they are exhausted which is understandable, but that’s it.”

Other participants seemed reluctant to characterize teachers as incompetent,
despite the fact that throughout the years they also encountered cases they thought they
should have intervened:

“I don’t like to interfere and I don’t want to tell teachers how to do their jobs, especially
special education teachers. Throughout the years I have had teachers who wouldn’t show
up for example, teachers who would bring me fake doctors” papers strategically, teachers
who refused to collaborate with disabled students” parents, who were just sitting next to
the student with disabilities and did nothing, just watched the mainstream teacher
teaching, I have had everything, but I cannot do something, except informally tell them
some things and hope they will not come to my school again...I do feel guilty for my
students with disabilities, but I don’t have the power to implement drastic measures, the
system is centralized and everything is requlated by the Ministry of Education in Athens.”
(P11)

Participants” accounts are in line with previous works in different contexts that
also found school leaders are unwilling to interfere and remove ineffective teachers and
report various barriers as restraints (Coleman, et al., 2005; Range et al., 2012; Shaked,
2019). Within the Greek context, findings from works exploring conflict and
accountability in state schools, suggest that similarly to the participants of the current
work, Greek school leaders tend to prefer compromising or avoidance strategies and
constantly try to be pleasant and sympathetic among all teachers and other stuff even in
cases they are aware that teachers for example neglect their duties or create problems
with students and colleagues (Saiti, 2015).
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4.1.4 Constant teacher instability
Constant instability of teaching personnel in Greek state schools was mentioned by the
majority of participants as a serious obstacle to building inclusive environments for
migrant students with disabilities:

“We change teachers constantly, even mainstream teachers. There are teachers here with
permanent positions who haven’t shown up for the past six-seven years. So, when the
mainstream teachers who come here do not really know the students, the school, the
community and there is an extreme shortage of special education teachers who usually are
contract teachers, we cannot really talk about inclusion. I mean, except for me and another
three teachers who live here, all the others come here for six-seven months...Changing
teachers, especially in the early years is hard for all children, but especially for children
with autism or intellectual disability, it is traumatic. They connect with their teachers,
they make progress and then, the next year the teacher vanishes. Often the teacher vanishes
during the year.” (P9)

“Students with disabilities and especially children who are not familiar with this country,
need stability. They are scared, they feel insecure. They need time to trust someone, they
need time to engage in their relationship with their teacher. You can’t just change their
teacher. I had a mother in here crying her eyes out. One year her son had the best support
teacher, he made progress with her, and he adored her. The next year he was looking for
her, and another teacher came, they never connected. This is not inclusion. You can’t just
change the teachers of a child with autism constantly and claim you have inclusive
schools.” (P11)

Participants’” accounts reflect the consequences of educational policies during the
past forty years which despite Greek politicians” rhetoric and promise still jeopardize not
only the inclusion of the so-called minority students but the overall quality of education
offered by the state sector. The Greek state education system still has peculiar and unique
mobility allowances for permanent state teachers. Teachers all around Greece can transfer
every year to a different school. This constant change of educators disturbs and lowers
the quality of education offered as it practically diminishes school stability, generates a
non-existent or even a hostile school climate, and harms students” development (Saiti,
2012). Several laws and presidential decrees (for example Law 1566/1985 article 16, Greek
Law 3848/2010, and the Presidential Decrees 50/1996, 100/1997, and 39/1998), essentially
dictate all permanent teachers are able to transfer from one school to another if there is
an available teaching position.

Saiti (2015) who is one of the few researchers that have investigated teacher climate
and stability in Greece, found that Greek teachers with tenure, stay at the same school for
less than four years. Saiti further found that there is a wide lack of cohesion in schools
that prevents effective leadership, creates tensions and conflicts, and most importantly
undermines the education offered to Greek students. Her findings suggest that schools
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that tend to have stable teachers have a warm school climate with constructive collegial
relations among teachers, who are willing to help when for example a problem arises due
to a teacher’s urgent absence. By contrast, schools with constant changes in the teaching
personnel are characterized by turbulent relations among teachers and leaders. Data from
works worldwide also suggest that teacher—teacher collaboration is linked to job
satisfaction, higher instructional quality, and improved collective effectiveness (Goddard
et al., 2007). In fact, findings from post-covid works suggest teachers tend to ask for help
and support from colleagues in stressful and overwhelming conditions (Blair et al., 2022).
Trust and collaboration among teachers are even more important in special education. In
fact, stable collegial relations and collaboration are related to better career prospects for
special education teachers (Gilmour et al., 2022), who commonly feel undermined as their
duties and responsibilities are blurred (Garwood et al.,, 2023). Stability in mainstream
schools with mainstream teachers providing support and empowerment to special
educators, can increase feelings of devotion and facilitate the inclusion of students with
disabilities from diverse cultural backgrounds (Garwood et al., 2023).

4.1.5 Lack of administrative staff

In Greece, administrative duty and control lie with the school or, more specifically in the
office of the principal or the headteacher, since the vast majority of state schools lack other
forms of administrative stuff (Ntalossis & Zarotis, 2019). Despite the countless reforms
during the past fifty years, which all aimed to provide state schools with flexibility and
autonomy, the Greek system still is the same centralized, underfunded, and
underdeveloped system it has always been (Traianou, 2023). The budget spent per
student at the local level is made by the central government, therefore, the Ministry of
Education in Athens, regulates a school's budget at a tiny island in the middle of the
Aegean Sea. The centralized nature of the Greek state system triggers bureaucracy, and
delays and allows for the adequate provision of the bare minimum of special education
services. On top of these obstacles, school leaders essentially bear alone the endless
bureaucracy of the Greek public sector as the following extract illustrates:

“We do not have a secretary or administrative stuff, not even in big urban schools. I do
everything, the vice principal also does administrative work, and if we need something we
will ask the teachers to do it. But they are here to teach and they have specific teaching and
working hours. And I cannot tell a substitute teacher for example who makes nine hundred
euros, pays five hundred in rent that they have to do extra work at home after school, they
all work somewhere else to make ends meet. This is not a solution.” (P2)

P8, a headteacher of an urban mainstream kindergarten in northern Greece,
describes her daily struggles in coping with the immense bureaucracy for special
education services for her migrant students with an official diagnosis, whilst having a
tull-time teaching schedule:
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“I am the headteacher at kindergarten, essentially in Greece this means I am the kid for all
the errands, I have a full-time teaching schedule, no breaks, and all the administrative work
and bureaucracy of the Greek state sector. I literally do not have time to drink a glass of
water. I do not know how many emails and reports I write every day...I'm trying to do my
best for the students who come from different cultures and the students with disabilities,
but I cannot do much because I am in the class teaching all the time. I don’t have time to
explain to parents who don’t speak Greek the reasons why their child doesn’t have a support
teacher despite the fact the official agency of the ministry says it should. I don’t have the
time to teach them how the state system works, to focus on them, to encourage them to
advocate for the rights of their child.”

Similarly, P7 reflected on the parental involvement barriers of migrant parents
which are triggered by the lack of administrative and teaching staff in rural schools:

“In big cities, they have many teachers, they all help, they also have parents with similar
backgrounds who also help as translators for example. In my school I translate everything
using Google Translate, I spend hours to make sure what I am writing is correct, I ask my
neighbours who are Albanians to check it out and I still feel like I am not doing enough to
include these parents.”

P3 reflected on the endless and complex legislation regarding special education
services in mainstream schools and the amount of time needed to comprehend and most
importantly keep up to date with constant changes:

“Every two-three years, we have the so-called reforms, every minister wants to change
everything and creative inclusive schools, In the end, the only thing that actually changes
is bureaucracy. All principals in Greece are also lawyers, reading laws and regulations that
overlap and no one knows what really should be done. Legislation in Greece is chaotic and
constantly changes... Right now, there is an issue with parallel support teachers. They
used to send more, now they butchered the numbers and they send one teacher for four,
five students for example, meanwhile, parents are complaining because the ministry’s
official agency for special education services has given them full-time support.”

4.2 The use of generative Al as a facilitator for creating inclusive intercultural learning
environments

Emergent themes related to how generative Al could facilitate the creation of inclusive
intercultural learning environments included three themes which are present below.

4.2.1 Generative Al as a personal assistant of school leaders

All participants believed school leaders must comprehend and keep up to date with the
rapid development of new generative Al technologies, as they have the potential to
change school leadership and revolutionize education systems. They thought leaders and
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teachers will most probably be required in the near future, to gain a deep understanding
of the drawbacks and the benefits of these technologies on school management, teaching,
parental involvement, student outcomes, and most importantly on creating inclusive
environments for students with disabilities. Four participants believed that generative Al
could potentially function as school leaders” personal assistants. They referred to how
generative Al applications could be used to decrease the negative effects of teacher
shortage and burnout and the enormous administrative burden in schools. The account
of P2, illustrates how based on her view, generative Al can potentially contribute to
overcoming some of the flows of the Greek state education system:

“In the future, for sure, Al is going to be used in schools extensively, I am worried once
again we are going to be left behind because surely the specialized versions for schools and
education services with all the data basis in one platform are not going be free, but I imagine
that generative Al like ChatGPT will be able to handle all the data, the workflow process,
everything unified with all the information needed for schools, teachers, parents and
students and especially when it comes to students with disabilities and diverse cultural
backgrounds this is going to be an enormous help for principals and headteachers.”

All participants believe that in the near future, generative Al will play an
important role in school leadership. P2 talked about the ability of ChatGPT and other
similar applications to process massive amounts of student data and analyse multifaceted
student information which can potentially optimize leaders’ efforts in creating inclusive
intercultural schools:

“For big schools, having the ability to use an app for handling students’ data for sure will
save time and effort. For students who require additional support due to disabilities and
different cultural backgrounds, the impact can be huge. We can have a unified base with
all the information regarding their needs, a connection with the agencies that create their
IEPs, direct access to other services related to vulnerable populations like low-income
migrants.”

P4 believed generative Al has the potential to provide valuable secretarial work to
Greek school leaders who as mentioned earlier have no other administrative stuff in
schools:

“Iuse ChatGPT all the time, especially when I need to write things in English for Erasmus
programs and other reports and emails in English. It corrects and rephrases everything, it
improves vocabulary, syntax, and sentence structure. I don’t have anxiety that people who
will be reading what I am writing will make fun of me... For paperwork that is related to
disabilities and special education, it is of great help to me, because sometimes I am not sure
of the terminology...I imagine in the near future we will be using it for all the reports and
requests for our students with disabilities.”
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P9 described how ChatGPT has been her personal secretary since it was first
launched in November 2022:

“My son is an engineering student, I was at home struggling to write reports in English
and 1 used to give him things to proofread, so he was basically fed up with me and he taught
me how to use it. It really is a life-saver for me. Now I use it for everything, I write
something in English or Greek, then I copy paste it there and it corrects it.”

P5 reflected on how ChatGPT has become the content creator for her school’s social
media and website:

“I have tons of programs at the school, especially programs for students with disabilities,
migrant students but essentially, I do all the work in relation to writing all these endless
documents for these programs and our website and our social media. It used to take me half
an hour to write something for our Facebook page for example, now I'm writing it fast,
then I use ChatGPT, it makes it even better.”

4.2.2 Generative Al as a special and intercultural education teaching assistant
Participants believed generative Al could function as a valuable teaching assistant. They
thought that in the near future, generative Al will rapidly develop and its use will become
widespread in primary and secondary education. Regarding inclusive intercultural
education, they stated that generative Al can provide even more benefits due to its
potential to customize and personalize teaching and learning procedures and materials
as well as analyze and process vast amounts of data:

“It can do tons of stuff that can potentially save time for teachers and principals. It can
generate customized lesson plans, feedback, activities, and content for the specific needs of
a specific student with a specific disability or a specific linguistic background. And I am
pretty sure all these apps are going to get better and better in the near future.” (P8)

“It is very useful for lesson planning, for asking questions related to disabilities and
evidence-based practices and methods. I believe it will become even better. In our schools,
this could be really helpful for mainstream teachers with no special education background.
Immediate and around-the-clock help for differentiating instruction.” (P5)

P8 thought generative Al could prove helpful for principals and headteachers who
in many cases end up substituting the state’s inability to provide special education
teaching stuff:

“I have used it many times for questions related to our students and their conditions. From
crisis management in the classroom and in the school...I have used it to ask things I wanted
for autism for example in the early years, since I am the headteacher, but I am also a teacher

European Journal of Alternative Education Studies - Volume 8 | Issue 4 | 2023 120


http://oapub.org/edu/index.php/ejae

Emmanouela V. Seiradakis
SCHOOL LEADERS’ PERCEPTIONS ON BARRIERS FOR CREATING INCLUSIVE
INTERCULTURAL ENVIRONMENTS AND POTENTIAL GENERATIVE AI BENEFITS

with ASD students who are supposed to have parallel support teachers who however tend
to not show up in my school due to the fact we are an island.” (P8)

4.2.3 Generative Al as a parental involvement facilitator

Participants believed generative Al has vast potential for optimizing communication in
with parents in numerous ways. Regarding parents of students with disabilities,
especially parents from diverse cultural and linguistic backgrounds, participants cited
multiple potential uses:

“Especially for migrant parents who do not have a high level of Greek language, they do
not know how the system works, I imagine in three-four years, these apps could function
as a link between the school and them.” (P3)

“ChatGPT has the potential to summarize things, to translate documents, to simplify
documents so for parents with a low literacy background, it would be really convenient to
have the reports of their children simplified and translated, with visuals that could facilitate
their comprehension of their children’s needs, their children’s IEPs.” (P9)

P6 referred to how school leaders and teachers could in the future use generative
Al as an interpreter with migrant parents who commonly feel lost and overwhelmed
navigating the Greek education system:

“I imagine in the future, they will create specialized versions for schools, and migrant
applications similar to ChatGPT may potentially play the role of a digital interpreter and
interlocutor. It could be used to translate lengthy reports with complex terminology,
especially regarding their children’s disabilities which they often don’t understand, it could
be used as an interpreter in parent-teacher conferences, in IEP meetings, and so on”.

P7 described her experiences with migrant parents of students with disabilities
and expressed her belief that in the future generative Al could help her include these
parents’ needs for information and transparency regarding their children’s education:

“I have met a lot of parents, mothers agonizing for their children, feeling confused because
they do not understand medical terms or words, we use for special education services. These
applications could for example rephrase reports or visualize things that seem complex to
these parents and overwhelm them.”

Other participants believe generative Al could be used for providing prompt
answers to parents’ questions, related to their children’s education and disabilities,
decreasing the load on school leaders and teachers:
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“Inclusive schools mean you include parents who don’t know Greek, who don’t know the
system and the bureaucratic procedures related to special education services. We have been
struggling to explain to these parents the different types of special education services they
can ask for their children, to explain the numerous steps, and the paperwork needed. As a
principal in a large urban primary school, I do not have the time to sit down and explain
multiple times the same things and I do feel guilty but it’s the reality. So I guess, if I had
some sort of help, obviously they would come to school more prepared, with less anxiety
and the whole process would be much easier for all of us.” (P8)

5. Conclusion

Participants of the current work seem to have a noteworthy commitment to social justice
issues and tirelessly devote time and effort to creating inclusive intercultural
environments for migrant students with disabilities. These women leaders firmly
believed that social justice should be the main objective of state education and
implemented multiple practices within their schools to help their teachers create
inclusive environments for migrant students with disabilities. They invested time and
effort in order to safeguard both mainstream and special educators utilized data,
implemented effective teaching practices, and carefully monitored their classrooms.
These women believe it is their obligation to create more inclusive environments for their
students and maximize student achievement by competently exploiting the scarce
resources available. Their recognition of the multiple overt and covert barriers prompted
each of these women to engage in leadership that challenges the current Greek education
status quo and questions taken-for-granted norms on special education and inclusion.
Notwithstanding the amplified prominence of social justice in international scholarship
as a framework for school leadership, there is little evidence about what social justice
leadership means in the Greek context of intercultural and inclusive education from the
perspective of leaders. Participants’ accounts contributed to our knowledge and
awareness of social justice in school leadership in Greek schools. Moreover, their
reflections on how generative Al could facilitate their engagement in social justice
leadership and help them build schools that foster, respect, and include diversity in terms
of ability, cultural and linguistic background further shed light on the potential of
generative Al use for inclusive and intercultural education in Greece and abroad.

5.1 Implications

This study has significant implications for the preparation and practice of current and
future school leaders. Solely concentrating on social justice and inclusion at the
theoretical level without offering the required training in special education to school
leaders triggers harmful effects, due to the risk of ignoring disability issues. Empirical
findings (Gates et al., 2019) have shown that to create inclusive environments for students
with disabilities and diverse cultural and linguistic backgrounds, school leaders must
have deep knowledge regarding not only what must be done but procedural knowledge
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on how to accomplish it. They need to be aware of specific instructional methods and
services that fulfil disabled students’ diverse needs. In other words, school leaders must
also function as instructional leaders. To achieve this goal, they need training that will
focus on providing them with a solid knowledge of evidence-based models, approaches,
and practices for general and inclusive intercultural education. Training courses for
headteachers and principals could focus specifically on creating suitable conditions to
support mainstream and special education teachers who teach or may teach students
from diverse cultural backgrounds with disabilities. Current findings further suggest that
leaders in rural areas and Greek islands need additional provision with coaching and
induction courses to cope with the increased demands of managing schools in remote
areas with extreme personnel shortages.

To be able to fight for all students’ rights, school leaders also need extensive high-
quality training on special education law. Thus, extensive training on special education
law, and legislative requirements related to students with disabilities must be
incorporated into the preservice training of both teachers and leaders, not only special
education professionals. Headteachers and principals should be well informed of
students' and parents’ rights as well as the tasks of school personnel to properly serve
students with disabilities (Pazey et al., 2012).

School leaders’ training programs could develop new curricula integrating
generative Al courses with case studies that would allow trainees to examine the unique
contexts of different schools and geographical locations and allow them to suggest efforts
to respond to context using conventional, critical, and culturally responsive leadership
approaches. The programs could include courses on Al literacy, language acquisition,
culturally responsive special education services, and the needs of migrant students with
disabilities (Cheatham & Hart Barnett, 2017). These practices provide the opportunity for
future headteachers and principals to gain knowledge from diverse standpoints, reflect
on diverse educational primacies, be receptive, reactive, and empathetic to the needs and
wants of teachers, and gain a deeper knowledge of the barriers that hinder inclusion.
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